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Communication Strategies of Englhish-speaking learners of French on a
Business Studies course

Brigid Delamere

ABSTRACT

Communication strategies are defined as devices employed by leamners of a
second language (L.2) when confronted with difficulties of commumcation
in the target language This study focuses on the communication strategies
used by English-speaking students wheo are learning French as part of a
Business Studies course 1n a third-level college 1n Ireland The subjects are
divided 1nto two groups according to proficiency level and they are provided
with three oral elicitation tasks which they perform in their L1 and L2 The
data obtained are statistically analysed The effects of task and proficiency
level on strategy use are investigated The influence of the L1 on .2
communicative performance and the pedagogical imphcations of
communication strategy use are also examined The findings of the study
indicate that strategy use does not vary significantly according to
proficiency The more advanced learners do not use L2-based strategies to a
greater extent than the less advanced learners and both groups remain
entrenched 1n L1/L.3-based behaviour The study also establishes that
different tasks elicit different patterns of strategy use In the performance of
two of the tasks (Tasks 1 and 3), both groups use approximately the same
number of communication strategies while in Task 2, the more-advanced
learners use more communication strategies than their less advanced
counterparts The type of strategy used also vanes according to task The
current debate 1n relation to strategic competence 1s also discussed when
considering the pedagogical imphications of the findings of the study




ABBREVIATIONS

L1 First Language

L2 Second Language

L3 Other Non-Target Language (Third Language)
NL Native Language

SL Second Language

TL Target Language

CSs Communication Strategies
LTA Literal Translation

LS Language Switch

FRN Foreignising

PARPH Paraphrase

APP Approximation

WC Word-Comnage

RS Restructuring

TA Topic Avoidance

MA Message Abandonment
MR Message Reduction

SLA Second Language Acquisiton




1. Introduction

The notion of strategies of communication was first introduced into Second
Language Acquisition research in the early 1970s and has remained a focus of
interest for researchers ever since When learners are faced with hinguistic
difficulties n the L2, they resort to certain strategies in order to avoid
breakdown m communication and to compensate for the deficiencies n their L2
linguistic resources However, there 1s no one defimtion of communication
strategies which has been accepted and, consequently, many different taxonomres of
communication strategies have been proposed In this section, it 1s mtended to
outhne the research to date on communication strategies focussing particularly
on the defimtions provided by the researchers and the subsequent taxonomies
which they have developed Dornyer and Lee Scott (1997 175) consider “the
questions of defimtion and taxonomy as central to any further development in CS

research”

1.1 Origins of the concept of Communication Strategies

Selinker (1972) was responsible for the introduction of two new terms into the
field of Second Language Acquisition research - ‘interlanguage’ and ‘strategies
of communication’

"Interlanguage" 1s the term which became widely accepted for the Second
Language (L2) learner's language system A learner, at a particular pont in time,

1s using a language system which 1s neither the L1 nor the L2 There 1s a third




language mnvolved - that of the learer The "language" part of the term "interlanguage"
indicates that 1t 1s an independent language system while the "inter" part suggests
that the learner 1s at an intermediate stage in target language acquisition The
learner "has a language" which continuously develops towards the target
language Interlanguage changes and develops as the language learner becomes
increasingly proficient in the L2

Other researchers have coined different terms for this concept Nemser (1971)
speaks of "approximative systems" James (1980) offers "interlingua" while
Corder (1981) refers to the learner's "transitional competence” and an "idiosyncratic
dialect” Nemser (1971 116) states that "learner speech at a gtven time 1s the
patterned product of a linguistic system La (approximative language) distinct
from Ls (source language) and Lt (target language) and internally structured"
The approximative system gradually approaches the TL According to Selinker
(1992), the difference between mterlanguage and Nemser's approxumative system s that
interlanguage does not necessarily converge on the target language

At one stage nterlanguage was effectively the name for the whole field of L2

research, as witness the 1970's journal Interlanguage Studies Bulletin which

became Second Language Research in the 1980's The term "interlanguage"
entered common research parlance partly because it appeared to be a neutral
term given that the other terms connote a TL-centred perspective

Selinker (1972 229) suggests that “strategies of second language commumcation”
are one of the mam processes responsible for the development of this mterlanguage but

does not provide specific details on the characteristics of those strategies




12 Defimtions of Communication Strategies

Several different yet significant defimtions of communication strategies have
been proposed at various points tn tume since they were first :dentified

Tarone, Cohen and Dumas (1976 76) define commumnication strategy as "a systematic
attempt by the learner to express or decode meaning 1n the target language, in
situations where the appropnate systematic target rules have not been formed"
Blum and Levenston (1978 402) define the term "strategy" in more narrow
terms They state that strategies refer to ways in which learners arrive at
particular uses at particular points in tme They are an ad hoc response to the
need to communicate n a spectfic situation

Palmberg (1978 1) refers to “those systematic devices a second-language learner
uses in attempting to express precise meaning in the TL”

Tarone (1980 420) broadens the defimtion by suggesting that the term
"communication strategy” relates to "mutual attempts of two interlocutors to
agree on a meamng 1n situations where requisite meaning structures do not seem
to be shared" She wviews communication strategies from an interactional
perspecttive They are attempts by the L2 learner to bnidge the gap between
his/her knowledge of the TL and the TL knowledge of the interlocutor

Corder (1981 103) prownides what he calls a "working definition of commumnication
strategies” saying that they are "a systematic techmque employed by a speaker to
express his meaming when faced with some difficulty” Furthermore, he argues
that “strategies of communication are essentially to do with the relationship

between ends and means” Commumcation strategies are employed by L2




learners when faced with problems in commumnicating 1n the TL, these problems
being a result of the incapacity to achieve their communicative ends with the
communicative means at their disposal, at a given point in the process of TL
acquisition

Faerch and Kasper (1983a 36) define communication strategies as "potentially
conscious plans for solving what to an individual presents itself as a problem in
reaching a particular communicative goal" They adopt a psychological
approach, viewing communication strategies as the L2 learner's individual mental
response to a communication problem rather than as a joint response by the
learner and interlocutor

Referning to the Tarone (1980) and the Faerch and Kasper (1983a) definttions in
particular, Cook (1993 120) states that "the aim of both camps 1s to list the
possible strategies available to the L2 learner, the methodology 1s mostly to
comb through transcripts of learners' language for specimens of strategies"

Elhs (1986 182) refers to strategies of communication as "psycholinguistic plans
which exist as part of the language user's communicative competence They are
potentially conscious and serve as substitutes for production plans which the
learner 1s unable to implement"

Poulisse (1987 141) talks about the deficient FL (foreign language) store of the
learner which causes commumcation problems She defines commumcation
strategies quite sumply as "the strategies which they employ to solve these

linguistic problems”




Bialystok (1990 35) suggests that "communication strategies overcome obstacles to
communication by providing the speaker with an alternative form of expression
for the intended meaning”

Sharwood Smith (1994 12) suggests that the word "strategy" nvokes the general 1dea
of business executives planning their next move and similarly, learners “adopt
strategtes to cope with the business of handling non-native languages”

Dornyer (1995 60) refers to communication strategies as a “wide range of
communication-enhancing devices”

Taking mnto account the aforementioned definitions, one can conclude that
communication strategies are the tools employed by a learner to overcome linguistic

deficiencies in the L2 and serve to maintain communication

1.3 Empirical research en communication strategies and an overview of the

resultant taxonomies

Ellis (1986 183) states that "theoretical discussion of communication strategies
has predomnated over empirical research nto their use This 1s a reflection of
the uncertainties of therr defimtion and the consequent problems of
ident:ification”

Varadi (1973) was the first to carry out empirical research on strategies of
communication He focused on the strategies which the learner uses when he
expenences a "hiatus” 1n his IL (interlanguage) repertoire He has to adjust his
message to the commumnicative resources at his disposal He either replaces the

meaning or form of his intended message by using items from s IL or reduces




his intended message Varadi carried out a pilot study involving two groups of
mne and ten adult Hunganan learners of English at an intermediate level The
experiment consisted of a companson of learners' performance on story-telling
tasks 1n their native language and in the target language

Tarone (1977) conducted a similar experiment 1n which mine subjects were asked
to describe two simple drawings and a complex illustration n both their native
language and English (the L2) The approaches of different learners to the
solution of specific communication problems were compared Tarone provided
one of the earliest taxonomies in which strategies of communication were
assembled 1n an organised manner Since then, the majonty of the descriptions of
communication strategies are presented as faxonomies, which can be described
as the systematic orgamising structures for a range of events within a domain
According to Bialystok (1990 39), "this methodology was an important contnibution to
the field and modifications of it have provided the basis for most of the research
subsequently conducted 1n this area” She states that “it 1s easy to decide that
speakers engage 1n a vanety of strategies in order to communicate It 1s not easy
to 1dentify when strategies have been used, what the strategies are and why 1t 1s
that they work (or don't work)" (Bialystok 1990 14)

Cook (1993 133) states that "the basic ain of the strategies paradigm 1s
taxonomic description and classification  Strategies researchers compile an

mventory of the possible strategies that L2 learners may use"




131 Tarone Taxonomy

Most descnptions of communication strategies have been presented by
researchers n the form of taxonomies Tarone's (1977) taxonomy was influenced
by Varadi’s study of communication strategies (1973) although the latter’s study
did not appear until after the publication of the Tarone taxonomy This taxonomy
built on earlier research by Tarone, Cohen and Dumas (1976) which provided a
framework for communication strategies The taxonomy 1s presented in five main
categories (strategies) Three of these are subcategonsed The five categones
invoke the social-interactive nature of reciprocal communication and the surface

structure of the language produced

1 Avordance
a Topic avoidance
b Message abandonment

2 Paraphrase

a Approximation
b Word coinage
¢ Circumlocution

e

Conscious Transfer
Literal translation

Language switch

o e

F-N

Appeal for assistance

S Mmme
(Tarone 1977)

Tarone suggests that when two participants 1n a commumncative situation realise
that they do not understand each other, they revert to the above categornes of

communtcation strategies



Varadi, who mitiated the empincal study of communication strategies, presented his
own taxonomy (1980) which was more restricted than Tarone's He put forward

the notion that commumnication involves various types of message adjustment

Learners either reduce their intended meamng or replace the meaming by
paraphrasing or circumlocution All Varadi's strategies belong to the category of

paraphrase in Tarone's taxonomy

1.3.2 Faerch and Kasper Taxonomy

Faerch and Kasper (1983a) categorse strategies of communucation in terms of
reduction strategies and achievement strategies - the learner's attempt to
avoid the problem bemng a reduction strategy and his attempt to achieve a

solution being an achievement strategy

Reduction strategies can be divided further into two categories a) formal
reduction (reduce system - parts of the linguistic system are avoided) and
b) functional reduction (reduce intended meaning) Achievement strategtes are

divided into a) compensatory strategies and b) retrieval strategies

10



A Reduction Strategies

B Achtevement Strategies

1 formal reduction strategies
avoidance of
L2 rules of which the
learner 1s not certain or
which cannot be accessed
2 functional reduction strategies
avordance of
certain speech acts,
avoidance or abandoning
certain topics
1 compensatory strategies
a)non-cooperative strategies
1) L1/L3 based
-code-switching
-inter/intra-hnguat
transfer
-interlingual transfer
1) IL- based
-substitution
- paraphrase
- word-coinage
- restructuring

1) Non-linguistic
¢ g mume/gesture

b)cooperative strategies
- direct appeal
- indwrect appeal
2 Retneval strategies
a waltng

b using semantic field
¢ using other languages

acrch& r 1983

There 1s much similanity between the two taxononues set up by Tarone (1977)
and by Faerch and Kasper (1983a) Both provide general categones for
avoidance and cooperative strategies, both refer to word-comage and code-
switching According to Cook (1993 124), “Faerch and Kasper have a finer set

of non-cooperative strategies It 1s not obvious that either of them lives up to

11



their respective goals of seeing strategies as mutual interaction or as individual
problem-solving respectively”

Cook (1996 90) further comments on the two taxonomies “To some extent
Tarone’s social communicative strategies and Faerch and Kasper’s psychological
strategies are complementary ways of coping with the problems of
commumication in a second language” In Faerch and Kasper’s terms, all

Tarone’s categories, with the exception of avoidance, are achievement strategies

1.3.3 Blum and Levenston Taxonomy

Blum and Levenston (1978) divided commumcation strategies wnto two

categones - Process-based and Task-influenced.

Process-based - Transfer—-------—e--mmam-- -- 1 literal translation
2 foreignising

Overgenerahisahon—--- 1 approximation
2 word coinage
Task-1afluenced - Circumlocution
Language swiich
Appeal for assistance
Avoidance

(Blum and Levenston 1978)

Corrales and Call (1989) based their taxonomy on the work of Blum and
Levenston (1978) - concentrating on process-based strategies and task-
influenced strategies  They state that "the study of communication strategies
can provide insights mto ways i which mterlanguage changes and develops as

language learners become increasingly proficient 1n the target language” (Corrales

12




& Call 1989 227) They concentrated on three types of communication strateges -
transfer, overgeneralisation and task-influenced The study focused on the
variation 1n the use of communication strategies to express lexical meaning as a
function of the learners' proficiency in the L2 at two time intervals (at the
begmning of term and five weeks later) and as a function of the type of
communication required

The subjects compnsed two groups of Spamush speakers learning English as their L2 at
intermediate and advanced levels Two tasks were designed to elicit the required
data (1 Structured questions 2 Simulated real-ife communicative situation) The
results indicated that there was no significant difference between the intermediate
group and the advanced group in their use of transfer and overgeneralisation
strategies but the intermediate group used more task-influenced strategies at
Time 2 than at Time 1 The reverse proved to be true for the advanced group

The researchers suggest that strategy use may peak and then dechine as learners
become more proficient in the L2

In relation to the mfluence of task on strategy use, it was found that a mgher
proportion of transfer strategies were elicited by the simulated conversation task
but the researchers point out that the technical nature of the target items m thus
task may have caused the subjects to rely more on their L1 resources 1n order to
communicate There was no sigmificant evidence to support the hypothesis that

strategy use would change as the proficiency of the learners increased over time

13




1 3.4 Corder Taxonomy

Corder (1978) refers to message adjustment strategies and resource expansion
strategies

Message adjustment strategies encompass fopic avoidance, message
abandonment, semantic avordance and message reduction

Resource expansion strategies include borrowing, switching to another
language, and paraphrase/circumlocution

Corder maintains that message adjustment strategies are essentially nsk-
avoidance - the learner adjusts his ends to the means he has at his disposal On
the other hand, resource expansion strategies are "success-onented” through
nsk-taking The learner increases his resources i order to achieve his

communicative intentions

1.3.5 Bralystok Taxonomy

Bialystok (1983 103) investigated “who uses which strategy when and with what

effect" She focused on the strategies used when learners are faced with a lack
of vocabulary A subject was asked to describe a picture so that a native speaker
of the L2 (French) could accurately reconstruct it The learner's L1 was English
Strategies used were charactenised as L1-based, 1.2-based or non-hngmistic It
was found that L2-based strategies were the most effective in ensuring successful

communication in the 1.2

14



L1-BASED STRATEGIES
Language Switch
Foreigsing
Translhiteration

L2-BASED STRATEGIES
Semantc contiguity
Description

Word coinage

NON-LINGUISTIC STRATEGIES

(Bialystok 1983)

Bialystok (1990) provided a further intepretation of communication strategies
based on her cogmitive theory of language processing This new taxonomy was
divided 1nto two main classes
1 Analysis-based strategies
2 Control-based strategies
She describes ‘analysis-based strategies’ as attempts to “to convey the structure
of the intended concept by making exphcit the relational defining features” (Bialystok,
1990 133) The speaker provides some distinctive information about the intended
concept
‘Control-based strategies’ imvolve “choosing a representational system that s
possible to convey and that makes explicit information relevant to the identity of

the intended concept” (Bialystok,1990 134) The means of reference 1s

mampulated to convey the required concept

15




1 3.6 Haastrup and Phillipson study of achievement strategies

Haastrup and Philhpson (1983) concentrated specifically on achievement
strategles - defined as attempts by the learner to solve problems
communication by expanding his communicative resources instead of reducing
his commumcative goal The study involved native Damsh learners of English
The subjects were asked to converse with native speakers of the L2 about
various topics relatingto their everyday life The conversations were video-
taped The findings confirm those of Bialystok (1983) - that L1-based strategies
are less effective and that L.2-based strategies are more likely to lead to

understanding  They single out paraphrase as the most successful strategy

employed

1.3.7 Chen Taxonomy

Chen (1990) conducted a study of the communication strategies in interlanguage
production by Chmnese learners of English This study indicates that "one can
develop leamers' communicative competence by building up their strategic
competence, that 1s, their ability to use communicative strategies that allow them
to cope with varous communicative problems that they mught encounter” (Chen,
1990 156) The study challenged one of the hypotheses put forward by
Bialystok and Frohlich (1980), 1e that high-profictency learners prefer L2-based

strategies and low-proficiency learners prefer L1-based strategies

16



The communication strategies employed by the subjects in the Chen study were
classified as follows

1 Linguistic-based

2 Knowledge-based

3 Repetition

4 Paralinguistic

5 Avoidance
Chen states that thts taxonomy 1s not intended to be a final classification of all
communication strategies They are simply those elicited from the Chinese EFL
learners 1n the study who were required to perform a particular communication
task in a specific situation
The Bialystok/Frohlich hypothesis was refuted because no obvious L1-based
communication strategies were elicited 1n this particular study Chen states that
this can be explained by the fact that there 1s a very significant language distance
between the L1 (Chinese) and the L2 (English) "This great distance reduces
Chinese learners' tendency to use L1-based CSs because they realise that these
strategies will not work for them" (Chen 1990 177 )
The results of the study suggested that the frequency of commumcation
strategies used by the subjects in their TL commumnication vaned according to
their proficiency level Linguistic-based strategies were more frequently used by
the more advanced learners while knowledge-based and repetition strategies
were more widely employed by the low-proficiency learners
Chen concludes by remarking that "most Chinese EFL learners manage to

convey therr meanings and reach their commumicative goals by using CSs, n

spite of therr imited knowledge of the target language" (Chen, 1990 185) The

17




study "finds a positive relationship between the learners' target language
proficiency and therr strategic competence” (p 185) Chen suggests that language
learners' commumncative competence could be developed by increasing their

strategic competence

1.3.8 Nymegen Taxonomy

One of the most extensive and most comprehensive studies to date has been the
Nymegen project, conducted at the Umiversity of Nymegen by Bongaerts,
Kellerman and Poulisse The communication strategies employed by Dutch
learners of English were the focus of interest The project was wrtten up at
several stages of development but the most extensive description of 1t 1s provided
by Poulisse (1989, 1990) The researchers put forward the argument that "the
study of communication strategies should reach beyond description to prediction
and explanation" (Kellerman et al, 1990 164) They lLmted their area of
investigation to the compensatory strategies used by the learner to cope with
vocabulary difficulties encountered when expressing lumself in the L2 The term
"commurcation strategy " is therefore limited to lexical "compensatory strategy”

In its methodology, the Nijmegen research differs from other similar projects in
the following ways

1 many of the studies use native language control data,

2 performance on a number of tasks 1s tested, thus strengthemng the

nterpretation of the evidence,

18




3 the classification of the utterances are based on a description of the processes
underlying their production

The researchers claim that previous studies put too much emphasis on the
linguistic form that results from a strategy instead of concentrating on the
process that leads up to it The Nymegen group regards communication
strategies as primarily mental events and its analysis, like that of Bialystok
(1990), 1s founded on a cognitive-psychological approach

Since the Poulisse study provides a very comprehensive description of the
Nymegen research project, its principal findings are summanised here One of
the main contnibutions of this study 1s the formulation of a simple taxonomy of
communucation strategies which the researchers claim indicates the mental
processes mvolved 1n the production of these strategies

The taxonomy 1s based on two main strategies which the researchers refer to as
archistrategies

1 conceptual - the learner decides to compensate for a mussing word by
exploiting conceptual knowledge

2 linguistic - the learner attempts to compensate for a missing word through

hinguistic knowledge

19




These archistrategies are further broken down as the following table shows

Archustrategies Communication Strategies
Conceptual 1 _Analytic (circumlocution,
description, paraphrase)

2 Hohstic (the use of a superordinate,
coordinate or subordinate term)

Linguistic 3 Transfer (borrowing, foreignising,
and literal translation)

4 Morphological creativity

The analytic strategy (no 1) represents "a conceptual analysis of the onginally
intended concept" Poulisse (1990 80) eg "talk bird" for "parrot" This 1s the
equivalent of the strategies of circumlocution and description mdicated 1 other
taxonomies

The holistic strategy (no 2) is "the selection of a different concept which 1s
sufficiently simlar to the onigmnal one to convey the speaker's intended meaning”
eg "chair" for "stool", "ammal" for "dog" Tls approach 1s remmmscent of
Tarone's approximation

The strategy of transfer (no 3) indicates transfer from the L1

Morphological creativity (no 4) means that the learner creates a new word by

applying hus/her knowledge of L2 morphological rules to an existing L2 word

20




Kellerman (1991) reconsidered the interpretation of the linguistic strategy He
claims that the native speaker also employs this strategy when using words from
another language to render effect to his language Therefore, descnbing the
strategy 1n terms of reliance on the L1 1s too restrictive He also makes a
distinction between types of non-verbal behaviour, saying that they should not be
simply assigned to the category of mime "Ostensive defimtion” (pointing at an
object) 1s the non-verbal equivalent of a linguistic strategy "Mimetic
gesture"(mime/modelling of some features) of the required target word 1s a
conceptual strategy Kellerman thus suggested that the linguistic strategy be
renamed as the code strategy
Elis (1994 125) states "Clearly the Nymegen taxonomy 1s a great improvement on the
earher taxonomues in that 1t locates the descnptions of CSs within a
parsimonious cognitive framework"
The Poulisse study aimed to investigate the compensatory strategies employed in
the L1 and L2 by 45 Dutch learners of English at three levels of acquisition
which she categonsed as follows advanced, intermediate and low The efficiency
of the strategies used was also investigated Subjects were presented with four
tasks

1 Photo description

2 Descrniption of drawings 1in L1 and L2

3 Retelling stonies (listened to story in

L1 and retold in L2 with the help of

picture prompts )

4 Interview
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Tasks 3 and 4 were video-recorded and played back to the subjects so that they
could provide retrospective comments which were 1n turn audio-taped and
transcribed

The strategies observed were classified as either conceptual or hnguistic in
accordance with the taxonomy employed Commumnication strategies were
defined as the "strategies which a learner employs in order to achieve his
intended meaning on becoming aware of problems dunng the planning phase of
an utterance due to (hus own) hngustic shortcomings" (Poulisse 1990 88)

Identification of the strategies in Tasks 1 and 2 proved to be straightforward

Tasks 3 and 4 caused more difficulty so two independent judges also identified
the strategies The retrospective comments of the subjects were also referred to

The analyss just included the "clear cases" The effects of proficiency and tasks
on the subjects' use of communication strategies were investigated

The main findings were as follows

1 The less proficient learner used more communication strategies than the more
proficient

2 There was shght evidence that more proficient learners employed more
holistic strategies involving superordinates

3 The nature of the task had a distinctive effect on the selection of a strategy In
Task 1, subjects preferred analytic strategies In Tasks 3 and 4, they preferred
short holistic strategies and transfer strategies

Poulisse believes that, if communication in the L2 breaks down due to lack of
appropnate forms in the mental lexicon, the learner compensates by returming to

the conceptual stage or by trying out an alternative linguistic formulation
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The results of the Nymegen project also suggest that compensatory strategies
are not specific to second language use L2 learners use more compensatory
strategies rather than different ones

On the contrary, Bialystok (1990 81) refers to the "umqueness fallacy" relating
to strategies of communication This is the view that the commumication
strategies employed by L2 leamers are a distinctive second-language

phenomenon

139 Dornyer and Scott Taxonomy

Domyer and Scott (1995) prowided an extended taxonomy of commumication
strategies, classifying them according to the manner of problem-management 1 e
how commumnication strategies contribute to resolving conflicts and lead to mutual

understanding  They refer to three pnncipal categones 1 direct strategies, 2
interactional strategies and 3 indirect strategies These three broad areas are
defined mn the following terms

“Drrect strategies provide an alternative , manageable and self-contained
means of getting the (somettmes modified) meaning across

Indirect strategies, on the other hand are not strictly problem-solving devices
do not provide alternative meaning structures  preventing breakdowns
and keeping the commumcatonchannel open

Interactional strategies involve a third approach, whereby participants carry

out trouble-shooting exchanges cooperatively

(Domye1 and Scott 1997 198)
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Each of these three areas 1s then subcategonised in the following taxonomy

! DIRECT STRATEGIES

Resource deficit-related strategies
Message abandonment

Message reduction

Message replacement
Circumnlocution

Approximation

Use of all-purpose words
Word-conage

Restructuring

Literal translation

Foreigmsing

Code swatching
Own-performance problem-related strategies
e  Self-rephrasing

o  Self-repair
Other-performance problem-related strategies
e  Other-reparr

2 INTERACTIONAL STRATEGIES

Resource deficit-related strategies

e  Appeals for help

Own-performance problem-related strategies
e Comprehension check

o  Own-accuracy check

Other-performance problem-related strategies
Asking for repetition

Askng for clanfication

Asking for confirmation

Guessing

Expressing nonunderstanding
Interpretive summary

Responses

3 INDIRECT STRATEGIES

Processing time pressure-related strategies

e  Use of fillers

e Repetitions

Own-performance problem-related strategies
e Verbal strategy markers
Other-performance problem-related strategies
¢ Feigning understanding

{Dormye1 and Scott 1995)
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The Dornyer and Scott taxonomy included many of the strategies which featured
in previous taxonomical descriptions Most traditionally identified communication
strategies belong to the category of direct strategies However, Dornyer and

Scott were the first researchers to identify the following three strategies

1 Use of sumilar sounding-words - when a speaker 1s unsure of a lexical
item 1n the L2, he/she uses a word
(existing or non-existing) which sounds
like the L2 item

2 Mumbling - when the speaker swallows or mutters
a word (or part of a word) because
he /she 1s uncertain about the correct
form

3 Omusston - Speaker leaves a gap when a word 1s not
known and carries on as if it had been
said
Furthermore, the commumcation maintenance strategies such as use of fillers
and repetition are not included in most taxonomies However, Faerch and Kasper
(1983b) state that fillers and hesitation devices are not communication strategies

They also point out that “ the exact functions of the vanous types of pauses are

still far from being well-documented” (Faerch and Kasper 1983b 215)

1.4 Need for extension of the research area

It can be inferred from the existent literature that there is no single defimtion of
communucation strategies which 1s umiversally approved by all researchers and
several taxonomies have been used and each of them significantly contnbutes to

our understanding of this phenomenon Communication strategies are clearly a
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very important aspect of second language acquisition given that language
difficulties are a prominent aspect of L2 communication and the abundance of
research in this area 1s testimony to this importance

Domyet and Scott (1997 203) sum up the reasons why the mnvestigation of

communication strategies 1s an important source of acumen for researchers

“Firstly, 1t 1s a truly “apphied’ area The practical implications of understanding problem
-management in L2 communication are enormous After all, L2 speakers spend a lot of
time and effort struggling with language difficulties, yet L2 courses do not generally
prepare students to cope with perfomance problems Second, by relating interlanguage
analysis to psycholinguistic investigations of speech production, the study of CSs

help refine scientific models of L2 learming and use”

This study aims to extend the research on communication strategies by
investigating the interlanguage performance of native English-speaking learners
of L2 French in an Insh third-level mstitution The research area reviewed
requires extension to a specific context wherein the learners are studying the L2
as a penpheral subject on their Business Studies programme and therefore are

not true language students

1.5 Taxonomy of Communication Strategies used n the present research

Based on a synthesis of the taxonomuies employed by the researchers referred to in the

preceding literature review, the following taxonomy 1s proposed for this particular
study
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A. L1/L3-BASED STRATEGIES

Literal Translation
Language switch
Foreignsing

B L2 - BASED STRATEGIES
Paraphrase
Approximatton
Word-comnage

Restructuning

C MESSAGE ADJUSTMENT STRATEGIES
Topic avoidance
Message abandonment

Message reduction

The above categories and sub-categortes can be exemplified as follows

A. L1/L3 - BASED STRATEGIES
Literal translation - word for word translation of an L1/L.3 form
e g "matson travail” (homework) "Je prends le" (I take 1t )
Language switch - using a form in L1/L3
e g Je suts "tired "
Foreigmsing - using an L1/L3 form but adapts 1t to make it appear like an L2 form

eg "accountabilite" (from English "accountancy)
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B L2 - BASED STRATEGIES

Paraphrase - replacing an L2 1item by describing or exemplifying it eg Elle a
donne du pain aux " 1ls volent et 1ls ont des ailes” ,

bouilloire ---> "la chose pour faire cuire de I'eau”

vétements ----> chemises et jupes
Approximation - finding a word n the L2 with as close a meaning as possible e g
cheval ----> amimal , ane ----> cheval
Word-comage - replacing an L2 item with an item made up from L2 forms eg
piscine ---> endroit de natation , "heurot " --->"watch"
Restructuring - developing an alternative constituent plan
e g 1ils ont deux ---> 1ls ont un gargon et une fille

C. MESSAGE ADJUSTMENT STRATEGIES

Toprc avordance - not saying what was ongmally in mund
Message abandonment - giving up speaking in mid-stream
Message reduction - saymg less than or less precisely what was intended It 1s often

perceived to be vague general talk

STRATEGY MARKERS

Identifying the moment at which strategies of communication are being employed by
learners can often present problems Strategy markers or "signals of uncertainty" can
indicate that the learner 1s having a linguistic difficulty and 1s trying to find a way to
complete the intended message Strategy markers are evident in both L1 and L2
communication Rudley (1991) refers to these signals as "performance features"

Typical strategy markers include the following
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(a) Change 1n the speed of articulation

(b) Repetition of a word or phrase

(c) Self-correction

(d) Pauses

(e) Drawls

(f) False starts

Speed of articulation, based solely on the number of words spoken, 1s usually slower
inthe L2 Pauses refer to interruptions produced by hesitation A false start refers to
the situation where the sentence that was ongmnally intended 1s interrupted and a
different one 1s started Drawls in English include automatised fillers such as "em" or
"uh" and the French drawl ts a method used to gain valuable planning time Repetition
of a word or phrase 1s another way of gaimng planning time When the learner
becomes aware that there 1s something incorrect in what 1s being said, he/she may
stop to correct im/herself (self-correction)

Sindermann and Horsella (1989 440) pomt out that "the complex process of communication,
whether in L1 or L2, 1s viewed by the strategic model as consisting of a planming and
an execution phase The planning phase 1s difficult to study, even in carefully
conducted "think aloud" expenments When the L2 learner finds no difficulties or
problems 1n organising a message with the linguistic resources in s L2 repertoire,
we have no chance of observing his strategic behaviour, and that 1s why almost all
successful strategies remamn undetected The analyst has, therefore, to study the

"product” obtained in the execution phase"
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Conclusion

In this section, we have traced the development of commumnication strategies research
smce strategies were first mentioned i Selinker’s seminal paper on Interlanguage (1972)
The examnation of the vanous taxonomies of commumcation strategies used by the
researchers in the course of their investigations nto this linguistic phenomenon has
contributed to the comptlation of the taxonomy which will be used to classify the
communication strategies elicited from the subjects in the present study The case 1s
also made that the research area reviewed ts incomplete and the need for further

research ts established
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2. Methodology

This research aims to 1dentify the strategies of communication employed by native
English-speaking learners when confronted with linguistic difficulties in the French
language In this section, the subjects of the study, the tasks and procedures used to

obtain the relevant data and the methods of data analysis are described

2.1 Use of Elicitation Tasks

One could try to obtain naturalistic samples from the learners as they commumcate n
the L2 or target language (TL) However, this approach poses a number of problems

Primanly, it can result in different individuals talking about unrelated, general topics,
thus making 1t impossible to obtain the required comparable data This procedure can
be extremely time-consuming and may not result in the outcomes one desires It 1s
therefore necessary to exercise control over what the learners will attempt to say

Tarone (1988 119) states "if our studies are to approximate normal communicative
behaviour, and yet allow us to compare the performance of different
speakers/writers, we must control topic  Learners need to be provided with tightly-
controlled, narrow topics "

Instruments must be developed and administered to the subjects m order to efficiently
collect comparable data These instruments are referred to in SLA terminology as
‘elicttation techmques’ or devices According to Nunan (1992 156) “ehcitation 1s
probably the single most frequently used method in language research In terms of

intervention and control, ehcitation resides somewhere between the formal
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expenment and naturalistic observation While most researchers are aware of the
threats to the vahdity of their research posed by the use of eilcltatlon devices, 1n
many instances, these devices are the only practical means whereby relevant data can
be collected"

In order to achieve a high level of validity and rehability when elicitation techmques
are being used, 1t 1s necessary to ensure that clams are not based on a single
production task Data must be gathered on a range of tasks i order to have an
adequate sample of learner performance in commumnicative situations

Rudley (1991 46) referring to the methodology used in her case-study, suggests that
“useful data could have been elicited m the form of different tasks and text types to

see whether each subject used the same levels of transfer from task to task ”

2.2 Subjects

The subjects of this study are 25 students of French on a third-level Business Studies
programme it an Insh Regional Technical College All subjects are native speakers
of Enghsh and have studied French to Leaving Certificate level before embarking on
their third-level studies They can be considered a specific subset of the larger
population of learners of French on the Business Studies course

They are selected on a random basis from First Year to Fourth Year of the course and
are divided into two groups according to the number of years they have studied
French

Group A

This group compnises students from First Year and Second Year (studied French for

an average of 6-8 years depending on the length of the second-level cycle)
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Group B

Thus group 1s made up of students from Third and Fourth Year (studied French for an
average of 8-10 years) They are evidently at a more advanced level of L2 acquisition

and therefore one would assume that they are the more proficient learners

2.2.1 Programme of study

French 1s chosen as an elective subject on the Business Studies programme along
with four to six mandatory subjects depending on the year of the course (First Year
students taking more subjects than Fourth Years but at a less in-depth level) The
students study French in the context of a much wider Business Studies programme
and are therefore not mainstream language students Four hours per week 1s the time
allotted to the study of the language

The course 1s iutially a two-year National Certificate in Business Studies programme
and students must obtain a ment standard at this level in order to proceed to the
National Diploma 1n Business Studies programme which constitutes the third year of
study If students achieve the required standard in theirr National Diploma, they can
then proceed to the Bachelor of Business Studies (Fourth Year)

The objective of the language teaching 1s to provide students with the necessary
linguistic skalls to effectively use French 1n a bustness environment  Students acquire
vocabulary whuch 1s specific to business situations There 1s also one hour per week
devoted to the study of French civilisation in the first and fourth years of the

programme
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SUMMARY OF SYLLABUS CONTENT IN FRENCH

Year Content Hours per week
First a) Business French 2
b) French civilisation 1
¢) Oral expression 1
Second a) Busimness correspondence 1
b) Commercial vocabulary and short ¢ssay-wnting 1
¢) Aural and reading comprehension 1
d) Oral expression 1
Third a) Translation and business correspondence 1

b) Advanced commercial terminology and aural

comprehension 1

c) Essay-wnting and reading comprehension 1§

d) Oral expression 1

Fourth a) History and politics of France / Reports 1
b) French hterature/ Translation i

¢) French civilisation/ Translation 2

2.3 Design of research project

This research 1s designed on a cross-sectional basis 1 e data are collected from a
sample of learners at one point in their language development Given that the

subjects are representative of the four years of the Business Studies course, such a
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design can simulate actual development over time because the learners are at
different stages in their L2 development

As suggested by Larsen-Freeman & Lang (1991 13) "if the subjects represent a range
of language proficiencies, then it can be assumed that their aggregate performance at
a single point 1n time will reflect a developmental picture simular to that obtained by a
researcher studying the second language development of a single subject over time"
Subjects are not specifically identified and the individual's freedom to participate was
respected Subjects were aware that they were taking part in a study Three native

speakers of French also participated, in order to provide a vahd target baseline

2.3.1 Pilot study

However, before ehcttation techniques are admumstered to the research subjects, they
need to be tned out 1n a pilot study This constitutes a very important aspect of any
research project which uses elicitation as part of the methodology The pilot study
provides information on the practical aspects of admimstering the ehcitation
techmques e g time required, switability of environment, clanty of instructions It
also assesses the quality of the techmques which can be modified and improved
before being used wath the actual subjects in the research proper

The pilot study for this research mvolved four subjects There was also one native
speaker of French who prowided the necessary baseline data  According to Tarone
(1988 119/124 ), 1t 1s necessary to obtain baseline data from native speakers of the

TL and NL data from the subjects themselves She suggests that too many studies
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ehcit data only from the L2 learners and analyses them with 1dealised patterns of
some 1deal native speakers of the TL or the studies simply discuss patterns which
supposedly derive from the N Native speakers of the TL must perform the same
production tasks as the L2 learners if one wishes to show ewvidence of L2-based
strategies 1n the data analysis and similarly, if L1-based strategies are to be inferred,
the L2 learners should perform the production tasks 1in the NL.  Bialystok (1990 53)
states that “the most controlled data are those from studies in which learners
provided descriptions 1n both their NL and L.2” Palmberg (1978 2) suggests that “a
basic problem 1n the study of communication strategies is that learners’ utterances
can be judged only on their own merit As we only know what a learner produces,
we cannot know how close he comes to producing what he actually wants to
produce” This study overcomes this pitfall as learners reveal their intended meaning
by performing the same tasks in their NL This action 1s supported by Palmberg
(1978 3) when he states that “by reference to the mother tongue version, the
intended meaning can be fairly rehably established in test situations”
The venue chosen for the pilot study was the language laboratory The four subjects
were presented with three elicitation tasks
(1) Picture sequence - subjects retold a story with the wvisual stimulus of six
sequenced pictures
(2) Free expression - two tasks

(a) Narration of a past event - Qu'est-ce que tu as fait le

weekend dernier?

(b) Expression of an opinion - 4 fon avis, quels sont les

inconvenients de la vie d'etudiant’?
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The above questions were always used
The subjects performed these tasks orally in the L2 and also in the NL. A native
speaker of the TL also performed the tasks orally The subjects narrated the picture
sequence by speaking into individual tape-recorders using headphones The free
expression tasks were performed with a native speaker of the TL as interlocutor
when performing the tasks in the TL and with a native speaker of the NL as
interlocutor when doing so in the NL  All the performances were tape-recorded and
transcribed Subjects were then required to produce wntten responses to the tasks in
the TL 1n order to determune whether their strategies of communication in wniting
were systematically related to the strategies observed in their oral performance In
other words, learners’ use of communication strategies i wntten and oral
performances was compared in order to establish whether they were using similar
strategies n both instances
Finally, the subjects were questioned retrospectively on the difficulties which they
encountered when communicating 1in the TL  These interviews were also tape-
recorded
The pilot study indicated that the elicitation techmques needed to be revised and
modified before bemng used with the actual subjects 1n the research project proper
The factors requining modification are listed below
1 The entire procedure was extremely time-consuming - 25 hours for four
subjects In the actual research project, it was planned to select 25-30 subjects
and given the added difficulties of the constraints on students' time (an average

of 25 hours lectures per week) and the availability of L2 native speakers, 1t
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became clear that the time devoted to the admimnistration of the elicitation

techniques would have to be used more efficiently
2 The actual elicitation techmques needed to be revised in the following ways
(a) The picture sequence proved to be very successful as 1t allowed for control of
topic and thus provided the comparable data required The wvisual stimulus also
seemed to work very well [t was thus decided to include two picture sequences in
the ehicitation techmques for the actual study and to use other tasks which provided
visual stimuli eg photo description
(b) The free expression task was successful as the topics chosen were not too broad
and allowed the elicitation of comparable data However, it seemed that the use of
just one such task would be sufficient for data-collection purposes
(c) It was evident that the elicitation of wntten responses, apart from taking up a
considerable length of time, was making the research question too broad and 1t
would be more feasible to be specific and hmit investigation to communication
strategies in oral performance only
(d) Retrospective responses regarding the difficulties encountered by the subjects
when performing the tasks were not overly beneficial to the study as subjects had
difficulty recalling specific inguistic problems For example, when questioned as to
why they employed a particular strategy to cope with a specific communication
difficulty, they were unable to provide adequate reasons
The pilot study indicated the suitability of the language laboratory as a venue because
the subjects associated 1t with oral communication in French
With all these considerations in mund, the elicitation techmques to be employed n the

actual project were prepared and the subjects were selected
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2 3.2 Ehcitation techmques

TASKS

It was essential to put together structured communicative tasks which would elicit
data naturally but within a himited time span

Three elicitation tasks were designed to ehcit the strategies of communication
employed by the subjects when performing in the L2

All elicitation tasks were administered in the language laboratory

The researcher was present in the language laboratory dunng task performance

Subjects' performance was recorded on audio-tape and all tape-recordings were later
transcribed 1n full

1 Story-retelling

Thus task consisted of two picture sequences ( See Appendix A)

There were six pictures 1n each sequence Sequence 1 portrayed two boys going on
a day tnp to the seaside by train and arnving home late because they missed the train
in the evening Sequence 2 told the story of a young boy who receives a toy train for
Chnistmas When 1t breaks, he asks his father to fix it who in turn ends up playing
with 1t much to the chagnin of the young boy Subjects were required to re-tell the
stones 1n French and English The native speakers of French also performed the task

in the TL, thus providing the necessary baseline data

39



2 Photograph description

This task comprised two photographs - one portrayed a landscape scene typical of
the West of Ireland while the second showed two men on a fishing trip (See
Appendix B)

Subjects described the photographs in English and French while the native French
speakers described them in French

Subjects performed Tasks 1 and 2 at their own pace 1n individual booths 1n the
language laboratory and recorded their communicative performance on audio-tape

3 Free expression

Ths task required subjects to answer in French and English the question -Qu’est—ce
que tu as fait le weekend dernmier?” As before, the native speakers of French
provided the baseline data by answering the question in French The subjects did not
have the answers prepared in advance

Task 3 was performed 1n the presence of a native speaker of the TL who acted as

interlocutor Their responses were recorded on audio-tape

Topic was controlled as all subjects were presented with the same visual stimuli in
Tasks 1 and 2 The question posed in Task 3 was also controlled as subjects were
prepanng for examnations and it was assumed that study would constitute a major
part of the weekend activities of all subjects This assumption was borne out in the
ehcited data The taxonomy outlined 1n Chapter 1 was used to classify the strategies

identified tn the data
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2 3.3 Statistical procedures

In this particular study, the population is the total number of students studying
French on the Business Studies programme (Years 1- 4) in one particular third-level
institution  This amounts to approximately 120 students In most research, it 1s not
possible to collect data from the entire population in which one ts interested
Normally, one selects a sample from the population
In order for a sample to be adequate, 1t must represent 5% or more of the entire
population under investigation A sample of 25 students was selected for this
particular study Thus represents 20 83% of the population of 120 students, therefore
it can be considered to be an adequate sample
In statistical research, a sample of less than or equal to 30 1s referred to as a small
sample When analysing the data from such a sample, 1t 1s appropnate to use small
sampling theory Given that the sample i this research falls into this category, the
statistical procedures used in small sampling theory are applied These procedures
inciude the following
1 Establishment of a frequency distribution which simply produces graphs or tables
from which results can be deduced It also indicates whether a normal distribution
exists
2 Tests for probabtlity
a Two-way frequency distribution - shows how one vanable relates to the
other and whether one vanable 1s dependent/independent of the other
b Three-way frequency distribution - shows how two vanables relate to one
another when a third vanable 1s kept constant and also how the three

vanables relate to one another
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¢ Mann-Whitney U Test
The Mann-Whitney U test or rank sum test i1s a procedure involving an
analysis of two samples of data in order to draw a conclusion about the
corresponding populations
d Kruskal-Wallis H Test
The Kruskal-Wallis test 1s used in the parametric analysis of variance and 1s an
extenston of the Mann-Whitney U test

The null hypothesis in the Kruskal-Wallis test 1s that several simple random samples

were drawn from 1dentical populations

Conclusion

In this chapter, the specific methods selected to investigate the research topic and the
precise design of the study have been presented and discussed
The data elicited from the ehcitation tasks will be analysed using the methods

described and the results of this data analysis are reported in the next chapter
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3. Data Analysis

Thus chapter presents the analysis of data obtained from the transcripts of the three
elicitation tasks The data are summansed and synthesised in order to amve at the
results and conclusions of the research Each of the elicitation tasks is analysed
separately in three sub-sections Patterns of strategy use according to task are
summarised 1n a fourth sub-section The sub-sections are as follows

1) Analysis of Task 1,

2) Analysis of Task 2,

3) Analysis of Task 3,

4) Patterns of strategy use according to task

Within each of the first three sub-sections, the data are analysed and synthesised as
follows

1 Use of communication strategies

2 Use of L1/L3-based strategies

3 Use of L2-based strategies

4 Use of Message-Adjustment strategies

Within each of these areas, data are provided relating to the use of specific
communication strategies and also the extent of the relationship between one particular
strategy and another The extent of difference or similarity between the two groups of
subjects in their respective usage of the various strategy categones ts also tested using

appropnate probabulity tests (See Section on Statistical Procedures - Chapter 2)

43



31 Task 1 - Story-retelling

Total number of strategies employed by Groups A and B

STRATEGIES OF COMMUNICATION

L1/L.3-based strategies
Lateral translation

Language switch

Foreignising

Total

L2-based strategies
Paraphrase
Approximation
Word-coinage
Restructuring

Total

Message-Adjustment
strateges

Topic Avoidance
Message Abandonment
Message Reduction
Total

TOTAL NUMBER OF
STRATEGIES EMPLOYED

. i Wo [ e Aw A WIS At St e oo g e VA = ot v

GROUP A (n=15)

71 (18 88%)
57 (15 16%)

27 (7 18%)

155 (41 22%)

1 (0 27%)

85 (2261%)
46 (1223%)
23 (6 12%)

155 (41 22%)

16 (4 26%)
18 (4 79%)
32 (8 51%)

66 (17 56%)

376

GROUP B (n=10)

36 (14 4%)
12 (48%)

15 (60%)

63 (252%)

0 (0%)

53 (212%)
31 (12 4%)
32 (12 8%)

116 (46 4%)

21 (8 4%)
19 (7 6%)
31 (12 4%)

71 (28 4%)

250

Table 1



GrowpA ~ GrowpB

STRATEGIES EMPLOYED 376 250

NO OF SUBJECTS 15 10

AVERAGE NO OF STRATEGIES
PER SUBJECT 2507 25

Table 2

3.11 Use of Communication Strategies

Group A employs 376 strategies of commumication while performing Task 1
whereas Group B employs 250 strategies As there are 15 subjects in the former
group and 10 subjects in the latter, this gives an average of 25 07 strategies per
subject 1n Group A and an average of 25 per subject in Group B Both groups,
therefore, use practically the same average number of communication strategies The
subject who uses the most communication strategtes comes from Group B (Subject
3 uses 46 strategies) and the subject who uses the least amount comes from Group
A (Subject 4 only uses a total of 9 strategies)

Group A uses more L1/L3-based strategies (41 22%) than Group B (25 2%) The
latter group, who would be deemed the more proficient group relies less on the
mother tongue or other non-target languages in the performance of this task when
faced with communication difficulties in the L2 Subjects in Group A use the exact

same number of L2-based strategies as L1/L.3-based strategies (4122%) Ths

45




imphes that subjects have an equal reliance on both L1/1.3-based and L2-based
strategies One would presume that the subjects in Group A would use more
L1/L3-based strategies than L2-based strategies but this 1s not the case in their
performance of this particular task They employ a much lower percentage of
Message-Adjustment strategies (17 56%) with almost half of these being strategies
of message reduction Group B employs a higher percentage of Message-

Adjustment strategies (28 4%)

USE OF STRATEGIES BY INDIVIDUAL SUBJECTS -TASK 1

GROUP A N=15)
SUBJECT L1/L3 L2 MA TOTAL
1 20 7 3 30
2 10 9 1 20
3 14 13 5 32
4 5 3 1 9
5 4 10 2 16
6 12 11 8 31
7 3 19 7 29
8 19 10 2 31
9 11 14 2 27
10 9 13 6 28
11 18 5 10 33
12 6 15 3 24
13 8 7 3 18
14 7 9 4 20
15 9 10 9 28

Table 3
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USE OF STRATEGIES BY INDIVIDUAL SUBJECTS -TASK 1

GROUP B (N=10)

SUBJECT L1/L3 L2 MA TOTAL
1 6 10 3 19
2 3 6 4 13
3 14 20 12 46
4 7 12 11 30
5 5 12 12 29
6 4 11 7 22
7 7 15 8 30
8 6 12 4 22
9 5 12 5 22
10 6 6 5 17
Table 4

It 1s evident from Tables 3 and 4 however, that not all subjects in Group A rely on
L1/1.3-based strategies In fact, seven subjects in the group use less L1/1.3-based
strategies than L2-based In some of these cases, the difference 1s very marked For
example, Subject 7 uses only three L1/L3-based strategies but uses mineteen L2-
based strategies Subject 12 employs six L1/L.3-based and fifteen L2-based
strategies On the other hand, some subjects tn the group employ a much greater
number of L1/L3-based strategies when communicating in the target language
Subject 1 uses 20 L1/L.3-based strategies out a total number of 30 Subject 8 uses
19 L1/L3-based strategies out of a total of 31 and m the case of Subject 11, 18 out
of a total of 33 strategies are L1/L.3-based

Nine out of the ten subjects in Group B use more L2-based strategies than L1/L3-
based whereas in Group A, nine out of fifteen subjects use more L1/L3-based than

L2-based strategies
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No subject in Group B uses more L1/L3-based than L2-based strategies One
subject (Subject 10) uses these two categories 1n equal proportions (stx mstances
each) and uses Message-Adjustment strategies on five occasions Subject 3 in Group
B uses a considerably higher amount of L1/L.3-based strategies compared to other
subjects 1n the group (14) but it must be noted that this subject uses by far the
greater number of overall communication strategies as well as recording the highest
proportion of L2-based strategies (20) and 12 Message-Adjustment strategies

Subject 2 1n this group uses the least amount of L1/L.3-based strategies (3) and also
the least number of total communtcation strategies (13)

It 1s noteworthy that the subject in Group A (Subject 11) who uses the most
Message-Adjustment strategies (a total of 10) also uses a very high number of
L1/L3-based strategies (18) compared to L2-based (5) On the contrary, Subjects 3
and 5 in Group B who record the highest number of Message-Adjustment strategies
(12) use more L2-based than L1/L3-based strategies Two subjects in Group A
(Subjects 2 and 4) use only one Message-Adjustment strategy and Subjects 5, 8 and
9 use only a total of two each The least use of this category in Group B 1s Subject

1 who uses three such strategies
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312 Use of L1/L.3-based strategies

GROUP A GROUP B
L1/1.3-based strategies
Literal translation 71 (18 88%) 36 (14 4%)
Language switch 57 (15 16%) 12 (4 8%)
Foreigmsing 27 (7 18%) 15 (6 0%)
. Total 155 (41 22%) 63 (25 2%) .
Table §

As already noted, Group A uses a high percentage of L1/L.3-based strategies in their
performance of this elicitation task (41 22%) whereas 252% of Group B’s
communcation strategies are L1/L3-based Within this category, both groups use
literal translation to a greater extent However, 1n the case of Group A, there 1s not a
significant difference between the use of literal translation and language switch while
foreignising 1s obviously used to a much lesser extent Foreignising 1s the L1/L3-
based strategy least frequently used by Group A while Group B uses language

switch to a lesser degree than the other two strategies 1n this category
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Testing the hypothesis Ho that there 1s no difference betwecn the groups in their use of L1/L.3-based

strategies 1n Task 1

Mann-Whitney U-test

0 05 significance level 0 01 signuficance level

z=2 05 z>196 -258<z2<258
Kruskal-Wallis H-test 005 s1 cance level 0 01 significance level
H=4 38 H>3 84 H< 663
Student t-distnbution 0 05 sigmificance level 0 01 significance level
t=2 072 =2 07 t<2 81
Table 6

One can conclude that there 1s a difference between the groups in their use of

L1/L3-based strategies at the 0 05 significance level but one cannot conclude that

there 1s a difference at the 0 01 level

In other words, one can only be 95%

confident that there 1s a difference between the groups in their use of this category

of strategies

Use of Individual L1/I.3-based strategies by Groups A and B - Task 1

Group A (n=15)
SUBJECT LTA LS

1 3 14
2 3 5
3 8 3
4 3 1
5 2 2
6 3 5
7 2 0
8 12 5
9 4 3
10 4 4
1 8 9
12 5 0
13 5 1
14 2 4
15 7 1

_Hwh—;—u-hh)-bOr—-wNwE

Group B (n=10)

SUBJECT LTA LS FRN
1 5 1 0
2 2 1 0
3 4 3 7
4 5 2 0
5 4 0 1
6 3 0 1
7 5 0 2
8 4 1 1
9 2 2 1
10 2 2 2

LTA Literal Translation

LS Language Switch
FRN Foreignising

Table 7
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ONE-WAY FREQUENCY TABLE OF L1/1L.3-BASED STRATEGIES - TASK 1
GROUP A

LTA Freq Percent Cumul Freq Cumul Pereent
2 3 200 3 200
3 4 267 7 467
4 2 133 9 600
5 2 133 11 733
7 1 67 12 800
8 2 133 14 933
12 1 67 15 1000
LS
0 2 133 2 133
] 3 200 5 333
2 1 67 6 400
3 2 133 8 533
4 2 133 10 667
5 3 200 13 867
9 1 67 14 933
14 1 67 15 1000
FRN
0 11 67 1 67
1 7 4467 8 533
2 3 200 11 733
3 2 133 13 867
4 2 133 15 1000
Table 8

ONE-WAY FREQUENCY TABLE OF L1/1.3-BASED STRATEGIES - TASK 1
GROUP B

LTA Freq Percent Cumul Freq Cumul Percent
2 3 300 3 300
3 1 100 4 400
4 3 300 7 700
5 3 300 10 1000
LS
0 3 300 3 300
1 3 300 6 600
2 3 300 9 900
3 1 100 10 1000
FRN
0 3 300 3 300
1 4 400 7 700
2 2 200 9 900
7 1 100 10 1000
Table 9

3.1.2.1 Use of Literal Translation

As can be seen from Table S, Group A uses more literal translation than language
switch or foreignising Literal translation accounts for 18 88% of the total number
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of strategies employed Subjects translate L1/L3 forms word for word nto the L2

Table 7 indicates that although some subjects in Group A do not make extensive use
of literal translation (seven subjects use 1t on three or less occastons), it ts evident
that every subject 1n the group resorts to this strategy at some stage in their
communication with a numberof subjects employing 1t quite frequently (e g Subjects
3, 8 and 11) Subject 8 uses lLteral translation to the greatest extent with 12
instances of same recorded out of a total of 19 L1/1.3-based strategies On the other
hand, it was noted earlier that Subject 1 employs 20 L1/L3-based strategies out of a
total number of 30 but only three of these strategies are attributed to literal
translation Subjects 5, 7 and 14 use literal translation on just two occasions each

The cumulative percentage in the frequency distribution indicates that 40% of the
group use hiteral translation on five occasions or more On the other hand, 20% of
subjects 1n the group record just two instances of the strategy and 26 7% record
three instances of same

In Group B, hiteral translation 1s the most preferred L1/L3-based strategy accounting
for 14 4% of the total number of strategies However, the data indicate that this
group uses less literal translation than Group A in the completion of Task 1 The
highest instance of usage was five (30% of the group) Every subject uses literal
translation at some stage but three subjects (Subjects 2, 9 and 10) employ the
strategy on only two occasions Like the case of Group A, no subject uses literal

translation on less than two occasions
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31.2.2 Use of Language Switch

Language switch 1s also a strategy frequently used by Group A albeit to a lesser
extent than hiteral translation Thus strategy accounts for 15 16% of the group’s total
communication strategies and only two subjects do not employ it One particular
subject (Subject 1) resorts to borrowing from the L1/L3 on 14 occasions Half of the
L1/1.3-based strategies used by Subject 11 are attnbuted to language switch (9 out
of 18) These subjects do not attempt to translate the target item mto the L2 and
just use the L1/L.3 form However, the frequency distribution indicates that 13 3%
of the group do not use language switch and 53 3% of the group employ 1t on three
occasions or less One-thurd of the group switch to the L1/L3 on one occaston or
less

In the case of Group B, language switch constitutes a low percentage of
communication strategies (4 8%) This 1s dissimular to Group A, which, as already
noted, uses a relatively high percentage of the strategy Three subjects m Group B
(30% of the group) do not use language switch at all (Subjects S, 6 and 7) while
three subjects ( Subjects 1, 2 and 8) employ the strategy on just one occasion
Subject 3 uses the most language switch (3 instances) 60% of the group use
language switch on one occasion or less These findings indicate that, in the
accomplishment of Task 1, the more advanced group does not tend to switch to Lt
or L3 forms when commumcating in the L2 whereas the less advanced group 1s

much more likely to borrow lexical items from a non-target language
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