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How can | produce a web-accessed video
to educate volunteers on how they can
contribute their time at Club level in
Special Olympics?

Deirdre Flood

P

Abstract

This report presents an action research enquiry using the
avenue of living educational theory to examine how | expanded
my practice as a volunteer in Special Olympics to develop as an
non formal educator within this context. describe how |
embraced my own values in education during this study and
chose to be led by them as | attempted uaderstand how my
values influenced my learning and tlearning of others.

| designedtwo action reflection cycles of enquiry from June
2010 to Jwe 2011 whilst working with my local Special
Olympcs Club in Drogheda, Co. Louth, Irelatd.Cycle 1, |
record my experience in the production of a commemaorat
5+5 27F (pHr&ipatidn dzah@ Special Olympics Ireland
Games held in Limeik in June 2010.

In Cycle 2, | draw on rmexperientiallearning from Cycle 1 and
focus my research enquiry on the production of an educational
web accessed video calle@hanging LivesThis video was
divided into six segments so that it could be integraite the
induction module of Special Olympics Irelands online Moodle
learning management system.

| show how the use of video and visual methods can provide
practical, evidence based explanations of practice from the
volunteer action sphere in Special @iyics.

Keywords: Special Olympics; Volunteer; Wediccessed;
Video; Action Research; Living Educational Theory
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Prologue

Special Olympics describes itselfaaglobalmovement and its rootswere formed in
1962 when Eunice Kennedy Shriver became angered by the injustice, indifference and
exclusion in the world towards people with special neesgezially her sister Rosemailim
Shriver describes in Video 1 how his mothaok action by settingup asports camp in her
backyard in Maryland USA opened to peopligh intellectual disabilitiesSpecial Olympics

waslater founded in 1968.

Videol. Eunice Kennedy Shriver with her sister Rosemary

More than 40 years later, | can testify to the positive impact and liberating
SELINASYOS (KAa flReQa fS3Fr0e KFra KIFEIR 2y Y@
figure 1 Unfortunately Denisenly encountered Special Olympics as an athlete in her adult
yearswith Drogheda Special Olympics Club (DSOC).

Figure 1 My sister Denise and |
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As a volunteer theopportunity to jointly celebrateA y G KS G NRARdzYLIK 27F |
sporting achievement limgs me great joy, knowing that | might have played ejest the
smallest part in itThe celebration i®f particular consequence when Q@S a2 YSGAYSa
humbled to witness the countenance of an athl@®epersonal struggle, courage and
perseverancein an environment that encourages sportsmanshathlete leadership and
unity among its members.

As a family member of an athlete, | hasequired thecapacity to understand the
potential complexity and conceable depth of these struggles.therefore, appreciate the
ethos created for the athletem Special Olympiaand the unconditional acceptance of each
person asa unique and intelligent being with ocuson the I { K f &bilit$ 6b& his/her
disability.

Special Olympics is built uponfaundation of values reflecting theoul of the
organisation.The ultimate stated aim according to tl2811-2015 Special Omgpics Strategic
Plan is to produce thebest possible athlete experien®eé

Eunice Kennedy Shriver undoubtedly made an enosrditference in her lifetimel.
believe that her actiororiented approach is still valid today to drive change doster
sustainable capabilities through the release of knowledge within the Special Olympics
Community.

My enquiry beganby asking the simple questiainow do | improve my practicas a
volunteer in Special OlympiesAs | explored the implications of this question, the meanings
of my values as explanatory principles in why | am doing what | am doing were crystallised as
| witnessed them emergén the course of mypractice. The significance of my academic
contribution sto an understanding of the expression of embodied meanings as explanatory
principles to which | holdnyself critically accountabl&.herefore in the pursuit of clarifying
these meanings in the course of their emergence for you the reader, | have red i
words alone i.e. expressing meaning purely in the form of theoreticihguisticconcepts.
Instead | have usedisualrepresentationsand | believe | am therefore offering a different
SELINBaarzy 27F 06 &y dsedHiDddddéitipapers] @dpe thaf theitdutse
| chartered in my enquiry towards my own visual literasyl addressed my concerns in my
practicehas allowed me to adequately express thesebodiedmeaningsy making them in
some way explicit through the medium of vime

1. Introduction

| currently work as a Human Resources Manager in an Irish Multinational
organisation. However iB009my intellectual passiondrove me todevelop myself as an
educatorand | therefore undertookhe MSc in Education and Training Management (e
learning strandwhichis atwo year part time, taight programme of applied study Dublin
City University.

| joined Drogheda Special Olympics Cluler@after DSOC) in 2006 wheny sister
became an athleteln total, DSOC has a membership of 45 athletes and 30 active volunteers
and is one of 411rish clubs in the programm@&his was thecontext| choseto make my
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educational enquirybecause | felt it wuld allow me to deepen my contribution as
volunteer in a meaningful way to the Club.

My enquiry led me to produce an educational web accessed vat&fact called
Changing Livesvhich was divided into six segments so that it could be made available to all
registered volunteers on the Special Olympics Ireland Moodle learning management system.

Education is a heavily vakl&den activity (Whitehead, 1989) and therefore, | chose
to embrace my values and be directed by thas | moved through my enquirfhis was
performed using the methodology of action research and more specifically living educational
theory, which place the livingde, at the centre of my enquiryMcNiff and Whitehead,
2009). This repomvill ultimately suggest howexperiential learning throughction research
can be used to enable transformation using videohnology in Special Olympjtmsed on
the evidence fronmy own lived experiences.

1.1. What was my concern?

It can takeup to 4 monthgdue to the police vetting processhr the application of a
person aged 15 or oveto be processedn order to become a volunteer wit Special
Olympics in IrelandOnce registeredyolunteersmay thendecideto contribute their time to
specific events such athe Special Olympics regional or Irelanaimges or they could for
examplejoin a local Cluland assist with the provision of sports training.

My concern washat registeredvolunteers did not havesufficient meansavailable to
understand the extent of the volunteering opportunities that lay beyond the realm of sports
coaching at Club levellhis concern was based on conversations | had witdividual
volunteers whadecided not to réurn to DSOC after a shidime because they could not see
where they fit in.Also, conversations with family members of the athletes and volunteers
led me to understand that people with slightly reduced mobility did not even consider there
was anything they could do in a volueting capacityas it was aportsorganisation.

In my own experience these opportunities were only revealed to me through a
sustained commitment to DSOC over therfgear cycle of competitiorDuring this period |
also learned that tachieve growth, the Club musk attentive to the ideas, initiative and
entrepreneurial spit of its volunteer communityusually resultingn a host ofvolunteering
opportunities.

| recognised that although information did exist to educate the self dect
volunteer in relation ér example to role descriptiong,wasprimarily contained in a 96 page
Club handbook available from the $jmd Olympics Ireland websitéh my experience many
volunteers did not seek out this resource or simply did not haventlieto read this lengthy
document.Instead, | observed that volunteers rely initiadig the basic inductiomnd code
of ethicstraining provided by Special Olympics Irelaadd the local sports partnership
bodies respectivelywhich is scheduledwice to three times per year in each region.
However, he most common way for a volunteer to learn the specifics about volunteenng
DSOGQvasto join up and learn on the job whigewhat | did.

Thereis only so much information that a volunteer can pass venbally whilst
standingfor exampleat the side of a basketball couduring aClubtraining sessiorand
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therefore | learned a lot through observinthe more experienced volunteetis actionand
aking questionslt also took me some time to get to know the athletes especially those with
particular speech difficulties and truthfully | was nervauisially that | would do something
wrong. However, | was made feel very welcome awkntuallyl felt part of the Club and so
did my siser Denise.

Time is a key concernin relation to trainingand educationin my experience of
volunteering. All volunteerscontribute their time of their own free will and arenpaid in
DSOCior the work they do.Volunteers may have a full time jobexternal to the Clupa
family, a college courser commitments toother voluntary organisatios) particularly if they
are also a parent to one of our athleteShereforeeveryone mustuggle their free time
around making @ommitment to such an active Clulbhis is also why tradanal classroom
based training can bdifficult to implementin practice; | have experiencedeveral attempts
to organisevolunteer club management coursesich endkd up being cancelled because of
a lack of uptake by the voluer members.The difficulty isnot so much a lack of interest
but scheduling conflictaith the volunteers.

1.2. Why was | concerned?

My values in education are passion, honesty, inclusion anoyergnt. My personal
concern was that | was experiencingeasion(McNiff and Whitehead, 2006) because | held
these embodiedvaluesbut my existingvolunteer role bore no obligation as an educator.
Therefore, toexplore how | might sharey personal knowledgegPolanyi, 1958) | neededto
expand the scope of my practi@nd acquirethe authority to develop as a non formal
educator in a research context.

D?, iraf@ ffeod

‘P, the student and ‘I’ in my volunteer role
researcher and as Sports Officer

‘P as experienced
by the athletes

Figure 2. Triad of thelivingd€ in my research
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To describe how | viewed myself in my practice as a volunteer following this decision,
| acknowledge three significant layers @¢, at the centre of my enquiras depicted in
FHgure 2. First and foremost | was a general volunteer and | did not wanttholraw fully
from the way the athletes experienced me at the Club training sessions because | enjoyed
the direct interaction with the athletes. | was also still committed to working with the
coaches in my committee role as Sports Officer for the grouptldetes aged 18+ who
attend our Monday night Club. Thbird layer was now theéi¢ as a stident and researcher.
However, thidriad of the livingi¢, did speak in harmonfMcNiff and Whitehead, 2009).

1.3. What could I do about it? My research focus

| determined that there was aal need for DSOC to find a mosdfective way to
educate new volunteers on demand in relation to the basics of B&®OGunctions. Most
importantly this introductionto the Clubwould have to communicate thespectrum of
opportunities for volunteeringho mater how little time a person mightave.

As a student! had directly experienced the benefits of using viden my own
learning environmentwith my peer groupon the Mastersin Education and Training -(e
learning strand)n DCU Therefore,l began to consider how | miglebnceptuallyrelate this
to fill the need | had identifiedn DSOCI. imaginedthat, if | could capture all the activities
DSOGnight getinvolved with over the course of a full year and condeaBehisthrough
the medium of videdo just a few minutes| woulda N} 6 (G KS @2 dzycoukiS ND &
then provide an opportunity for &olunteerto experience a virtual visit to our Club over a
one year periodin the hope that | coulddemystify what volunters actuallydo in their
situated context.By fast tracking beyond thimitial Clubtraining sessions volunteermay
spot an area of interesivhich couldlead that person taestablish a pattern of volunteering
that they would be willing to commit to.

My researchfocus evolvedinto the questiondHow can | produce a web accessed
video to educate volunteers on how they can contribute their time ire@al Olympics at
Club level?2 This specific question was carved out and refined as | connected tivith
literature andreflected on my actionand prior learningn DCU andSOC

2. Video and learning in the voluntary sector
2.1. Learning situations

| have used thestructures forvalidating prior learningin the voluntarysector to
illustratethe type of learningsituationsthat can occuin this areaFor example, Youthpass
an instrument used to recognise learnimgutcomes achieved through the European
Voluntary Service (EYSAccording toNevinrMcMahon, Cepin and Bergstein (201&VS
enables young people to conduct voluntary work in a country othan their own for up to
1 year.An example of a group EVS project was the Special Olympics World Games in Ireland
during2003in which 165 volunteers from 15 EU countriparticipated.

NevinrMcMahon, Cepin and Bergstein (2030 14 identify three types of learning
situations within EV.S

Educational Journal of Living Theories 4(1): 25-78, http://ejolts.net/node/186




Flood,D 31 I

1) Formal learnings planned, structured andegulated from the outside and involves
standard of certification In DSOC formal learninghay be experierced by the
provision of trainingin sports coachingcertified by the National Governing Bodies
e.g.Basketball Ireland This form of volunteer training ssorecognised by the 2010
Irish reporton volunteeringfor the European Uniokonductedby Gilmore, Hankey
and Kirke (GHK).

2) Non Formal Learnings voluntaryand planned i.eintended by thelearner and
assisted by otherd. would placethe Special Olympics Ireland induction programme
for volunteersin this category.

3) Informal Learningis not planned, it is unpredictable and the learning outcomes
gained may not be recognised until long after the situation has paddedt of my
learning in Special Olympics at Club ledeVeloped throughthis modei.e. on the
job.

In EVS, NevinMcMahon, Cepin and Bergstein, (2010) determine that the
characteristic of learning is drawn from experience and support K@l{1984) model of

experiential learningvhich statesthat learningdis best conceived as a process not in terms
of outcomes (p. 26).

2.2. Experiential learning

Kolb(1984) cautions that experiential learning is often seextas pragmatic for the
academic miné (p. 3) yet it he posits thatit is based onthe intellectual traditions of social
psychology €.g.Kurt Lewin, 1890.947), philosophical pragmatisrte.g.John Dewey, 1859
1952)and cognitive psychologye.g.Jean Piaget, 1896980) as depictethy the themesn
Figure 3.

PIAGET
T-Groups| | Action | | Democratic Values | | Pragmatism Development Dialectics of leamning || Epistemology
Research| | -  Cooperative - Bxperence| |-  Toward purpose| | from expenience - The
leadership asan - Alifelong - Assimilation/ relationship
Dialogue organizing process accommodation between
Scientific focus for knowledge
humanism leaming and leaming

Figure 3 Seven themes that inform programs of experiential learning (Kolb, ,x2847)

The premiseof Kolll@ (1984) model of experiential learning is tHatarning and
knowing reaqiire both the ability to grasp offiguratively representan experience and
transform that representation either in the psorn@ mindor by taking actionThis model
appears aghe central reference in the literature on experiential learnimgt its criticisms
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are directed mainly towardsts simplicity(Jarvis 1987;Rowland 2000; Moon 2004;Beard
and Wilson 2006; Newman 2007) and also its lack of social interactiararyis 1987;
Holman, Pavlica and ThorpE997, Miettinen, 2000.

Jarvis(1987)argues that learning may not always oceug. wherethe experience is
taken for grated in a social living context avhen the gap between a persons stock of
knowledge and theiscocio-cultural milieu(environment)may be too great to bébridged by
reflectioné (Jarvis 1987p. 83). In my context lwould considera volunteer being asked to
work usingonline socialor multimedia with noprior experience of computing technolo@s
an example of the gap being too great in one episodic experience to be bridged by
reflection. | recognisethat individualsmay be fuekd by negativeattitudes or emotiorns
(Beard and Wilson, 200@&)om their initial experence and this could lead t@jection of the
additional learning opportunities needed for learning ¢a@cur through experienceThis
rejection according to Cunningham (200@an result from the facti K & ( K Sbadf S Ny S
experienceleads them to believe that learning is not possiltas suggestiontherefore is
that much of our learning needs to be based e theories andevidence from others
rather than directly experiential (ibid. The provision of these secondary arediated
experiencesmay be provided througlthe use ofvideo presentations according tdarvis,
Holford and Griffin (2004)Video also represents one method in a rargecontemporary
techniques thatcan stimulate the senses which Beard and Wilson (2@@6)seplays a
significant role in unlocking learning potentiatherefore, a muctbroader definition of
Experiential Learning (EL)oi$ered by Beard

EL isa sensemaking process of learning that actively and reflectively engages the inner
world of the learne as a whole person (physidabdily, intellectually, emotionally and
spiritually) with the intricateouter world of the learning environment (nare, place, social,
political).(Beard, 2009 p. 3)

2.3. Use of video in education within the voluntary sector

Research in the voluntary sector in the UK conducted by Overton and Hills (2010)
indicates that learning technologies are becoming an important component to enable the
delivery of critical skillsTheactualbenefitsreportedinclude improed flexibility o learning,
improved access to learning,utting costs improved induction processes, addressing needs
of new learnersand increaed reach.However the studywhich represents 83 participating
organigtions, indicates that video is in use by only 7% of feticipants with cost and
setup cited as possible reasornidowever, low cost models for creating video are starting to
appeare.g. since March 2014, charity organisation calle@tKknowHow Non Proft in the UK
have beenfacilitating the production of v cost online educational videdo increase the
knowledge and skills of people in this sector.

2.4. Influence of video as a medium in learning

Schramm 1973, DI 3 y19$70) Clark (1983)and ColvinClark and Mayer (2008)
maintainthat if learning occurs as a result of exposure to mddig.video),the learning is
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caused by the instructional method emb#edd in that media presentatiomot from the
media itself However,Kazma (1994)argued that the contribution of specific capabilities
and attributes ofmedia tocognitivelearningand the social processes by which knowledge is
constructedshouldbe examinedColvirClark and Mayer (200@)ositthat not all media can
deliver all instructional methodKoumi (2006 pgreeswith this positionand further claims
0KF G (1988)stddi€savere flawed because of the lack of control of production quality
and lack of professional competence in thieleo production team.Basically, the research
did not attempt to exploit he full potential of each mediu@ capability Koumi (2006)
identifies 27 video techniques and teagfid Fdzy OG A2y &  (sKdistinctivé E LJt 2 A
strengths as outlined iMable 1.The techniques are broken down into three areas i.e.
distinctive ways to ssist learning, providing vicarious experiences, nurturing motivation and
feelings which | believe strengthens the medium of video to be used for experiential
learning.

Koumi (2006) along witMerris y 0 2Badtidesn and Hoogve{8004) suggest that
different capabilities of each medium and technological developments may in fact drive new
innovative instructional methods.

Focusing on instructional learning, Colgtark and Lyons (2011) determine that
leveraging graphics for skidearning depends on three interactive factors outlined in Figure
4 i.e. the features of graphics, the goal of the instruction and the difference in prior
knowledge of the learner.

Goal of Instruction

- Provide Memory Support
- Build Mental Mo dels
- Teach Specific Content

Features of Graphics
- Surface

- Communication

- Peychological

Learner Differences
- Prior Enowledge

Features of Graphics = Classification based on:
1 | Surface The salient features of visuals such as static art (illustration,
rendered, photograph)lynamicart (video, animation) and true
virtual reality.

2 | Communication The communication purpose to show motion or represent
Function illustrate quantitative relationships.

3 | Cognitive Interactions i.e. how visuals interact with human learning
Psychological processes such as attention or retrieval from memory
Function

Figure 4. Functions otisuals ColvinClark and Lyons, 2011)
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Tblel ¢SOKYAIldzS& FyR GSFOKAYI T dzyKdink, 2008)

1) Distinctive ways to assist LEARNING and (item 9) SKILLS development

O©C O ~NOO UL WNPE

composite picturese.g. split screen, S/I

animated diagramsexploring processes

visual metaphor/symbolism/analogy

modelling a process by a simplification

illustrating concepts with real examples

condensing timeby editing real life

juxtaposition of contrasting situations

narrative strength 2 ¥ ¢ +Qa NAOK aeévoz2f a
demonstrationof skills by an expert

(e.g. craft, physal, reasoning, social, verbal)

2) Providing (vicarious) EXPERIENCES by showing otherwise inaccessible:

PP OO~NOUORM~WNERE

= O

dynamicpictorial change or movement
placese.g.dangerous/overseas locations
viewpoints e.g. aerial, big closep
technicalprocesses or equipment

3D objects, using movement or juxtaposition
slow/fast motion

people/animalsinteracting, real or drama
one-off or rare events (include archive film)
chronologicalsequence and duration
resourcematerial for viewers to analyze
staged eventse.g. complex expanents, dramatized enactments

determination,
motivation,
activation

appreciations,
feelings,
attitudes

3) NURTURING (motivations, feelings)
1 stimulate appetite to learn, e.g. by revealing the fascinat
of the subject.
y 2 galvanize/spur into action provoke viewers to get up and
do things
3 motivate use of a strategypy showng its success, e.g. exi
\ techniques
(4 alleviate isolationof the distant learner by showing the
teacher or fellow students
5 change attitudes appreciations, engender empathy for
{ people
6 reassure,encourage sel€onfidence
7 authenticate academic abstractionBy showing their use i
\

solving realife problems
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However although there arebenefits tousing video in education | am aware that
improper use oftechnology maydefea learning asColvinrClark and Mayer (200&xplain
that technophilesare people whawill use all the technology features available to them and
overload the learners processing capabilities and at the other extrémslnostics are
people who ignore themedia capabilities completelyThis can resulin edutainment
treatments or at the opposite extrema completelack of visuals producing avall of
wordst (ColvinClark and Lyons, 2011 §62).

2.5. My way forward

Although | haveset outthis literature review as a backdrop to my action research
enquiry | actudy did not engage fully with a particular instructional method or model until
after | had completed an exploratory cycle of action reseafdterefore, in my first cycle |
needed b find out ifvideo was something that would be even feasible to introducarin
educational context in DSOC and from a production perspectiviead the skills to bable
to deliver it.

3. Methodology
3.1. Actionresearch

My decision to use an action research approach resulted from a critical engagement
with the methodology specific to the traditions d&furt Lewin which evolved from té
paradigm of critical theoryHowever, | was ultimately drawn to the transformational
potential (McNiff and Whitehead 20Q®f action research

My desire to frame my research as a slidy within the experiential learning
context of action research led me to distinguish my methodology further by chodiging
theory.

Living theory b defined as:0An explanation produced by an individual for their
educational influence in their own learning, in the learning of others and in the learning of
the social formation in which they live and wéifcNiff and Whitehead 2006, p04).

My ontological and epistemological perspective can be plasédin the naturalistic
realm. Therefore, this approach allowed me to make sense of my reality, construct
knowledge and derive meaning through my lived experieneNiff and Whitehead (2006)
promote that practice is a form of redife theorising. When we have gathered data and
evidence to support our sense making claims these become tloeories of practice
otherwise khown as outiving theorieqibid.).

Whitehead (2008) claims that a task of living theory as a methodology is to find
appropriate ways of representing the flows dife-affirming energy with values as
explanatory principles in narratives of edtiomal influences in learningMcNiff and
Whitehead (2006) describe how living theories are perhaps most adequately represented
through multimedia rather than more traditional forms of representation as they show the
real lives of people and how they interact with each other.
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The Masters programme prsed meto various forms of multimedia and to the
creative potential of digital technology in education: storyboarding, website development,
podcasting vodcastinganimation comic stripsjournaling and digital vided.haveopted to
use the latter two learnng technobgies throughout my report to construct visual
explanations of my real life practice and my interaction with the members of DSOC to
support my claims to knowledge.

3.2.  Values as standards of judgment

My course also provided me with the educationphseto articulate and clarifythe
educational values and concerns thatgimeaning to my life and worlvy value of hope
was drawn from my initial assessment of my ontology in relation to education and my desire
to pin a multiple of values related to mig a difference, to a particular source value that
would be all encompagsy. However, | became uncertain whether this valich | had
made explicitfully expressedhe strength of my conviction, and the driving force behind my
desire to improve myractice.

| discovered through a validation meeting with my supervisor Yvonne Crotty, in
March 2011, that what was clearly emanating from me as | talked about my research
experience wa a genuine sense of passiddater reflected on this feedback and ot the
following:

I was looking at my values as jdstscriptors of what | value, | didn't think about the
intention or process of how | pursue the manifestation of those values in my life ag bei
something of value to me too(D. Flood, personal commication,April 2, 2011)

| therefore seepassionas a more tangible agent, a carrier of my value of hope, yet
very much something | value in its own right.

Polanyi (1958) aptly describes my value statement as it relates to passion i.e
oHeuristic passioseeks no personal possessitinsets out, not to onquer but to enrich the
g 2 NIpR4123426).0Once my curiosity is piqued, nmtellectualpassion takes over with a
strong desire to primarily understandub also to master my subjectThis passion for
learning acts as a precursor for a passion to share that knowledge, to make a difference and
hopefully enrich the world within my sphere of influence.

| valuehonestybecause it compels me to work on recognising authentic interior
reality, a sense of seffuth, which | rely on to provide me witthe purest form of learning.
Honesty also provides intolerance amrogance and selfeception.However, | allow for my
truth when externalised to be tapered at times by compassio\evertheless, some of my
most vivid learning experiences have come from an honest encounter with a person or
situation. Occasionally, this has created conflict but where there is conflict there is also an
opportunity for real resolution psimply acceptance of the existence of anotheS N& 2 y Q &
truth.

| also valuenclusion.n Special Olympics, inclusion is a huge part of the value system
on which the organisation is builHowever, at the same time, | must recognitenecessary
limitations e.g. the volunteer vetting procedure can lead to exclusion of individuals from the
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organisation itself.Therefore, m stating | value inclusion | am specifically referring to my
ability to embracdlifference in an educational ctext andnegotiate inclusive practices that
nurture reciprocal and respectful learning relatiships. | acknowledge also that &am
constrained by my ability to recognise exclusion in my context.

In addition, | valueenjoymentin education because it meansengage with the
subject easily and | value the benefits it bringslepressant of my enjoymerdccurswhen
the skill or challenges are pitched too low or too high which leads to boredom or at the
opposite end of the spectrum, anxietyarticulaly if it involves deadlinedn between these
extremes | can identify with the work @fsikszentmihaly(2002) and his concept of the flow
channel i.e. the experience d@bptimal fulfilment and engagemenp &Vith regard to my
influence on others, this value drives me to try to create a positive learning experience for
other people to enjoy.

3.3.  Values in the context of my learning in Dublin City University

The objectives ofthe Masters in Education and Trainin@-learning strand)
programmeprovided an opportunity for me t@assimilate the literatureon educationand
integrate it with the development of a mediartifact designed to promote visual literacy
using an actiomesearch approachrlhe creative scaffoldingrovided by my lecturer Yvonne
Crotty (later my supervisor), allowed me to progressively increase my skills in using
multimedia technologywhilst pushingme to meet a graduated scale of complex learning
challenges, led by my own @tvity. These assignnmts were also weighteavhereby they
had to enhance théearningof my peer grougoo.

&

\ ~ud

Figure5. Taking a break in the animation processtgoy the work of my classmates
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An exampleof an optimal learning experiencér me or flow, (Csikszentmihalyi
2002 was avery enjoyablevideo animation assigiment. This is evidencedoy the
photograph inFigure5 and by the level of visual detail capturé in my reflexive journal
extract 17

L KIF @S f A1 Sy S Reonceptiof flaw t& tfidiwork &f IKéndRbhingon who
draws on personal passion and describes how a person can be ineleeient dThe
element is the meeting point between personal passion and natural aptjtudiéch simply
meansdoingi KS G KAy 3 | LiRdbEsdryand A2odi&i2008,470)R 2 €

Crotty (2009, 2010) promotes inspiring creativity through visual literacy in education
and draws on this concept dbw, and the elementin her workwhich my experience as a
student validates.

| also experienced Farré@n(2006)pedagogy of the uniguewhich allowed me to
recognise the tacit knowledge we each hold in relation to our own practice based on our
unique constellation of values.

| slowly became awa of how the meaning of ny embodied values were implibit
embedded in my work and could be interpreted through my creative multimedia
assignmentss | learned in relation to my peers.

Honesty found a structured outlet for me in the validation process for my peer group
who safely understood that any criticism | levied had constructive intent and | believe that |
received the same standard in return.

3.4. Ethics

Ethical concerns were addseed in my research by securing written permission from
Special Olympics Ireland, DSOC committee and during the data collection process from the
individual voluneer members who participated. made a submission to the DCU Ethics
Committee and | issued ajpy of the plain language statemeand informed consent form
to the wlunteer members in the clubSpecial Olympics Ireland also confirmed that my
research would fall under the waiver agreements signed by volunteers and athletes with
regad to use of visal images etcl also secured locatioretease forms for all video work
and the required approval for use of logaused in my multimedia tables.

Prior to the Club sessions commencing in 2011, the Chairperson of DSOC expressed
concern via email that the albtes who have reached the age of consent would not
understand the plain language statement in its current form. In response to this, | prepared
a newsletter style ethics document (Figue which replaced the plain langge statement.

This newsletter wasa supplement to my delivery of an informal verbal ethics
presentation in the Club gym on the -ddnl1l. | recorded the raw footage on video and
although the sound is not perfect in the unedited clip i.@eo 2, | believe it is sufficient to
show how | dotained the verbal consent of the athletes aged 18+ and how the athletes
engaged with this process.

Educational Journal of Living Theories 4(1): 25-78, http://ejolts.net/node/186



http://dfthesis.blogspot.com/2011/05/journal-17-from-08-jan-11.html

FloodD 39 |
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NEW ONLINE VIDEO PRODUCTION |

‘CHANGING LIVES’

Hi Everyone

Welcome back to our first
training night of the New
Year. Ihope you are all

rested and rea

I am going to be working
with the volunteers and
Special Olympics Ireland
over the next weeks to
produce a video which I
hope to put on the internet
and this Newsletter will
explain what its all about!!
Best Regards

Peivdre Flood

Bood deirdr@gmail com
Phone- 086 8363811

‘You may be
recognised’

The name of the video (at the
moment) will be called
‘Changing Lives’. The
purpose of the video is Lo train
volunteers on the many ways
they can help out at our Club
or indeed any Special
Olympics Club in the country.

As you know I've taken lots of
pictures and videos in the
Club and at the Games in
Limerick in 2010 and P'm
hoping to include some of this
in the project. The final video
will be made available on the
internet and it will form pant
of my research for my
schoalwork for college. Tam
finishing a Masters in
Education and Training in
Dublin City University and
this video project will be used

as part of my final exams,

So, 1just wanted to let you
know that once again I will be

Just letting you know that my

that my

will be made public on the internat.
Therefcre, & a resut somecne
may recognise you!

video recording the members
of our dub during cur
training sessons for the next
few weeks and would really
apprecite your help and co-
operation on making sure we
show everyone how great our
Club and its members really
are.

The final video will only be
about [0mins long and T will
have to interview some of the
volunteers as part of my
research.

However, ifl any athlete has
any suggestions or questions in
relation to the video please do
let me know. Twould be
happy to hear anything you
have to say.

Equally, if anyone does not
want t be featured in the
video please just let me know
and T will arrange this

THE END

Figure6. Newsletterstyle ethics statement

Video?2. Verbalethics presentation to the senior club athletes
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3.5. Data collection methods

| gathered data for the content of the video froimterviews,conversationsgmails,
phone calland DSOCommitteemeetings.l agree with Buckingham (2009) that research on
visual medh should employ visual methods andebularly recoréd visual evidence of the
data collection process itself and | used video to communicate with the volunteers.

The action reflection cycle was deployed as a method, which was loosely guided by
McNiff & R 2 KA (i S K %) aRiOr plariner ramdctherefore it involved the stages of
observe, reflect, act, evaluate, modify and move in new directions.

In June 2010 | setup an online bleg that | couldecord my reflexive journalsver
the summerin an extenal environmentrom the collegen agreementand at the suggestion
of my lecturer Yvonne CrottyMy journal provided an interface to record my inner dialogue
and engagement with the literature, whilst | reflected on what | was experiencing as | was
experiencing itA public version of this blogn Figure7 containsselectedextracts of my
journals which | have referenced throughout tpaper.

Journal ‘extracts’, referenced from the personal reflexive journal of Deirdre Flood as part of a Masters
in Education and Training (elearning strand) in Dublin City University, Ireland. Supporting the
research paper entitled 'how can I create a web accessed video that will educate volunteers on how
they can contribute their time at Club level in Special Olympies?'

TUESDAY, MAY 31, 2011 BLOG ARCHIVE
Extract 17: From o8-Jan-11 - Benalu)
¥ May(17)
Extract 17 From of-Jan-11
ANIMATION NOTES FROM DECEMEBER. Extract 16: From of-Mar-11
Extract 15: From 1g-Feb-11
Before Christmas I had the opportunity to work with Mary McFadden on an et ap e agJem-an

animation project in relation to journalling. I created a character called Dorothy
in the picture below (from a vellow paper bag and my first aid kit and designed and
worked on the set. Mary helped to script the storyboard and everything else and we
set to work.

Extract 15: From 19-Feb-11
Extract 12: From 12-Feb-11
Extract 11: From zg-Jan-11
Exfract 10: From 2g-Jan-11
Extract g: From op-Neov-10
Extract 8: From go-Oct-10
Extract 7: From zg-Jan-11
Exfract 6: From 14-IMov-10
Extract g: From oz-Oct-10
Extract 4: From o3-Jul-10
Extract =: From 1g-Jun-1o
Extract 1: From 1g-Jun-1o

Exfract g: From z6-Jun-1o

Figure7. Screenshot of my public blog
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3.6. Validating the evidence

To establish validity and rigour my research | ensured that the evidence generated
was subjected to personal and social validity as provide@MmNiff and Whitehead, 2009).
drew on mypersonal knowledge(Polanyi, 198) and my intellectual commitment to critical
reflection to detemine personal validity using my espoused values as standards of judgment
against how | s& them emerge in my practiceMy systematic entries into my reflexive
journal based on my lived experience were instrumental in providing the evidence and
reflective pace to enald this to happen.l presented my workin personto the full
validation group in DCU on the following dates i.e-:FE®11, 03Mar-11, 12Apr-11, 19
May-11 and 28May-11. Mr. Jack Whitehead was also present at my validation meeting on
the 28May-11 in DCU an¥ideo 3 below presents agxcerpt of his feedback following my
research account.

Video3. Validationmeeting May 2011 FeedbacKrom Jack WhiteheaCrotty, 2011)

On 23Junll | uploaded my complete@hanging ikes video segment$Appendix A
to the DCU Moodle forum and received final feedback from my validation group over
Moodle. | also engaged in several Skype sessiotis my supervisor Yvonne Crottigaving
clearly commuitated my standards of judgmentdrew fromHabermas (1976) (as cited in
McNiff and Whitehead, 2009) procedures of comprehensibility, truthfulness, authenticity
and appropriateness in relation to my tes to knowledgeAlso | believe that rigour in my
process was strengthened by the fact that | undertook an exploratory or reconnaissance
action research cycle before attempting to bring about an intervention as supported by Dick,
Passfield and Wildman (29). My enquiry was also conducted in a very systematic way and
my prolonged and sustained engagement with the participants of my enquiry from June
2010 toJune2011 | believe also builds credibility
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Passion

Honesty S SN

Inclusion
o

duce the Educational Video?

| developed my
technical skills using
the camera equipment,
software etc required to
make video.

Making the Road By

| worked with the
members of the Club to
film all the elements of
my storyboard.

Walking!
Following two cycles of action
research enquiry.

| developed the content
for the video through
interviews, meetings,
email and | alse relied on
my Own experience.

| incorporated
educational
screenwriting
principles for video into
my Storyboard.

Figure8. My implementation and evaluatioexpressed aéMakingthe road by walking
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4. Implementation and evaluation

Horton and Freird1990) adapted the phras@making the road by walkingfrom a
proverb by the Spanish poéintonio MachadoThe analogy for me sums up how my claims
to knowledge were developed through sedfflection on action in DSQO&3 | carried out my
enquiry.The drawing ofne as avolunteer in kgure 8 was a gift from an athlete in our Club
| have added myoad, to the picture and my gpoused values in yellow texthe four green
blocks in this picture represent the specific actions | took towards answering my research
guestion and will be examined in this section.

My full enquiry took plae over a period of just over 1 year from June 2010une
2011 and engaged in two action reflective cycles.

41. CYCLE1 (Jun-10to Aug-10)

4.1.1. Observe and reflect

My first cycle of actionobserved my passioas an amateueducatorproducerto
increase mytechnical comptnce in making a digital vided started during my summer
break from collegand during this time wanted to advance my knowledgn usingcamera
equipment,software for making videdprmatting, copyrightpermissionsetc. At this stagd
alsodid not knowif video was a suitable wag communicate witthe members in DSOC

| was motivated by the fact thah June 2010, fifteen of the athletes from DSOC were
scheduled to compete in the Special Olympics Ireland Gamesnerick As ths event only
happens once every four yearnswanted to capture the ClUB experienceso | decidd to
create a commemorative DVD.chose DVD as the mode of distribution becauseat
certain that all members would have access to view the DVBerefore ths cycle was
exploratory and | recorded all my observations in my reflexive journal.

4.1.2. Activity 1: Recording video in Limerick

My digital camcordewas purchased just a few days before traveling-tmerick.|
leamed the basics of its operation and read tBpecial Olympickeland media policyOn
arrivalat the opening ceremonystarted video recordig all the events.

4.1.3. Activity 2: Sharing video on Facebook

Whilst in Limerick, | uploaded short video sequencesheaaght to aFacebookpage
created by one of our volunteers.

The page attracted 57 members and the responses to my video posts included:

Response :1 Only just caught up on all the footage and pictures from yourself and
Jane feels like | was there now! They all did soo waianks for the pdates on
facebook- great idea.
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Response:X 2 S alg¢g GKS @ARS2a&a 2F (KS 2aueyAy3
S FTSSt & SpersdhB coinfuBitdBok)Q

In my journal | considered that there were a lot of people from our Club edwd
now access and use thisrm of social mediaand how effective the videos seemed to be at
connecting peoplevith what was happening usingicarious experiencé&oumj 2006).

4.1.4. Activity 3: Reflections and making the video storyboard inclusive

When | returned home from Limerick to begin the editing process, | considered that
producing a commemorative DVD that celebrated ththletes who took part in the
competitions, would exclude the remaining &tes in the Club by defaulkreflected on this
in journalextract 3and decided @ modify my original storyboard by introducing two new
video sequences on the DVD using additional footage | took of these athletes and
photographs donated from parents and volunteers.

4.1.5. Activity 4: Athlete interviews

| used video to capture interviews wigome of the athletes about thetime spentat
the Special Olympics Ireland Ganresimerickand injournal extract 21 express some of the
productiondifficulties | experience.

For examplel learned that thearrangement of the visual elemenssich as lighting,
location, position of the athletes, camera angle.aitcproducing video is importarib visual
rhetoric (Foss 2005) or suggested meaningn visual communicationi-rom the audienc® a
perspective, a high angle camera shot (looking down) can create a feeling of vulnerability for
the subject (Van Sijll, 2005). Thiselieveis evident when comparingigure9 to Figurel0
despite the fact that thethletes are smiling irboth picturesL R A Ry Quideodmitesial (i K A &
because the oppositmeaningis what | wanted to achieve.

Figure9. Athleteinterview 1 FigurelO. Athleteinterview
(Poor lighting & framing) (Unintended meaning vulnerability)
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4.1.6. Evaluation

4.1.6.1. Activity 5: Public evaluation fiMovie nighto

Figurell. Photographduring the break athe Movie Night

The movie night took place in adal college on the 28urr10. | invited everyone to
attend i.e. athletes, family, volunteers andeinds to watch the 45 min DVFigure 11
represents a photograph of the setupkien by a parent on the night.am standing at the
top of the room dressed in red.

| did not take my camera with me that night in case people would be worried that
GKSANI NBIFOQUA2ya 6SNB 0SAenjay theFexperibideeSdaR milicki R (1 K ¢
However, | did observe the laughter and cheers as the group relived the event and |
documented this in my journagxtract 4

The movie night allowed me to publically ask (twice) if anyone had any problems with
the way | had portrayed them so that | had time to keachanges before distributing the
DVD. There were no issues at all and in fact | felt it was a very positive and enjoyable
experience with many parents who had not experienced the event itself, telling me they felt
that they had actually been there aftaratching the DVD.

4.1.6.2. Activity 6: Evaluation from a parent& perspective

In September 2010, | met with one of the parents who had attended the 2010 Special
Olympics Ireland Games in Limerick and had watched the DVD.

This parent showed evidence of critidhinking and reflection in relation to the
content of the video recording on DVD with regard to the way athletes in her experience are
generally portrayed intte media in Special OlympicShe had only ever observed athletes
with Down Syndrome in the markag campaigns of Special Olympic$ierefore, this parent
attributed this as the reason Special Olympics would not be appropriate for her son who did
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not have Down Syndrome but did have an intellectual disability. | have recorded my
reflection on this exprience in journaéxtract 5

Ramirez Martinell (2010p. 135) describes that this capacity to trigger reflection is
what makes videagelevant for learning purposes and thegperience also taught me to be
sensitive to the oncern brought up by the parent in my work.

4.1.6.3. Personal evaluation and validation

Recording the experiences in my online journal accommodated my reconnaissance in
the actionreflection cycleBy reflecting on these journal entries | was able to distinguish my
espousedheory of action from mytheory-in-use at the time (Argyris anfl O K L9y78).

| could personally validate that my educational influemadfected my actionFor
example, my pssion for obtaining and sharing knowledge had driven me to undertake this
cycleof action in the first placedonesty influenced my decisions from an ethical perspective
in seeking out the media guidelines from Special Olympics and ensuring | had scieened
movie to all memB NB 0 SF2NB R dzLJEhj@yment wad fadiofed intd mys Q &
decision to leave the camera at home on the Movie night to try to enhance theriexe
for the Club membersMy desire to be inclusive forced me to modify my video whoard
when | realised | was excluding the members who did not qualify to compete in the 2010
Special Olympics Ireland Games in Limerick.

In Table2 that follows, | have outlined the technical experiences | obtained from this
cycle.

The commemorative DB project is also a perfect example of how ad hoc
volunteering opportunities can be created for individuals and external organisations to
contribute to Special Olympics e.g. Arvato Digital Seniwcé®land duplicated the DVD free
of charge.

4.2. Cycle 2 [Sept-107T June-11]

4.2.1. Moving in a new direction: Observations from Cycle 1

Through my experiential learning in Cycle &lebarlyunderstood from the evidence |
had collected that an affordance of video as a medium was its ability to provgdeious
SELISNASYOSasz (KS .Fas leaingdthatvifleo Wanl $ha poder i KiGgas Q
critical reflection in the viewer and how authoring a visual sequence by choosing the wrong
mix of camera angle, lighting etc had transferred meaningway | had not intended. | was
Ffaz2 NBaAAIYSR G2 (K &tnkloCast difdctivavay forte Chib td S NS Y
produce and shargideo artifacts.

| became hopeful when th©®SOC Team Limerick groap Facebook attracted 57
members made up of athletes, volunteers, friends and family. The fact that so many
members of DSOC could access and view the videos using social media was sufficient
evidence for me thabnline video distribution presented a real option for learnirag it was
now accessible by our members. | could now consider the production of a web accessed
video.
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Table2. My technical learning in Cycle 1.0.

Cycle 1 - My technical Learning

AN
S

Special Olympics

Ireland
Using reasonably good equipment improved my results from a Drogheda Special Olympics Club
technical perspective. My experiential learning over four days of
filming and 250 hours on the project increased my operational
knowledge of the equipment and the process of making a video in
Special Olympics dramatically. e

The cycle of action lasted from June to August 2010. /

| also learned the importance of improvisation and negotiating
access in order to get my shot. | didn’t have the luxury of pitching a
‘spot’, with the other photographers (pictured right) as | had to move
between several locations in order to capture all 15 athletes
competing in four different sports. The athletes and volunteers kept
me informed and called me on my mobile phone if there was a
change of schedule or medals were being presented.

ﬁth ;ngb%
&
&
£’
: PPI =
oo/v L A N
Oy An advantage of distributing the digital video on DVD was that | could synchronise the athletes favourite

music to the video. | therefore went through the process of purchasing a limited manufacture licence
from the Mechanical Copyright Protection Society of Ireland which allowed me to manufacture 250 DVD’s
with 25 mins of chart music. Phonographic Performance Ireland also kindly granted an
exemption based on the Clubs status as a charity.

| had a lot of difficulty
with formatting for DVD
but eventually | used
Roxio Toast Titanium 10

Another Apple product called
\ Keynote 09 allowed me to add
< text to slide presentations
alongside the video itself and to encode the video file
| edited the video using a consumer Apple  import for editing in Imovie. so that it fit onto a DVD
product called Imovie 09. | learned about ~ The Apple Garageband sound rOXIO and played correctly.

the title safe area of a video frame and the ~ €diting software was also toast lo
i i i used.

impact of overscanning, aspect ratios and

encoding when producing video for a TV! JITANIOM
To output 250 DVD’s from my Mac computer would have taken a long

time so | approached a DVD manufacturing Company and after Drogheda
completing the copyright pack and submitting the relevant permissions, Special Olympics Club

Arvato Digital Services agreed to produce the DVD for free.
&)

‘arvato digital services

Drogheda
Special Olympms

BERTELSMANN

A local printer also donated his services towards the project by printing June 2010 —

up the covers for the DVD’s . | distributed the final product to the Ireland Games| ~——

athletes, volunteers and families, free of charge, in September 2010 Limerick

following a ‘movie night’ so that everyone could watch the DVD

together. ottt D

CYCLE 1 - ACTION COMPLETE
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4.2.2. Reflections on planning

Alessi and Trollig2001) describe that the frustrations caused by long delays waiting
to view online video materiabmay negate ay benefits that video brings &lthough this
assessment was made 10 years ago, my experience isidvaihg difficulties still exist and
the dfficulty nowadays isnainly driven by new higher definition video formatsherefore
wanted to account for this in my enquiry.

Consequently, my research cst@®n for Cycle 2 evolved intatHow can | produce a
web accessed videm educate volunteers omow they can contribute their time in Special
Olympics at Club level?

Whilst addressing my research concern | dificussthe four main areas of actio
that | focused my enquiry on as outlined in FigureaB,of which contribute toHow, |
produced theeducational videoAlso, to assist with timelines etc and providing additional
visual explanations and insight, | have produced visual multimedia tables describing some of
the individual activities for each area in more detail.

4.2.3. Area 1: Activities towards establishing an educational video
framework.

Further to review of the literature in &ction 2, it was September 20 before |
explored a number of instructional methods as part of my Educational Applications of
Multimedia modile on the Masters programmeAll eight members of my class were
required to individually research and producevadcaston a particularmodel e.g.ADDIE
(1975) Kemp Design Modettc. My contribution was based oD 3y SQa&d bAy S 9 @8
Instruction and my vodcast can be accessed through jouemédact 9 This was a&omplex
learningtask (Merr§ Yy 6 2 SNE . | a0 A Sy #. 14) PeRause & stimuated MRS H n oo
creatively as a student to interpret the essence d thstructional model and integrate that
into a worked realistic examplexpressing itthrough the medium of video podcasting.
Although the subject of the vodcast was not based on D&@Guple of the volunteers from
DSOCassisted with this projecby allowing me totake the photographs | neededhe
resulting artefact was then added to anlearning knowledge base for the benefit of all
members of the group.Assignments such as thfisrmed abuilding block(Crotty, 2009) to
my visual literacyand provided me with a way to evaluate my learnings | received
feedbackfrom my peer group in DCU.could also begin to see and understand how the
embodied educational values of eadatdividualin my DCU peer group manifested time
creative approach eachepson took to theirfinal video productionMy value of enjoyment
was evident in mine!

Thedesign model chose to work within cycle 2of my enquiryg | & Y 2 dzYA Qa O H

pedagogic framework of narrative screenwriting principgs®utlined in Tables. | chase this

design model becauseit is specifically tailored for producingducational video it
incorporates generic elements of other instructional design modeld it considers the
capabilities of the medium itdkein the production processRart (a) othis model considexd

how the video would be used i.e. who my target audience would be, the coatexktthe

teaching intentionsWhen | worked withpart (b) of this model its flexibilitpllowed me to

incorporate othemrmultimedia principles e.g.dvin-Clak and Mayer (2008).
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The analysis and planning stage in PartX@ Y 2 dzY A Q& foreed metd Y2 RS
make some big decisionparticularly in rehtion to the learning context. consulted Asensio
YR |, 2dzy3Qa 06 mamedthe 3 diEsNuhioh ®xpRaidilow the educational value
of video increases with the interplay of the image, interactivity and integration depicted in
Table3. | understood from this framework that distributing the video and integrating it on
the web would maximise itpotential educdional value.Through my collaborate efforts
with Special Olympics Ireland | could achieve this outlet forGhgnging Livesideo if |
designed it so that it could be easily incorporated into the induction modul&pmecial
Olympics Ireland Moodle learning management systenich was onlylaunched at the end
of 2009.

Table3. ! aSyaairz2 I yRameRodky 3a o L Qa

Value Technology Locus of control Pedagogic
perspective

Image Film, television, Teacher Transmission
videotapes model
Image + Videodisks, digital Student Constructivism
interactivity desktop video, model
multimedia,
CDROM
Image + Web and streaming Distributed Collaboration,
interactivity + media contextualisation,
integration community

It was beyond the scope of my enquiry to consider the full integration of the video
into the Moodle induction module but | agreed with the training managemne Hugheso
divide up the video into six short segnisro assist with this process at a later time.

L KFE@S Ff&a2 YIFLIWSR 2dzi Y& AYGSNIINBGlIGAZY
(Table 4poth Part (a) and Part (b) the Tables that follow i.eTables5 (p.51) and6 (p.52)
respectively.
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Tabled. Y 2 dzY A Q dpedagegidframawork ofnarrative screenwritingprinciples
fo) How will the video be used? Exomples
By whom A. TARGET AUDIENCE Second year graduates
In what B. LEARMING COMTEXT AND Supplementary video notes
context COMPLEMENTARY LEARMNING
For what C. TEACHING INTENTIOMNS
purpose 1. Cognitive Learning 1. Argue a scientific theory
Cutcomes
2. Provision of Experiences 2. Take viewers on a virtual
field trip
3. Murturing (motivations, 3. Influence attitudes
feelings)
b} Fedogogic screenwriting structure Exomples
foreoch chopter
MWake them 1. HOOK [capture and sustain) shock close-up of moist human brain

wantto know

Tell them what
you will do

Do it
Pedagogically

Tell them what
you have done

Connect it

attention)

2. SIGNPOST (information about
what's coming)

3. FACILITATE ATTENTIVE VIEWING

4. ENABLE INDIVIDUAL
COMSTRUCTION OF KNOWLEDGE

2. S3EMSITIZE

£. ELUCIDATE

7. TEXTURE THE 5STORY
8. REINFORCE

9. CONSOLIDATE/CONCLUDE

100 LINK

Marration: This is @ real human brain
Scene: four monkeys eating.
Marration: let’s concentrate on sociol
behaoviour.

Presenter says: helium in this balloon,

carbon dioxide in this one. What will
Happen when | release the balloons?

e.g don't blanket the shot with waords
- leave slack for contemplation
e.g. timely occurrence of music

e.g. uncluttered, simplifying
Graphics

e.g. vary mood, gravity

e.g. repetition from a different angle
£.g. summarize key features,
helping viewers to stand back from

the stony

e.g. link each chapter to the next one
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Table5. Implementingpl NIi 6 6 0 2 T ped&ogifrarieivoridfen Tabld

Part (A) Usage Dimensions

1 jﬁa.,
Koumi (2006) ¢
Special Olympics
Ireland
Applying Part (A) of Jack Koumni’s framework! Drogheda Special Olympics Ciub
How will the video be used?

By whom A. TARGET AUDIENCE

In what context | B. LEARNING CONTEXT AND
COMPLEMENTARY LEARNING

For what C. TEACHING INTENTIONS

purpose 1 Cognitive Learning Outcomes

2 Provision of Experiences

3 Nurturing (motivations, feelings) J

| also relied on Colvin Clark and Lyons (2011) guidelines on
graphics for learning along with Colvin Clark and Mayer’s (2008)
cognitive multimedia principles. These contributions helped me
to understand for example where | should position text on the
video in relation to the action and how best to design an (A) TARGET
information slide that could be narrated over. AUDIENCE

(B) LEARNING CONTEXT

Volunteers who have
already registered with
Special Olympics Ireland
and are aged 15 +
years.

The video will be segmented
into six self-standing short (up
to 5 mins duration) digital
videos designed for non-stop
viewing on the Special
Olympics Ireland Moodle
learning management system.

(C) TEACHING
INTENTIONS

1. Cognitive Learning Outcome:
Overall the volunteer will
understand the many ways they
can contribute their time at Club
Level in Special Olympics.

Previous experience:
None

Access

All volunteers must have
access to the internet to
view the video.

The videos will be incorporated
within the online induction
module accompanied by online
notes. Viewers will have
interactive controls for starting
and stopping the video. This
will maximise the value of
‘image’, ‘interactivity’, and
‘integration’ (Asensio and
Young, 2002)

2. Provision of concrete
vicarious video experiences
(Koumi, 2006 p 34) based in
the realism of the club
environment. This includes a
short time condensed
exploration of all the sports
offered by the Club and a visit
to the Club itself.

3. Nurturing confidence
——] building so that volunteer will
consider taking action.

‘Framework used for
‘Changing Lives’,
Educational Video
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Table6. Implementingpart (b) ofY 2 dzY A Q Jedagegidramework from Table 4

Part (B) - Educational AN,

gn ’E @ a
Screenwriting 3¢
Koumi’s (2006) Special Olympics

Pedagogic P \lnlafl)d s
Screenwriting SRR SRS
Principles

(1) 1 used a dramatic opening sequence of
the athletes from Drogheda Special
Olympics Club participating in the All
Ireland Games in Limerick 2010 to

(2) | divided up my video into six smaller
segments. In segment 1 | introduce myself,

delight and engage the learner to the location and generally set the scene. |

or hook them in!! Also the first also created ‘distant signposting’, which
video segment uses footage from alerted the learner to the overall objectives of
the other videos to appetise the viewer. the video etc.

concentration) | posed questions to the viewer for
example in health and safety shot | posed the question

(3) To facilila‘te attentive viewing. (increase . (2) Sig "p osf

what would happen if the stray basketball was not (4) | showed real-life events recorded on location to
collected ? - s - engage with the viewers established mental

Then | -~ . o et ) framework. This concretized or made the

showed an i conce ntratlon (3) information tangible to the viewer to construct
image of the A their knowledge. | also reduced the commentary
f'{si_a'd to about 80% to provide contemplation on actuality.
station.

(5) Music was used in the video to sensitise the (4') co"STrucflo" Of
viewer to put the audience into a contemplative mood. kHOWledge

However, the music
sound levels were e >
appropriately modified .

so not to tranquilise se“SItlse (5)
rather than sensitise
especially whilst
narrating. | also used signaling with music at the
beginning and end of each video segment and used a
consistent style for chapter headings so that the
viewer would become desensitised to the format and
focus on the content. | also conformed to video
grammar e.g. | provided a talking space in the shots
when two people were talking to each other.

(6) | made the story clear (elucidate) and enhanced
legibility and audibility by using simple font types,
filling the frame e.g. close up shots and using
uncluttered slides. Also when narrating | reduced the

— density of words on the
(6) Elucidate

screen and my voiceover
P —

was presented in a
conversational style.

(7) ! introduced texture to
the video by providing
presenter in-vision/out-of-
vision narrating. | also introduced interviews and

(8) I reinforced
changed the camera angles.

ideas by building in
redundancy e.g.
repeated the idea
using different shots
phrases and kept the synergy between words and
pictures.

(9) | concluded each chapter/
section by closing it with a
summary and na ed the section |
was closing. —lue

(10) I linked each chapter/
section to the next through a
simple introduction at the end
of the previous chapter.

‘Framework used for
‘Changing Lives’,
Educational Video
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Table7. Consultation meetings leading to the development of video content in Cycle 2

Data Collection N
Content K7

Special Olympics

05-Nov-10 Ireland
First phone call of many Drogheda Special Olympics Club
with the Training

01-Nov-10 Manager who told me 09-Nov-10

about Special Olympics
Irelands’ plan to
develop training video
resources with DCU

| met with Elizabeth
Doyle the Club
Chairperson
(pictured left) of
DSOC to discuss the
concept and ideas
for content for the
educational video.

| contacted the Training
Manager in Special
Olympics Ireland by initially
responding to an email
survey on their Moodle students for upload to
system. | put forward my the opline Moodle
suggestion about the learning management

creation of a video artefact. system. My proposed
research was a perfect

15-Nov-10
| attended the traditional induction training class Anne Hughes (Training
Manager SOI) delivered in our area. | met Anne for the first time and
had a general conversation about my research proposal.

25-Jan-11
Having read the literature and completed
my proposal etc., | reviewed my research
in detail with Anne Hughes using a large
printed copy of my video conference poster
assignment to guide us through. Meeting
lasted 3hrs (Pictured left)

Nov 2010 - Jan 2011

| reviewed the literature on educational

video, prepared my research proposal, video pitch, 31-Jan-11 .
storyboard, ethics statement and a sample open and closing I met with William Tuke (pictured right) \.
sequence for the video using footage from the Special from the DCU School of » =
Olympics Ireland Limerick Games which | had taken in June Communications who answered my 4
2010. | also prepared a visual conference poster as part of technical queries.

my assignments. During this time | engaged in informal
conversations with volunteers
about the video.

18-MAR-11
Review of sample video footage to finalise content and

agree scripts for interviews. Meeting attended by both
Elizabeth Doyle (Club Chairperson DSOC) and Anne

Hughes (Special Olympics Ireland Training Manager)
pictured right. Final approval received in June 2011.
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4.2.4. Area 27 Activities in gathering video content.

In Table7 (p. 53) | havedepicted a time stamped series of meetintpat represent
some of the collaborative effortthat supported the development of the video content
Thesemeetingsensured that the videacontent was not just formed based on my own
experience but was representative of the Claiembersand Special Olymgs Ireland.|
initially met with the Chairperson tarticulate the actual need in the Clund generate
concepts for the videdhat would address this needhich | documented in journaxtract
6. We agreedhat in order to prevent the research process from becoming a burden on the
volunteers Ishouldengage the members on an as needed hadig research propsal was
later approved by the training manager in Special Olympics Irgldoclmented in journal
extract 7) with whom | collaborated to ensure that the videwould interlace with the e
learning strategy under draft in Special Olympics Ireland.

| later invited all volunteers who held a specific operational role to suggest how |
might best repesent that role in the videokor example, the Safety Officer suggested that
the most visual way to present his role on the committee would be to video record him
checking the emergency exits and organising a firewdhith is depicted ifrigurel2 below.

| Fire

J‘ asambly

point

Figurel2. Still shot from Changing Lives vidafdsafety Officer role

Sometimes the volunteei@ involvement provided new developments in my
storyboard in areas that initially appeared closed. For example, | knew | would be prohibited
from taking a video @amera into the publicswimmingpool aea buttwo volunteers namd
Anna and Deirdrevorked with me to produce a short segmeloicated 1 min 29 seconds
into Video4 below consisting of a talking head shabout their SwimmingCluband a group
shot of the athletes befe they entered the pool arealhs creative workaround ensured
GKFd GdKS @ARS2 O2yidSyid ol a OSNEBE AyOfdaAAgdS
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watched all of the final video@isted inAppendix AincludeddThat was an excellent show of
all the happaings in our Wzo X &2dz KI @S & $hna HE2 @domay 3 2 dzi
communication, July 2011).

Video4. Changing Livegadeo production 2 of §Flood, 2011)

4.2.5. Area 3: Activities to enhance my technical learning for web
accessed video

In Cycle 2 wasprimarily driven by the instructional messagad the expressionof
meaningin relation to the contentand not by what | wantedo experiment with technically
using video.For example inVideo 5 (below), the inception for the idea of th still shot
presentedwas made at a meeting thi the TrainingManager of Special Olympics Irelaind
January 2011Whilst producing this video segmentwanted theaudienceto get a sensefo
the independent activity performed by the volunteers in each mlethe committeeand yet
ensure that the viewer understoodhe volunteer roles were part of rminclusive and
cohesiveteam. | wanted each shoto be dynamioon the gridso | created nineideo clips
and played them simultaneously so that it might provide a sensesalism andenergy
about the roles i.e. working on a committee is not just sitting around a table having
meetings. However at the time | storyboarded thghot | did not actually know how | was
technically going to produce nine videos running on the one scadlest onceand | had to
close the knowledge gap make this vision happen.
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Secretary

’

Public Relations Membership Officer Sports Officers

Video5. Committee roles fronChanging Liveddeo production 4 of §Flood, 2011)

| have provided an overview afy technical learningnd the software and hardware
| used to produce the educational video callédanging Livesn Table8.

A meeting with WilliamTuke in the School of Communications in O&vided me
with practicalrecommendatios for camera settings and encoding formats based on my
specific inventory of equipment and software which | describe in jolEmédact 10 William
alsoreviewed the shooting guidelinesith me for web-accessed videthat | had obtained
from the literature (Marriott, 2011).| have provided examples of some of @agtual efforts
towards theseguidelines in &ble9.
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Table8. My technical learning in Cycka

Cycle 2 - My Technical Learning 7T
B"e?/
Special Olympics

II l‘ Ireland
Drogheda Special Olvmpics Club
P

| used a greenscreen for my
introduction to the video. It
also allowed me to record in
the volunteer’s homes and
later replace the background.

The cycle of learning lasted
from Sept 2010 to Jun 2011.

| had the opportunity to learn
how to make a fig-rig which |
later taught my husband to do
for me!! The above picture is
of me holding the prototype
model whilst filming in the
Club!

In this cycle | operated more
advanced camera equipment for
interviews in particular. However |
also used my own
camera.

Mr William Tuke from the DCU School of
Communications, taught me how to best use the

video equipment and software available to me for
producing a web accessed video!! Also | received

tips on video compression using a product called
Macbook DV Kitchen.

Pro 5.5

Canon EOS 550D
still camera

Canon Legria HFS20 video
camera with wide angle lens.

Livetype is a piece of software that allowed
me to add text to video in a more effective
and advanced way than using Keynote.

| continued to use Apples suite of software products as
described in Cycle one but | upgraded to the most recent
version.

1) IMovie11 version 9.0.2 (video editing software)

2) Garageband 11 version 6.0.2 (create music)

3) IPhoto 11 version 9.1.1 (photo editing software) I started really learning Final Cut Express

4) Keynote09 version 5.0.5 (presentation software - which | towards the end of my project when | wanted
also used to modify photographs and other images to introduce split screen effects etc.

| also learned how to use a Telestream | purchased Royalty FreetMUSl:i::m a

product called Screenflow to record Company called The Footage s

screencasts i.e. digital recordings of a
computer screen.

ARTS Spacs rmpicsretand o Lowrnin
| e
T HE Amle Yeans  YosTube CosoheMaps Wikipeda News (866)v Popsier v Add 1o Vedped

Special Olympics Ireland Online Learning

Login
Welcome!

| created six video’s for upload to the Special Olympics Ireland
Moodle Website. Special Olympics Ireland plan to integrate the
videos into a new elearning initiative which is estimated to be

available in August 2011! e

CYCLE 2 - ACTION COMPLETE https:/moodle.specialolympics.ie/moodle/
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Table9. My technical learning in Cychkb

Web-Accessed Video

Special Olympics
Ireland

Drogheda Special Olympics Club

Stick to Closeups
\ 1 ’ Sometimes this created difficultyapslwastryingtow 2 lKeep The Content

Of The Frame Neat

capture a sport which required a full body shot.
However, were possible | followed this rule for
example for the health and safety shot | put the
closeup of the basketball in the context of the
training session.

3 GOOd AUdIO | found that whilst trying to keep the content of the
I didn’t have a boom microphone available to frame neat, the gym was a very sterile location and
me and the acoustics in the gym were really | lost some colour e.g. in the above pictures of our
poor so | couldn't record anyone speaking in Safety officer completing his report.

the gym itself. Therefore, | designed my
storyboard with narration in mind.

Keep The Camera Steady

| used a tripod most of the time however for some shots | needed more flexibility, therefore |
used a fig rig (circle object) to help stablise the camera and for the line up shot | asked a
colleague to push me along in a wheelchair to give a provide a smooth tracking motion shot!

\ 5, Film at The Highest Quality
N % / | started filming in full HD widescreen on my camera after |

spoke with William Tuke who introduced me to some powerful

software for encoding and compressing video for the internet
e.g. Sorenson Squeeze however a cheaper product was D

My considerations for Kitchen! >
producing video to : =
load on the internet!
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4.2.6. Area4 - How | worked with the club

Theactive involvement of the dire Club was a gradual procegdter | had a viable
storyboard informed by the liteture and approved in principle by DSOC and Special
Olympics Ireland, started working with themembers to produce the videdable10 (p.60)
provides a summary of some of the ways | was able to do thisigigg video to assist in the
verbal delivery of the ethics statement, the informal meetings to explain the equipment |
was using, the use of newsletters etc.

| also orchestrated afilm night which was an inclusive measure to capture all the
volunteers on camera and it also served to capture certain shots needednplete my
storyboard.Rather than describe the film night | have created two videos soltbah share
this experience to somdegee.

The first video(Video6) describes my rationaléor the film night itselfand it also
takes the viewer through the level of analysis and very dedgilanningthat we performed
as a teanto ensure the athletediad a positiveexperience ZuberSkeritt (2002) identifies
enjoymentas oneof the success criteria for Action Research in relation to collaborative
teams. Enjoyment manifested itself in the team in the form of a collegiate spirit, which
generated fun tovards attaining our shared goal anthink this is evident from the still shot
used to represent Vide6 below.

Video6. Planning the film nighFlood, 2011)

The second vide{Video7) in relation to the filmnight Flood, 201) depicts how we
put our plan into actionWhat | see when | view this video is tegrergy between the
volunteers and theathletes and the sense of teamwottkat extended fluidlyfrom the
planning team tathe broader volunteer grup on the film night itselfl experienced a fun
atmosphere and | know thathletes enjoyed the activitieasthis was evident by their smiles
and expressed gratitudeespecially after we finished the Michael Jackson Thriller dance
when two of the athlets thanked me and g& me a hug [location 5:32]seemy values of
inclusion and honestin evidencetoo e.g. the meeting with the athletes where | explained
what | washoping to doand invitedthe athletes to askjuestions andatrticipate.The video
also shows some of the suggestidnesm the planning teambeing put intoaction e.g.the
unconventionalse d the wheelchair to keep the camera steady [location 2:51].
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TablelO. Multimedia tableg¢ Working with the Club

Cycle 2 - How | worked with the Club!

Special Olympics

Ireland
Drogheda Special Olympics Club

RS2 CM“ﬁ‘i

From distraction to action!

& [ L~ £ It was not always easy to get the video shot | wanted as

— sometimes | had a few distractions. Click on the hyperlink
I delivered my ethics statement using video footage  to access Susie’s video.

of my opening and closing sequence.

http://www.youtube.com/watch?v
http://www.youtube.com/watch?v=ewilMomzF -E =Y4irfqgNy40

| used newsletters to update
the Club on what | was doing.
SPECIAL OLYMPICS CLUB

In the above picture | am

explaining to the
athletes what a fig-rig
(circular object) is and
how | will be using it with
my camera to film in the
Club! A fig-rig basically
provides support and
stability for the camera.
" 4 Also it allowed me to
'@ Not everything went to plan. Check out the move the camera

. . around e.g. low shots
Outtakes video link! without me physically
http://www.youtube.com/watch?v=UcLrjHb -Weg ~ having to get down on
the ground!

FILM NIGHT - HOW WE DI AT

‘You may be
recognised’

IllllllllllllllllllIIIIIIIIIIIIIIIIIIIII‘J

VIDEO 1: Production Planning

http://www.youtube.com/watch?v=_tOXxgnVUzw

— P —— y o
VIDEO 2: Film Night

http://www.youtube.com/watch?v=4yaNYMc4W3g

P Z 7 /
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Working with the Club to produce thsix video segments for th€hanging Lives
productlonfor SpeC|aI Olympics Irelaralso requwed reflection in action e. gne nlght I

FNNAGSR G || @2ftdzyiSSNNa K2dzaS 6KSNB 6S 6 SNB

When | arrived | noticed the table was full @ips oftea andcakesand my instinctwas to
clear down the table to keep theontent of the video frame neat (sdégure 13). However
upon reflection | wanted the viewer to see an honest representation of how we normally
conduct our committee meetings so | broke the shooting guidelinesvambdad our tea and

our meeting.

| learned whilst working with the Club members that digengaging with the action
in front of the camerd tended to blend into the background where | was able to record
more authentic behaviour of the members. Howevernéwer filmed covertlyand |
discovered that thesustained presence of the camera each week built up a level of intynuni
to the novelty of beingecorded on video. | also believe that the members were willing to
tolerate the presence of the video because theysted that the work | was doing would be
of benefit to the Club in the longer term. This is evidenced after the fact by an email from a
volunteer who commentedii hope | never see you at the club again with any kind of a
camerg but on a more serious netwhen | saw the finished product it was worth every
minute¢ (Sean C., personal communication, July 2011).

Figurel3. Photograph of DSOC committee meeting in action

4.2.7. Reflecting on action in Cycle 2

The word heuristic refers to éa process of internakearch through which one
discovers the nature and meaning of experience and develops methods and procedures for
further investigation and analysi§Moustakas199Q p. 9).
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Tablell. Mapping my experience to Moustakas (1990) phases of heuristic research

Phases of Heuristic Research
Moustakas (1990)

My research concern represented for me a ‘critical

Initial interest’, both in terms of my own personal learning
and fulfilling a social need in my local Special
Engag ement Olympics Club. My research question when fully

formed became a passionate concern for me.

| fully immersed myself in answering my research
question and entered into every possibility | could
find for meaning. This drew me into many
conversations, meetings, and many hours of
reading and online videos around my research topic
including self dialogue in my journal.

| experienced the incubation phase when |
eventually stopped filming in the Club. | had
gathered all the footage for my storyboard. It was
during this time the ‘seed’, of my question
underwent ‘silent nourishment’.

The illumination phase occurred when | sat down
and started reflecting on my journal reflections. |
realised that my journals covered a huge amount
that was not directly related to the technical aspect
of producing the video. For example... how had |
worked with the Club? and yet it had become a
huge part of my research process, personal
learning and collaborative efforts with the members.

In this phase the ‘missed cemetery in the landscape
scene’, Moustakas (1990) had been the way | had
missed the value in the approach | took to my
research with the Club. Therefore | needed to
expand the answer to the HOW part of my research
question in terms of my technical learning,
educational screenwriting principles, developing
content and working with the Club members.

Explication

My passion for sharing knowledge drove me to
C i produce short videos to support my knowledge
reative claims and produce visual and multimedia tables
Synthesis along the main themes in an effort to condense all
of the information into a easy format for reading and
to validate my experiences.
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My search to find meaning in my experiencess governed by my passion for
learningand it fuelled aheuristic enquirywhere | usectritical reflection on and in action to
determine furtrer investigation and analysiSable 10 provides an overview of hdwvas
able to map my experience usingit methodology! focused my investigation on directing
my educational values towards creating and maintaining whad K (1971) describes as a
stable state A stable statein my context washerefore maintained by focusing on the
production processand pedagogil designof the Changing Lives video rather than the
outcome({ O K19%1)of the videoitself whichwas a variablé could not controfor within
the scope of my enquiry

However during thesocialvalidation process withthe members of DSOC, my DCU
peer group and the Training Mager in Special Olympics Ireland, | dé&teivepromising
feedback on theeducational impact of theChanging Lives videok Appendix C I have
categorsed some of the responsedrom these sources againgny original teaching
intentions and recognise that a full evaluation towards my original concern would require
another cycle of action possibly extending beyond DSOC.

My discovery washat | had taken for grantethe value thatmy personalknowledge
(Polanyi, 1958pf the elements described by O K (1971)as the conditions(e.g. history,
culture, relationshipsetc.) andstance(e.g. values, attitudes, beliefs, assumptionsPi8OC
had contributed to my enquiry Thereforedriven by my values of honestpassionand
inclusion, | extended my original conceptiorfrom the literature of what the process of
producing an educational video artifagttuallymeantin Special Olympics.

In reality this movedne beyondmy experience on the use @edagogidnstructional
andscreenwriting principlestc. and | now includedecurrentthemesfrom my journalssuch
asohow | worked with the Club membeésto produce theChanging Livegideo. Although
this may seem very practical | believe that it forms a necessary bridge between the theory
andtherefore the elements oftechnical rationalityin my enquiry to the moreindeterminate
zones ofpracticedescribed by{ O K([1987 p. 94 as theswampylowlands It was in this
latter zone of practice thiathe volunteers contributednost to my enquiry e.g. by assisting
with the planning and executioof the film night, the Swimming Club sequence etc.

With this broader position still fitting inside the oiginal framework of my enquiry,|
wasfaced with the insight of tacit knowingrhich isdescribed byPoblnyi(1966 p. 4) asdéwe
know more than we can tall Einstinctivelybelievedthat to share that knowledgesing only
the written form with a limitation on wordswould be aninadequate way of trying to ake
explicit my tacitand personalknowledge.My experiential learning throughout my enquiry
had also opened my self expressioihnmeaningto a visual forml agreed with Baker (2011)
that this conversion of dynamic tacit knowledge tcstatic form of representatiorsuch as
video was important fofuture innovationto take placen the area of non formal learning in
Special Olympics.

The creative synthesis stage in my heuristic enquiryniedto produce not only the
original Changing Lives video artifact which was divided into six pagtse(dix A but also
supporting video material from all the evidence | had collected for my journals on how DSOC
members hadworked with me. | now wanted to share this new knowledge that we had
generated by working as a team and when the Training Manager in Special Olympics Ireland
NEOASSHGSR GKS TALY VA IiKisa faftaskRcSapl i adyén& who tiyhV Sy i S ¥
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want to do the same thing or just be planning a shoot in another capécityo ! Yy S | &3
personal communication, Jutv, 2QL1).

Volunteersin DSO@earn experientially and informaliyost of the time,so | wanted
to create thefeeling of informality in themediated experiences | created on video almost
GKS &lFYS gl@& L YAIKG Grt1] G2 | @2t dzyGSSNI AT
presented myself as a volunteer guide in the Changing Lives (Ftpae %).

AN
Eﬁ.ﬁa
Special Olympics
Ireland

Drogheda Special Olvmpics Club

Figure X. Presenting myself as a volunteer guide in Changing Lides vi

5. Conclusions and final reflections
5.1. My Learning

Prior to undertaking my Masters Programme in DCU, | had never made a video
productionnor did| even own a camcorder. | can therefore identifith Smith et al (2005)
who explain that for someone in my position, learning how to compose individual shots and
editing them togetherdentails a genuinely new way of thinkin@p. 14302).My cognitive
enrichment can best be described when metaphoricdligwing a parallel between visual
literacy and language literacys asuggested by Dondis (1973herefore, during Cycle 1, |
acceptthat | waslearning the basic#n visual literacy byoundingout what might bethe
equivalent of the alphabein languagditeracy.In Cycle 2, using Dondis (1973) definition of
visual literacy, | started to understaride means for seeing and sharing meaning with some
level of predictable universality

| was fuelledduring the processof making the Changing Livegleo beausel was
actively learning the entire timeand when my values in education wemetentionally
directed towards actiont producedpersonalcreative energyexpressed through passioh.
also experienced enjoymenthen | was able to enhance my selpression and connection
with the members of DSOC ngivisual media to share knasdge and create meaningfelt
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evenmore enjoyment when | knew the membergarticularly the athletes where enjoying
the experiences too.

My value ofinclusionrequired efort to truly live it in my practice and through critical
reflection | was able to recognise when my practices wereomingexclusive For example
in an email to the Training Manager (Anne Hughes) in Special Olympics Ireland on the
09-Febll, | made the comment thall am concerned that | am filming a lot of the same
volunteers each time which dsn't actually represent the full populatish&o rectify this |
becamevery selectivein the general volunteer shot® make sure thal was epresenting
the entire Clukand the film night provided everyone with an opportunity to participate.

| tried to maintain an active attitude towards my value lménestyduring my enquiry
andit was thisl believethat contributed to my success in gaining support and trust from the
group as | was very ethically aware of seding people and their actionghis value also
helped me tohold on to asense of realisnor an honest portrayal of DSQRat | believe is
apparentin the final Changing Livesideoset (Appendix A This meant that the mediated
experiencs | created for the viewer ere grounded in realityof what a volunteer might
experiencenot a romantic notionof what volunteering ibout. However | discovered that
by employingmy visual literacy skills | coutthhancethat reality by using the affordances of
video to build emotion e.gby incorporatingthe flash images, words and music in my
opening sequenc@ppendix Avideo 1 of 6)to attract attention orhook (Koumi 2006) the
viewer. Therefore by manipulating these visual and audio elements it allowed me to
communicate a moodr emotionthat was designed to support the meaning making process
in an honest way.

5.2. The learning of others

5.2.1. Athletes

In video7 (below) | describe an unpredictable influence | had on #riede named
Susie in Cycle 2.learned that the distraction created by Susiemy video footagewvas
related to her interest in the camera itself amchat | was doingl was subsequently able to
include Susie in the research process in a real, productive and enjoyable way which helped
her develop her own passis through practicing her camera wolkcreated thisvideo clip
because it capturesvhat | mean bydistraction YR A0 LINPQBARSE SOARS
participation and of her work as part an honest and inclusiveducational relationship.
Susieapproved my video clip in the presence of her pangés beforel invited her to add her
side of the story which she was very happy to loher video diary Susgaysthat she likes
camerasand acknowledges our relationship i.d&X Y& FTNASYR 5SANRNB C
camerash eShe also validates her interest by adding that she is now a member of a camera
Club.
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De ird Floos

Video8. Working with SusieFrom distraction to action

Having watched the video one of our volunteers concluded fsatsie's diary is very
good, it gives a great picture of how happy the athletes are to get involved with this kinda
stuff... her out take is very funny)¢ (Tara B, personal communicatiohul29, 2011).

The outtake this volunteer is referring to is the short video | prepared with some of
the funny clips thawere recorded but not used/Vatching vided from one minute into the
timeline | believe validates how much we both enjoyed working o $hort project.

Video9. Fun with Susie making the vid€Outtake9
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In general Was able to conneand impartknowledge and meaningnore effectively
with the athletes using videinstead ofusing verbabnd especially written language which
many of our athletes have difficuliynderstandingFor example, | included the opilg and
closing sequence of my Changing Liwvedeo during the delivery of my verbal ethi
presentation to the dbletes and volunteers which cdoe accessedrom Video?2 on pagelé.

If youplaythis clip you will heathe athletesrespord to the video clips withthe word écook

or at one pointone athlete maks reference to beingfamousb €herefore, the result of this
media influence(Buckingham 2009, p 639) provides evidence of how the athletes
generated their ownmeaningfrom what they apprehended fronthe video (Extract 1) in
conjunction withmy verbalexplanation You will also notice that they enjoyed watching the
short video clips a whole lot more than listening to me talking!

5.2.2. Volunteers

| found that the experience created within therocessof making the video as
educational as it forced the group to clarify rgleéasks and dutieand collaborateat times
as a teanto enableme to shoot my video storyboardlalsobelieve thatmy value ofpassion
drove me to find ways @ creatively transfer knowledgand providemediated experiences
using videathat the group could learn fromvithin an informal contextOver time aclear
preferencedeveloped in the Club to use video in theseart process This is evidenced
from the following journal extracts.

X The participants agreed that by showing the shots | had already taken and pointing out
some of the difficulties with the shots, it made it easier to see what | was trying to do and
what they could do to help méD. Flood, personal communicatidrelsuary 12, 20.1)

The one thing | have realised from all my research meetings with the group in my action
research approach is the power of video as a communication tool. | could have tllke
night about what | was trying to do but as soon as | showed the group the video they
immediately understood, became interested, engaged and were motivated to help and be
part of it. (D. Flood, personal communicatidreb 19, 2A.1)

The comment made bthe Chairperson of DSOditer reviewing thefinal Changing
Lives video setvas dThanks for allowing us all to be part of this wonderful proéess
(Elizabeth DQ.personal communication, Juf4, 2A.1). | hope thisvalidates that enjoyment
was experienced in the process of making the viddowever | invite you the reader to
view the Changing Lives videosAppendix Aand indeed the supporting videos Appendix
B and decide if my standards of judgmeate evident in the experiences | created and
capturedon video. Figure b socially validatefiow others identified my values in the final
product.
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% June 2011] )

Figure B. Evidence of my Values emerging in the Changing Lives Video

that promotes your value of
honesty.

Here the message is coming from
the volunteer not from you.
[Neasa U.D. DCU Moodle
Validation Forum, 23rd June 2011]

N \

Beyond Sport is a testimony to
your value of enjoyment.

[Neasa U.D. DCU Moodle
Validation Forum, 23rd June 2011]

\ S

The video also shows that the club
is local, community based and
accessible to all. [Anne H. Personal
Communication, 23 June 2011]

\

(v

'ou showcase the real behind )
the scenes action and | got a huge
amount of knowledge from
watching this. [Gemma E. DCU
Moodle Validation Forum, 24th

The video oozes fun and
inclusivity. Your passion is really
evident. [Gemma E. DCU Moodle
Validation Forum 24th June 2011]

\ S
4 )

4 )

v

'fRuth is the volunteer voice %

Thecontent of the Changing Lives videomy opinionrepresents a transformation of
not just my own experiential learningbut also all the members of DSOC whmade
contributionsto the processilt is designed to maximise the pedagogical capabilitiegideo
as amedium to the level of visual literacy antechnical proficiency that | was ableot
accomplish during this timeThe potential educationalvalue of creating this mediated
experiencehas already been internally recognised I8pecial Olympics Irelangho have
identified multiple uses for the videos as follows:

The videos will be hosted onlirie our Moodle learning sitand also will be used in face to
face volunteer rallies andolunteer/club inductiorX | would also hope to use the video to
show clubs who are starting up some of the areas of good practice that they should adopt
for example the club management team meetings and the briefing before each training
session. Whileltese may be set out in the club handbook, seeing it actually in practice makes

Al

Y 2 NB

ANBIf ¢

transforming the written word to action.

T2 NJ

iK2asS gK2

YAIKI

20 KSND A

Equally good are the ways in which they can
involve their volunteersg especially those who are not coacheas this can be a challenge
for some.(A. Hughes, personal communication, 28, 2011)
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5.3. A Way Forward

After careful reflection, | recognise the value of acti@search in Special Olympics.
By itstransformative nature it changes peo@econditions and in the midst of the change |
made in DSOC, | was able to use my ingenuity to steer me through particular difficulties and
the Club members responded withgeally creative solutions tooThis creatity and
willingness to share personal knowleddgebelieve is what is important téearning and
building new knowledge in an informal learning organisatiéfter the integration and full
evaluation of the Changing Lives, video artifact, | am hopeful thatsbyg action researgh
Special Olympics may move in a new direction and consider using video to capture evidence
of this creativity andrisual explanations of practiaehich can be shared to build sustainable
capabilities within the organisation for thettre.

5.4. Conclusion

| witnessed myembodied values emerge as explanatory princigtesmy actionsin
my learning and the learning of others as | sought to find a solution which veoladicess my
original concernsl grounded my claims to knowleddws offering evidence of my critical
reflection onmy lived experience and the transformation that | have witnessegroducing
the Changing Lives video artifadtheChanging Liveddeois desgned to educate volunteers
on how they can contribute their timat Club leveand represents not just a resource for
Special Olympics but is an example of a suitable medium to enhance the transfer of
knowledge in a non formal learning environment.

AlthoughLiving Theory is a form of self stydction research is naomething that a
person can do omheir own in Special Olympic$herefore | was very lucky to have had the
pleasure of working with such a wonderfully enthusiastic and hardworking team of
volunteers andathletes who committed themselves fully to the wisiof this project for over
year. Their willingness to open our Club without restriction to the sustained presence of a
video camera at Club sessions, events and even in their homes allowed me to capture the
footage that was neded for the video productiorBy default | was capturing the action as
the research unfolded which allowed me to share a rich source of visual elements in this
research report to show the transformation.

To conclude | would like to return to my overriding value of hapd for that Iwill
let one of the volunteers who happens also to be a parent of one of our athletes leave you
with his message and feedback on the Changing Lives Videos.

224X ,2dz AaK2¢gSR dzA K2¢ YdzOK LINRA R Sicstahttesk || &S
and voluntees. You show people that we can make a difference to the lives of people with
disalhlities and their families angrove that it is well worth the effort(Jason R.personal
communication, Jul0, 2011
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Appendix A

Changing Lives
(Video- 21 mins in tota) divided into six segmenis
By Deirdre Flood

The following videos will be uploaded amitorporated into the Special Olympics
Ireland Moodle website in September 2011 as part of the voluntekraening induction
training.

1 Overview http://www.youtube.com/watch?v=2SflUY1WyU (videol of 6)
1 Introduction http://www.youtube.com/watch?v=LmJnYG7el (video2 of 6)
1 Beyondsport http://www.youtube.com/watch?v=dhebRApAIFQvideo3 of 6)
1 Committeeroles http://www.youtube.com/watch?v=M41U3pHtuO§video4 of 6)
1 Volunteering inaction http://www.youtube.com/watch?v=DZST2lobZs&s/ideo5 of 6)
1 Questions? http://www.youtube.com/watch?v=NJ8rwR4GOnfwdeo6 of 6)

AT

' Sﬁ ﬁ%’
Special Olympics

Ireland

Drogheda Special Olvmpics Club
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Listing of all Video Linkssed in ths paper in order of appearance

Videos referenced irthe text

Videol.

Video?2.

Video 3.

Videod4.

Videob.

Video6.

Video?7.

Video8.

Video9.

Eunice Kennedy ShrivelNarrated by Tim Shriver

PageNo.

26

http://www.specialolympics.org/CBS human highligbel long.aspx

Verbal Ethis Presentation to the Senior Club Athletes
http://www.youtube.com/watch?v=ewilMomzE
Validation Meeting FeedbaakJack Whitehead
http://vimeo.com/32119282

Changing Lives vidétroduction 2 of 6

http://www.youtube.com/watch?v=LmJnY G7el

Committee roles fronChanging Livedgdeo production 4 of 6
http://www.youtube.com/watch?v=M41U3pHtu08

Planning the Film Night
http://www.youtube.com/watch?v=_tOXxgnVUzw
The Film Night Production
http://www.youtube.com/watch?v=4yaNYMc4W3g

Working with Susie from distraction to action

http://www.youtube.com/watch?v=Y4irfagNy40

Fun with Susie making the video

http://www.youtube.com/watch?v=UcLriHWeqg

39

41

55

59

59

66

66
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Appendix C

Post EvaluationFeedback ovideos Produced

Part A) Teachingntentions

Will the volunteer understand the many ways they can contribute to the Club?

From someone who honestly knew very
little about volunteering, | have gained so
much from watching your videos. They are
spot on in length and the way in which they
have been broken down makes you feel like
you haven’t been watching 21 mins.
[Gemma E., DCU Validation Moodle Forum
24th June 2011] y

4 N
Regarding the videos, | felt they were a true representation of our club. | enjoyed
participating in the making of them as | felt the current induction process for new
volunteers did not show the complete picture of what our club and special olympics
is about. For a new volunteer coming into the club, they are an excellent source for
induction as it give a vol a complete insight into what a club is made up of. They
may from watching them have a better idea about what area they would like to
volunteer in. From watching them myself | have learnt a lot particularly about the
different roles in the Club and the running of the club behind the scenes which |
wouldn’t have been aware of as a new volunteer. |think video technology as a
learning tool for new and current volunteers or in general is an excellent idea as it
helps people retain more information as opposed to a text book about the club etc.
it improves learning. [Elaine M., Personal Communication 26th July 2011]

iy y,

Its incredible to see that you can be
invalved in so many different ways.
[Gemma E. DCU Validation Moodle
Forum 24th June 2011]

Provision of Vicarious Experiences?

Feedback on the Changing Lives video 2 of 6; | loved hearing all the fun in the
background. It added to the realness of the production. It makes you feel like
you are there. [Gemma E., DCU Moodle Validation Forum, 24th June 2011]

—
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Do the videos nurture confidence building so the volunteer may consider taking
action?

| know having watched all the videos if |
was someone interested in volunteering to
help out | would be very keen to join up
after watching your presentation.
[Bernie, Personal Communication, 20th
July 2011]

Commenting on the ‘Beyond Sport’, video 3 of 6: You are
demonstrating how other fun activities can help with fitness and
enjoyment. This very well may help someone identify if they could
volunteer, i.e. if they have a different skill to bring to their local club.
[Neasa U.D. DCU Moodle Validation Forum, 23rd June 2011]

Part B) Evidence of Meaningaking

Triggering Emotions

Wow... You showed us how much pride you have in the Drogheda Special
Olympics, athletes and volunteers. You show people that we can make a
difference to the lives of people with disabilities and their families, and prove that
it is well worth the effort. [Jason R. Personal Communication, 20th July 2011]
}k
Feedback on the Changing Lives video 1 of 6; It really set the viewer up for

what is to come and makes you excited about what is coming’ [Gemma E.,
\EJCU Moodle Validation Forum, 24th June 2011]

| was hooked from beginning to end. No two are alike yet they all blend so well. |
felt so inspired. You without doubt are living your values. [Gemma E., DCU Moodle
Validation Forum, 24th June 2011]
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