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Abstract
A study of cultural agency and an analysis of its application

Shauna Garry

This study is concerned with analysintlge application of cultural agenayn two

distinct cases. fie case in BogotaColombia,examinesthe promotion of civic
awareness through the use of mimgistsand how this led the city tembark

on a major cultural experiment, under the instruction bé tcity mayor, Antanas
Mockus. The casein Dublin, Ireland, examinesRT E 0 s doc uwWoment ar vy
Loner gano6 s hi@hlight thes value Arthas, through the use of cincs

training, as an educational tool for students from socially disadvantaged areas in
Dublin.

The pedagogical theorie®f Paulo Freire andhe literature written by Doris
Sommer, based on cultural agency, inform the researthis research
contributes to the literaturey examiningthe value aesthetics and the Arts can

haveboth socially and pedagogicallywhen used in innovative ways.

This research follows a qualitative methodology; case study is referred to
throughout, while interviewing allowed for analysis of dateheTapplication of

cultural agency was examinet highlight benefits ofaesthetic approaches to
educational endeavoursThe findings show that specific themes are heavily

l inked to peopledbs participation in cultur

Overall, the findings indicate that when the Arts are used in innovatiagswo
promote civic engagement arsibcial involvement, new understandings, outlooks
and interpretations can flourish. It also highlights that when aesthetics are
introduced to a learning environmenthe attitude of those involved shifts
significantly ard people with a mee vested interest are more egdive to

learning and committed to development.
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Chapter 1 Introductio

Introduction

This opening chapter of the thesis comprises two sections. The first section
introduces the study by presenting the principal research concern and research
guestions, the context within which the research is situated, the purpose of the
research and the niwation driving it. The second section provides a brief

summaryof each chapter of the thesis.

1.1 Presentation of the Study

The current study is concerned with the role the Arts can play in promoting
active civic participation. It draws upon, and adas an existing body of
research exploring the connection between the promotion of aesthetics in
education, cultural agency and civic involvement. Given the rapid and
increasing diversification of the needs and skills required to fully participate in

21% century life, such research is both timely and highly relevant.

The aim of the present study is to explore, in degthw the Arts and innovative
approaches assist in the promotion of civic participati8averal enabling and
disabling factors are iderfied, analysed and discussed in chaptdr Research
Findings.Through the identification of obstacles to and facilitators of civic
participation, this study hopes to highlight the value of the Arts in education
and in the development of se$kills. An aim of this study is also to gain a

greater understanding of the link between the Arts and social participation.

n



This study is driven by a strong personal interest in aesthetic education and the
promotion of civic participation by cultural agents. It is paed by a personal
belief that the Arts are a vehicle which can engage young people and can be
used as a catalyst to recognise and develop-aoademic skills; skills which are
indispensable in our evesvolving modern society. It is my firm belief thaft i
the Arts had a more prominent place in the educational system, it would
significantly facilitate in the identification of the skills of young people.
Through engaging in the Arts, skills such as critical thinking and problem
solving and laterakhinking are developed and enhanced.

This engagement in all likelihood would also lead to a drop in crime in areas
where there is a high crime rate, and in addition it could lead to a drop in
unemployment in economically disadvantaged areas. It is my belief thhtese
skills are developed early and given a platform on which to flourish, there
would be significant improvements in the lives of these yopegpleinvolved

in the projects discussed in this thesasnd also for society.

1.2 Outline of the case studies

This dissertation will examine a Latin Americaand an Irishexample of
Cultural Agency. The city of Bogota, Colombia, once known as the worst city in
the world was transformed over a fifteeyear periodstarting in the 1990slIt
became thesubject of social, cultural and political experimentation. The leader
of the experiment, a quirky university professor, Antanas Mockus stumbled into

the pol itical arena O6backwar ds o6 wi t h hi



innovative cultural politics hedragged the once downtrodden and violent city
forward into an era of regeneration of the public space. Bogota morphed into a
playground for creative games and was reclaimed by its citizens for the shared
benefit of the community. Through cultural agencpdaactive learning, new
generations obogotanoswere educated in critical consciousness auotording

to the CIAt he &6 most danger ouswags gitey a facelifttance wor
emerged from the treatment with fresh new eyes and a new appreciation for
public space.

Mockus knows the value art holds to break the unproductive and dangerous
cycle of violence and corruption. He promotes the playing of games to
participate in building a sense of citizenship amongst his constituents in the
hope that their renewk identity will forge new bondsgcivic, commercial and

legal and allownew ideas to spread and new interpretations to flourish.

The second case study wil/l be based on RTE
Lonergands Circus (2013)agentlobculturelamdmeeex g an i s
governor of Mountjoy Prison in DublinHis TV documentary on using the

circus to educate youngeoplefrom disadvantaged areas in Dublin was used as

a tool to promote critical thinking, art in education and civic participatidhis

experiment proved successful in bridging the gap between thoseciety who

are marginalised andot active in democratic practicesnd those who are not
marginalised and participate in democratic practicéshowed that creative

projects camllow for cultural collaborations to cultivate and promote cultural

! http://mww.newworldencyclopedia.org/entry/Bogota, Colombia
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agency. Lonergan holds firm the belief that the Arts are a catalyst for
connecting peoples and communitiélshere have been previouedal initiative
groups using similar theatrical perform@es such as circus acts to educate
young people in a notraditional way, but more in a manner that best suits the
particular needs of the students and allows them to become cultured in a
disciplined envionment. John Lonergan uses the Belfast Communitg to
educateyoung peoplegrom disadvantaged areas to learn about teamwork and the
importance of education in all its forms. The circus was used as a focus for the
teenagers to engage in an alternative form of education, one that allows for
disciplineand commitment to be experienced. The project wassideredo be

a success, when the adolescents participated in a performance dueir2g®1i3

St . Patri cko6s Thisadgcumeatary was usted te siform the
researcher of the project and was useadaasource to form the interview

guestions.

1.3 Chapter Outline and Structure of Thesis

This thesis comprises six chapters. Following the introductory chapter, in
chapter 2major theoretical approaches in the field of cultural studies and
practical applications that are particularly applicable to the current study are
presented.It provides an outline of the work already done in the field of culture
and its practical applid@ons, and also on agency. Furthermore, pedagogical

theories are examined, contextualised and analysed in order to frame the



research questions. Theories relating to the connection between the style of

education and the likelihood of civic participationeadiscussed.

Chapter 3 presents a detailed review of literature relevant to the research topic.
It highlights and reviews the existing literature in the field of cultural agency,
civic participation and radical pedagogy. It explores how a new approach to

obsolete social and educational practices allows for new concepts to manifest.

Chapter 4details the specifics of the overall methodological approach of the

study. The methodological framework and the approaches chosen in qualitative
analysis are discusseahd explainedlIt provides detailed information on

relevant methodological concerns relating to the study. This includes a

discussion on the choice of applyinggaalitative methodological approach:

case studyesearch Following this the selection proce®f the case studies is
discussed. It also chronicles the research procedure, explains the process of data
collection and analysis, and discusses a number of additional methodological

issues, such as transcription and also the limitations of the study.

Chapter 5focuses on culturalgency and the importance of the Arts in civic and
social aspectsResearch in education links practice and appreciation of arts with
enhanced cognitive and social development (Archer6t®ertrand 2003; Freire
1989).1t highlights the idea that the Arts, cultural agency, education and active
civic participation are interlinked using a Latin American example as reference.
In chapter 6the research findings are presented. This chaptdtines the

research findings of howhe Arts and innovative approaches assist in the



promotion of civic participation in an Irish context. Additionalliyy terms of

the specific research findings, the study identifies important factogaabling

and hinderingi whi ch i mpact on young peopl ebs c
Furthermore this chaptegstablishedhe use of cultural agents in promoting

civic engagementhrough nontraditional educational avenues and the value

these have in providing a refreshing approach to social challenges.

Chapter 7concludes by summarising the study and presenting its contribution to

existing knowledge. It also identifies possibleptcs for further investigation.

The case on which | base this study is related to the education of marginalised

communities from disadvantaged urban communities.



Chaptleirt rature Review

Introduction

This research draws on the work of several acclaimed social theorists and
academics working in the field of culture and social science, as well as authors

from the fields of literature and languages over various decades and several
continents.It also discusses and reviews relevant existing literature in the field

of cultural agency, civic participation and radical pedagogy.

The relationship between culture and agency has been investigateDoris

Sommer, Margaret Archer, Jacques Ranciére Friedrich Von Schiller, and

Immanuel Kant, and thus far the theory of culture within sociology and the
connection between culture, power and econ
anal ytical devel opment of any Kam WMarxcisncept
acclaimedfor his ability to connectthe three conceptsof culture, power and
economic life buthe was unablét o t heori se the autonomy of
human action in a det er @mdrRileyt2008 p.8)rMamye wo r k &
attempts have been made to ihef culture, however it has yet to be defined in a

way that allows us to forma working concept;that is to say we have only

managed to defineultureideologically but not operationally. More often than not

we tend to focus on the cultural differenc@ésiguistic, social, politica), rather

than on the structures of culture.

In recent years, there has been a renewed interest in the question of civic
participaion. This reemergence of civigarticipaion education or perhaps

more accurately activation has led to an analysis of how a person, institution



or activity can form a criticaland cultural awareness in some members of
society and not others. This chapter reveewWiterature concerning active
participation in society, the role cultural or civicgancy plays in our
interpretation of public space and how a new approach to defunct social
practices can allow novel ideas to flourish.

This chapter provides an outline of the work already done in the field of culture
and its practical applications, andsa on agency in order to demstrate the links
between twotheories cultural agency and socialutture. These will be discussed

in detail in the following sections.

2.1 Critical analysis of previous studies

Freire has written the most complete syntlseso date of pedagogy and the
promotion of freethinking models to promote weHformed problemsolving
alumni who are educated in an alternative way to allow them the opportunity,
and the tools, to free themselves from the restraints that have impeded their
historical, political, cultural and social progress.

Freireos wor ks, al t hodeaephstructere whichd eotld bd e d |
interpreted as unorganised and eclectic. His ideas have been grouped into
themes toprovide some sort of order and cohesion. The themes are presented as
problems; problems that need to be solved. One of the key themes in his works
is tha of di al ogue. Di al ogue takes precedent
dialogue as a fundamental element of education. Dialogue or, the word, is

composed of reflection and action. As humans, Freire states, we not only exist,



but in this existence weome into the world and transform it with our words and
works. As humans we share a dialogical relationship with the world around us,
as Freire argues in his pioneering boBkdagogy of the Oppresselh this study
Freire arguesthat dialoguebased approdr aims to cultivate creative acts not
dominate. Humans learn toontemplatecritically the environment in which they
find themselves and this in turn, when viewed as a problem that needs to be
solved, through the educative process of dialogue leads tom.cti

Freire adds another observation. He maintains, pedhapsMargaret Archer
would agree, that the oppressed people strive to escape the clenches of poverty.
However for the few who achieve this, they in turn become with oppressors and
in some cases beme worse and more brutélhan the oppressors themselves.

Two decades later in the eighties her publicationCulture and Agency1988),
Margaret S. Archer arrived at the same conclusion; education needs to be
dialoguebased. Freire and Archer concur that historically we have not
experienced a dialogukased education and as such one can deduce that anti
dialogical cultural actionexplicitly or implicitly aims to preserve, within its
own collective formation, conditions which support its own meaWwdile Freire
refers to this culture as oppressive, Archegpliesthe more animatederm of
Opupmadt anr Gulture and Agency(1996). According to Archerin the
same studyculture and agency are never more political than when an individual
tries to break the cycle. Like Freire before her, Archenites of attempts to
defeat the limitations of societywhich she refers to as downwambnflation and

upward conflation. The former sees society dominating the people, whereas in



the latter, society is shaped by the people. This analysis of the culture of society
and societal culture is concordant with the conclusieachedby Freire.

Archer's Culture and Agency(1988) is a formative piece on social thepry
comprehensively makinghe case for the role of culture in sociological thought.
The publication showed that the Oprobl emsi
and agency could be solvedsing the same analytical frameworke. a
pedagogical framework that allowed for a dialogh@sed approach to
instruction. She discusses how the introduction of this style of education would
allow those who partake in education to analyse problems tlvaeticdy affect
them and to learn how to become agents in their communities in order to resolve
these issues. Developing this style of instruction, she posits, allows agents of
culture to rationalise and interpret their world and the vehicle for this has be
identified by Freire and Sommer as the Arts. According to Archgenay itself

i s seen nmansa ai sb6 dsiolcei al Kiham a syndlar (vievd téléat is p .
evident inthe works of Paolo Freire, where he repeatedly expresses culture and
agency asa problem; something that needs to be addressed, and through study,
habit and discovery needs to be solved. Agency throws up many different

guestions and challges when looking to define it.

2.2 The Vehicle for Agency

As mentioned he catalyst for thisdissertationwas Cultural Agency in the
Americas(2006), a book edited by Doris Sommer. Sommexs already stateds

a professor of Romance Languages and Literatures at Harvard University.

10



Sommer 6s writing has been | aomgethegmorenf | uenc
classical writerssuch asSchiller and Gramsci. Sommer believes that the only

way to allow a marginalised people to better themselves is through culture.

60Cul tur ed, as she affir m2006,m3).9dn ordereforv e hi cl e
social chage to come about creativity needs to be linked with social

contributions, hence society needs to become an enabler and promoter of

culture.

2.3 Agents of Culture

Sommer shares similar beliefs to those of Archer and Freire; she too is an agent
of culture. She works in the field of humanities and literature and combines her
humanistic training and literacy to promote the reinvention of literatumeher
publicationCultural Agency in the America@006) she maintains that culture in

the form of the Arts can teach students to form critical thinking techniques,
judgementand to identify points of viewThis skill set is a transferable one and

as such can be applied to different fields. The combination of art and culture to
create civic participation allows for unpredictable results and interpretations.
She arguesn Art and Accountability(2005) that art does not have the same
weight to it in educational establishments as business, maths, science or law
does, and shedescribes how she believethis is due to the failure of
institutional andindividual understanding that rA can generate viable social,
political and economicactivity. A common misconception is that Art holds no

value in society other than an aesthetic one and this leads to a false claim that

11



Ar t I S for artos sake and cannot parti ci
mathematical, legal ocommercial disciplines can.

Her publicationThe Work of Art in the World: On Humanistic Education and
Civic Agency(2014) highlights the partnership between art and otlaeea of
societyas & n e c e s s aconstigntiobsychltuialdagencfghat] dependson
various skill sets to hitch stale and unproductive social patterns to the motor of
unconventional I nTthe Arte ean ba usedsad a Yepicld tp open
up new spaces of appreciation, civic involvement and can allow students
schooled in critial thinking to link the two in new ways that reinterpret the old
mundane practices and views of tried and proven social reginmesier most
recent publication as stated at the opening of this paragraph, psoclaims
Obet ween frustr apgamlygsing despaia, sapeacy isaanrmodest but
relentl ess call to creative action, one
Sommer advocateéntanasMockus® as an exemplary cultural ageim various
publications, such asCultural Agency in the Americasand Art and
Accountability because it was he who managed to use art to bring about cultural
change in BogotdShe describes howehwas able to work towards emancipation
by using the power of culture to force open the deadlock of politics that had
taken hold of the Colomln capital and link creativity to social contributions.
He motivatedcitizensto participate in the governance of their city and it is here

that true cultural agency and civic participatioret.

2 Antanas Mockus served two neonsecutive terms as mayor of the capital city of Colombia in the 1990s.

12



2.4 Doris Sommer and Cultural Agency in the Americas

The starting point for thisesearchbegan with consultin@ultural Agency in the

Americas. Sommer (2006) believes that the only way to allow a marginalised
people to better themselves is through cul
vehicle forageny 6 (p. 2) . I n order for soci al c h:
needs to be linked with social contributions, hence society needs to become an
enabler and promoter of culture. This premise informs issues that will be
discussed throughout this study. Althdug S o mmer 6 s wor k conce
issues in Latin Americaher themesan be transplanted to the Irish case of John
Lonergan and his work with inner cityoung peopleand the involvement in

circus training on which part of this work is baseslo mme acé@demicwork is

based on the struggles of the marginalised people in different countries on the
American continent both North and South. She believes that because
marginalised communities lackiore formal education the ruling government
considers them umorthy constituents in society, and thus offers no assistance to

these poverty stricken citizens to participate constructively in civic life,
whetherthatis politically, or in educational forumsuch assecondary school or

universities. Sommebelievesthat culture enables agenty

Professor Sommer's research interests originate from the novels of the 19th

century that helped to strengthen new repubiitdatin America via specific

% The term agency in this dissertation is used to refer to a person, programme, or social activity that promotes and
tries to maintain a sustainable cultural practice within a marginalised culture; this could be in the form of reading
classes for the illitete in the local community or the promotion of indigenous languages. The auwltwhl

Agency in the Americafirms that it is through culture that people become educated and being educated one can
contribute successfully in social contexts.
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aestheics of minoritarian literatureHer reading list is a varying mixture of
philosophers, political thinkers, artists, educators and pehmkers. She draws

on the 19th century theories of Kant, Friederich von Schiller, Nietzsche, Hegel

and Gramsci, always emphasising in her own works ithportance of

reinterpreting theories and readjusting our perspectives to suit the challenges of
the 21st centurySommer has put these theories to practice through her Cultural
Agent Initiative in Harvard, and these have yieldesty positiveresults.This

will be discussed further in the following section.

She is currently involved in theght@andr sui t
resources that the rAt s and the humanities contri but
(Harvard University, 2013). She is the authof eight highly acclaimed books

last sentence does not fit in well her®@he is an expert in the field of Language
Culture and Art. Her researchtheaies on culture as a guiding force in the
structure of sustainable societies show that Art has a value and should be
respected as a way to interpret the worlichrough the Arts Sommer believes

that ostracised communities and people can learn to bettendblwes and the
circumstances in which they find themselves.

She stres®s that by doing this we open up spaces of creativity and act more
creatively. Sommer (2006) descri bes t his
spaces that are opened up when we allow culture to enable agency. The meaning
resonates with a variety of public gatices which link creativity with social
contributions. If we take the case of a cultural agent trying to promote a cultural

activity it is considered by Sommer that if the initiative was supported by
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academia it would lead to further products of creativhen there is a marriage
between pratice and research it can open up and create new dynamic
approaches t o answer S ome of soci etyos r
Cultural agents confirm their power to be heard, and listeners display their own
training and talent to read performances as social speech acts. This means, as
Martin-Barbe r o s pel |l s out i n Sommer 6s book,
whenthe reciprocal dynamic between cultural activists and scholars works
effectively, a creative practice can inspire an original scholarly
essayéessays [that] represent a kin

civic debate.
(Sommer, 2006, p.9)

Using artists as educators, students learm way that allows them to be
expressiveWhen academics have the opportunity to work with and learn from
artistsnew interpretations and solutions can be found and applied to a multitude

of social issues.

2.4.1 Cultural Agents Initiative

The Cultural AgentsHitiative allows people to collaborate and find new links

between the hard sciences and business, andtheanities and social sciences.

I n Sommer 6s wor ds, an fNHagent i's a term t ha
perspective and pradtoiwaed [at tatdl ]l emad i ve ¢ he
p.262). She heads several culturgleacy projects based in North Americas

well as being an advocate of initiatives south of the US border. She believes

that marginalised communities are set®nbe uneducated and thtise ruling

government see these as unworthy constituents in society, but they do not assist
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these poverty stcken citizens to participate constructively in culture. Sommer
has confidence inhat culture enables ageyc

In her various initiativesaat Harvard, Sommer has applied hand PauloFr ei r e 0 s
shared theory and applied it to her particular context. Awnalt agent can be
described as a bridge between scholarly education and social participahen.
ideals are to endorsthe Arts and humanities as real social tools. In one project
she heads called PREtexts, she developed a literacy programme for
marginalised communities. Her material was classic literatgea pretext for

other artistic outputs. Creating accompanying music to the literature or a poem
led the students to learn skills in critical thinking and to link this to creativity.
This styleof education that allows academia to incorporate the aesthetic opens
up a space from which new interpretations are found.ngjlevith learning to
appreciate the As, the participanthas learned valuable lessons in developing
imagination, judgement and d¢rcal awareness thahe Arts can enhance our

perception of the world and can be used as a tool to better the world.

2.5 Paulo Freire

The Brazilian pedagogue Paulo Freire also believed that culture empowered and
that through participation and education people can free themselves from
persecution. His revolutionary bookPedagogy of the Oppressedl1970)
illustrates this verypremise Freire 6 work is dedicated to the education of
marginalised people. His teachings are based on bringing about social justice

through innovative pedagogical practices. Pedagogy is a fundamental element of
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empowermentbecause through the promotion of culture thecipients of this
process become conscious of this lack of education and thus from this
realisation they become critically aware and in turn active in their search for
equality and educationThis cultural action has its roots in Latin America; this

is not surprising as it igslevelopingworld countries that nee&ultural Action

for Freedomfrom their oppressors, to use the title &fr e i bo®ld €972)!
Freire is one of the fathers of critical pedagogy, and has revolutionised this area
of study in recent decades. Both Freire and Sommer agree that critical thinking
is essential to break from oppresstonn order to break from this oppression
there has tdbe a deliberate course/form of action. The objectives of this action
are totransform thesocial, political, cultural structure. In other words, cultural
action either serves to control or to free people. It either allows theepr&ting
culture of contol to continue or it is used as a tool by the oppressed to gain
freedom. Freire avers iRedagogy of the Oppressdtat cultural actioncreates

a dialectical relatia o f Aper manence(@98% p1d7r9).fCcitlcal n g e 0
pedagogy is a teaching approach that attempts to lelglents question and
challenge dominationand the beliefs and practices that dominate. The question
now is how do we educata generation to think critically and in a way that

stimulates the desireto participate in civic lif@

* PauloFreire,Cultural Action for FreedomHarvard Educational Review: Cambridge, 1988.
°I't must be noted that when the term 6oppressiono it
cultural freedom or access to culture.
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2.5.1 Cultural Action

One of Freireos mai n i deas t hat wi || be
cultural action. Cultural action theory is derived from a development of
dialogical and antidialogical environment§o explain we must first understand
what a dialogical atmosphererepresents. As humans we share a dialogical
relationship with the world around us, as FAreeistates
as beings opraxis, [we] differ from animals, which are beings of pure
activity. Animals do not consider the world; they are immersed in it. In
contrast, men emerge from the world, objectify it, and in doing so can
understand it and transforitrwith their labour
(1993, p.106
As humans weshouldactively partcipate in our world and practesreflection,
in this reflection amendments and transformations can be made. As a contrast,
antidialogical cultural actiormay mean the explicit oimplicit aims to preserve,
within its own collective formation, conditions which suppadéhteir own means
a cultural mode of action that does not encourage active reflection and tries to
halt or prevent changes and alterationls.t i s this tomphhtd! i ty of
involves the conquest of the people, their division, their manipulation, and
cultur a | invasiond (p.181).
If we takethe concept of invasion of a cultutben @& (ex)coloniesof civilised
empires our education was never a process of mutual cooperaioanti-
dialogical approach was taken by the invaderg;as students of this invading

culture were not encouraged to actively try to transform our circumstances for

our greatergood.Moreoverwe were fed he information; we were not permitted

to question. The colonised society O0is dep
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it and whose economic and cul tur al I nt er es
other words,in educationaltermsthe student is deposited with information from

the educator and must |l earn to memorise th
learner asked or taught to question the teacher. The style of edudatibmas

evolvedis for the student to be a psise learner ando absorb theprescribed

information, while the teacher recites memorised information to the receiving
depositories.

In his 1927 book entitledThe Public and Its Problemsthe American
educational reformer John Dewergues like the educator Ken Robinson after

him, thatt he educati onal systembs obgoepaloudv e i s
sufficiently so thatit c a n add t o t he democratic prog
theory outlined in this publicationwas that democracy is a continuous social
movement that strives for the betterment of all individuals at every level on
society. Hisand Fr ei reds t eac hiimtlgasona caenotisaparate c or d
thought from action and that through living an exmerce, one can learn to learn

from it and reflect on it and then emerge from it. Deweypounds his belief

that schools should be pragmatic in their instructiomlaces where active

learning takes place and not solely passive listeniplgcesthat promoteaction

and reflection from students, telaers and communities at large.

2.5.2 Critical Consciousness

Freire argues that we need deaching approach that awakens critical
consciousness. This needs to be constructed in a way that tries toastitftdes

from naiveté to a more decisive attitude whilst being taught.
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He states that there needs to be an introduction to the democratisation of
cul tur e, 06 a programme wi t h humans as i ts
recipients; a program that is itself an adtareation, capable of releasing other
creati ve @ad989 9.43]. Fhiseis to say that in order for one to take
critical action he/sheneeds to first critically understand his/her environment.
But how can this transformatiolne facilitate® Freireoffers this model:

a) a method that allows for dialogue, one that is critical and that is criticism

stimulating whilst being active in the process;
b) a model that aims to change the programme content of education;
c) a model that uses techniques such as themaiibr eak downo at
Acodi ficationo

The techniques of Abreakdowno and Ancodi fi
themes according to various social sciences; when this is done the theme is then
classified (Freire1989 p.45).
A crucial element of this processes in the belief that education can only be
fruitful once it is based on a method of dialogue: that is a relationship that
engages all participants and that allows all involved to participate as equals.
This form of di al ogi calzentuxlatn elnatriedn ecf
bet ween two Apol eso who are engaged i n a
to an atmosphere that is constructed in trust and allows for critique. Freire

asserts that oonly dial oogpabp truly communi c

20



However t must be noted that for the most part adtalogué has constituted a
more significant part of our historicadultural formation and is still present
today. The teaching in the case of the Irish education systemtraastionally
not consistedof a dialagical approach; it was not, anfor the most partis not
constructed in that manner. To give an example: the Irish language is taught
throughout primary and secondary education, but who can honestly say we have
ever been engaged in dialogue during thesgstas, where mutual engagement
with the language has been fundamental? There have been steps taken recently
to move away from this rote style of learning and towards a more interactive
style of class; however it has to be acknowledgethat the vast majority of
lessors are teacheircentred and not studequriven.
In anti-dialogical education, A (educator) has authority over B (student) and the
communicationresemblesa oneway system of reception for the student. Freire
promotes a moralialoguebased schooling where A and B are both on equal
footing and communication is a twway system, whereby A learns with B and
from B and vice versa, leading to a communicative and intercommunicative
dialogue. In this proposal the students become awdmat culture is a result of
labour, and that this labour is an addition to the world they construct. One can
create the world around them, through labour and promotion.

In the antidialogical theory of action, cultural invasion serves the ends of

manipulation, which in turn serves the ends of conquest, and conquest the

ends of domination.
(Freire, 1989, p.185)

® In anti-dialogical educatiothe communicatiois based om oneway system of reception for the studefine
student consumes the information provided by the educator. It is similar to rote learning.
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By showing the marginalised the distinction between the two worhdgure and

culture, and recognising their role in each, they now reach the understanding
that by participating in culture, they transform it. n Freireds pr o]
peasant farmers learnetd read and writeand throughthis form of dialogical
education ceme &o a new awareess of selfhood and begin to look critically at

the social situatiod i n whi ch t hey (Freae 1096, glh)e ms el v es

2.5.3 Cultural Synthesis

Freire discusses the idea of cultural synthesis and howhis modelthe actor

who comes from another country or culture comes to learn and become educated

in that world, they do not come to teach or preach. In this way it is apparent that
cultural synthesis is a method of actioQultural actionis a tool for overruling

the leading andmarginalised culture; as stated earlier, thematic breakdown or

i nvestigation 6is expressed as an educatic
1989, p.103). Freire believes there are no invaders in cultural synthesis; instead
there are actors who crtally analyse reality, but never allow the reality and

the action to mergel n cul t ur al synt hesi s, t he actor
worl do to the world of t he people do not
learn with the people and about the pedple wor |l d (p. 181) . Cul tu
a mode of action for confronting culture itself, as the preserver of the very
structures by which it was formed. Therefore it can be said that in cultural
synthesis there are no invaders; no imposed models. Therb areve v e r 6act
who critically analyse reality, [yet] never allow this analysis to separate from

t he actionbd (p. 183) . Thi s i dea o f cul tur
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discussion of this dissertation. Cultural synthesis makes it possible to esolv
this disparity between the world view of the education system and that of the
public, resulting in the enhancement of both. Cultural synthesis does not deny
the differences between the two views; indeed it is based on these differences.
0 | does deny theinvasion of one by the other, but affirms the undeniable
supporteach givestot he ot h e r’ éThi§ nesedréhilis) concerned with this
cultural synthesis because in the chosen case studies the cultural and social
differences between those whiesign and administer education and those who
are in receipt of itare central to the researciBy creating a spacen which
conversations and dialogue are encouraged both viewpoints can learn and
develop from each other in a supporting manner.

Although Fr ei reds main area of i nterest is t
Brazil and Latin America, his ideology can leansferredto this area of study,

in relation to howthe education of those on the margins of society is promoted,
because fundamentally learning is about recognition; recognising our destinies
and thinking critically about them. In order to promote a culture effectively we
need to become agents of our ofate and systems of meanings. In other words

we need to engage in a culture of awaren®ss.

2.6 Conceptualising Culture

Another key theorist in this field is Margaret Archaevhose research is held in

high esteem amongst sociologists, social theorists @artural agents alike. Her

" Source emphasis
8 This particular aspect of criit awareness will be discussed in detail in a subsequent section and an analysis of the
chosen case will be discussed in Chapter 6: Research Findings.
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book entitledCulture and Agency1996) proposeda diagnostic fabric on which

the issues relating to culture and agency can be pieced together. According to

Ar cher |, t her e ar e t wo | evel s t o cul tur e.
level, culture is fundamentab u t stil |l uncl ear .thatUamel i k e
6aryasledo, cul turesnsdreado @if asfipceud 6t:u ria l stru

end |l es s Acul tur aln thkisedoerdr lewele aveich. sheOcalls the
6expl anatoryo l evel, cul ture I s of soeialn as
structure and the ypproduct that arises from social structure, but does not
causally influence social structure. It appears from this definition that culture in

this regard isa myriad of masssocial practices and theories.

27Gramsci’s Theory on CulcaélBedagbgy Educati o

Doris Sommer andPaulo Freire both draw on Gramscian work and theory to
reinforce their standpoint. Marxist political ideology is subscribed to by
Antonio Gramsci andPauloFr ei r e . Gramsci 6s main hypoth
theories thatdo f a i | to acknowledge how pedagogi cal
articulating t he di vi de bet ween di ver se [
(Giroux, 1999 p.1). In other wos] social theory only serves texplain the
meaning of t he pself-cornséiousdboubthe wap medagyagy works
through its own cultural practices in order to legitimate its own motivating
questions and securepa i cul ar mo d e s 1)o Granmesai gded furthery 6 ( p
and challenges this by affining that culture mustecognise its part in politics

and the consequences of this role. He posits that there is a relationship between
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culture, pedagogy and power; thus he bases his theory ontrtaks that the
educational system faces. Gramsci would argue that the educatiostdnsyhas
been hijacked by corporations and commercial entities, using the system to
manufacture students who are trainedtake uppositions suited to the global
economic needs, thus a sedhlightening form of education is being replaced by
one that sergs the necessities of industries (p.15). These shortcomings have
becomemore evidentin recent economic crisis, especially in areas deemelleto
marginalised or disadvantaged&ducation has been promoted as the key to
upward movement of social and econ@mstandards: those who are most
affected when this does not manifest itself to be true are the socially
di sadvant aged, by either t heir haaec beeno r c
mutated over time, in the paseéducation was considered a tool used in
promoting participation in democratic life. According to Gramsci ahenry A.
Giroux® it has now been reduced to the unique purpose of providing the global
capitalist structures with human data processors, obvious in the lack of financial

support for publicschools in he United States, for example.

In Rethinking Qiltural Politics and Radical Pedagogy in theoW of Antonio
Gramsci(1999), Giroux believes that Gramscian theory has offered an important
exploration of Ohow educati on functi ons a
discourses and social relations aimed at promoting ideological and structural

changeo (p. 6) . Wh e non syistern éhat iaisns t® redueatk utltea

° Henry Giroux is an American scholar and cultural critic. One of the founding theorists of criticgbggdia the
United States, he is best known for his work in public pedagogy, cultural studies, youth studies, higher education,
media studies, and criticalabry.
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studentfor life, not just to obtain a job or attend university, but a system that
values the human spirit and allows the students time for reflection;cséifjue

and selfawareness, in this approach students argyhauhe skills necessary to

Il 1 ve a mor e rounded i f e, no-t only t o m a k
and use of t h e wowld nad sofely adferr tothec lavg, institutions,

activists or public interferencedis definition would be more alignetb same
Rancieré s def i nitions of the O6political 6, w h
levels of social life and practices, from speech and language, in the form of
poetry and musi®. It is here that the role of Art becomes entwined and

associated with cultural politics.

Harold Entwistle in 1979, and more recently, E.D.Hirsch in 1996 are two
conservative academics that have taken Gr
and using aseleced and decontextualized reading of his work have in some
fundamental ways misunderstood his thesis, but have nonetheless managed to
apply it to their modelof conservative educational discourgé999, p.:19).

They use his thoughts to defend consdiva education and to appropriate the
promotion of a model that promotes education solely for economic wealth. They

both argue for a standardised school -curriculum that psasti strict
authoritarian rules and lacks dialogbased lessons: the teacher etwell of
knowledge and the studentdhe empty vasketake their understanding of the

worl d from him/ her . Thi s noti omands Frai sé¢ @

9 Ranciére, J. 2006 he politics of aesthetic€ontinuum International Publishing Group.
™ Harold Entwistle. 197%ntonio Gramsci: Conservative Schooling for Radical PolitRsutledge.E.D. Hirsch
1996. The Schools We Need. Anchor Books.
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position, who would argue that education needs to be progressive and to be
conducted withequal participation from both educators and students; learning
from one anothern a manner that nurtures inquisition and critical thinking.

Forgacs pens it when he states

Gramsci begins not from the point of view of the teacher but

from that of the learne and he emphasizes that the learning
process is a movement toward s&liowledge, seHmastery

and thus liberation. Education is not a matter of handing out
Aencycl opedic knowl edgeodo but o f d
the awareness whicthe learner alredy possesses.

(1988, p.54)

The notion of a conservative form of education to Gramsci is one that promotes

a dul | classroom and hinders the developm
the pupils are not taught to defend and fight for theefdom to rule and educate
themselves in the way they feel fits their needs and interests (Giroux 1999,
pl0). If the workingclass masses are to participate in the governingthe

masses then school should not be handled as an intellectual training came,

that focusessolely on the intellectual finesse. A fday of critical analysis is

what is needed alongside intellect. Gramsxiquoted by Girouxas staing that

education should be

€ a school of freedom and free initiative, not a school of
slavery and mechanical precision. The children of
proletarians too should have all possibilities open to them;
they should be able to develop their own individuality in the
optimal way and hence in eéhmost productive way for both
themselves and society

(1999, p.219)

What is fundamental here in this form of education is that there is space in

which students can reflect on themselves and learn to identify their individual
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skills and talents, and moreoverthat the teachers are given the support to
harness each studentds tal ents. There [
only one form of inteligence is accepted and rewardedther, a personalised
approach is promoted, something thiat used inalternative education. In this
style of pedagogy the instruction looks inward at the rseefithe students and

not the external objectives of the market. The student is centréthéadirection

the lesson takestheir interests drive their edutitan. Promoting their interests

and passions as the focal point allows for an engagement with the personalised
material and this can be the springboard from which creativity and critical

thinking are given the opportunity to leap.

Gramsci believe§ as Feire does that the development of a critical faculty
lends itself toa better understanding of how current ideology has been
influenced by the ideology and knowledge of the pasttombination of these
two styles of pedagogy would better benefit thosdha classroomsin 1916 he

wrote:

We must break the habit of thinking that culture is
encyclopedic knowledge whereby man is viewed as a mere
container in which to pour and conserve empirical data or
brute disconnected facts which he will have to subsedyent
pigeonhole in his brain as in the columns of a dictionary so as
to be able to eventually respond to the varied stimuli of the
external world. This form of culture is truly harmful,
especially to the proletariat. It only serves to create misfits,
people who believe themselves superior to the rest of
humanity because they have accumulated in their memory a
certain quantity of facts and dates which they cough up at
every opportunity to almost raise a barrier between
themselves and others.
(1916, p.200)
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From this one can conclude that Gr amsci
that combines different approaches, is disciplined in its instruction but flexible
in allowing for debate, dialogue and critique from the students. Moreotms,

type of education fosters a more fruitful and rewarding form of clasa. A
equally progressive view of education iBeld by Freire who took inspiration
from Gramsci before him and furthered his thesis on classroom dynamics and
the role politics plag in education. He too argues that the student and teacher

should both be active and mutual in the quest for understanding and knowledge.

0 s

Cul tur al education is a major theme in bot

have concluded that a cultural eduaati must be one that promotes self
awareness and harnesses questioning in order for recipients to learn to tackle
challenges on a bigger scale, related to society, politics and the ruling class.
Through this struggle of the underclass and the oppressedrreaise described
them, or the proletariat as Gramsci named theantizens find and define their
place in the tapestry of society. Hirsé¢h The Schools We Need996) on the

other hand, believes that the underprivileged should conform to the ruling
c | a sdedssand modes of education so as to minimise difference and maintain
the dominant culture. Hirsch does not want students to learn to use theirsvoice
to challenge the prevailing system; rather he wants a blanket education to be
rolled out with minimaldeviation from the core structure.

Nowadays, although difference can be seen in many facets of society, such as

race, religion,ethnicity, class,and so on,a blanket education is the norm and

t hi s h as been SO0 since t he i ndusttrdrad!l o6r ev
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education allows for those on the margins of sociedyparticipate in changing

the prescribed social norm, and through this participatilbay learn to engage

in politics and become agents of change and active citizens.

Although neither Gramsci, nor Freire has offered instantaneous answers to the
challenges and trials that face educators today, their research has laid the
foundations for further investigation to be undertaken. Gramsci describes
education in termsfostruggles, while Freire callas touseeducationto identify
problems in societythat need to be solved; what is important hemespective

of the term used is tha¢éducation isa tool that teaches seHwarenessself-
discipline, and skills for sethdministration. The language of Freire and
Gramsci echoesach other, both speak of a classroom engaging in dialogue,
allowing for a language of hope and struggle and opportunity. t\Whabeing
argued and conceptualised is the recognition that educators need to nurture
critical-consciousness and allow for new perceptions to be formed and
confronted as a means to liberate the oppressed and promote a return to the
primary definition of eucation as a means to participate in democratic
practices. It also represents a move away from corpefatesed curricula that
fail to inspire critical thinking. For Gr a

the gap between criticism and politics, edry and action, and traditional

(@}

education institutions and everyday |ife
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Summary

Both Sommer and Freirgnaintain that the constituents of society need to
become critically aware and use this néaund awareness to advance our
understanding and knowledgd the world.

This section has dealt with discussing the theories whiofiormed the
contextual framework for this research. Reference waade to established
theories in the field of cultural agency and with explicit referencehe U.S
scholar, Doris Sommerthe Brazilian pedagogue, Paulo Freiend Antonio
Gramsci Their theories relating to the connection between the style of

education and the likelihood of civic participation were highlighted.
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Chap3Maet hodol ogy

Introduction

This chapter details the specifics of the overall methodological approach of the
study. The methodological framework and the approaches chosen in qualitative
analysis are discussed and explained. The selection of case studies and the
methodology applied will be deliberatedpon and the data collection process

will be highlighted in addition the transcription of the interview will be
discussed The aim of this chapter is to highlight and discuss the methodological

approaches employed and to defend their appligatio

3.1 Research Question

The main research quest that motivates this study is hodo the Arts and

innovativepolitics assist in the pgmotion of civic participation?

3.2 Research Methodological Framework

A qualitative research framework has been chosen. Creswell defines this as:
[A]n inquiry process of understanding based on distinct methodological
traditions of inquiry that explore a social or human problem. The research
builds a complex, holistic pictures, analyzes words, reports detailed views

of informants, and conducts theidy in a natural setting.
(Creswell, 1998, p.15)

Creswell affirms that investigators must have a persuasive justification for
selecting a qualitative research framework. In this study, the nature of the

research question, the level of exploration done on the issue thus far, and the
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objectives of the invegtigation support the use of a qualitative research
framework.

As the research is a complex analysis of two cases displaying innovative
approactes to education, aqualitative methodological approaclmas been
selectedin the form ofcaseresearch The ratimale for the chosen case studies
will be clarified in sectiond.6 of this chapterInterviewing and data collections
will be mentioned in section 4.7. In section 4.8 and its subsections the analysis
of the collected data is referred t&®eflections and lintations of the chosen
methodological approach will be discussed in secs$iod.9 and 4.D,

respectively.

3.3 Nature of Qualitative Research Questions

Qualitative research is concerned with providing anderstanding of social
behaviour; i n order for t his t o be possi bl e,
interpretations of their social reality negedo be considered. The objective of

the research question is to inquiadoutand understand the underlying factors

and circumstances of the sociahgnomenon being explored, the description,
analysis and the reasons for the situation. This form of research is especially
appropriate for this particular study as not a lot is knoabout cultural agency

and how it allows for certain interpretations to mdest which would not be

possible with a quantitative approach.
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3.4 Thematic Analysis as a Key Methodology for this Study

Thematic Analysis is commonly used in qualitative research (Braun and €lark
2006). In general, Thematic nalysis is an instrumentused to classify,
investigate and report thematic patterns within collected files and according to
Braun and Cl ar ke, agreemere about wsahématic aalysia rs
and how you go abopn9). lh dactrmgany apprdacliegn@ylbe
considered as thematicnalyses and can be associated with a variety of
theoretical stratures. Braun and Clarke state:
Thematic analysis can be an essentialist or realist method,
which reports experiences, meanings and the reality of
participants, or it can be a constructionist method, which
examines the ways in which events, realities, meanings,
experiences and so on are the effects of a range of discourses
operating within society.
(Braun and Clarke, 20Q.81)
It is important to find a recurnig theme in collected data andghlight some
degree of meaning within the collected data. The advantages of thematic
analysis are its flexibility and its approachability. Thematic analysis is rather
straightforwardand does not require a lot of experienicequalitative research
in order to gain useful summaries and descriptions of the adomgality being
investigated.
This methodology allows a greater depth of analysis and so thematic analysis is
a particularly welisuited method for the data analysi® ithe current research.
Thematic analysihas permitted the identification and explanation difsabling

factorsand enablers concerningow the Arts and innovative approaches assist

in the promotion of civic participation.
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3.5 Case Study Research

Bhattacherjee states:
The case research method is particularly appropriate for exploratory
studies for discovering relevant constructs in areas where theory building
is at the formative stages, for studies where the experiences of participants
and contexbf actions are critical, and for studies aimed at understanding
complex, temporal processes (why and how of a phenomenon) rather than
factors or causes (what).
(Bhattacherjee 2012, p.94)
As the principal research question is an exploration of hawe Arts and
innovative political approaches (as stated in section 4d) promote active
citizenship, it has been deemed most appropriate that this style of interpretive
research b e applied, a s arenused eexupively ifdri vi st
theory tes t i nBihpaitackerjege 2012 p.93). For the purpose of this research
annovative politic® is used to describe netraditional methods and practices
that promote active civiparticipation;this definition is aligned withRanciéré® s
(2006) definition. The emerging theory can be found in case research as it is
open to interpretation and theory emerges from the collection of data, which is
in contrast to positivist researalRhich 6c a n b e used for t heory
(ibid.). One of the advantages of casesrear ch i s t hat case r es
derive richer, more contextualized, and more authentic interpretation of the

phenomenon of interest than most other research methods by virtue of its ability

to capture a rich array of 20d p.93¢.xt u al dat a

21n positivist scientific research, the researcher is concerned with gaining knowledge in a vichliswhbjective

using scientific methods of enquiry. Methods associated with this paradigm include experiments and surveys where
guantitative data is the norm.
http://ro.uwe.ac.uk/RenderPages/RenderLearningObject.aspx?Context=7&Area=1&Room=3&Constellation=24&L
earningObject=104
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3.6 Selection of Case Studies

Yin states that b definition a case study s a &ér e mar (ROdAD p.4H.dn event

this research two unique cases were stddcfor comparison and analysisne
that has its origins in Bogéat Colombia and the other in Dublin, Ireland. The
criteria for theselectionof these cases wasased orthe extent to which

1 the Arts are used to identify and address local social issues

1 how novel and noftraditional approaches were applied to the unique

problemsin order to solve the local problems at a local/personal level

1 a promotion of critical thinking was encouraged
Case study is a method that incorpaata particular set of criterimaecessary to
undertake a robust analysis of a case or +walld context.The nature of case

study research is to gain an-depth and insightful understanding of a number

of situations or cases, which wil |l hopef ul

worl d behavior and it s meaning6é6 (Yin,
one thatattemptsto explain why or how cultural agency assists in the promotion
of civic participation it is judged that case study research is applicaaha
appropriate Yin defines case study research as:
An empirical inquiry about a contemporary ppeme non (e. g. ,
within its realworld contexti especially vinen the boundaries between
phenomenon and context are not clearly evident.
(Yin, 2012 p.4)
At times case study research can be seen to be unreliable anidndaciedibility

due to the research process. The neutrality of the researchals@mncome into

guestion. However if done correctly and systematicalgse study research can
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challenge these misconceptions andotingh analytical observationsew insights
canbe found.

Becausecase study is not limited to the use $fecificsources to generate data
this was also a contributing factor in the selection process. In both cases a
mixture of sources were usetd analysethe social phenomenondocumentary
films, newspaper articles andn interview. Interviews will be discussed in the

following section andalsohow the data was colbded from the other sources

3.7 Interviewing and Data Collection

Arksey and Knight (1999) assert that interviews provide dataioderstandings,
opinions, what people remember doing, attitudes, fregdi that people have in
common, as suchnterviews in social science are subjective and open to
different interpretations depending on the researcher. However it is a common
belief that as citizens we share similar ideas, common experiences and
interpretations of sockzultural issues(Arksey and Knight, 1999) Moreover
people also bring personal experiencesd this also needs to bwken into
account 6 Qual i tative approaches concentrate
behaviours of i ndi vidual s arArksey and Krpght, i n
1999,p.10). The current study is cognisant of inherent subjectivity issues in the
interviewing process.

A semistructured and opeernded interview was conducted using a key figure
from the Irish case study in order to generate data for analyegardingthe

case study in Colombjait was not feasible to conduct interviews. Semi
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structured interviews armaturalistic and encourage flexibility on the part of the
researcher. The informants speak freely and spontaneously on the issue being
di scussed. As such the interviewer takes ¢
(Arksey and Knight, 1999, p.7).
A moreinformal approach is preferred in semsiructured interviews to allow for
more qualitative data to be generated and allow the participants to feel at ease.
A specific agenda was laid out by the researcher for the interview proceedings
and the relevant taps and issues were carefully selected prior to intervi@éte
interview questions can be found in Appendix Bhe transcription of the
interview can be found in Appendix C.
The objective of interviewing is oO0to find
access the perspective of the person being interviewed..., to find out from them
t hings t hat cannot be ,dlb90,.2%8). Bridgetbo Byene v e d 0
suggests that
Qualitative interviewing is particularly useful as a research method for
accessig i ndi vi dual s 67 things that carthet secegsardy v al u
be observed or accommodated in a formal questionnaire.-€&ykd and
flexible questions are likely to get a more considered response than closed
guestions and therefore provide bettec@ss t o 1 nterviewe
interpretation of event s, under st an
[qualitative interviewing] when done welé able to achieve a level of
depth and complexity that is not available to other, particularly survey

based, apprahes.
(2004, p.182)
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3.8 Data Analysis

Denscombe (2010) suggests that the purpose of analysing data lies in the
underlying objectives of the research and the type of approach applied in order

to generate data for analysis. The purpose of #malysis in research is to

0r eveal under |l yi ng er wifest adrkd afnt@80)ichhtee r a c t
significance of the datadds meaning to the social situation being studied and

the recorded conversatiohas been divided into units for block analysis. The
treatment of the data has been deconstructed as proposed by Denscombe, in

order to display underlying rulesThe analysis of case study research can be

troublesome as there is no one prescribed way to d¥int.suggess t h a't 6som

key assumemadedusnd tha definition stage of the case study; motives

for doing the researclts one possiblexample(Yin, 2012 p.16).

3.8.1 Transcription of Verbal Data

The process of transcribing interviews can be an excellent way to become
familiar with the data according to Riessman (1993); however it can also be

6f atiguing and can be stressful 6 (Ar ksey
goes further in his critiquefo t ranscr i ption when he says,
find two segments of tape that are sever a
natural conversations that are later transcribed it can be difficult to be totally

true to the data when putting it to aper, as tone and stress cannot be
transcribednor can attitude or body language, for example.

Bird advocates that transcribing verbal d

of data analysis within interpretive qualitative methodology (2005, p.227).
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Anot her advant age of transcribing verbal

of

d

utterances without being | imited to ext

| have to the best of my ability transcribed the essential information and

utterances for detailed nalysis, tidying certain phrases like muttering and

inaudible sounds and overlapping, whilst aiming to be true to the message of the

conversatim. Some sensitive information, which was not televised and was only

discussed during the interview, regardingrpenal issues and circumstances of

the people involved has been removed from the transcript.

3.8.2 Searching for Common Themes

Braun and Clarke (2006) offer five key stages/phases for thematic analysis:

Becoming familiar with the data: Transcribing datagading and re
reading the data, noting down preliminary ideas.

Creating initial codes: Coding interesting features of the data in a
methodical manner across the complete data set, ordering of data related
to each code.

Probing for themes: Organizing ced into likely themes, collecting all
data relevant to each possible theme.

Revising themes: Checking if the themes work in relation to the coded
excerpts (Phase 1) and the entire data set (Phase 2), generating a thematic
map of the analysis.

Defining and identifying themes: Continuing examination to refine the
details of each theme, and the overall story the analysis tells, producing

clear descriptions and names for each theme.
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3.8.3 Presenting Data

| present the dataderived from the mterview with John Lonergan anthake
reference to the Bogota case in Chapter 6. The data is presented in two distinct
categories Facilitating factors (section 6.3) and obstructing factdsection

6.4).

In presenting these sectisnl have provided detaéeld descriptions of the
narrative so as to give deeper understanding to the complexity of the chosen

case studies.

3.9 Reflections upon this Research

In the previous section my research methods and processes were outlined and |
believe that it is fundamental to reflect now on my role as a researcher in this
process.Denscombe (2010) refers to reflexivity asherent to howinvestigators
interpret the saial sphere, the meaning they give to occasions and
circumstances that are formed by their understanding as social beRigssman
(1993) suggests that the creation of any research is alvwafygsenced by the
person who has produced it. | have to the bektmy ability tried to remain
neutral in my intepretations and only report thfacts.

It is said that reflexivity is crucial incase researchand that those that
participate in it share a privileged comprehensi@nthe inner workings of the
particular cases, this is seen to be true in both the Mockus and Lonergan cases

as both came to their prospective case study with ample experience in the field.
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This should be considered s 6a genuine bonusns€tombe, t he |
2010, p.132).

Bryman tal ks about the 1 mportance of ref | o
should be reflective about the implications of their methods, values, biases and

decisions for the knowledge of the social wbrl t hey generd4dt).ed (200

3.10 Limitation s of Methodological Approach

There are certain limitations to consider in the qualitative methodological
approach. The use of interviews depends on the full participation and honesty of
those involved. | have no reason to think thtate interviewee wasnot fully
honest while being questioned, but | cannot saijth certainty thathis self-
perception did not influencehis responses. Qualitative research and data
collection are all subjective and interpretive, what one researcher irdergan

be different to anothérs | nt e rapd lead totdifferent findings and results.

In essence this style of research can lead to drawing different conclusions
depending on who interprets them. However this is the nature of interpretive
inquiry according to Miles and Huberman (1994). Bearing in miinds already
mentionedi my own personal experience and point of view could alter my
interpretation of the collected accounts, | myself tried to remain objectifiile
interpreting the data.

A further limitation of this researchconcernsits analysis of an isolated
experience of the use of the Arts to promote active civic participation in anh out

of-school programme for disadvantaggdung peoplein the Dublin area and in
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the campaign of a mayor in the Colombian capital. The Irish projeas run
over a tenweek period; as such it is only a snapshot in time of the studied
social poject. Had the project itself rufor a longer period of time, the results
and opinions of thanterviewee might have differed, giving diverging results.
The projectds effects may have been great e
be analysed if theelngthof the project had been increased.

The same can be said for the Colombian case, as the dpan wa also limited.
However there are numerous differences between the two rasestry, age,
culture, social groupsand different decaes Differences notwithstandingthe

aim of the study is not to compare the studies longitudinally, but to @esmp
their focus and application of thesa of Arts in the public sphereat this level

the cases are comparahiegardlessof thelimitations.

Summary

This chapter has focused on the methodological approach applied to answer the
research question. At each stage the decisions and rationale behind the
methodology have beerexplored and justified with reference to related
literature. At the beginning of thehapter the reasons for choosing a qualitative
research framework and different possible approaches of qualitative analysis
were taken into consideration. The use of case studies allowed for research in
action to be studied and through the use of intewwng in the Irish case study,

a rich souce of findings was generated.The aim of using this style of research

is to identify the role the Arts play in promoting active reflection in the minds
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of the peopleso that they learn to connect their situation democracy and
overall participation in society as a whole. The research findings that were
generated will e presented and discussed in chapteiRésearch FindingsThe
following chapter discusses the links between different approaches to education,

cultural agency and citizenship.
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Chapte@ul t4ur al Agency

Introduction

This chapterdiscusseghe ideathat specific styles ofeducation, cultural agency
andcitizenship are all interlinked and connected, and when the three all work

together this is when new ideas and practices emerge and allow society to push
forward further in the pursuit of development.focuses on cultural gency and

the importance of thérts in civic and social aspects. It links the Arts with

education and active civic participatiol.si ng Fr ei reds concept C
Approach to Educationo and analysing the s
from this style of education, this chaptadvocates the value the Arts have as a
pedagogical tool. Twaractical example®f the use of the Arts to promote

active participation are highlighte&nd the idea of @ucation for cultural and

creative freedoms discussed.

4.1 Art as a Valuable Pedagogical Tool

So why is there a need forrAin society? Whawvaluedoes it hold? There has

neverbeen a society whererg in its varying forms, from poetry to music to

literature, hasot existed. Art allows the individual texpress himselherself

in a way that hisshecan project hitherimage and imitation onto the world. A

placeis createdwhereo n edbmstribution can be appreciated, questioned,

deni ed, argued and in doing this his worl d

here, | do not refer to a monetary value, bbatan intangible worth with a higher



valuethan fluid currency. ldwever, art can indeed lead to economic prosperity,
but for the purpose of thistudyl am not concerned with thgeneration of

fiscal currency.Essentially, Art fashions a creative space for humans to
manifest their perception of the world and participate in a constructive way. Art
can function in a manner that allows the creator to acknowledge his place in
society and as such become aware of plossible social, political, religious
constraints in whiclonefinds oneself. But does Art serve a purpose in our

lives, is it seen to hold solely a contentment role? Or can Art be used as a
vehicle for transformation and progression? Doris Sommer woudgdie that Art
plays a fundamental role in our development. For Sommer, Art plays a
fundamental role in our development as children, adults, citizens, and members

of society.

42Freire’s Concept of The Banking Appro

The aspect waorkthaFwillebie foeudeslon here is his idea of the

Banking Approach to Education.

Freire offers us an &trnative model for education,ne that differs from the
traditional model of depositing pockets of knowledge and information to the
individual in a oneway transaction that never allows for a relationship between
the educator and the student. The idea of schooling and education has not
changed much in Ireland since its inception; however the needs and

requirements of its participants hawangedimmensely. The teaching in the
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case of the Irish education system has never consisted of a dialogical approach;

it was not, and is not constrted in that manner.

If we can the example of the Irish language curriculum in Englesiguage

schooling in the Republic of Ireland,hte concept of Obankin:
becomes very apparent in this particular isolated cont&kte curriculum is so

weighed down with poetry and literature that it leaves no room for interaction or
conversation or indeed questioning of the literature and poetry itself. Stadent

are required to memorise pieces of information for an exam that has not
prepared them to enverse in the language itself, merekp answer from
memorisation, predetermined questions set out for them by the instructor, who

has come through the same education system and has been conditioned to teach
the subject in such a manndn many cases, tano pointis there an opportunity

to step away from the prescribed instructions to allow for natural conversation

and interaction to take place, betweestudentsthemselves or betweenhe

teacher and the studentk.f we take this concept o f 0 b«
same ideals were common in both cases before the agents of culture (Mockus

and Lonergan) began their work. They chose not to follow thlisology and

instead opted for a more interactive learning model.

Questions and conversations were encouraged and indeed expi@cteath the
Colombian and the Irish castudies discussed her&he experienceas a whole
were a lot more beneficial and satisfactory for both the educator arukeh

involved. For this re@ o n I t hi nk t hat Freireos Vi ew
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based on mut ual respect and ai med at t he

being consumers of knowledge is one thaexremelyvalid today.

4.3 Social Analysis

| have discussed in the methodology chapter my rationale for choosing John
Lonergan and his projecds it offered an alternate and commentary form of
education. he objectives outlin@ in this projectsatisfy the criteria for a case

study with cultural agency being used to promote a shift it r adlbt i ona
practices among agroup @ ol escents who no | onger t ak
education. By this | mean that the young adults have found that the normal
educational structures do not satisfy itheneeds and as such require an
alternative model of education. A less stringent way to become educated allows
them to become aware of their own unique position and unlocked value in
society. A more flexible framework of classroom tries to teach them the skills

they need to become successful in their chosen path in hfere practical

skills, such as problem solving and teamworknd training are given at

YOUTHREACH Centres®around the country.

A group of his subsection of the community has been the topic of recent
discussion, analysis and its own fepart TV documentary series. The agent of
change comes in thepersonof John Lonergan, former governor of Mountjoy

Prison in Dublin. Hisargumentis that intevening early on can break the

13 YOUTHREACH Centres arfreland's education and training programme for esclyootleavers
YOUTHREACH is an integral part of the national programme of sechiatice education and traininghe
programme is directed at unemployed young early school leavers a@€d 15
http://www.youthreach.ie/aatopmenu/AboutYR/about.html
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detrimental cycle thesgoung peoplehave been brought up in. His method of
educationin this instances circus training with The Belfast Community Circus.
This gives the early schodkavers the opportunity to learn transéadle social
and civic skills.

The themes that take focus in the alternative education of troubled adolescents
from underprivileged areas in Dublin range from socioecoiofactors, a

family culture of intergenerational drug and alcohol abuse, unemployraed
crime. How can an opportunity to train with a circus act as a tool to teach the
participantslessons invalues and life lessonthat they cannotearn in a
classroom setting?

It is not that these life lessons cannotdoxjuiredin a school settingbut there
remains in society considerable@ercentage of underprivileged citizens for
whom the stagnant system of aidialogical education does naoteettheir

outlook or necessities. By introducing a dynamic element ih mix, the
pupil s6 aimmedimtely eapturédsand the neNy of the project allows
this interest to developo a point wherethe subjects can see their progress
through a final feature perfor mance. The f
Day (2013)required a lot of training and alsoendurance on the part of the
adolescents is necessarys well as circus traininghey also learn about self
discipline, focus, perseverance and communication skills.

The circus training allows théshouldbedschoolgoers to learn abouhe
importance of determination ancollaboration andnstills a sense of community

spirit. The ai m i s n odheatre aflthie Ogpressed thatt o B o a l
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the theatre/circus acts as a place to change and modify reality and apply the
changes to a civic coekt'. It shouldbe noted that the circus training did not

take over from classroom lessons, it merely supplemented and provided an
additionaloutlet for studentgo learn new skills outside a traditional classroom
environment)

Art is a vehicle for such agency as it seeks to overhaul unproductive repetition.
Its aim is to explore new ways of looking at and understanding the familiar. Art
can interrupt the old, repetitive view and allow fafternative viewpointsof
well-established injustices, in aovel way. When the paradigm cannot be
shifted, it is the responsibility of the artist, cultural agent, and society to shift
the perspective and allow for new integtations to grow and prospeBoth
Archer and Freire fdito give adequate definitions of culture and agency, stating
that concepts and notions need to be confronted and adapted along the way and
different criteria applied according tthe situation. This in itself has led to a
definition in cultural agency a&roblemati® as it comes in different forms and
with different objectives and ultimately changes atrdnsformsdepending on
perceptions and creativity of those involved in using it as a pedagogical tool for

social change.

4 The results of this experiment have shown how many of the students who participated have decided to stay in
education and have become more proactive in their local communities. On reflection |éiseeads said that they

had learned a lot from the experience and that it had taught them valuable lessons that they would not have learned
had they been taught in aesdimensional classroom setting (Lonergan, 2013).
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4.4 The responsibility of Art

During her time at Harvard and thrgh her various cultural portalSommer has
guestioned her own contribution to the world. She has realised that through
training and engaging in the Arts and Huma
surfaces in ways that bredke boundaries of the classroom and construct

tangible teaching opportunities in the public space. She takes her theory from

Kant and his argument that individuals needite ar n o0t o exer ci se | u
{27 Sommer, Doris 2006;}Aesthetic training was ScHiler 6 s foret hod

teaching judgement to those in the society of tinee of the French Revolution;

those in society who did not need to use this skill due to previous centuries of

aut horitariani sm. Sommer argues that Kant o
the experience of everyman come from aesth®tiod that it is a base for the

public sphere.

4.5 How can Cultural Agency lead to the promotion of active citizenship?

Cultural agency is about teaching students to enjoy the unfamiliar. Through art
they learnto interpret their world, th problems, social issuesd so onand

learn to use art aa tool to remedyhese problemsln the following sections

two examples of cultural agency will be discussed so as to show practical
applications and new interpretatis of how to promote active citizenship. The

first case in point iColombian and the second is Irish.
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4.5.1 Antanas Mockus: The Bogotan* Cl assr oom’

Mockusbegan hiscareer in a university setting where hecame a philosopher
and mathematician and eventually Rector at the National Univerdity

Colombia His background is significant in that it allows him to bridge different
schools of ideas and apply them to social settings. His political career began by
what could be described ahance While addressing an auditorium of unruly
university students, Mockus tried to gain control of the crowd, by mooning them
to shocked silence. He later explained his action by saying "Innovative
behaviour can be useful when you run out of words", and lahikeo
philosopherPierre Bourdietis concept of "symbolic violence(1991, p.51)%

During his term as myor of Bogota his inspiring honesty and his downright
refusal to partake in traditional politics earned him the trusmainy

Colombians who had tired of the old corrupt ways anagérfor a new

beginning in Colombian politicsThey saw Mockus as the man who could make
this political renaissance a reality. In his time as mayor of the Colombian
capital he came to receive a lot media attention for his unconventional
approaches to civic life and his innovative interpretation of politics.

Mockus, the mathematiciagnalyticallyconsidershis environment and actively
participates in the positive promotion of education as a toolenovate society.
One such example of this is the educational symbolism of the pencil in his

campaigns. Symbolism is a key aspect of his campaigns; these icons represent

5 Bourdieu pioneered investigativeafneworks and terminologies such as cultural, social, and symbolic capital, and
the concepts of habitus, field or location, and symbolic violence to reveal the dynamics of power relations in social
life. His work emphasized the role of practice and emboudiiimesocial dynamics, often in dialogue and opposition

to universalizing Western philosophical traditions
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the significance of his movement. This was obvious during his time as Mayor in
theawountryods capital, where he distributed t
side depicting a thumb up and the reverse depicting a thumb down. These
soccerstyle cards were highly successful in allowing Bogotéans to play a major

role in the governing of theirun-down metropolis. By giving the citizens the

power to engage in a dialogue with each other an@motingthem tointeract

with each other in a productive manner, how their negative behaviour affects

their fellow citizens, this idea of creative practite bring aboutsocial

involvement permitted Mockus to inspire a whole city to engagéically in

their lives and ake positive steps towards &tber future. Like Gramsci before

him, Mockus would not wait for change to happen itself; instead he endorsed a
Apassive revolutionod thr ougB008)hUsingpower of
cultural agency as the weapon of choice he was able to combat social conditions

to totally change the manner in which politics were conducted in Bogota and

this in turn led to economic growth. This social experiment proved to all

involved and to the outside world that there is always an alternative way to
conduct the 6cultures of pol®ltisthistypeafnd t he
non-conventional tinking that allowed the citizens of Bogota to participate in

the governing of their city and to cultivate the minds of fellow Colombians.

16A Cul t ur tegPolaidsOf Butlrés: Rev i si oni ng Latin Ameri canAharez i al Mo Vv
Dagnino, E. and Escobar, A998.
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4.5.2 A lesson in Civic Participation

At the essenceof civic participationthere is cultural agencyBogota wasonce

known as the woandid 6994wwer tn ¢ ihtey ClI A6s | i st
worl dés most dangerous <cities. |t was her
and the city experienced massive change in the way people interacted with

their city andin their attitudes towards each other, the authorities and the city

itself. The culture of politics and the politics of culture were beginning to be
redefined. Mockus was elected as an independent candidate, the first in
Colombian history. As he was indep@ent, he owed no political favours and so

was free to assemble his cabinet as he wished. He chose his ministettseir
skills and expertise al staffedby acdlemicen®©ygeoof 6 s o f
Mo c kus 6 besthat e@idloguevisathe way forwar@; convictionin line with

that of Paulo Freire. Hi background in philosophyledi m t o use t he <ci
experiment in political theoy 6 ( Daal sgar d, farOaOchgnge irHe p u
collective perspective and urdethe people to open their minds to clgang

public behaviour. He had an advantage as a-pom!| i t i ci an i n the ma
as professors were seen to be more trustworthy than politicians. He questioned
and chall enged peopl ee<ivienmartiaipation entersTHei s i s
public was aked to criticise and reflect on their and the behaviour of fellow
city-dwellers in order to highlight unproductive social habits amdorder to

bring about change.

It is important here to state the ideological disciplines that were applied to the

Bogotéa situation. Mockus, being an expert in philosophy and mathematics,
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decided to lead the lesson of civic participation by his own example. This
method saw Mockus play the part of cultural agent and this allowed him to
inject theatrics and fun into politics. o8 mer would agree with his chosen

method and the aesthetics of his campaign. These aesthetics were used to
educate on acceptable social behaviour. Before Mockus, a culture of ignorance
existed among the peoplealthough they knew littering and jay walkingere

wrong, the culture of ignorance led to this being socially toleda Mo c kus 6 ai
was to retrain their way of thinking.Hi s regeneration of pe
towards civic responsibility led to citizens being more informed about issues

that affected them directly.

One of the ways he promoted civic involvement was evident wherhihed 420
mime artists to direct traffic.This act illustrates his talent at combining
entertainmentwith civic norms to allow the public to see the old mundane daily
practices with refreshed eyes. Afin the form of mime)provided an alternate
viewpoint to assess the isswd traffic violation. It allowed new perceptions to
flourish amongst the inhabitants of Bogot@nd injected a sense of aesthetic
pleasure in the process. What Mockus managed to do was to nurture a culture of
reciprocal respecbetweent h e miralednse@lucation and the slow pcess of
understandingon the part of inhabitants. Citizens were asked to monitor the
behaviour of fellow citizens and if they saw something illegal or someone acting
in a dangerous way they were given the means to voice their concerns
instantaneously by giwing a red card.Although Bogotans did nto quite

under st and Moc kus 6 Vi si dionto sdmetbigg. Tkheire w h e
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experience of this transitional period of new traffic directors was something
they found enjoyable and ney, thus overall they were morwilling to accept it.
One way toconsiderMockus' mime artists is as a kind of civil institution deftly

enforcing standards of behaviour.

To shame jaywalkers and discourage pickpockets, he sent
mimes into the streets to walk behind them and mimic their
actions. He gave motorists a new weapon for venting
aggression: cards with a thumdd®wn sign that they could
hold up, like soccer referees, to signal that another driver had
committed a foul. There were also cards with a thurnlps
sign to flash at particulkdy civil motorists.

(Tierney, 1998)

Figure 4.1 SoccerStyle Card Figure 4.2 Mime artists directing traffic
(Source: Google Generated Search) (Source: Sommer 2006, Cover Photo)

There were some who objected to his poligi#se police commission itself tried
to stop the programme, but Mockus was adamaNlitoreover, as mayor he
refused to participate in the corruption of the city. His loyalty lay only with the
citizens; he himself was a taxayer and had grown tired of the corruption at

every level of Colombian society.

In all of his policies and campaigns education was central. At that time, Bogotéa

witnessed dozens of deaths every weekend due to traffic related accidents and
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stolen vehicles. Mockus refused to attend council meetings on stolen cars until
people acknowledgd the value of life. He introduced hfisLa W$ d&8agr adabo
campaign andhrough thiscampaigntraffic-related deaths drqgedby 30%. The

mind-set of the peopleshifted and people bega to appreciatethe importance of

controls, life becomes sacred again.n his term as mayor , t h
dropped and the wealthier citizenwere encouraged to donate an extra 10% of

their income to help with the renovation of their gitthey donatedand this act

of civic participaion for the greater good affiredp e opl eds bel i ef i n
spirit and collective identity. The citizens soon realisthat the morerespect

they showved for their municipality, the more attractive it bameto investors.

By t he end o f Moc kus 6 first t e esm,in hise had
citizens,equippgng them with tools to better themselves and their surroundings.

This idea of consciousness is directly related to the ideas of Freire and it is this
unlocking of the mind to open up a dialogue of inquisition that led Bogotéa to

shift its perspective and open up new avenues of opportunities.

What is interesting here is that the next mayor to take seat in city hall was also

an independent anlde continued to a certain extent, the ideals of Mockus, tying

and incorporating them withis own goals and visions. Mockus had transformed

the psyche of thecity; Enrique Pe fal os ad s t ask wea sc ittoy Otsr .
physique. He proposediequality through urban design The makeup of the

cabinet of Pefalosa sees the academics replaced byotdra toom.
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Pefnalosa tacklethe ineffective transport system with tHeansmilenioproject.

But in order for the project to be successful, a major slum in the centre of the
capital needd to be demolished. There we protests from those living in the
slum, saying that a lack of dialogue about the project @and shortnotice to
evacuate the area left them a worse situation than they we already in. The
project advaned and Bogota becamene large construction &t Old derelict
neighbourhoods we torndown and renovated, new green spacesraenstalled.
Libraries wee opened to promote education and emphasise the importance of

literacy skills.

Enrique Pefialosa was the force lbmdh the design of the city. It wahis belief

that the design of a cithasan impact onthe justice, quality and happiness of

the citizens. PefTal osa brought city pl anni
office at a time when thenisconduct and bribingf public officials was at its

highest. Through his policies, he was ableptmvide the city with a modern bus

system thatsignificantly enhanced citizen mobility in their cityMockus had

facilitated an attitudinal shift which allowed the public to be receptive in being
taught how to be <citizens awcttesRmredficebdlogg a b ui

and provided them with &nctionalcity.

Both men served as mayor for two terms in city hall, Mockus from 1995 to 1997
succeeded by Pefialosa from 1998 to 2000 and then Mockus again int2001
2003 What makes this period in Colombidmstory interesting is that both these
mayors prioritised social coexistence ahead of economic gain. The generation of

fi nance and i nvest ment came after thd e ci t
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development of civic awarenesdVith the awakening of civicconsciousness

came a moresocially andlegally awarepopulace Mockus affirms th
come before legalit§. Recourse todw should be the final option. How did this

shift in urban governance lead to a transformation in the minds of the citizens?

How did the teachings on respect for life and the importance of water
conservation lead to a more prosperous place? A more fitting question may be

how can this be measured? How does civic participation lead to education and

transformation?

Moc kus 6 Peafnadl o s ads t eams wor ked on tacklI i
cooperation of different agencies, offices and the implementationeof ideas.
They opened up the doors of city hall to allow dialogue and invited the citizens
to participate in the gverning of thei city. The freedom of nbhavingpolitical
affiliation allowed them to choose the begtalified professionals and this led

to a more efficient runningtructure It should be noted that both approaches
share similarities and yet were very different irethapplication. The success of
both mayorships was due to the measured approach of experts who put the well
being of the fellow Bogotadns ahead of monetamnsiderationsThe city lived
through a cultural, physical and political transformation, nalation to the
quality of life and how the inhabitants interacted with each other and the city
itself. This transformation can be usext a model forother citieson how to
improve oncivility, urban governance, and how to apply theoretical ideas to

practical stuations. Three main pillarsnform in the approach: citizens before
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profit, using education to promote a culture of respect for life, and the

overhauling of corrupt practices.

Through innovative practices, functioning transport development and-well

reseached cultural programmes shared over athiteer m per i od i n t he
office, Bogota managed to turn itself and its inhabitants into a model of

possibility for barely functioning, corrupt and culturally stationary cities by
approaching politics in a wathat places people at its centre. Although Bogota
wasnot, nor is nowclose tobeingan urban utopia, it can provide other cities

with a valuable lesson in the governance of a city that puts people first and

encourages individual thinkintpr collective benefit.

4. 5. 3 Parallels between Antanas Mockus and
Before discussing the Irish case study, | would like to outline the comparisons
between the two cased?arallels can be drawn between John Lonergan and
AntanasMockus neither isa politician, yet they work in a politicallkcharged
environment. The two share the belief that education is a tool for citizenship

and something that should be utilised to tackle social problems.

Lonergands exper i e fodyyearsohmessentfas @ pmison lyweard,
twenty of those as the highest ranking prison offida Ireland; the Governor of
Mountjoy Prison. He believes that the absence of educaitsoone of the main
reasons that people turn to crime. His ideology is tbdtanket educatioddoes

not and cannot work for everyone in society. As such, an alternative form of
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education should be made available to those who find ath traditional

educational institutions do not serve their needs.

This area of education is mulfaceted and complex and as such | have chosen
to focus on the education of the socially disadvantaged, as a clearer comparison

may bemade withthe example in Bogota.

Although the starting point in Bogota differentiates from the Irish example |

have chose, the objectives of the cultural agents share similarities. Both

Moc kus@b and Lonerganos ai ms ar e t o i njec
subject i n the case of Mo c k us , thB aigng tspporti n Lo
for young peoplefrom disadvantaged areas in Dublim the Irish education

system. The Colombian case focuses just as much on education for the
marginalised communities as the promotional tool for new practices in the city.
Education was promoted in Bogota as a toolaienuiring the skillsto be a good

citizen. La Vida es Sagradaampaignasked the participants to engage in the
promotion of the new laws and encourageaddialogue between all. Likewisen i

the Irish example, the focus waon education, whawvas asked of thosenvolved

i n Loner gawas thatpheyengagkein a new kind of education, one that

allowed them to participate in a system that benetitheir needs and the needs

of the community Both examples promotea form of civic education.

In both casesa specificcommunitywas targeted one which is not performing
or adhering to thesocietal norms In Bogota, prior to the election of Antanas

Mockus therewas corruption and unruly social behaur at evey level of
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society. Needless tsay, that is not tesuggestthat once he was elected or after

his term in City Hall that therevas no longeilnjusticeor laws being broken, but

the significance in the fall of these occurrences is importéinits estimated that

the rate oftraffic-related crime fellbetween 6 5%H (Al exander and

2010)

Reasons for thistunderperformanc@& are identified through open discussions
with groups and individuals involved and a strategy to correct these poor
performing areas is put in place. Both Mockus and Lonergan act hatw
Sommer would describe asa g e n¢hanged f ( 2 0.388), They facilitate and
guide a change in a community and inject the idea of citizenship and education
with something novel to allow for new perceptions to come about with regards
to rules and orde allowing the communities to participatpositively in their

interactionwith their city, school andocal government

This method of asking those most affected by tteange in circumstares to
participate and facilitate the change leads to a more invested citizen. The
dialoguebased approach proved successful in Bogota, with an increase in public
awareness, a boost in civic and social morale anlluge reduction in traffic

related deathg50%) and tax evasionSome 063, 000 Bogotans adg
extra 1@&MPéen Moxcku$ convinced them that it was an investment in their

city and the value of their property would increase if it was on a ‘bellt road

(Caballerg 2004).
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454John Lon@recugan’ s

John Lonergan affirms that education or the absence of education can lead to
criminality. This may seem a generalisation, but if differemdtivating features
which lead to criminalitysuch as lack of educatigrfamily circumstanceand

lack of access to cultural programmdsr example,are taken into accountt is
clearly a valid statement. There are many layersthe societal problemof
crime. The percentage of prisoners in Mountjoy who left school beftaleng
their Leavi ng Certificate i's my, 20028 A tgekr af n g 96
participationin educationis seen as a major contributing factor in unsocial and
unlawful behaviour.Lonergan is promoting preventative meassitdat caterfor
different learning needsmeasuresthat can serve the interestd those from
disadvantaged areaand steer them away from criminal activity. We know that
the currentmainstream Irisheducational systemwhich can be described as
sharing similaritiesto the runrdown governingsystem in Bogota in the 1990s
does no work for all involved; similarities such as a oneay system of
instruction with very little input from the general population on matters
affecting them Another sharedimilarity is the lack of participation from tse

on the margins of either society in their own developmdnn L oner ganos
the prescribed system of education ordyorksoé for those who are brought up in

a culture where education is seen as valuable fordthose who have seen the
benefits of participating in it. Theurrentsystem when couptewith aesthetic
education be that sport, art or musiacan engage a studédottizen, and from

that connectiorpeopleare more likely to remain imn educational envimment
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especially when that engagement is encouraged supportedoy the family
unit. But traditionally what has happenedin areas of socieconomic
disadvantageis that there is no dominantgroup that has gone through the
education system and reaped iswards. Indeprived sociceconomic areas in
Dublin some 9,000studentsleave school early; the question is why? What can

be done to help those whom the classroom does not exciteotivate?

The documentary series called o h n Loner gamaps a Craimimgu s
programme targeted at assisting young people to learn valuable social, civic and
interpersonal skills. The series was devised to help possible errant adolescents
steer clear of theotential socially predetermined paths their lives wouldst
likely take, if they droppedut of school. The programnie®bjectives were not
focusedon the academic side of learning, but on social education throtingh
performing arts and the circus. Through involvement in the training, the
students leared new life-affirming skills, such as teamwork, setfiscipline,

and perhaps more importantly it gave them sedhfidence in their own
creativity and seHesteem. The training took place Belfast and was provided

by the Belfast Community Circuwhich s recognised as a leader in the field of
social circus, using circus as a tool for individual and community development

witht hose at risk 'ar disadvantaged?d

AThe (1 rish) education system focuses o
how to Inergaamd ofphbo L on SchaplaRribesples 2012). Too much

emphasis is put on academic achievement; a more social education could engage

17 hitp://www.belfastcircus.org/news/archive
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more people and perhaps entice them back into the classr@osnencourage

them not to leave in the first placeActivities like sport, art, music are all
possible ways to do this. Literary skills workshops allow students to come into
contact with literature, and this contact ¢an turn, allow the mind to open up

to selfexpression,and it can also harness criticalandysis skills and self
awareness, as was the case wi tTheide® thamer 0 s
through aesthetic pleasure, valuable Igkills can be learned and thatrbugh
self-enlightenmentpeople can direct their learningni a way that servesheir

needs is a shared theory tested by both Freire and Somlinéme emphasis is
always placed on the academic achievement of the studémnt,can provean
obstacleto thelearnebs abi |l ity to develop to their
anotherside of this problem is that there are also generational issues. A lot of
these students come from a home where education is not held in high regard, the
parents themselvesn the majority of caseswere also early schodkeavers and

they may not feel tht school is for everyone. Different approaches are needed
for different types of learnersA further issue is that children who find sitting

in a classroom difficult also feel alienated becaysyhapsthey require more
assistance from the educatdyut it is not possible due to lge class sizes. This

lack of attention can lead to the child feeling neglected and the child may seek
attentionthrough other means, for exampbngaging in disruptive or socially

unacceptable behaviour.
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4.6 Education for cultural and creative freedom

Cultural and creative education needs to be implementedhe Irish school
system,and shouldbe given the same treatment and importance as maths and
languages,becauseit facilitates the acquisition ofs ki | | s needed
world. In his report to the British Secretary of State for Education and
Employment and the Secretary of State for Culture, Media and SpdrtQur
Futures: Creativity, Culture and Educatiof1999), Ken Robinsoff summarised

the origins of the current westerneducation system quite precisely. He states

that

The foundations of the present education system were laid at
the end of the nineteenth century. They were designed to meet
the needs of a world that was being transformed by
industrialisation. The challenges we face now are of the same
magnitude, but they are of a different character. The task is
not to do better now what we set out to do then: it is to

rethink the purposes, methods and scale of education in our
new circumstanes.

(Robinson, 1999, p.16)

This statementcan be applied tothe context of Lonergah sproject with
disadvantaged young peoplede argues for similar changes in the school
curriculum; changes that meet the modern needs of studehhe school needs
to adapt to the need of society not the other way round. If the schankantto

be the place thaprovidesthe tools needed to live then it reoteworthythat the
needs have changed dramatically since the inception of the currentolscho

system. The way in which people live now and the needs they have are not

18 Ken Robinson is a British education practitioner who has worked on education policy and the benefits of using the
Arts in educatiorHe is the authoof The White Paper, and advised the British National Advisory Committee on
Creative and Cultural Education.
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reflected in the education they are given. We no longer live in an age where the
majority of people will finish school and begin manual work. Theerequisite

for t o d a gchowtleavers to have technoloegal and wad-processing and
communicationskills is fundamental Companies now need people able to think
critically and abstractly in order to meet the demamd everchanging modern
work and these skills can be taught using thasAand pedagogical styles that

incorporate aesthetic learning.

4.7 Examples of cultural a gency at work internationally

On the international stage many examples of cudturgency at work can be
obserwed. One such example esproject calledWasteand by Vik Muniz. Muniz

is a photographer and cultural agent. Hidbpects were those excluded from
society; people from théavelasof Rio de JaneirpBrazil. He chose the garbage
pickers from the recycling plantardim Gramachq one of the largest recycling
plants in the world. In his project he photographs the waste pickers in poses
from well-known artistic portraits and paintings using the recyclable garbage as
the raw materials from which the portrait is constructed in latgemn life size
mosaics and photographed from above. The art was then auctioned off and the
money generated is then put back into the community where new facilities such
as a library are maintained and literacy classes are offered. His form of cultural
agency allows the material the garbage pickers handle every day, material that is
deemed useless by the middle and upper classes, to be transformed into tangible

currency in the form of art.
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Muniz usesclassic artas a means to merge two worldsat of theaudience and

the pickers, the artist and the mughe unwanted and unattainable, in order to
recyclethese idea andmaterials to give a new functioMuniz says he tries to

bring dignity to the disgustingThroughthe participation, the picksrunlock he
subconscious and begin to look for a way outJafdim Gramacho They

become aware of their oppressiohs a resonating effect those involved in the
project have since gone on to setting up businesses and entering politics. The
participants of this soal endeavour fully engaged in the project and through

the process have become enlightened and aware of the avenues they can take in

order to engage more fully as a citizen.

This example of cultural agency highlights the use of the Arts to bring about
chamge in communities and social groups, while allowing those involved to
become critically aware of their circumstances and provides outlets for them to

strive to better their situation.

In Lima, Pery Sarita Cartoneras an informal publishing house thates
recycled cadboard to make books.npublished literary materiadre donatedy
very distinguished artists as Weas up-andcoming artists andisual artists help
decorate book covers and then skeindividually decorated books are sold to
generate income. This project links the people on the margins of society with
the best artists and writers in their country to work together to shape their

future, while promoting education, civic engagement anidical thinking.
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Both these forms of cultural agency are aried approach to creating venues for
developing arts and arts interpretation as contributions to social development
Many other examples of cultural agency can be found around the world; most
notable is that they are almost always located in areas of social and economic
disadvantage. This is not surprising as it is those on the margins of society that

often offer new perspectives and ways to approach social issues and concerns.

Chapter Summary

At a time when more is expected of schdehvers, not only academically but
socially, culturally and creatively, students need a more rounded style of
education, one that equips them with a wide range of transferable, -inter
disciplinary skills that allovs them to navigate through their chosen career path;
a pedagogy that promotes abstract thinking and creative questioning could be

the answer.

Education, cultural agency and citizenship are all interlinked and connected, and
when the three work togethehis is when new ideas and practices emewndech

allow society to push forward in the pursuit of development. Bleggeneration

of people is far more challenging than the regeneration of infrastructure, as was
shownin the Bogota caselnviting people toparticipate artistic activities that
can be used as a platform for social change can lprelople to the changes
taking place in their community andan affordthem a say in the decisien

making processwvhich in turn canlead to a better mutual understandiof the
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different and contrasting opinion®©nce citizens are on board, andereceptive

to change, the positive effect this can have is immeasurable.

When the changes serve the communitfparticularly underprivileged
communities)and the communityexpeiencesthe benefit of these changes, this

is the focal point where education can give the socially deprived the opportunity
to leave the cycle of unemploymeind crime and itopens the doors to many
possibilities that would not have been conceivable had educatadrserved the
communi t yirdivid & a ldéesls. If current educational management and
policy makers realise the connections between education and social
shortcoming and aesthetic educatiomnd steps are taken towards investment in
alternative forms of education so that children do not leave school early, there
is a huge potential for personal and social development that if nurtured in the
right way could lead to thse skills and talents being used feslf-development,
financial gain andor the benefit ofthe community. The key here is that change
needs to work with and for the people and it has to come from the people. When
those affected by theocial shift feel they have contributed to the change, a
shift in attitude can mean the success or the failure of a project. So why do
children leave school early? Why did their parent and/or grandparents leave
schoolearly before them? The sheer lack of access to educatesults ininter-

generational and longerm problems in disadvantaged areas.

This chapter has focused on culturadeancy and the importance of the Arts in
civic and social aspects. It has linked the Arts with education and active civic

participation.It hasdiscussedhe ideathat specific styles ofeducation, cultural
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agency and citizenship are all interlinked and connerté@ idea that a more
aesthetic and social educati@ould foster a more critically aware and civically

involved population The next chapter focuses on research findings.
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ChaptRasdgarch Findings

Introduction

This chapteroutlines the research findingef how the Arts and innovative
approaches assist in the promotion of civic participatidhe research findings
are based on a broad array of data that was collected using a documentary on a social
project undertaken in Ireland that promoted and facilitated a cultural change, and also
drawing on a followup faceto-face interview that was condted with one of the

principal instigators of the social projectonerganbelieves that the absence of
educationis one of a numbeof the many possible reasomwshy people turn to
crime. It is his beliefthat thetraditionaleducation does not and cannot work for
everyone in society. As such, an alternative form of education with an added
emphasis on the Arts in educatiemihould be made available to those who find
the traditional educational institutions do not serve theirede Using the
educational system as a tool to teach skills other than academic skills, he feels
would allow those who are not academicalhinded to participate more fully in
society and would aid in the formation of mualeeded critical thinking and
social skills. He is someone who is involved in promoting civic participation in
the local community and who encourages the use of innovative ideas and the
Arts in order to better engage young people in their personal education and
individual development. In gesenting the data | have opted to use detailed

excerpts from our conversatibhin order to highlight and contextuaBsthe

19 permission was obtained from Mr. John Lonergan to use excerpts from our interview in this research. The
information shared through the researctdiings is in the public domain in the form of the TV documeniahn
L oner gan ntervi@vitranscupt which are quoted throughout this chapter can be found in Appendix C.
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social changes in questiomp-depthreferenceand scrutinyto the documentary

series will also be offered in order to contextualise the research findings.

Thr ough anal ysi s sever al t hemes wer e i d

application of names to passages of text is not arbitrary, it involves a deliberate
and thoughtf ul process of categorizing the
interview was scrutinised in order to identify the recurring themes and to also

gain a deepr understanding of the themes.

5.1.1 Practicality

The practical nature of case study research isaoquirean indepth and astute
understanding of a number of situations or cases, which will hopefully lead to
new knowl edgewoarblodu tb ebhraevailo r and i ts meani i
Mockusd exper i me adh andadgemptédhto put iipte practice. He

used the city of Bogotd as a cityide classroom and aimed to teach its
inhabitants practical ways to interact with their city in order to promote civic
participation. His ideas were based on practical solutsoto realistic issues
affecting his constituents and his tackles these issues in an aesthetically
pleasing manner in order tget the attention of those affecting mostoner gan o s
approach fits this model also as the characteristics of the project delalreal

world issues and concerns: the participation in education of those from
disadvantaged areas in Dublin using the Arts as an avenue to explore issues

affecting them.
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5.1.2 Sustainable Change

Both as a way of dealing with practical problems and asemns of discovering

more about phenomena, change is regarded as an integral pasasefesearch.
Denscombe (2010) also suggests that change is a fundamental aim of the
research project and as such it 6i s regard
i n I ts o wn right©o (p.128) and It i s dee
throughout the reseahc pr ocess and not 6after the re
(1t bi d. ). The objective in both cases stud
capacities and to give participants the option of increasing control over their
own situationo (Gr e &8&pmwldBp th the rcase &f eModkus, as 1 9
was discussed imnhe previouschapter, he was able to identify a practical way to
engage the public and have them actively participate in changing the destructive

and negative cultural practices such as crime and govemal corruption that

had affected and denied progress to reshape and change the metropolis for the
better. This change came in the form of a complete overhaul of city hall and the
traffic police force; two very visible examples of law and order. By ustingse

official posts as examples of the greater good and encouraging through the
public to engage in a twway dialogue, he promoted a culture of mutual
recognition and social responsibility. Another change came in the way citizens
engaged with each otheBef or e Mockus took position in
city itself was a very unfriendly and chaotic place to be as, stated in section

1.2
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Lonerganos aim was t o i nduce a change of
chosen group of adolescents. He becatihe enabler of change, with thercus

project as the catalyst for this new awareness of the benefits of a change in
attitude and the development of an awareness of the value of participating in

cultural practices.

5.1.3 Cyclical process

Research involve a feedback loop in which initial findings generate
possibilities for change which are then implemented and evaluated as a prelude
to further investigation. In both cases feedback and critiqgue were encouraged
and welcomed. This is the cyclical nature ofiltural agency where initial
conversations and attempts are discussed in a productive manner and the
possibility of designing new approacheésallowed to be voiced by an involved
group.

The essential parts to be considered in this cyclical process of enquiry are that
the research directly feeds back into practice, and that the process is continuous.
The enablers otultural agency(Mockus and Lonergan) must critically reflect

on the diret i on and identi ficati on o f t he Opr

analysis but specifically the osehat can lead to improvement.

5.1.4 Participation

In both cases, Bogota and Dubjiparticipation and civic engagement wetlee

fundamental principal ais and objectives of the projects and campaignso

bring about a political and/or social change for thasethe margins of society

The two cases are in effeaases of cultural agency iaction The common
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threadin bothis that participation is vital and forms an essential partuwoltural

agency.

The level of participation onhe part of the Colombian mayoefialosa and
Mockus, and in the Irish case, Lonergahould be notedAs change facilitators
they were investedn the processes from the very beginning. They were
dedicated to bringing about positive societal changes and contributing to the
promotion of the Arts in a more engaging way. In each situation each of them
found a way to inject a sense of aesthetic pleasato once perceiveds

mundane cultural practices. They managed to participate andrreligatethe

moral compass and awaken the inquisitive spirit of otherwise passive citizens. It
was through this mutual participation and constant dialogue that pemgject

was able to take effect on those involved. It involved commitment on the part of
Lonergan, Mockus and Pefialosa but equadlgd perhapsmore, by those who

were inspired to participate in becoming agents of change in their own
communities and socieds. From the data generated during the process of this
study, examples of active civic participation and cultural agency came in many
forms; these emergent themes will now be examined in further detail so as to
ascertain the meaning and significance oé¢ ttultural manifestations. The use of
the Arts and innovative policies will be examined and how these cultural
manifestations brought about new ways of approaching tolte mundane

practices with new, refreshed tactics in order to best attain and promote

engagement between disengaged citizens and cultural exercises.
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In particular, the data that was collected during the interview process with the
Irish example of cultural agency, Lonergawmill be the source of data from

which most scrutiny will baundettaken, due to the accessibility of the data and

in order to situatéghe data into a more concrete context. In each set of data,

both the Colombian and the Irish one, common themes crossed both case studies
and these similarities and differences will be comgzthand contrasteth the
discussionso as to give more honest and wetlunded outcomes and provide for
more fruitful discussions on the implications of introducing the Arts as a

teaching tool to promote active civic participation in areas where theae is

disconnect between citizens and civic responsibility.

5.2 Thematic Analysis of Interview Transcript

The data was studied and analysed thoroughly using thematic analysis and
through this nine reoccurring themes or codes emerged. Gibbs (2007) states that
6coding i s easi er usi ng a transcrithda 6 (p.
transcription of the adio of the interview a thematic analysis of the transcribed
conversation was applied. It was deemed most suitable and efficient to analyse
the transcript without machine assistance. Although some consider that using
code software such as QSR NVivo is mogffective and less time&onsuming,

this was not the case as a lot of difficulties were encountered early on in the
coding process; examples of difficulties were an overlapping of codes which led
to confusion and misinterpretations of the codes. As sucanual coding was

selected for the purpose of reliability and also because manually analysing the
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transcript allows the researcher to become more familiar with the dasa.
already statedn the methodology chapter (section 4.9)have tried to remain
neutral in my construction of the theming of the codes and refraihed so far
as possible- from allowing my own personal opinions and attitude from

influencing the interpretation of the generated data.

This study has aimed to identify facilitators of andbstacles to civic
participation among a selected group of young people from disadvantaged areas
in Dublin who took partm a social programme involvingircus training which

culminated in a final performance.

First, four enabling factors and four obstasl were identified through a
thematic analysis of the data. The enabling facttdrat emergedare: access to
creative programmes, critical consciousness, dialogue and access to social
outlets. The dehabilitating factoré® identified are: unfavourable famiy
circumstances, educational and health obstacles and disadvantaglesck of
discipline and routine, lack of seldonfidence and selesteem, and

underdeveloped social and interpersonal skills

These facilitating and disabling factors were considered noteworthy based on
the frequency of reference to them. The frequency of the factors can be seen in

brackets in the following table.

2 De-habilitating factors are issues or factors that hinder participatiteaining opportunities and prevent personal
and social skills from developing.
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Table5.1 Enabling Factors of and Obstacles to how do #rés and innovative

approaches assist in the promotion of civic participation

Enabling Factors Obstacles
1 Ciritical Consciousness (12) 1 Unfavourable Family Circumstance
(4)

91 Dialogue (9)
9 Educational and Healt®bstacles and

1 Creativity (4)
Disadvantages (12)

T Access to Social Outlets (10) 9 Lack of Discipline and Routine (11)

I Lack of Selfconfidence and sélf

esteem (8)

1 Underdeveloped Social ar

Interpersonal skills (6)

In the following sections these facilitators and obstacles will be discussed in

further detail.
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5.3 Factors that enable the Arts to aid in the promotion of civic

participation

5.3.1 Critical Consciousness

Being critically conscious describes a mindset that has been encouraged to
develop and question the pexisting social structures, whether they are
educational, social or political. The idea is that through critical consciousness a
better understanding oflemocratic structures antheir effects on the lives of

those who participate in this process is acquired and a knowledge of how they

use their voice to enhance their circumstances. This skill demands that people

be critical of their education and awaré loow it can affect and determine their

place in society. Moreover it enables them to become active in their learning.

This is a skill that has not been and is not a central aspect on the current school
curricul um. Al t hough Freitrlkee si Imlaiitnercaomy ea fn
marginalized,Freireanideas can be seen in the extracts from the interview with
Loner gan, some of t hese i deas would be al:

Freire quotes Mannheim saying that

6Mannhei m wo ul definitiantof ignogasce toiillitetacy,tbut s
woul d i ncl ude t he masses?®b | ack of
intervening in the historical proces

(Freire 2010, p.37)

Parall el s can b e dr awn atf formmimg aF theoryraredd s at
Lonergandés approach to cul tur al educati on.

need for a new form of education that awakens the consciousness and strives to
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promote a critical 6readingdé of the envir

themselves.

Lonergan speaks in this extract of the need for this type of critical thinking
training in formal educatiorto allow for selfawareness and seflfiscipline to

emerge:

Lonergan: | t hink it 6s al | about tryi
become mor e awa agreat beliemes amayself thad m

the right, you know the best and most difficult challenge and

the biggest challenge often is to develop that sense of self
discipline into people, bmause a lot of the fellas | know,

t hat 6 s tharnhengsy their biggest wakness(p.xxiv).

Lonergan here discussele idea of seHdiscipline and how we as a society need

to learn to become seMdisciplined. Lonergan again is certain that the education
system (the school) plays a role in developing this sense of discipfreen this
standpoint, i can be deduced from this comment that Lonergan holds a firm
belief that if our education system allowed for a more rounded development of
the child therewould bemore of a balanced assessmenttioé learner- not only
guantifiable skills, but skills like selfliscipline. The acquisition ofskills for
those who find the academic side of schadfficult means that thewill at least

be better equipped to recognise the difficulties and have a better opportuonity
rectify and overcome the obstacles they face. If they are educated in becoming
aware of the challenges they face in relation to school, life, and broader society
and if they are taught how to verbalise these concerns there exists the

possibility that tltbose who are on the verge of dropping out of school altogether
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will be better able to cope with the strains of school life and these coping skills

may allow them to overcome difficulties outside the classroom also.

Lonergan: One [element] is around tryingto develop the

person to have more seffontrol, be more aware of their
actions, to be more accountable for their own actions,
because t hat 0s one of the things
notice of, of the consequences of what they(plaxiii).

Ayers, Quinnand Stovall highlight the intentions of the schooling system and
how these are institutions that should be used to form and shape the future

citizens of the world on their potential influence on the world around them.

Given that [ é ]Jdemsctabyoacel abvays intended to be
agencies of civic mindedness and responsibility, and that thebeiely of
young people is the pretext for almost every political movement on the
planet, these institutions should be used to encourage youth to recognize
their power to act upon the world via critical awareness.

(Ayers, Quinn and Stovall, 2009, p.51)

The reality of the schooling system however is very different. Although it aims

to educate and shape the young minds of the timecanm be seen to have a
contrary, underlying effect. Freire exposed some of these discrepancies in the
education system demonstrating how it is used as a tool for the elite slagse

keep societies inequitableGi b s on (1999) descri bes it
egal itarian weapono (p. 130). As t he subj
were disadvantaged themselve¢from birth) due to economic and/or
unfavourable family environments and also because nearly all of those involved

in the programme had left maingtam education, the assessment by Freire holds
some truth. This generation of schegbers like so many before them were not

taught that
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écritical consciousness is an aware
unveil appearances designed to protect injastichich serves as a
foundation for action toward equality and democracy. For Freire, no form

of education could be neutral. All pedagogy is a call to action.

(Gibson, 1999p. 129)

Lonergan shares his experience ofethnmatesin Mountjoy, the majority of
whom come from socially disadvantaged areasd their negative associations
with formal education. He remarks that when Art is introduced as a pedagogical
tool, their attitude and reluctance soon disappears. They learn to appreciate

learning and enjoy it for the first time.

L oner g adatause éthat opened new doors, because like

once they (the inmates) felt they could do drama, well they

sai d Owhy capwt erls 2d oWhgonc anot I
school and | earn (p.wiii)read and wr it e

Severalyears ago Lonergan headed an initiative that saw the prisoners act and
perform different plays to an audience of other prisoners and fanirignds,

and the generapublic. Through participating in drama and performance arts
they learned to appreciate the joy of learning and this realisation allowed the
inmates to become conscious of other areas where they could educate
themselves. The subject of the plays that wehomsen by Lonergan to study
were done so on the basis that it would take the participants out of their comfort
zone and allow them to experience for a time what life is like for different
people in societyit is from this that they gain critical awarenes$ the roles

people play in society at large.

Lonergan:What does a doctor do? What does a farmer do?
How do they think? An the whole idea was you took them out
of t heir own comfort zone and put
shoes so that t h elywhera hgke thehgrdabh s wh
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value of drama and that sort of stuff, because it allows people
or it helps people to get an insight into how the farmer
wor k(.&lvi)

Lonergan:l 6 m absolutely convinced, y O 1
unlimited potential for all sortsof social classes and the
educated and the needucat ed. You donot F

educated, in that sense, because it is about experience and

sharing and di al ogue, |l earning an
whole lot ofthat, t he same way thatsid 6m co
I

and sport, t heyor e al absol ut el
(p.xlvii)
Lonergan insists that oOyothatseosd'df bwvehiohb

he means the formal edational setting. It is through /& that these other

essential skills can be identified, nurtured and developed. It is here in the
parameters of artistic education that people can learn critical thinking, empathy,
accountability and ultimately this connection with learning is what mogsat

people to participate when they feel an association to the content. The
performance arts as both Sommer and Lonergan maintain are the perfect catalyst
to allow for these skills to develop and flourisAs in Bogotain the 1990s, the

mime artists vere u®d as an educational tool to allow the resitem the

capital city to become visually aware of th@wna nd ot her sé wr ongdo
to assst them in readjusting their mingetto modify their social standards and
practices. The use of the mime artisttimle Colombian capital allowed citizens

gain an understanding of how their behaviour affects others around them and
through this realisation they became aware of the need to become socially
responsible and critically aware of the corruption in their cithis is mirrored

in thecircus project as the main aim was fdretcircusto act as a catalyst that

"Researcherod6s emphasi s
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would bring about a change in mirgkt for the teenagers involved: to use
unconventional pedagogical practices as a tool to gain practical insight into the
repetitive and unproductive culture that made up the majority of their liltes.
allowedtheir nonacademic, interpersonal skills to develop and sadwhem

t hat they have value in the O6cl assroomd.

Lonerganié youob6re trying to build then

controlled, seltdisciplined, responsible, accountable and

then on the other hand youbre al
things that are, you know things like justice, fairness,
responsibility as well and all that sort of thingp.xxiv)

Critical consciousnessaccording to Freire is something that needs to take
precedence in our classrooms. It is a skill that needs to be nurtured and
encouraged from the very early stages of instruction. It is something that should
be valued especially by those who find themsadvin a disadvantaged situation.
He wants a more interactive and dialogbhased lesson to emerge that allows for
critique of problematic situations, for problems to be worked through together
with the instructor is a more productive form of education. 4t hiere that
empathy, critical awareness, social responsibility and Hptersonal skills
develop. This skill of being able to critically think about particular situations is
an invaluable one in all aspects of civic life and yet it is the most under

develmped one in our school system today.

5.3.2 Dialogue

Freire states t hat 6t o substitute mo n o |

dialogue is to attempt to liberate the oppressed with the instruments of

domesticati onéo. Thi s i s t hieg theammmotaec mastes C
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which can be influenced. People can only be freed with their reflective
involvement in the process of liberation (Freire, 1996, p.52). Dialogue needs to
play a central role in the classroonfpr too long there has been a passive
audience in education. Theupils passi vely sit and absorb
teacher communicates to them, never questioning the knowledge of the teacher,
never partaking in a twavay conversation. Idiberatory educationthis practice

is rejected and a dialogical, probleposing education replaces it. This is not to

say that the role of the teacher becomes redundant, but that the role alters

slightly in how the lessons are delivered and learned.

This dialogial approachwas adopted in theikcus project and was successful to

a certain extent, although not without its challenges and difficulties.

Lonergan:Like Will, the guy from theiccus, in my view, had
the total wrong approach like. He confronted theuh, all the
time 6Ye wonoitr dwes iinf tyhe@au cdonoét eat
sure they walked out then and then you had them outside the
door and then you had nothin@®ut the reality was that
therebébs nothing to be achieved by
to educate. (p.xii)
The style of instruction adopted by Will tharcus trainer was one that was all
too familiar to the teenagers and one that did not foster a sense of equality for
either instructors or students. In dialogical education the teachers and students
mu st be l i nked O0by respect, loeencenves | e nc e
inequalitydéd (Freire, 1978, p.103). As Lon:
approach and as a result dialogue between the teenagers and training staff

became less constructive. The students were documented saying that they felt

they were notlistened to and that their opinions were not valued. There were
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difficulties related to dialogue, interpretan and the style of instruction.
However, over time the training staff realised a change of tactic was necessary
and a more communicative and opepproach was adopted and this saw a
change in the attitudes of the teenagers and staff alike. The effect this had on all
involved was visible through dialogue and the approach to the posed problems
the environment was now one that openly fostered leegrand interaction. This
gave the adolescents a boost in confidence and they in turn felt more supported
and receptivdo the learning process. Lonergan puts it well when he says;

Lonergan:é encouraging and supporting
their growth. Buth a t no matter what youor e
about giving them a sense of purpose, a sense of identity, a

sense of status, like you know praise, encouragement and all

that sort of stuff. It was all about nurturing them,

encouraging, relating to them, not tahg down to them; they

hate that. People thinking theyor e
know, and it i s education as well
of a lot of these things themselves so it is about educating

them as well and making them awal@.xxv)

Lonerganexhibits signs similar to a Freirean concept of education here when he
refers to the need for education to be a reciprocal process and not only-a one
way streetof instruction.Lonerganrejects tle notion of this when he criticises

the approach andttitude of the rcus trainer Will:

Lonergan:Will in the circus, he was confronting them about
behaviour, he was confronting them about food and all that,
but t he real ity was t hat t her ebs
confrontation but by trying to educate(p.xxxiv).
In anti-dialogical education, with A being the educator and B the student, A has
authority over B and the communication is more like a-oveey system of

reception for the student. Freire encourages a more diakbgised schooling
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where A and B are both on equal footing and communication is awayp
system, whereby A learns with B and from B and vice versa, leading to a
communicative andntercommunicative dialogue. In this form of proposed
education the students become aware thdture is a result of labour, and that
this labour is an addition to the world they construReoplecan create the

world around them, through labour and promotion.

By showing this distinction between the two worlds, the natifrahd cultural,

and recogising their role in each, they now reach the understanding that by
participating in culture, theycan transform their world. Through a more
nurturing and encouraging approach, one which places the young person in this
case at the centre of the issue adeérntifies the central problem (bad diet in one
of the adolescentos cases) theE€hamaléttoor s
resolve the issueChantelle was one of the participants in the circus project,
who found the new routine and disciple nature of the circus training difficult.
This particular participantlso had issues with eating the food provided by the
project and refused to eat anytlgimutritious during training. This caused issues

in training resulting in her not participating due to lack of energy ad
inability to concentrate on the tasks in hand. Ultimately, she became aware of
the importance of diet and the effects it would hawe her performance in the
circus and in the end it was sheerselfwho made the choice to try something

more nourishing and substantial. It was through a constant dialogue with the

22 \When referring to the natural world here, it relates to the natural world in the biological sense, the world that is
not constructed by humans, babre like the animal world.
% all the infamationon the participants is in the public domain
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mentors in the programme and gentle lessons on nutrition that allowetb hHex

aware of her eating habits and the harm she was doing to herself and gh&as

who ultimately made the informed decision to try to change her ways.

Freirestates that there needs to be an introduction to the democratisation of

cul tur e, 0 avithphunoagsr aa itsnBeibjects rather than as patient

recipients; a programme that is itself an act of creation, capable of releasing

ot her creative actso6 (Freir e,edicOs8triningp . 4 3)
process &y in the idea thathe style ofeducationshould bebased on dialgue;

that engagedll participants and that alloweall involved to participate as

equals.This evidently lel to an atmosphere that waconstructed in trust and
allowedfor constructive criticism Freire assdrs t h a't 6only dial ogu
communi c at p4$)d T entlre cditeria was evident in theircus

programme, theadolescentsvorked with the mentors as equals and the

atmosphere was based on mutual respect and on a joint search. The students

were alloved to express themselves freely and make mistakes and know that

they could work through their difficulties with the mentors as equals, because
ultimately the objective bthe project was not to dhin a particular mark or

passan exam, but to create a sgjmwhere they could grow as individuals and

learn about themselves and their abilities and talents.

5.3.3 Creativity
From this nurturing style and with the use twfe Arts as a pedagogical tool the
atmosphere alloed for students to experiment and beore creative in their

learning. This unlocking of creativity allowd for self-confidence to build and
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this ultimately ha positive effects on thggoung peopleand their perception of
themselves and the world they inhabis already mentionedSommer stads

t hat 6in order for soci al change to come
soci al contri but Omca s$hé link DétWeen thep tw@ has dme
established, we can see the role the Arts can play in order to facilitateadoc
change. In the &se of the wcus project, creativity was at its core and it was
something that those who participated had notpemenced before. Their
experience ofeducation was one of passive, rote learning that did not excite
them or stimulate their imaginations. Bunce Art was introduced and the
adolescentswere taken out of their typical static classrooms, this allowed
creativity to flourish while also engaging the students and allowing for other
soft skills to develop. Lonergan emphasises the need for creatinigducation
when it comes to people being equipped to meet the intellectual demands of the

21% century.

Lonergan:6 T hmodern[labour] demand of students leaving
second and third level education today is to think outside the
box. OHow do we educate them? I
expect them to think outside the box when we actually educate
them in a box3qp.xli)
Sommer (2005, D14) affirms the value of art and creativity in education and
society at large.Essentially, At fashions a creative space for humans to
manifest their perception of the world and partiaip in a constructive way. The
circus acted as a creative space and it nurtured and allowed for new

interpretations of their world to manifest themselves and opened up a space in

the lives of the young people for creativity and sedflection.(Ken Robinsons

90

C



another educator who suhskes to the need for creativity to be a protagonist in

the classroom of the masses, not only those on the margins of soétedur

school children need an education that reflects the times in which they are being
educated; currently this is notthecaeo day 6 s educat madelledss y st en
on the industrial agevhen mechanicaland systematic inputting were the nuts

and bolts of the industrial revolution and as such the instruction of literacy and

numeracy were brought centre stage.

Research in educatio links practice and appreciation of arts with enhanced
rational and social development (Archer 1996; Bertrand 2003; Freire 1989). This
underdeveloped and undervalued area in education in addition to educating on
social issues and personal matters, if ussatrectly could lead to potential
economic gains as what happened in Bogota with international investment. If
more people were aware and critical of their behaviour dahdt of people
aroundthem, this could result in a drop in crime, and thus redypressure on
prisons and security and more could be invested in furtleramesthetic
education. Through A people can learn to communicate better and voice their
concerns in a constructive way that allows for dialogue and mutual

understanding of others. b@rgan speaks from experience here when he says;

Lonergan:l 6 m absol utely certain again
know from experience that ¢hwhole area of drama, painting,

all that sort of thing. It is a fantastic communication facility

as well (pxlv)

*Robinson (2006h as sai d that the modern education system is 6l
schooling needs to emerge in order for the workforce of the future to be able and equipped to deal with the demands

and standards of employment in the 21st amdasguent centuries.
https://www.ted.com/talks/ken_robinson_says_schools_Kill_creativity
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He cortinues to defend the necessity Aft in Irish classrooms when he says:

It 6 s one of t he mo st negl ected ar

creative arts We j ust havenot g
val ue, to their potenti al and cer
very |little activity, itdos one of

certain has unlimited potential.(p.xlv)
Although creativity traditionally has not been a core concern of our educational
system, it has been gaining importance in recent years, particularlyimapy
education. The value of A is being realised and there ardéose in the
education sectosuch as Robinsomwho have identified this and are pushing for
a more aesthetic approach and fart to be more prominent on the school

curriculum, be it music, drama or drawing.

Lonergan: We | | t her eds a | ot onoaf thegood
mi nut e, |l Om awar e of a | ot of W C
groups, teachers in particular trying to promote that whole

artistic t hing i n pri mary educat
awar ds now i n t he | ast year it 6s

school adolescets now all being introduced and encouraged

to participate in drama and creative arts and | think that

that 6s a (pxligd si gn
Creativity wasconsidereda by-product of participating in artistic exercises, but
what is key here is that through the wefound creativity the participants found
self-belief and worth and that education does not have to be confined to the
repetition of facts but it can be designed and shaped to bring out the best in
students. The participants in thearcus project and theitizens of Bogota in the
1990s were exposed to a new form of education, an education that is not fixated
on scores and grades. It does not measure intelligence on a mathematical scale,

ratheran educationthat values the ideas and difficulties of the leiarg process

and works with people to find a creative solution that is mutually respectful to
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al | i nvol ved. |t i s here that peopl eds
faced with o6probl ems?ad, be they social,
communicate with each other, pacipating in a constructive dialogue that
allows for repetitive, mundane social practices to be criticised and changed and
modified for the greater good. Ais pradice of critically thinking acquired
through aesthetic stimulatin can lead to brilliant innovative ideasan result
from the most unlikely and undervalued in society.

In Bogoté the citizens became directly involved in the mental and moral
overhaul of their city. The success of Mockus as mayor is due to his creative
approach towards teaching mundane and-albyelessons, things that had been
forgotten or indeed never praceéid. When the citizens became involved the
creativity spread and multiplied and gained momentum. Why? Not because
Mockus lectured them about what igght and wrong, not because he told them
what to do, but because he creatively gave them a social tool to become creative
and participate responsibly in civic life. He connected with the people, spoke
with the people and allowed himself to be directed thhg people. This is one
example of creative dialogical education that proves that creativity is a worthy
pedagogical tool whether the classroom is traditional or not, and that cultural
agency is the vehicle that can drive it forward.

For Lonergan and theircus projectsomething similar happened but perhaps to
a lesser extent. Although his project harnessed creativity by injecting an
aesthetic aid into the lives of the teenagers involved, its effect was less far

reaching for a number of reasons: thigcus project only lasted ten weeks in

93

p e



comparison t o-yebroposktiors @ maywwroin City Hall, and another
factor IS t hat Loner gan oscalepprogecte What both s a
situations have in common, however, is that regardless of the siz¢hef
6cl assroomdéb they Dboth had a positive &effe
these instances creativity should be recognised as a valuable teaching tool,
because it taught essential skills, skills that are needed long after leaving
school.

In conclusion, creativity is not and should not be exclusive to certain socially
privileged groups; it should and needs to supersede class, background, economic
status and locality. It should be accessible to all; it needs to be valued by
educators as a proper aritbxible pedagogical tool. The benefits of having an
education system that values creativity are plausible, although a majority remain
sceptical about the potentiaf creativity and this can be seen in the limited
investment of artistic programmes in sais in comparison to investment in
scientific and mathematical programmes.

The misconceptionbetween creativity and intelligence ieducation needs to be
addressed if we are to keep in touch with changing times and economies.
Misconceptiors of the function of education are that school is a place to train to
find a job and that one cannot learn to be creative in school, it is something that
one is born with.It seems that gu are either intelligent or creative; the
education system only sersethe intelligent.With the model of education in
practice now i.e. industrial, ding creative is not seen as being intelligent, as

such it has not been adequately valued. However, if we are to take notice of the
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fastchanging needs of society and the worg world then we need to realise
the creative prerequisites in various fields of labour. Some educational facilities
have implemented creative practices into their curriculum, but they are few and
often in spite of educational policies rather than actyw@romoted by such
policies.

The primary aim of any educational system is to prepare people for life, not
only working life as it is generally understood, but for the challenges of modern
life. It should facilitate people in the transition from classroomptersonal and
professional life. This is where cultural agency has a pivotal role and bonds
these two perceived opposing requirementmtelligence and creativity
Allowing creativity and cultural agency to forge a place in education will

provide for deepr social participation and civic involvement.

5.3.4 Access to Social Outlets

Allowing aesthetic education to prosper can leadthe formation of social
groups, to social outlets that might otherwise not have been formed. In
Loner gano,thepcircog actetl as a social outlet for the teenagers,
something a lot of them had never previously experienced. As children from
disadvantaged areas and coming from families where crime, addiction and
unemployment are major factors, less importance is placad swocial
programmes such as sports or music. Thgsang peoplehad not been exposed

to this type of social interaction to the same extent as children from perhaps
more affluent areas, and this became apparent very early on in the programme.

These social outlets are not onlglaces where people can pradisport or
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recreational activities, but more precisely they gain skills that perhaps had not
been developed in the classroom and/or the home, such aseelifdence and
teamwork. Lonergan asserts that thiecus training had amazing effects on the
young peoplés self-perception and selévaluation and how they perceide

others.

Lonergan: When they(the prisoners)became involved, eh
particularly in drama, it had an amazing benefit in terms of
building seltesteem and seléonfidence. (p.vii)

The use of the Arts has been provenbe beneficial in theiccus project by the

fact that the participars#d self-perception improved and they gained much
needed seHoelief. Lonergan aided this realisation when he took each of the
participants aside eacleek to discuss their progress and behaviour. One of the
ways to track and assert the progress of the adolescents isginrewaluation in

four key areascooperation, communication, language and safety. Each category
was ranked between one and five, wifhve being optimum and one being
negative and in need of much improvement. They were asked to assess
themselves and each other and this was used togeatheir attitude and
participation in the workshops. Lonergamet them individually to discuss their
scores and to see if they had given themselves similar marks. This style of
assessment was recei ved wel | and it S how:
evaluation and their basic need for positive reinforcement. For so long the
experience of education was retgve and their perception of authority was also
an adverse one. Through this scheme tloaing peoplewere introduced to an

alternative form of communication in educational settings and they learned to
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view themseles and their abilities as worthwhileThis scheme allowed these
eight otherwiseself-perceivedsocial misfits the opportunity to invest in their
own skills and futures. This form of education proves more beneficial to these
teenagers because it involves them, challenges them, and allows theannesk
skills and talents that went undetected in mainstream education. This style of
education is one that is more similar to a Freiredple education than the
typical Irish school approach and it proved beneficial because it allowed for
discussion anddialogue and applied a more social and compassionate slant to

learning.

Lonergan mentions one particularoung personwho has continued with the
circus after the programme officially finished. This rekindling of passion for
learning was ignited by the stad side of the educational programme and the
connection that was made during the learning process. At the time of the
interview with Lonergan he spoke of how she continues to visit the Belfast
Youth Circus regularly and how this has taught her about Heesel given her a
sense of identity and routine in her chaotic life. This social outlet has become
the breeding ground for the flourishing of new skills and sekerpretations and

has great potential in assisting in the development of a young woman.

Lonergan:And she has, believe it or
and down to Belfast regularly. She is now at this stage, on
her own. And still sticking with it and she has a tremendous
future if she stays with it. | mean the thing with that is that
obviously fom being in contact with that type of project has
opened so many doors for he(puxiii)
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The community circus is just that a 6communityo, it forg
connections with people but also connects people to themselves and their
ambitions and desires. This is the vital connection in all this, the connection and
moment of recognition, the spark that ignites the fire and $etal a refreshed
outl ook on | ifeds possibilities and how w
our bettermentand how we can enhance oactive participation in society and
societal endeavors. It is projects like this one ahdt in Bogota for example

that allow us to view life and social practices from a different standpointtand
re-learn to reappreciate the endless possibilities in life once we are active in
our formation and participation, be that on a personal, local, educational or
national levé. Change comes about only through inspired and involved
individuals who find the connection between self and society. Ahts allow

the two to merge. Performance art and sport teach invaluable life lessons that
can ke carried throughout life and finmuned; a possibility that unfortunately

the current educational system does mabwaysdo for the vast majority of thse

who occupy its classrooms. It is eesource that perhaps finds itself most
successful with those who have not had the opportunity to develop to their full
potentialdue todifferent factors such as family, social aconomic. Usingthe

Arts as a teaching tool can open the door to innumbrgiossibilities, because
unlike mathematics or science, it is not an exact theory, by definition art is
perception and interpretation and there is no wrong answer. This in itself builds
confidence, when selbelief enters the equation that battle is haidn already.

Lonerganos pr oj ec tArtdrneedocaton ocaupies a dpa that
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allows those who may not bacademicallyminded or those who find academia
does not connect with them and their ideas; it allows them to interpret the
challenges in li€ and the lessons in life in a manner that cannot be taught
through mathematical and scientific equations and theoAy.comparison
between life and the Arts can be drawn. Both are unpredictable and people
experience them in different ways, it is from hetteat different interpretations

can be understood. Life lessons are learnt through experience and mistakes, the
Arts allow for an experience to teach some of these lessons and not solely focus
on the final outcome. Regardless of age, grade or educatioronessan be

learned through the Arts.

5.4 Factors that obstruct the Arts to aid in the promotion of civic

participation

From close analyis of the transcript the following factors which impede the
development or the ability to participate in social projects emerged:
unfavourable family circumstances, educational and health obstacles and

disadvantage, lack of discipline and routine, lack effsconfidence and seif

esteem, and underdeveloped social and interpersonal skills.

5.4.1 Unfavourable Family circumstances

In order for one to successfully and fully participate in civic life one needs to
have a strong basedhat initial foundation is blieved to come from the family
unit. It is where we first learn how to perceive and interact with the world. It is

our first classroom in life. Unfortunately this was not the experience of those
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who parbok in thecircus project. he majority of the youngpeople had not
been brought up in a stable and happy situatibhey camefrom areas where
there is high unemployment and where many have not completed their secondary
education Communities that have been damaged by crime addictionissues
where a high percentage of the population has a criminal recodd not
representthe ideal situation to be born into. They aretrenvironments that
provide outlets that engage the community in productive practices. It is vital to
have a support network for theepsonal andsocial development of a child.
Lonergan (2014) says thathen such a support system is lacking in the home
and when the children find it difficult to participate in education, the necessary
support can come through cof-school clubs and socies. What was apparent

in the circus project was that none of the teenagers had experienced a real sense
of stability in the lives, either from the family setting or from school. They
lacked basic social skills, even the vocabulary to interact with eableroas a
group. This lack of routine support in their lives has had a major negative effect

on their outlook on life and how they have developed as individuals.

W. A. Andersonds assumption is that 60t he s«
to a consideable degree a function of the social participation of the family. If
husbands participate, wives usually do, and if husbands and wives participate,
children wusually do, so the participation
Given that this is a hygthesis from a different era, there could be arguments

about its validity to our life todayHowever if we take this at surface value and

understand that the culture of the parents directly affects the culture of the
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children in families it stands to reasothat if a family culture is negative or
social participation is notexistent then the offspring will be less likely to
participate positively in social ventures and it is more probable that they will
absorb and continue the negative cultural norms ofgheents.
During the filming of the documentary the home situations came into focus and
it was decided that for the protection of tparticipantsinvolved not to expose
the full extent of theconditions in which some of those involved lived. Due to
low-income, struggling single-parent households and in some cases addiction
issues, the teenagers and their siblings found themselves living in most
unfavourable circumstances.
Lonergan:So in actual fact because of trying to protect the
children and the otherchildren, the families and the
adol escents to some degree ¢éthere

expose reality They were worse than that theveere worse
cases especially, appalling circumstance@.xii)

It became obvious over the course of the programme that family circumstances
were a huge contributing factor to the addc
lack of discipline. The lack of consistency and stability in the family home and

the lack of paretal guidance resulted in the students falling into a detrimental
routine over a long period of time. This could be understood as the root of many

of their problems and their lack of motivation and interest in school and civic

life. If this disinterest ismherent in the family home over a long period of time

then the likelihood of that child taking an interest in activities outside the
family norm is extremely low. In addition, the child is part of a school system

that does not engage students who come fraiificult and disruptive
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backgrainds. @nsequently the child who grows up without any guiding force to

direct and help thencannotreach their potential or become responsible citizens.

Lonergan: Eddie had no parents, both parents gone, living

with his gma nny Il i k e. éepeopl e just have
blocks and the difficulties that adolescents like that have.
(p.xvi)

One of the girls in the programme admits that she had never completed or stuck
with anything in her life and that after the death of heother she found it

difficult to see the importance of school in her life. Her own father
acknowledges that the death of her mother deeply affected his daughter and that
she finds it challenging to get involved in education. However he himself does
notseemt o be a supporting figure in his <chil
and is longterm unemployed. The night before the performance ofdiheus, he

threw a party in the house with no regard whatsoever of the effect it could have

on hi s da uagranaeerth@ $ollopvmg day. His daughter was subjected to

all night music, alcohol consumption and no sleep and as a result was forced to

perform on minimum sleep.

Lonergan:He r fat her telling me 1 ke |
anything in her life and her mbter di ed when she w
and all that and then the night before the performance, so on

Friday night, what did the eejit do? Brought in all his friends

into the house for a party on Friday night, never went to
bed(@.xiv)

This event is one that highghts the lack of responsibility on the part of the
parent and how the child is essentially fighting an uphill battle. The young girl

had worked hard and overcome some personal barriers during the training
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process. It was a huge personal achievemfart her to have stuck with the
circus until the end. She was recorded saying that one of her motivating factors
for wanting to see it through was to make her father proud and to prove to
herself that she could complete it. She was committed to the process amathe
the final hurdle when she needed a responsible adult to put her indefiest,

her father failed herdue to his partying the night before he almost missed her
performance. Lonergan mentions that it is these instances thatwwengly,
automaticallyassume that parents are responsible and will put the needs of their
children first. This unfortunatelysinot the case for very many children; thaift

course is not to suggesthat all parents living in disadvantaged areas are

irresponsible ol ack concern for -being.i r chil drends
Lonergan:é it i s responsibility and S
respect, all those things that are so important in every family
l i ke that; t hat we al |l take for g

in every family and esme adolescents really have to struggle.

(p.10) You rightly point out a lot of things that we take for
granted are very, very <cruci al an
quality of your parents(p.xvi)

The circumstances in which these families live make ifidiflt for the children

to participate fully in school and or social activities; be that due to an inability
to focus in the classroom due to lack of sleep or due to the inaccessibility of
after-school programmes caused by lack of family support fomancial
restraints. What theircus project did was to take the young people out of this
situation a couple of times a week over a period of time and gave thesense

of stability, something that many had not experienced before.
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These debilitating factors ancircumstances were found to be one of the major
factors in preventing oung personfrom participating fully in the programme

and on a broader scale in schoand society. The aims of theircus were to
allow the adolescents to see that with a supmydtem behind them and adults

to guide and assist them they could achieve so much. The aim of the programme
was not to criticise parenting abilitiest highlighted nonethelessthe fact that

not every child starts out in life on equal footing and thattiates additional
support is needed. Due to family circumstances the young people chosen to
participate had experienced addiction, crime and unemployment in the home.
The use ofthe drcus as a teaching tool taught the participants that despite
family culture, theycan find a forum to express themselves and that the cycle of
disinterest in engaging in educational pursuits does not have to define them as

people.

Lack of family stability and guidance are just some of many factors that affect
children from saeially and economically disadvantaged areas and is perhaps the
most influential in determininghe paths these young people take in life. It is
something that has hindered their development as students, people and citizens
and one that needs to be addrebks&he use of performancart in the form of

the circus (and drama in the prison) in this social experiment showed the
participantsthat their individual circumstances, although an obstacle can be
used as a motivating factor to break the imtemerationalcycle and to activate
participation in social ventures that promote engagement and development.

These social shortcomings posing as problems within the plays were used to
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identify different possible scenarios and approaches and how best to resolve the
issues. These interpretations allowed the prisoners to learn new perspectives and
better problemsolving techniques; techniques and transferable skills that can be

used in their lives outside the prison.

5.4.2 Educational and Health Obstacles and Disadvantages

The Lonergan project acted as a buffer which allowed shi®lescentto stay
within an 6educational 0o setting and not
typical of people who feel schoolog@s not serve their needs. Thigous project
allowedthose who find themselves on the margins of society and the traditional
form of education to participate and engage in an alternative form of
instruction; one in which they were active participants which put their interests
at the heart of the lessons arntat nurtured their interests and abilities as

individuals.

In addition to dsabling factors such as discouraging family circumstance and
culture, further disabling factos can be identified. These further factors may be
the educational style employed in schools and also on more personal levels,
difficulties that affect health. The low rates of attendaradeschool for those
involved in the project is another restricting fac related to educational

difficulties and has serious repercussions in their search for a libetdeed

Lonergan talks about the radeof attendancein primary and secondary school
for those who are serving time ie@erlBakbl i no

of formal education of those passing through the gates

105



Lonergan:Only about 7% stayed at school after 16 and 57%

were gone by 15, so academically speaking and from a basic
formal education perspective they were very very
disadvantaged. And that disadvantage, that shortcoming was

a major handicap to them in progressing in any way or to use

t hat phrase that i s used so often

(p.ix)
This figure, as Lonergan states, is truly shocking, and the bakween lack of
education and crime is very strong. Coupled with social disadvantage and a lack
of a supportive family network, it is not surprising that there is a high
percentage of underprivileged people in 1ITr
Academics promote the idea of education as a liberating force; Sommer,
Robinson, Mockus, Garber, Boal and Freire all go further to state that if the
Arts are used to educate, they can form a bridge between the creative and the
academic, allowing those who rfd traditional schoolng difficult to learn to
appreciate At as a learning tool.

In education, concern for social justice education brings together feminist

studies, race and multicultural studies, disability rights, identity studies,

environmentalism, @ammunity based, critical pedagogy, performance

pedagogy, social reconstruction, visual culture and other areas. Uniting

these educational theories and approaches relates education to a

revisioning of the world as a moligable and joyous place for all, i a
balance between humans, the environment, and other living beings.

(Garber, 2004, p.4)

In her publication entitledSocial Justice and Art EducatiorGarber advocates

for art to take a prominent place in the education system stating that the benefits
outside the classroom are hugehe lack of the Arts in educatiocan well result

in difficulties and disconnection from society and lead to serious iSs\WWe can

take the case of Bogotéas one such exampleThe correlation between

corruption and lack of connection between people before Mockus took position
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in the Mayoroés office was apparent. Once
such as mime artistas seen in figures 6.tb promote active participation in the
governing of the capital city and involved the citizens in the decigimaking
processas seen in figure 6.2as to how to combat these social issues, the
connection betweenArt and civic life am citizens was made and it had
dramatically positive effects on the mirgkt of the metropolis and how they

viewed themselves as individuals and as a whole. The drawbacks before Mockus
took control of City Hallwere immense and crime and corruption were at an all

time high when he took office, this was a colossal undertaking that saw the
ment al and cul tur al over haul of a ci-tyds g
dwellers in how their collective misbehaviouwwas the cause of numerous
economic encumbrances, social afflictions and political problems.

In the case of theiccus project, Lonergan established a link between social
disadvantage and the use of artistic means to overcome thestations. He

statest h at the O0Performing arts are partiocul e
from soci al di sadvantaged areaso6 (p. 3), t
subject matter and the refreshed approach it takes. Unlike other traditional
educational tools, it allow, indeed encourages exploration and s®={pression.

These two things are something that those from disadvantaged areas might not
normally experience on a daily basis.

Social disadvantage is only one of the obstacles the young people had to try to

overcane in the project. One of the teenagers also suffered serious health
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issues, due to a collapsed lung which stemmed from smoking at such a young
age.
Lonergan:Paul had been smoking since he was 7, inhaling
since he was 8, col | apsckeNbIlungshgs att
heds not a b bnal fot im to stayaanchde tharcus
was an amazing achieveme(ptxvi)
It appears that at every stage of life these teenagers have fought to overcome
disadvantage, be it family, social or health. They were not born into equal
settings as their peers and so this has had a huge effect on their development as
people and how theyerform in school. Whena person isborn into a
disadvantaged family or socially excluded neighbourhabd affliction shifts
the priorities of those in those situations: for exampbkchool and homework do
not take precedencd.o give some extreme exgtes whena person idiving in
such situations wherthey are strugging to feedthenself, or clothethemself, or
wondering wherethey will be able to find a bed for the night, becauteeir
parents are not present due to their own issues, going to s$cob pleasing
theirt eac her do not make the 6to dod I i st
project all shared this commonality: social disadvantage. As a result of living in
socially disadvantaged areas or being born into families where education is not
a top priority only added weight to the issue. Yes the children are registered to
go to school and most do during primary education, but as they progress to
secondlevel the attendance has been seen to ureeven and in sporadic
intervals. As they grow upthey become aware othese obstaclesadd to the

culture of the situatin in which they find themselvesthe vast majority follow
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in the footstepof their family and continue the cycle of dropping out of formal
education and this leads to lepaid jobs orunemployment, possible crime and
substance abusdollowing the same cyclical pattern as previous generations.
This is notsomething that happens from one day to the nexshouldbe noted.

It happens ovem period of time and is part of the culture fomany of those

living in such conditions as described previously.

Lonergan: | t doesnot happen overnight
education wel far e of ficer sai d t o
drop out , they fade awayo. I t hou

gradually; missing a day, late, missing two days and
eventually... gone.(p.xXXXxV)
The consequences of these disadvantages are becomirgtegr nowadays
according to Lonergan b ecause o6nowad aymcalntlbpesdemandsb s ar
by employers andhe standards are higher. The days of labourers, the days of
the nonthinker, that you know just go in and do the job, a staren and down
at t he docks and al [p.36)hat , t heyodére all gon
What needs to be recognised is that these children from lirélat asignificant
disadvantage to somef their peers and there is a need for a new approach in
education to entice them to participate and become involved in their
development. Art once again is the tool that can do thisststed before.
Another hindance that these and others faceoise that does not come from
their individual experiencebut one that is forced upon them in the style of
education they receiyeas demonstrated throughout this chapldre model of
education that we are accustomed terd in Ireland, indeed in many other parts

of t he wor |l d, i s one t hat does not all ow
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prescribed curriculum. It is not flexible in its structure nor does it provoke real

guestions from its students.

5.4.3 Lack of Discipline and Routine

The | ack of di scipline andlivesoweteiaddé&ionaln t he
obstacles that weralentified from thematic analysis. Due to lack of structure in
their homelives a lot of those involved in theikcus project found idifficult to

deal with taking orders and having to follow instructions and routines. This is
something that the teenagers struggled with and this could stem from the fact
that their prior experience related to following instructions and orders was
somewha negative and was based on the teacher issuing orders that the children
could not understand dior which they could not see the reasoning on which the
instructions were basedThis in turn perhaps led to an association between
teacher and discipline asomething negative. This ia somewhat classic issue
with people who drop out of school, it is believed that they cannot or do not
want to follow orders andhat theyshow a general disrespect for rules. The
dialogical approach to education, teaching andrieng allows for interaction
between the instructor and the learner, while allowing the student to question
and challenge the rules to aid in the better understanding of the reasons for the

instruction

During the project it was obvious that there wasaak of disciplineamongthe
young people both in relaton to self and in relation to their attitude towards

work. At the beginning they found no correlation between work ethic and
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desired results. They did not understand that one needs to be striconetdelf

if one is to achieve his/her goal. Priorities need to be realised and sacrifices
made in order to be successful. Throughout the process, the young people found
this ore of the most challenging areadie desire to want to achieve their goals
but the lack of routine and discipline they had. Traspectwas one of the most
challenging aspects because it was the most alien to them. Most of them in the
past had decided to quit an activity when it became too difficult or wheati

intod their free time. The challenge of theircus pushed those involved to
commit themselves to it and to adhere to the routine and regulations of the
project. Through this process the young people learned a lot about themselves
and also about the others involved. Teamwor&swa major factor in the success

of the project as many of the acts performed were duos or groups andsso
Lonergan said they learned that everyone involved needs to show the same

amount of commitment if it is to be a success.

The amount of disciplinehtat is needed togrform in the ércus is immense, a
level of discipline, the degree of which had not been experienced by the
adolescents before. The young people also learnaduable skills like

teamwork.

Lonerganié t eamwor k woul d breamdwde and
that sort of stuff. So they were all the things that |
discovered.(p.viii)

Discipline as stated before was something that was alien to the adolescents.
Before taking part in the initiative, if they had done something wrong and were

reprimanded for it, their usual reaction was to storm out and quit and not come
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back, bu with thecircus and the approach taken by the mentdh®e participants
were assured that they could make mistakes as it was all part of the learning
process. A lot of the adolescents really became involved and invested in their
act and although officially the traing took place twice a week in Belfast, a
number of the adolescents took the time to train at home and perfect their act. In
the docunentary Jake can be seen praotgs outside his house with his father
and brother and although he appears to be makingakes, he is determined to

master his act.

Some of the others found the discipline element more difficult to follow and at
times this was seen to cause problems or at least possible safety issues.
Lonergan gives a detailed description of one particylaung personwho found

it difficult at times to adhere to the rules.

Lonergan:é t hi s happened huncdircaesds of
Someone would be up on the trapeze doing a very delicate
manoeuvre and Eddie would kick a football at her and hit her

e a cr oesheadtmaybe and knock her off! | would say

A Wh at are you doing, you?! o6 Or y O
next thing hebéd spring at you and
Heds 9/10/ 11 stone of pure muscl e,
throw himself on top of Franceaclike, messing. But sure
Francesca was goi ng around hobbl i
heds [acting [pixkig] al n] I di ot

This description tells us a host of things about these young people and their
attitude towards discipline. As it is something thateyhhave generally only
experienced as negative in the past, they find the transition difficult and often

revert back to previous disruptive behaviour. Over a period of time and with
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routine, the strictness becomes less daunting and more of a logical ngciess

order to perform well.

Lonergan:é peopl e donot reali se-1that
control and discipline and mind over matter so like once you
begin to control you reactions an

in control. What happens a lot of the time the adolescents
are not in control and they do the thing and then they say
0 Wh at am (pxd)oi ng?26

The lack of discipline in their daily lives could be seen to be one of the causes
of conflict arising in school and with authority figuresuch asteachers or in

more serious circumstances An Garda Siochana.

One of the aims of theircus is to help the young people womprehendthe
logic behind discipline and why it is important. By learning to show discipline it

teaches them selfontrol, teamwok and to be responsible for their actions.

Lonergan:One is around trying to develop the person to have
more selfcontrol, be more aware of their actions, to be more
accountable for t heir owhn actions
things th
t

ey doymotice od, wofetme conadqueences
of what hey do. So youdbre making
build them wup to be seléontrolled, selfdisciplined,
responsi bl e, accountabl e and then

also trying to educate them in things that argou know
things like justice, fairness, responsibility as well and all
that sort of thing.(p.xxiv)

By using the circus to teach these invaluable skills to the teenagers the
programmeallowed the struggles these adolescersperience on a daily basis

to be documentedbut also how in the right learning environment yheould
realise their potentiabnd also understandthe consequences of their negative
behaviour. It was through the medium of performance art that the adolescents

learned how to participaten social settings, a learning environment and also
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learned about themselves as students and people. cittes had a profound
ef fect on some the young peopleds attitude
ultimately one of the things that they all toofrom the experience was a

strengthened sense of seiforth.

The drcus was the playground where the young peopeuld learn the
limitations and possible consequence$ their behaviour and how what they
perceive to be harmless fun could actually letd serious isges in certain
situations. The igcus acted as a safe haven where the young people could learn

to think before they acted on impulse and to realise the repercussions of their

actions.
Lonergan: é you coul d i magi ne him ou
somene says something to him [and] befotiee poor fellow
would realise it, he gets the hea

way it is, down the court, 6 months in Mountjoy, 10 years in
Mountj oy for somet hing serious.
youore tryiractgpxxip count e

Lonergan adds that it was due to the continuous contact and routine that allowed
one of the participantsEddie to develop a sense of mature awareness of his
actions and not to act on i mpul se. Maj or

part and this continuk even after his time with theircus. Lonergan notes that:

He found it so difficult, now & had improveda lot over the
ten weeks, but he was still a bit impulsive. But he had
improved a good bit. And even up in Youthreach where he is,
where he still is up in Ballymun, even his Youthreach leader
told me that she saw a massive difference in hipxxii)

This is one of the advantages of using the Aatsan educational tooit gives

troubled young people a chance to explore the limits and learn about themselves
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at the same time. It also acts asnmeeans for discipline to be learnad real
tangible scenarios;through physical activities. This type of kinesthe
education seems to suit those less academically motivatedt is by nature
more OhmddsThrough t he de mastrictirontine requeegli me n t
by the drcus the young people were able taxperience the benefits of
committing to somethingrad seeing it through to the end@hey saw thebenefis

of their hard work and most importantlyhey realisedthat once they begin to
understand that they can change the way in which they interact witplpeaa
positions of authority, they can have meaningful learning experiences.
Discipline is one of the key factors to succesdamrough the wcus project

they learned that they have the potential to be successful and take the skills and
lessons they lemed and use them in other situations. Through the project they
learned many things about themselves but dedfief is possiblythe most

prominent of them.

Before the project the young people had no real ambition in life, they had not
striven to do something with their lives, but from taking part in this social
project many new doors have been opened and the young people have discovered
that they can do manthings if they are disciplined and take the time to learn
the necessary skills. It is from this that they have learned to believe in

themselves and their abilities.

5.4.4 Lack of self-confidence and self —esteem

A lack of seltconfidence and selfesteem werassuesthat were very noticeable

in the group. The young people had little belief in their abilities and in general
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had not experienced a lot of nurturing encouragement in their lives. The aim of
the circus pmoject was to allow eight young Dublin teenagers who were on the
verge of leaving the educational system due to different social, family and
economic difficulties, to participate in a social project that promoted an
alternative classroom. The objective wé&sr all eight to complete the project
while learning circus acrobatic skills, but also developing soft, social and
interpersonal skills and fostering a sense of critical thinking, -setifidence

and problem solving. All the objectives to varying degrees were achieved
andthe end resultvas a group of young people who learned to value themselves
and their ideas and who realised the value of working as a team to achieve
peronal and mutual goals. This nésawund beliefassistedin teambuilding and
allowed for an appreciation of learning to bedtered. It was through this new
found seltbelief that the young people realised the importance of participation
not only in educational settingdut alsoin social circles and that the value of
these links with peple, the links between both educators and learners is
immense Through the challenge of theia cus t he young peopl e
tested and it was here thayncoveredtheir true characterlt was here that the
participants learned about themselves and their skills and strengths and gained

confidence in theimabilities.

This is an example of howr ei re woul d apply the term oI
education allowed for a freeing of the ywong peoplé s mi nds from worr |
academic tests and allowed them to see the value in each ;odma that

gquantifiable means such as test results and grades should nbesle method
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used t o measur e or j udge peopleetbesissuest el | i
related to low seHesteem stemmed from this misconception that they were
worth less because theydot perform as well in class tests as their peers and

this appears to have had a negative effect on their-gettepton. When
participatingin the drcus they realised that they indeed were vedwand worthy

students with a capacity for learning. In this style of interactive education there

was no final exam with a quantified grade and this seemed to work best for
these studentsAfter all the objective of the trcus project was not to assess the
teenagerso academic abilities but t- o f os
awareness and community spirit and to challenge the young people to do things

they would not normally do.

Lonergan notes thain some cases the seéfsteem was so low that when the
young people did something well and were praised for this achievement they
were unsurenow to respond to the compliment and often reverted to profanity in

their suspicion and disbelief.

Lonergan:[One young womanhad no confidence. Like when

I used to say 6Chantell e that was
respond 6F*ck off Johno. 6Cause tt
she had.(p.xxx)

This is quite annsightinto the psyche of the disadvantaged adolescent. At the
beginning of the social venture the young people were often suspicious of
compliments and praise and often assumed the compliments were said

insincerely The reaction of the young people towards lppraised shows how
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little encouragement they receive in their daily lives. They show little-self

belief and find it difficult to comprehend when others value their efforts.

Lack of selfesteem and selivorth led some of the young people to haesv
ambitions for themselves; this is understandable when perhaps for the majority
of theirl i f e a y o uexgerigneerisstioatihéy are toldtheydo not behave
well, they do not conformthey aredifficult to teach and thathey have very

little opportunity © betterthemselvedor numerous reasons.

The circus was a forum that allowed for thesonceptions to be challenged. As
mentioned abovel.onergan introduced a system of evaluation that monitored

and assessed the adol esc e nthisaddedie bhudding our an
their selfconfidence. Similar to the system in Bogowvhere Mockus encouraged

an entire metropolis to monitor and assess
football stylecards, as indicated in Figure¥ and the introduction of mrme

artists to conduct the traféiflow, as indicated in Figurd.2, the ¢rcus allowed

for open dialogue and critique whileffering a safe environment for opinions to

be voiced. The effect of both of these methods instilled confidence in those

involved. Lonergan notes that on many occasions at the beginning of the project

the young people would give themselves lower marks; low-ssteemwas more

than likelya contributing factor for this. When marking themselves they

consistently marked lower, but whessled to evaluate another participant they

gave very honest and fair remarks and scores.

Lonergan: Every Friday | used to do this little evaluation
with them about, you know their language, behaviour, effort
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and all that. And it was fascinating becauseaided to always
ask them first how many would you give out of five for
yourself and they almost inevitably, | think 100% consistent
over the ten weeks they always marked themselves lower than
what they got in reality(p.xxviii)

The involvement of the youppeople in the evaluation process and the
conversation that took place due to the evaluations served as a means for the
young people to see how their involvement was an integral part of the process
and that through committing themselves to the learningegience they became
more confident and seldssuredregardingtheir own skills and newound

abilities.

Some of the young people gained more confidence than others and some
continue now in education and also continue with tireus training, which has
opened and will continue to open many doors of opportunity to them in the
future. Some of the young people however returned to their typical way of
thinking and living ina certainway, and have dropped out of school and show

no sign of wanting to return.

What is important to note is that although on the whole the-pelception of
those who were involved improved, theircus only ran over a short period of
time and so this may haveeenone of the reasons why thénhange was not more

consistent.

5.4.5 Underdeveloped Social and Interpersonal Skills

The final obstacles identified in the thematic analysis of the transcribed

interview with Lonerganconcernunderdeveloped social and interpersonal skills.
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The lack of these skills was evident from an eastpge in the project and once
again it is believed this may stem from a lack of positive social interaction and
from minimal contact with others in nurturing social settings. Lonergan re
affirms time and again his belief that drama and the Arts are thiepkvehicles

to aid in the development of these essential life skills in order to participate
fully in civic life. The fact that the young people involved come from socially
disadvantaged areas and do not perform well in academia only adds to their
social and interperspal skills being underdevelopedocial skillsare aquired

at an early age, in thbomes, from parents, older siblings and close family. The
reality for theseyoung peoples that their personal situations were not the most
nurturing of enwronments and so by the time they arrived to the classroom they
were not on equal footing with their peers and perhaps also in other areas like
language skills, such as vocabulary range. Blkbool systemn place in Ireland

as well as many other developethtions, teaches children on the assumption
that they all begin school having developed at the same pace,Guild,
McKinney and Fouts(1990) arguethe truth is different and so these children
find themselves at a significant disadvantage. If the onlgiglointeraction they
receive is through school then their peers whose parents are at home to look
after them, and/or who participate in aftechool social activities or sports are
at a significant advant age. The young
communication skills were por when Lonergan first met thenihey wereunable

to construct coherenbr logical arguments. A serious lack of vocabulary was

apparent and over the course of the project they gradually improved in how they
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spoke and voiced their ideas and grievances. Learning to communicate
effectively is often taken for granted but it waa revelationfor the team that
they were met with such inarticulate responses to what appeared to be logical
instructions and intentionsOn a number of occasions when asked to do
something apparently simple the mentors were met with aggressiverasha
responses Vulgarity and ignorance were usdimy the young people when they
became frustrated and this is cited as one of the many reasbgstivey were
deemed unruly and disruptive in classes. The young people learned to better
communicate and explain their feelings and this ultimately led to a more social
and openenvironment The young people learned to use their words to voice
their feelings not simpy shout and abandon the project as many wanted and
attempted to do in the early stagehich was their typical way of dealing with

perceivedconfrontation.

Chapter Summary

This chapter has dealt with discussing the findings of the Irish ctasayswhile
drawing comparisons with the case in Bogotld addition the chapter has
referred totheoretical conceptsef key pedagogical and cultural actoigentified

as relevant to the findings and whigluided the research.

Key factors in the promotion of civic participation in thegercus project were
identified in two categories, the first as enabling factors: critical consciousness,
dialogue, creativity, and access to social outleike second category comprised

factors that hinder civic participatiorihat were identified as obstacles and these
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were labelled: unfavourable family circumstances, educational and health
obstacles and disadvantages, lack of discipline and routine, lack ofesédem

and selfconfidence, and umerdeveloped social and interpersonal skills. Once
identified these enabling factors and obstacles were discuasdreference to

the interview with John Lonergan and the televisiadlmcumentary.lt has been
shown that many of these concepts relate to anether and can bothsaistand

hinder the promotion of active civic participation.

The Freireanstyle approach that was applied by Lonergan seemeddrk well

in the drcus setting with the adolescents. The dialogd@ased instruction

allowed the teenags to learn valuable communication skills and to learn to
identify their strengths and weaknesses through weekly structured informative
assessment conversations. Lonergandés appro
young people as many of them had never exenced oneéo-one time with their

teachers. This seemed to reinforce the personal side of learning and the informal

setting aided in instilling a relaxed learning environment. Lonergan affirms that

6youbre there for t he |1 ong riutnd,s iatbbosu ta bnouu
it os about bel i ef and i f plgce and lyauvseay waith | t h
them, building up relationships, showing respect t t h e m, al | t hat SO

(p.5). By this Lonergan means that the development of young peoplesntelde
something that we as a society need to be committed to and that the process is
extremely challenging, but if done correctly can lead to positive social progress

and personal devel opment on the individual
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This attitude is something that the students probably had nex@erienced
before and it was from this constancy that they learned to work together with
the trainers, mentors, facilitators and each other. Learning to work together as a
team for the greategood or a collaborated effort taught the young people the
importance of teamwork and trust. Tleeecus by nature is a place where faith in
your teammates is essential, working with intricate props and needing to rely
on others to keep you safe while pemming difficult manoeuvres and

movements.

Loner gtamworlwould be huge and discipline and all

that sort of stuff. So they were all the things that |
discovered. And the other of course would be relating to
people, working well with people, eh tedmilding. (p.viii)

Lonergan mentions the importance fal connection with théearning process.
He says that although paper qualifications are very important nowadays and

rightly so, what is more important is that

6a | ot of it as w et lof it yiowrsel dsaat y ou
person. Because at the end of the day, a piece of paper is a
piece of paper and a qualification is brilliant, but | would say

unless you really question, learn, inform yourself and develop
around your learning and your studies, thernthat
gualification it doesnodt real l y m
job is whatever our specialist subject is, you will get a job
because of your brain development and your insayiptxliii ).

From this it can be interpreted that althouglhey may do well in academic
scenarios and tests, if they fail to recognise what has been gained from the
experience (not only academic) then they are no better off. What the young
people leaned from participating in theiocus is invaluable to them, persomal

and perhaps professionally in the future. The skills they gained are ones that can
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be transferred and their own recognition of this is what makes the Arts an

incredible teaching tool.

The final chapter of this research will reflect on the overall studiynal
conclusions will be given and possible further avenues for investigation will be

recommended.

124



Chapé@mcl usi on

Introduction

This final chapter reflects on the overall studgdreviews the preceding
chapters It discusses the contributiomf the study to ebsting knowledge, and
evaluatesthe research according to a sHtexternallyimposed criteria.
Following this, specificcecommendations for future research amade before

drawing finalconclusions.

6.1 Review of Study

In Chapter 1, lintroduced the study and outlined the overall structure of the
thesis.Chapter 2 focused on the theoretical framework; theories on cultural
agency and pedagogical theories that have been applied and used in the current
study. It alsohighlighted and reviewed existing literature from the fied
cultural agency, civic participation @nradical pedagogy. In ChaptertBe
methodological approach was discussed in detail. This included -aeph
analysis and examination of the naturecafse study theory. Theata collection
process was highlighted and, in addition the procedure for transcribing the
interview was discussed.

Chapter4 focused on altural agency and the value of the Artis civic and
social aspects. It linked the Arts witeducation and active civic participation.
In Chapter5, the research findingsvere presented.The research findings are
grounded in empirical data, principally John Lonergan and the dismwof his

experience with the iccus project. Through his experiences and also the
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experiences of the young people involved provided empirical data from which
the findings were drawnThe dapteroutlined the research findingsf how the

Arts and innovative approaches assist in the promotion of cpacticipation

The findings relate to perceived enabling and hindering factors in the promotion
of civic participation. An indepth analysis of the factors was provided with
explicit reference to the interview with John Lonergan and thiecus

documentaryseries.

6.2 Contribution to Existing Knowledge

This study makes a contribution to existing reseainhthe field of cultural
agency, the role the Arts can play in promoting active civic engagement, and the
motivating and demotivating factors for civic participation. Firstlyis one of

the few studies exploring the connection between the Arts anddédvelopment

of more positive attitudes towards social participation specifically from the
perspective of young peopldrom disadvantage urban areas Ireland.
Furthermore the comparison with the Latin American element to the Irish
example is also a less@xplored aspect in relation to using the Arts to promote
civic participation and enabling new perspectives to flourish in relation to
routine social practices. Given the rapid and increasing diversification of the
needs and skills required to fully pactpate in 2%' century life, such research

is both timely and relevant.

Secondly,the study highlights the value of qualitative inquimethodologyfor

exploringi ndi vi dual s& percept i osweell asraesealrchivge d
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phenomenavhich have leen relatively undeexplored to dateln particular the
study has underlined the practicality of case study researchasasstudy

research derive more extensivemore contextualized, and more accurate
understanding of phenomarand is able taapturearich array of contextual

data.

Thirdly, in terms of the specific research findings, the study has identified
important factorg enabling and hindering whi ch | mpact on young
civic participation. These factors have been summarised in tadle
Furthermore this researchhasconfirmedthe benefits of the involvemenaf

cultural agents in promoting civic engagement through-tiaditional

educational avenues and the valueyheve in providing a refreshing approach

to social challenges.

Finally this research has answeredetmain research questi which motivated
this study. Its aim was to ascertain how the Arts and innovative politics assist in

the promotion of civic participation.

6.3 Recommendations for Further Research

Given the challenges young people face today, including the fadtave been
discussedin the current study, there idndeed great scopefor further
exploratory research on the effects of affording the Arts a more prominent place
in the educational systemWhile this study has reported on the experience of a
group of eight young people from socially disadvantaged areas in Dublin, it

would be worthwhile investigating the use of the Arts in more affluent areas in
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order to support or contradict the presensearch findingslt is highly probable

that the experience of this study will not breflective of the experiences of
other young people from more affluent areas of the capital city. This study
looked at a group oflrish adolescents, whereas in an investign that
incorporatednon-lrish students inurban and ruralrish schools, the results and
experiences might prove different. Given that the social circumstances have
been identified as influential factors in civic participation, it may be worthwhile

to compare this approach using two different social classes.

Research could be conducted obhe different attitudes towardsaesthetic
education and its value, and how it can aid in the promotion of the development
of a sense of social responsibility; this would offer a unique insight into the
perceived connections beeen the Arts and civic engagement. The current study
shows the relevance of Art in educational settings in order to promote civic
participation and soft skills amongst the younger generation attending second
level education. Future studies would necessigatinvestigations of similar
scenarioswith larger and morenclusive sections participating in educational
endeavors. In particular, it would be useful to investigate the role the Arts can

play in engaging young learners primary education in civic projds.

Afterword

Central to thisresearchis the idea thathe area of the Arts in education can &e
guiding factor in teaching young people and citizens about the social norms of a

culture. Education in all its forms is an area that can benefit from aemor
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prominent place of the Arts as a pedagogical tool. The Arts can aid in the
promotion of civic participation becaudée Artsallows for new interpretations

to emerge without there being pressure on the students to perform academically.

In this study a cse was taken and examined in which young people from
socially and economically disadvantagedrban areas were selected to
participate in an experimental social endeavour that aimed to engage them in an
6educational 6 project. Those who come fron
appear to have benefited well from a social endeavour that put performamce

as the fa-ade for engaging difficult stude

The objective of the study was touggestthat the Arts can be a valuable tool,
although not used as a means to teach academic content; it did provoke the
young people to be are critical, conscious, honest, hardworking, cooperative,
social, and better learners, thus beingdehostile and aggressive. Thérous

acted as a catalyst for real civic collaboration, connecting differeambersof

society, often with contrasted wakiews to forge bonds and connections with

each other while learning real lessons in human interaction and personal
development. In spite of some serious obstacles in their way, the participants
showed commitment and determination in their goals and eafchhe eight

young people completed the project and performed on St. Rkattie Day 201 3

Merrion Square, Dublin

This thesis does not aim to use the Arts exclusively to promote civic
participation in educational settings. Its findings suggest that the é&otdd be

used in a supplementary way to aid the further development of soft skills that
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are now required in the 2%1century. Skills sub as critical thinking, problem
solving and communication skills skills that appear to be underdeveloped have
an enormous negative effect on the lives of young people from social and

economically deprived areas.

What can be learned from this social programme is that when people are
invested in their educatioand personal deelopment whatever those forms of
education may be, and when they are encourageekpress their concerns, fears
and opinions in an environment that supports critiquand reflection,
fundamental changecan be brought aboutln the Irish example the young

p e o rslatéitdde towards learning and their outlook on life, and in Bogota the
attitude of the citizensd teocawahr desspabaeuet 6hso r i t
civic behaviour.The roleof cultural agency in thisiccus scenario is that it can

be descrbed as a bridge between scholarly education and social participation.
The aims of this study were to endorse the Arts and Humanities as real
educational tools to develop social skills and critical awareness. This style of
education allows the introductionf aesthetics andhis creates a space from
which new interpretations can be found. Along with learning to appreciate the
Arts, one can learn valuable lessons in developing imagination, judgement and
critical awareness. The Arts can enhance our percepbbnthe world, and
ourselves and can be used as a tool to better the world: the personal and the

social world.
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AppenAi x

Consent Form

............................................. agree to participate in Shauna Garry's research study
as part of her Master’s with Dublin City University.

The purpose and nature of the study has been explained to me.
| am participating voluntarily.
| give permission for my interview with Shauna Garry to be tape-recorded

| understand that | can withdraw from the study, without repercussions, at any time,
whether before it starts or while | am participating.

| understand that | can withdraw permission to use the data within two weeks of the

interview, in which case the material will be deleted.

| understand that extracts from my interview may be quoted in the thesis and any
subsequent publications if | give permission below:

(Please tick one box:)
| agree to quotation/publication of extracts from my interview gl

I do not agree to quotation/publication of extracts from my interview

Signed: Date: 10 February 2014

s A e A &

)




Appendi x B

Interview Questions

a) The idea of using the circus to encourage young people back into a learning
environment is something that would possibly be described as novel in Ireland.
Where did you get the idea for this? What were the initial outlining objectives

of the circus project?

b) My research is based on analysing the use of innovative policies and politics to
promote citizenship or civic engagement to people who are marginalised and
l ess | ikely to participate in | ocal govern
useof the Arts, the circus training in your case, allowed the participants to gain
knowledge of their social situation, and how, from this awareness, they learned
of their value and influence in society. Essentially to what extent did taking
part in this progct foster a sense of awareness and critical thinking on the part

of the teenagers?

c) Did partaking in the initiative allow the students to become conscious of their
place in society and from this realisation did it motivate them to continue

educating themslves in order to become active people in society?

d You once said that oéthe I rish educational
to make a |l iving but not how to | ive a |I|if
statement?

e) The idea of using performance art, thiecus to educate young people is
something very novel in Ireland. What personal benefits do you think this style

of education has for the learners?



f)

g)

h)

i)

K)

Do you think that if the politics of education were to adapt to the need Of 21
century students and engage the students in issues that are important to them
while using the Arts as a base to allow these socially disadvantage youths to

develop soft skills an overall benefit would be felt?

You are a firm believer that early childhodathaviour and culture can be

linked to antisocial behaviour and if not rectified can lead to unlawful acts and
imprisonment in extreme cases. Family influence and culture is one of the
greatest influences in a young .pfealroseon 6 s
children who do not receive encouragement at home come to school already at a
disadvantage and for one reason or another do not perform as academically as
others from more affluent areas, surely more help is needed in order for these
to have a eal chance at bettering themselves and proactively engage in society,

be that in sport or the economy or education.

You have said before that a bit of encouragement can really affect a child for

the better. What exactly do you mean?

From participating inthis alternative education programme what differences did

you notice in the children from the first day to the final performance?

Would you agree with the statement that allow aesthetic education in school
can lead to soft skills developing, skills suab problemsolving, abstract
thinking, seltconfidence, communication etc.? By aesthetic | mean-non

academic education.

This idea of negative culture in socially disadvantaged areas can have real

lasting effect on the youth of today, would you agree?



) YouoncesaidiThe creative arts would be the one
prisoner would have a great interest in and many of them have a great capacity
as well. So artwork, drama, musicall that sort of stuffi great interest and
great creativityand w et her that 6s a compensation for
mi s s in | ife, | donot k now, but one of t he
that quite a number of people from those areas would have a background,
social background, would have been very cirigatas people. Some of the stuff
t heybébve made and created with their hands
and the creativity and the innovati on. So
peopl e that t he perception mighthedee t hat t
people are not stupid. | mean they are very, very intelligent, capable people
and where youdbre able to direct t heir ener

direction they would be very successful S0

http://dublincitypubliclibraries.com/story/crimand-city-crime-and-drugs

Do you think that the educational system should cater for different types of

intellect and learning styles? The current educational systems created at the

time of the industrial revolution and the demands of that time, little much has

changed in the ideology of schools, yet the societal values have vastly changed.

l'tdés a fair stat ement to say that amot everyo
academic or have a job that requires a thiedel degree, and yet all these children

hear is that school is a training ground for higher education and a doorway to a
well-pai d career |, when in reality not everyone

interest being a doctor or lawyer, they want to paint, to sing, to perform. And yet


http://dublincitypubliclibraries.com/story/crime-and-city-crime-and-drugs

their aesthetic ambition is not given the same weight in school. Children should be
educated not only for academic and economic reasons but the whole of the child
should be onsidered. Instruction of young minds should be to teach kids their
value in society and how to be happy, not simply churn out drones to process
information and not have any real input in their own lives and circumstances. The
creative and spiritual needshould be taken into consideration. Research has
shown that those who are allowed to express themselves freely through art
programs in schools, show better signs of critical thinking, probktving,

lateral thinking, and all these skills are what aremmescs ary i n todayods so
workplace. Yet they are not being encouraged enough. How is a child supposed to
compete with this entire criterion when they have not been allowed to develop and

harness these essential life skills?

m) Do you think that there ia link between those from socially disadvantaged
areas responding better to creative and engagement activities than the more

traditionally academic styles?

n) How do the Arts (music, theatre, and circus) and innovative politics assist in

the promotion of citical thinking among young people?

0) Do you think that by allowing the Arts a more prominent place in the lives of
those from socially disadvantaged areas will allow for important skills to be

recognised and developed?

p) Al f you spend onyeadvly{y smaverwvwenthenconsequ
this is a statement that can be applied to multiple scenarios. If we consider its

application to the promotion of active civic participation and using the arts to



educate the populous about social issues and theltapce of civic issues, do

you think it will be better received?
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Appen@i x

Interview Transcript

Interviewee (JL): So anyway just saying that one of the things that | discovered
that as well which is certainly a major issue for lots young people apdaally
for chil dren that havenot been exposed t o,

that sort of stuff, their selesteem and seltonfidence is zero.
Interviewer (S): Definitely.

Interviewee (JL): And thatos a huge handicap for t
confidence and the sedsteem and the seilforth that they deserve to have and

as a result of that, they keep putting themselves down and they shy away from
exposure and all that sort of stuff. Arthat was one of the things that | found
instantly that happened. When they became involved, particularly in drama, in

had an amazing benefit in terms of building sedteem and seltonfidence.

And the other of course would be relating to people, wogkwell with people,

team building, all you see, | discovered that a lot of them had no concept at all

of t hat meant and you know that you canot
do need to others. And drama is fantastic for that, because once yangbe

stage you discover very quickly, I mean |

be there with your Il i nes, i f t he prop 1isnbod

Interviewer (S): Yeah.
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Interviewer (S): So teamwork would be huge and discipline altthat sort of

stuff. So they were all the things that | discovered and felt that, you know so

there was a lot of dynamics to it and so basically in the prison there was

buil di ng {esdem,asnéidesce,lgiving them, | suppose, helping them

be aware of a talent they had, that they never knew they had and giving them an
opportunity to develop that talent and then seeing the benefits of that, because

that opened new doors, because like once they felt they could do drama, well

they said dehyompndéerb? Why canot I go bac
read and write?06 And so that was where a |
other areas of the creative arts as well it was | discovered was that some of them
were amazingly gifted and talenteddh discovered, | became aware of the fact

t hat thereb6s no connection in the world be
ability. You know you can be the most talented person in the world, but if you
havenot got the opportunity sureowhédtgaodime awar
the talent? So | became very conscious of opportunity was far more important

than talent, because without the opportunity, the talent was of no use to you.

And the talent, i f you havenot di scovered
use your talent well then you have missed out on the, | suppose main strength of
your makeup, whatever that is. Whether it is academic or creative or whatever it

is. And so on all those frontses the level of say stereotype or normal

education, the levsl of academic, normal education in prison was appallingly

low.

Interviewer (S): Yeah.
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Interviewee (JL): Only about 7% stayed at school after 16 and 57% were gone
by 15, so academically speaking and from a basic formal education perspective
they were veryvery disadvantaged. And that disadvantage, that shortcoming
was a major handicap to them in progressing in anyway or to use that phrase
that is used so often in prison to rehabilitate. There was nowhere to go because
they had to have these skills andyhe ha d n o6t any knowl edge, t h
abilities really so all these things are combined together, em, and then when |
left, | became, as | said, actually. One day | was in talking to an independent
television company about the possibility of taking 8gomers who have left

prison and monitoring and working with them. And the idea was that you pick
up if there was a housing issue well you got them accommodation and then you

monitor and see would that happen, you know that kept them out of trouble. And

they needed counselling, youobdbd | ook for st at
avail able then you bought the counselling.
wasnot , or RTE di dnot buy i nto it. They <ca

about this thing with the cines and would | be interested in doing that with 6

kids and | sai d | woul d and we put i n for
started. And the principle of that was, to go back to link to what | said was

every child, every person has a gift. Perfonmiarts are particularly attractive

for people who come from social disadvantaged areas and so the idea was that
they would select 8, well 6 that was the figure because they thought that 2 of

them would drop out. And the whole idea then was then to btinegn to

Belfast for 10 weeks and to introduce them to the community circus there and



see would they have skills, see could they be developed and see could they
actually perform on the 16 which i s the eve of St
what happenedred we brought them up every Thursday and Friday for two days
to Belfast and gradually over the 10 week period, you know, their particular
individual strengths were identified and like some of them were great at pole
climbing and all that and some wereegit at trapeze, some were better at, you
know, different things, juggling and things. But | suppose the reality was that
all 8 of them discovered that they had some particular talent and that went

along. And my own personal sort of objective was to brihgm to the stage

Pat

S

where they would perform, because | 00m a
experience something as great as performing for the public for instance and

getting a reaction from the public like applause and that, that that is a fantastic
endorsenent of you as an individual.

Interviewer (S): So that was like your personal kind of objective, but did RTE

at all set any objectives for the programme or...?

Interviewee (JL): No, t heir onl vy | suppose objecti
Interviewer (S): Getting it finished and viewed.

Interviewee (JL): Yeah, I suppose they have, I
nati onal broadcasting company,; I suppose

Interviewer (S): Responsibility in some wayé

t



Interviewee (JL): Yeah, yah. To highlight the social inequality and | suppose
part of it was about that. Was trying to make the, you know, the broader
population aware that some fantastic talented children are out there, but unless

they get the opportunity when then all that nonder they get into trouble.

Theyobére not occupi ed, t heydre not i nvol ved
Interviewer (S): They donot have anywhere to chann
Interviewee (JL): Exactly and theyoére written off

of the old, | mean the programme gave me an opportunity over 4 weeks, |

suppose to articulate a | ot of t hat phil os
everybody has an ability just stay with th
about encouragement,ts a b o ut nurturing, i tds about

those things in place and you stay with them, building up relationships,
showing respect to them, all that sort of stuff. Em, eventually they will
reciprocate that and respond and | think generalbeaking the programme

proved that.

Interviewer (S): | think it did definitely and | think one of the things was that

like | know that there was like different kind of, ye know individual difficulties

and obstacles that each kid had to overcome, somejwst showing up in the

first place and kind of going through the whole process, and | know one of

things that kind of struck me as interesting was the diets and how much of a fuss
and a fight they put up. Basic thiengs | i ke

sausages and potatoesd and you did and the
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were used to them, like packet potatoes or instant stuff and things like that.
Even like at such a kind of fundamental level where a lot of people would just
assume you get youneat and three veg for dinner, but even stuff like that to

me é

Interviewee (JL): Absolutely | suppose Shauna the first thing | would have to

tell you might appreciate or see into this already. Their reality was a lot worse

than what came over on televigio f or mo st of them you coul
their family conditions were so bacdoyu coul dn ét Seih actual fabte m.
because of trying to protect the children and the other children, the fanatids

the kids to some degregee we r e n 6exposelrdaléty. Socin terms of yeah

|l i ke the diets and again | Ssuppose, i tbéds v
techniques. Like Will, the guy from the circus, in my view, had the total wrong
approach 1 i ke. He confronted t hhenmircaslifl |, al |
you donot eat properl yao, and sure they wal
outside the door and then you had nothing. And, so | mean what | learned, | had

a knowledge before | took on circus from my own experience but | mean, it was

reaffr med ti me and ti me agai n, avoid confront
because once you confromibo s e ki ds, t h edk off, ou¢ the dooron i s
goneo. And thatdéds how they behave and so t
blondie one, with the trapee , she sai d at the very begin
anythingbéo. And you see, the objective for

because once youbve completed something sh

Interviewer (S): Yeah.
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Interviewee (JL): And she has, dei ev e it or not s he

to Belfast regularly.
Interviewer (S): She is not, is she?

Interviewee (JL): She is now at this stage, on her own. And still sticking with

it and she has a tremendous future if she stays with it.
Interviewer (S): That s brill i ant
Interviewee (JL): Sheds a natur al

Interviewer (S): | mean the thing with that is that obviously from being in
contact with that type of project has opened so many doors for her. One now
t hat sheds after f ithatiabbmeiishpgobably aftepgiving leec t and

so much confidence.

Interviewee (JL): Oh it has. I mean she was thril!/
day, you know after the first perfor mance
weekend last year. It was on a Saturdéywas the 18" and when she finished

her first performance about one o0o06cl ock in

you she was 10 foot tall. She was so thrilled.
Interviewer (S): Really.

Interviewee (JL): And she was still she was tlome; believe it or not, she was
the one that put in the least amount into the practice, the least amount. And she

was by far the best naturally. So on the one hand, she had a tremendous, like |
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mean, and she was never on a trapeze in her life. And still a¢nhldeshe was

hanging out of her leg.

Interviewer (S): It was brilliant.

A

Interviewee (JL): And | mean how she got the strengthd s heds at t hat
like. Her upper body strength for a little girl was unbelievable like. And then
she had this naturalgise andshe was like a little angel. Yoknow so, so |

mean | woul d i magine her up on the ribbons

Interviewer (S): Cirque du Soleil.

Interviewee (JL): Yeah and you know |1 6d say, I bet
to be a natural, but yousdehat 6 s the thing |i ke, her f at
OFrancesca never fini shedothen gigdlwhem ghewas h er

el eveno.

Interviewer (S): | think structure probably is one of the most influential things
like structure or family cultur@g r obabl y woul d be a better t

matter of é

Interviewee (JL): Yeah and itdéds responsibility and

respect, all those things that are so important in every family like that; that we

al | take for gr ant e dneveByudamily andsomenkods reallyt o mat
have to struggle. Defated very badly themselves agdo u k n o w, | 6ve al w
beli eved myself i n the philosophy that y ou
absolute believer in that. Y oegpedct torotheér d e ma n
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people and in the prison | always found that always worked. If you show respect

to prisoners theyol/l respect you or Vvice V
like, | mean they were all, in their own different ways. Paul had been smoking
since he was 7, i nhaling since he was 8, c

public would only see this lazy fella not getting up in the morning, but | mean,

no | ungs, heds no able to breathe and for
amazing achiee me n t . The parents gone, hebds stayi
The reality for Eddie the fella on the €.

both parents gone, living with his granny like. See so people just have no idea

the sort of blocks and the diffi¢ues that kids like that have. And the thing is, |
suppose what | was trying make the point was that we were only showing 8 of

t hem, thereb6s 8,000 in Dublin alone or mor
The kids of that age in that cul de sac with fudure really, unless someone

goes in and starts. That was the idea really to show that looks this is happening

and it gave them an opportunity that they would respomdnd get benefits out

of it and that it would led them on to better things in theuhet

Interviewer (S): | think so and | thinkalso that from you know, it being

televised and stuff, | think a lot of it just goes under the carpet, not a lot of

peopl e, t hey think they knobdw .whTahted sf agcoti ntgh .
was givena plaform for people to kind of, you know in their own homes see

what, not to the full extent, but teee what certain kids go through. | think for

me it kind ofgaveme a sense of social responsibility, these kids really do need,

I mean | 6m fr drmsArtnd atleroav alwaty ttrameCoolock.
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Interviewee (JL): I know yeahdeée

Interviewer (S): And an awful lot of the kids that | went to school with or that

we nt to the next school down the road, t he
situations, where parentske come from places or suffer with addiction or
whatever the case may be, one parentos at
theyodére with their grandparents and stuff
although we all went to the same school, you cosiée it at a very fundamental

level, looking back at it now retrospectively primary school like. For me when |

went t o, I came home and the first thing w
allowed play and that was done and that was the way it was andvdsafine.

And | always remember kids coming in, no homework, coming in late, no

uniform, no structure, no lunch, and that obviously has a serious koack

ef fect. Whereas my mother was just Oyouobr e
homework and thenycdur e al |l owed to go and play and
structure. Whereathat was the structure my mother was brought up with, but 5

or 6 doors down¢é aintdr-generationalkteimgt bautil bhink a lat

more needs to be done to let people become socially aware.

Interviewee (JL): Absol utel vy, I tos all that sort 0
liket hat and then theyoére attr accstaatdsociahen t o
behaviour, all that sort of thing. Sometimes they do it to show off, sometimes

they do it to get attenti on, and someti mes
any different. But itds a sort of a spiral

like they have very I|little. I mean Chantelll e
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Interviewer (S): The really tal/l girl e

Interviewee (JL): Yeah, very talented young one, but no confidence in the
world. I mean she openly said on the programme that her ambition was @a be
the soci al wel fare and to have babies. And

sheds pregnant now at this stage at 15.

Interviewer (S): Sheds not, I's she?

Interviewee (JL): Yeah. And her mother is a great mother and a great woman

and s heoesrsanwthrees af hém and her two sisters, the image of her by

the way, but theydére fine and working and
mot her said O0theydre never i n troubl e, nev
Chantelle has been messing since she was abOuHanging around with fellas

that were in prison, going up, | mean she told me when | met her that she was a
regul ar wvisitor up at Wheatfield to meet h
And then hedés years ol der thanoubagit and so
rightly so. You can see where the culture, where this sort of, you know, short
sightedness and innocence comes into play

shebébs a baby herself

Interviewer (S): And then itds the cywol ebwiclalusg®eob

Interviewee (JL): Yeah and you rightly point out a lot of things that we take for
granted are very, very <cruci al and they do
parents. Li ke your parents have it togethe

meanl remember this young woman came up on to the staff of Mountjoy one
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ti me and was chatting to her few first

d a

are you from?déd and she said 6Sean McDer mot

just down the road, but 99%f people from Sean McDermott Street ended up in

Mountjoy in the other side. And this was a girl who was on the staff and | was

saying to her, I said O60How come you survi

into all t he cul ture?dumtoak me hyetheshandtbh her s

school, she collected me from school, she brought me home, looked after me,

got me home o, right t hrough to second | e
shedés a fabul ous girl as wel |l now | me an
benefited from all her experience and here she was now you know in many ways

a role model for the families in those areas.

Interviewer (S): Oh without a doubt.

Interviewee (JL): But again the hub of it all, foundation was her mum.

Interviewer (S): We | | whathl avoubd say as well like, | mean, in my own

kind of personal situation my mam was the one who was constantly pushing us
to participate in different t hings. Li ke
by two years and | always loved school, whateutewas that kind of got me
hooked. At the beginning I | oved it and
Il i ke to think I am. But my sister on the

wanted to be out and playing and everything else and that was biuteshe just
constantly had of all this excess of energy and by the time she hit secondary

school , school wasnot f or her , she f el
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this is probably a lot of the similar situations of the kids that you deal with. But

what my mam did was she put us both into Martial Arts classes to channel the

energy and it calmed my sister down completely. And it taught her all of the
things she coul dnodot -diseipliney you havesto tinesb this,l i ke s
you have to learnhat and it did kind of have a knoekn effect. My sister

finished school and stuff like that and she went to go and study, she studied

Social Care, she did it first in Colaiste Dhulaigh and then she did a year or so in

up i n Bel fast hefresrellier Bushe twavars®tdtacadem
whatever and sheds a hairdresser now and i
wel | l i ke s o, I me an, t hat coul débve gone t

there to support us.

Interviewee (JL): Absolutely defnitely.

Interviewer (S): And wunfortunately thatoés what di d
friends that my sister would have had around that time, in the likes of getting

pregnant or drugs or whatever.

Interviewee (JL): Yeah | i ke people donot real i se t
self-control and discipline and mind over matter so like once you begin to

contr ol you reactions and your i mpul ses th
lot of the time is the kids are not icontrol and they do the thing and then they

say Owhat am | doing?d And the prison woul

that. | mean if a riot starts in a prison you can be dead certain that everyone will
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be stuck in the middle of it. Ten minutes lattrWhy wer e you doing t

donot know. 6

Interviewer (S): | think in the programme you mentioned, you kind of used
Eddi e as an exampl e at one st adtheewall.lhikec a u s e
when you brought them to Paris, he was giving it Isadth the musician inthe

street, but if that was in another situation, he could possibly get himself in

troubl e, because heds soé
Interviewee (JL): Hyper and i mpul siveeée
Interviewer (S): Hyper and i mpulsive and he doesnaoad

happen in5 minutes.

Interviewee (JL): Like, | mean this happened hundreds of times in the circus.
Someone would be up on the trapeze doing a very delicate manoeuvre and Eddie
would kick a football at her and hit her a belt across the head maybe and knock

her dfefclk @at! o | woul d say AWhat are you doc
wal ki ng down and next thing hedbds spring at
Ye know youodre a | ittle |1 ight gi r |l i n comp
pure muscle, he could kill you Ik e . But heéd throw himself
like, messing. But sure Francesca was going around hobbling half the time
6cause hebs a fecking idiot. But t hat sort
him out on the street, someone says somethingto hb ef or e poor Eddi e
real i se it he gets the head boxed off him

mont hs i s Mountjoy, 10 years in Mountjoy f
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exactly what youobdbre trying to counnbwr act .
he had improved a lot over the 10 weeks, but he was still a bit impulsive. But he
had improved a good bit. And even up iITOUTHREACH where he is, where he

still is up in Ballymun, even his WUTHREACH leader told me that she saw a

massive differencen him.

Interviewer (S): Oh brilliant.

Interviewee (JL): I n the ol d bedatyck in evergthingh rowatiays
hebs more | i kely to stand back a bit and s
soé. So it is a gradual t hi ng.

Interviewer (S): Definitely, andl think that that whole kind of like thing of like
60take a step back for a second, see where
would | ead into as wel/l some of the stuff
Latin America, the thing is Colombia. Becausa lot of the time although it was
il egal, |l et 6s say what di fferent t hings t

or running somebody over obviously is illegal but then traffic police turning a

bl ind eye, getting a f i f ngslikewnhat. AMtbonight worry
obviously they are illegal, they were socially acceptable. Well look, you know,

Il 61 | drop him a fifty and itol | -tlai@eingDK and
people to see the consequences of you know, that person has a husbamdfe

or kids itodéds not only their l i fe that youbo

know thatodés obviously an extreme thing but

moment of recognition where it can go this way or it can go this way and
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training peopleta hi nk | i ke AJesus | i ke I canot b e
Eddi e, for exampl e, pushing Francesca, wel
and thereb6s a bus coming down the street t
of little tools almost to makegople more kind of like critically consciousFo

what 6s going on or what could happen.

Interviewee (JL): Yeah, I suppose my belief i's t ha
two things happening simultaneously. Ofedement]is around trying to develop

the person to have more seaibntrol, be more aware of their actions, to be more
accountable for their owactionssbecause thatds one of t he
ever take any notice of, of the consequences of what they do. $oytik said if
someone pushes you and you get a bel't of a
your fault, you caused the thing. And t hat
about trying to help the person become mor
myself that the right, you know the best and most difficult challenge and the

biggest challenge often is to develop that sense of-difipline into people,
because a | ot of the fellas | know t hat 0s
used to callit and stil call it occasionally Shaunamoments of madness, it has
devastating consequences. The person never intended to do what happened, but

they did it without thinking and then the consequences were huge like. And then

the other side of it then israo u n d , you know what youbre t
really it Sreally about justice and integrity and decency and all that. Like if

someone drives over you with a bus, that that driver is brought to justice and not

allowed away with it. Then, you know corrupton i s when t hey gi ve
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you buzz off and you say youoll cl ose your
of them al |l . So youodre making them and you

self-controlled, selfdisciplined, responsible, accountable an@nhon the other

hand youdre also trying to educate them in
justice, fairness, responsibility as well
this myself over the years, it wavelwvedt | ust

with different levels of young people for the best part of forty years with places

|l i ke Shanganagh, Lauren House ad places |
saying all t hat , over a period of ti me, n o
agricul t ur e, sporteée it doesnodt matter. | f y 0L
and i f you treat them with respect and you
use t hat word &édnurtured a | ot i nstead of t

Interviewer (S): Encouraging

Interviewee (JL): Yeah, encouraging and supporting and facilitating their

gr owt h. But that no matter what youdre doi
of purpose, a sense of identity, a sense of status, like you know praise,
encouragement and all tha s or t of stuf f. |t doesnodt m a
you know, | found that sport for instance when | was younger we used to play

sport in the open centre against the lads or with the lads or against them and

there was no better place to build up your ksdwith them than playing football

with them. Theyodd bel't at y ou, youodd bel't
you shook hands, you came of f. That sort o]

in the grounds with them, you cut the grass with them, tthiel shrubs or
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whatever. The same old thing though, it was all about nurturing them,

encouraging, relating to them, not talking down to them; they hate that. People
thinking theyodore superior to them. You kno
because dathwasedfaelot af these things themselves so it is about

educating them as well and making them aware.

Interviewer (S): Yeah, | think though like obviously education unfortunately

nowadays has taken a turn and when you think of education you think of
automatically of school s, t est s, mat hs, sc
twenty/thirty year s iadademic jnflasidn. Ibuseddno,bea n a s
t hing of 6get you Leaving Cert and youol |

now you need a Masters, now you need a PhD. And | think at times people who

identify their skill, you know whatever it is they have, ifthé r e | ucky enou
to identify it gr and. | f theydére not t hen
avenues?06 But I think that one of the thin

likes of Shanganagh, which is closed now the Open Centre for the boys:K thi

in your book you had said that you were like planting shrubs or vegetables...

Interviewee (JL): Cabbage, cabbageé

Interviewer (S): Cabbage or something and the lads worked really hard for
months and weeks and it finally kind of started to grow and tbemebody

treaded al | over t hemé

Interviewee (JL): Messing yeah. But they ploughed up and down it, broke every

one of them.

XXiv



Interviewer (S): In a moment of madness.

Interviewee (JL): Ten seconds. Wr ecked. Li ke they
with about ten 6them taking off down through the whole garden and running on

top of the little cabbages which were about that high. Now it took weeks and

weeks and months of work to get them to that stage and you were just at the

stage where you were beginning to admyweur hard work and here they are

fecking chasing each other around the pl ac
Interviewer (S): Gone.

Interviewee (JL): Yeah and not realising. Yeah but again, their lives are like

that: do wonderful work and then do something stupid and wreck evargthi

Like being in school and getting on well and the next thing some stupid thing
happens and they hit the teacher and somet
great work has been gone for not hing and I

t oé
Interviewer (S): Prevent.

Interviewee (JL): Yeah exactl vy, i tos all about pr e
to say #fAListen these are the consequenceso
in the sense of trying to get them to think like that, because their nature is that

they think thahinbkegtdahbd. They donot t hin
then they say 60Oh Christ what di d | do?! 6

i n prison exactly on that basi s. [ They] di
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Jesus, why di d | d ade hiednast théythavB kiled somébsdyt o o |

or they have run into somebody, or stol en

Interviewer (S): So | have Just a few questions he

Interviewee (JL): Yeah belt away.

Interviewer (S): Youbve already answered some of t

themayway, i f t hat 6s OK.

Interviewee (JL): Yeah perfect yeah.

Interviewer (S): So let me see, do you think that partaking in the initiative
itself allowed the students or the kids essentially to become kind of a little bit
more conscious of their place in cgety in general? And if they did realise this
then from this realisation, do you think it motivated them in a sense to stick to

school and stick with education, in whatever form may be?

Interviewee (JL): Y e a h, I d ib diddShaunhahainchikhink theeason for

t hat I's that i's wasnot | ong enough. I t hin
some of that. And I think that it did, | certainly thought and saw a lot of

progress and a lot of movement in their lives and in small little different ways.

like you might remember every Friday | used to do this little evaluation with

them about, you know their language, behaviour, effort and all that. And | was
fascinating because | used to always ask them first how many would you give

out of five for yourself andhey almost inevitably, | think 100% consistent over

the ten weeks they always marked themselves lower than what they got in
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reality. But the thing was that the way it began was trying to make them aware

of like bad language. But they did actually becomere conscious of their

|l anguage and starts saying things | ike Owe
t hought I did better or I t hought I was be
actually they would have had so | did mean that they were beginning nd thi

about some of those things. The problem wi
myself on a few occasions, you were talking about a maximum of 12 weeks. You
wonot change a | ifestyle pattern in 12 wee
was to sow theseeds to say if that was continued on a more consistent basis for

two or three year s, youobdbd definitely chang

Interviewer (S): Oh definitely without a doubt, because that would become the

norm f or t hem t hené

Interviewee (JL): And youdd g rbaduldidglorytheapsusseslikd

and the negative would gradually begin to disappear and disintegrate. So | you

had longer with them over a longer period of time, | think that in many cases

they would, | mean saw tremendous improvement in all of them i tven

different ways now some of them improved in different ways. But | mean all of

them improved in their own unique way and that was in my view, in terms of a

life or in terms of times of change, you know the period of change, three months

is a very shot, when you take the getting to know them. It took us a month to

get to know t hem, naturally enough. Wedd o
we got to know them, because you do need to know people, because what would

apply to one would not apply to anahr . You know, theyodéve dif
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personalities and different sensitivities and all that sort of stuff. Some of them,
their behaviour, you know Amiee was nearly too well behaved, she hardly said a

word out of place in the whole four months.

Interviewer (S): This is the girl with the glasses.

Interviewee (JL): Yeah yeah. So like you know, you take her and Francesca

never stopped mouthing and talking and giving out. So like you have to sort

of ¢ Chantelle was contr ar vy -laoking[andnbaelyd i b | e ]
poise and everything but Chantelle had no confidence. Like when | used to say
60Chantelle that was brilliant!dé she wused t
was the only vocabulary she had. | realised that as well Shauna, that was one of

the thingst h at I di dnot real i se; the significan

take that so much for granted that when yo

up and youodore able to articul at e, and ask
asked questabhes ,t y ouutbared up. Wh at I was s a
for grant ed?d. Not everybody can do that. A

natural gift too and most people as | said we just have it by pure nature, but if

you donot have it, biufl ayyy ddn toyolwrselbaer O\t 0 @ & [
and their ocnkl yofwoSdde honF6*. you t el dk amf feGmpw loeyr
he tells you something good | i ke heds not
these things like for different people, like one of thiels in the production

team when she used to ring Chantelle sheo6d

constantly saying O6Chantell e, that 6s not a

t hat 20

XXViii



Interviewer (S): Yeah. See one of the things as well is like this whole idea
negative culture within the kind of socially disadvantaged areas, it would have
l' i ke a r eal |l asting effect, because per hap

really kind of received positive feedbackdeé

Interviewee (JL): Absolutely!

Interviewer (S):éi n a way and when they get it t he

dondot trust this, no way, st opbo.

Interviewee (JL): Absolutely.

Interviewer (S): And so | think then it does have a knook effect if they get

jobs then.

Interviewee (JL): But the amazing hi ng i s over a period of
The other thingé [inaudible]é they were be
nearly expected it in the end 1|ike, O0Wasnbod

with Eddie and it came out very clear in the filmwaegll in the programme. Like

when | 6d be down and Eddi e would do someth
and | 6d say OEddi e that i's fantastic!d The
acting the eejit! | 6d say OWhatregaue you do
doing? Youodre praising me down in the <circ

two different things. One is you are brilliant at the circus when you put in the
effort; youobre acting the eejit now. But h
separate, yourkow. You praise him down in the circus, but then how can he

come up to the house andé¢
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Interviewer (S): Li ke a free passeé

Interviewee (JL): Yeah you know you canot be throw
eejit in the house. So | suppose, in response to your quest S hauna, | 6d
saying O6Look,erint @dshiangl.onfgpopu <canot force ch:
support it encourage it and nurture it. A
simply to say look in a short period of time we can bring them along. This is

evidence by the way they behave and by what t

A

the beginning and itos not the end and the

Interviewer (S): Encouragement and stuff and | know that you really do feel

that the Arts would be and that like t i's the perfect vehicl e

Interviewee (JL): Well the Arts is the catalyst for it. It allows them to come in.

As | keep saying, wh at my definition of It

(@)
-
D
o
[

door , you go nowhere. You kouwhe sthbad,y 0
whatever. When theyodre outside, you ainot
youodre totally disconnected. When you have
some chance, because now youodre with them.
creative arg or music or a youth club, anything that brings them in, facilitates
that dialogue, connection and then gently you can. And you know that would be

A

anot her word | woul d use 6égentl eb.

Interviewer (S): Yeah, definitely.
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Interviewee (JL): Because utsheady Groe agggr essi on t hat t
aggressive themselves that the last thing they want is someone meeting them

with more aggression.

Interviewer (S): Yeah and the thing is as well perhaps what we would interpret

as aggression is just normality for them.

Interviewee (JL): Absolutely.

Interviewer (S): So people are always coming from different points of views.

Interviewee (JL): That 6s exactly it our , you see,
supposeti Habout is around some degree in anyway; empathy. People mav

idea.

Interviewer (S): Not a clue.

Interviewee (JL): Not a clue and | kept saying that to them like and you know

the reality is that, you know, every single person has a life story, you have one,

| have one. Nobody knows the full extent of your ldeory or my story. It can

be fantastic or it could be horrible. But the reality is that nobody else knows.

And we judge people so easy, we make our n

a child could be going through horrors like, that child could be abusedld be

physically, sexually, emotionally abused f
an outsider thinking you know, you donot k
And | 6ve always argued that t hat 6s where vy

donato wlio . And you reach out to people and Yy
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al | my | i fe experience would show that onc

said if they say to their friends O6Heds so
you wonot g @lte tumdtessc ymludve bl oody well e &
t heyol | d gos tf yoy ged that from them, if one of those kids says

60Hebébs soundd or O6shebdbs sound©éb, youbve earn

in your hands, because you can work witlemhthen. And the biggest struggle
sometimes is getting them to thsayéDBd age. A
this!d6 [theyobore I ike] 0Ah f*ck off!l & and s
saying all the time to Will in the circus, like he was confrontingrmhabout

behaviour, he was confronting them about food and all that, but the reality was

t hat thereds nothing to be achieved by con
Like the amazing thing was that Anna, the producer, and Mabel who were

working with me onthe project, she had worked a lot and both had worked a lot

with Chantelle around diet and explaining to her about diet and all that and the

last night when we were in Belfast and we went out, she did actually eat some

food. We were in a restaurant therydast night and she did actually get some

food and eat. So again, it took a long time but was gradually beginning to make

her aware that you donot have to |Iive on ¢
chocol ate and chips. You c a8@odybu leavevher on cho

al one andé

Interviewer (S): She had for so many yearseée

Interviewee (JL): Exactly, you leave her alone. Let her eat her chocolate and

chips and you gradually begin to try to introduce something else to her. | think
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myself if it was analys d |, but you see people donot ana
mo s t peopl e donot anal yse. I think thereodos
film and programme around that analysis, the attitude, look at the way, look at

the cultur e, | ook how peopl eé

Interviewer (S): Definitely, and | think that as well is that the kind of the

individual approach that was taken is what was lacking before in their general

educati on. Theyoére always socially theyodre
school t heydédr e knsmand littld by dithle, yoln Enowna ahigdijust

doesnodt deci deé | know | think you probabl
programmes, maybe in was is tlsehool Principlespr ogr a mme . A chil d

j ust deci de to not go t o s canadibdoeschappend ay , i
So firstly, t heydre at a disadvantage soci
t heyoére at a disadvantage for one reason o
their breakfast because mam and dad coul dn
reason. heydédre going to school, t heyoébre hungry
Then theyobére getting snappy and then itds

vicious kind of a cycle and then theyodre o

(@}

theyodére back on tyheanndarigti niss odfe fsionciiteetl y t h

Interviewee (JL): Yeah it doesnodt happen overnight
wel fare officer said to me and thatodés what
out, they fade away?o. I t h o alty.hMissihghaaday, wa s v

late, missing two days and eventually.
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Interviewer (S): Eventually, gone totally.

Interviewee (JL): And the other thing | would have found as well, is that the
system, the education system generally speaking makes very little ¢éfort

reach out to kids like that, be flexible enough to engage them in some way.

l nstead itodés black or whit e, or i n or out
always the teacheroés fault, but each indiywv
this, butyouk now you keep pace, i you canot k ee
Interviewer (S): YoudOre gone.

Interviewee (JL): Yeah and thatdés where a | ot of

Interviewer (S): | think so yeah, | definitely agree because also you now
obviously nowadays and siecthis style of the education system came about,

one is was modelled on and kind of constructed in a way because of the needs of
the times. So it was constructed around like, the Industrial Revolution. We need
to procesghe amount of students to do thigge of job and X amount of

students to do this type of job. And basically it was all very regimented; there

wasnot a space for creatforei ¢égti vaearet ssé@s n
Interviewee (JL): It was very much driven, like you rightly said by industagpd

by the way it hasnot changed a whole | ot
Interviewer (S): No, no it hasnot changed a whol e
Interviewee (JL): That 6s what youdre talking abou
scientists, we need more technol ogy, we ne
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unfortunately the Irish education system one of the things that would stand out

most to me for that style of education would teaching Irish.

Interviewee (JL): Exactly yeah.

Interviewer (S):

Youobr e

not
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Interviewee (JL): And as a result you di dnot devel

for it.

Interviewer (S): No, no.

Interviewee (JL): You actually developed a hatred for it.

Interviewer (S): Unfortunately, it was inherited by generations upon

generationsé

Interviewee (JL): And so as a resul't t hey | ost out

around that theme, of telling you sort of stuff.

Interviewer (S): Definitely yeah 61 6m telling youbé
Il i ke that?dé6 oIt doesnodt matter, j ust becau
enough thing to say that not everybody is motivated for the same reasons, but
unfortunately tke instruction of education is just very much so kind of a blanket
approach: this is what you all have to like and you all have to do it and if you
donot t hen you donot fit i nto this model a
And some kids go to schoolnd they learn very quickly how to lea the system.

They might not be particularly interested in maths or Irish or geography but they

know they just need to do this to get to this point and for one reason or another

theydébve | earned t oeimadvakitage.he system to th

Interviewee (JL): That 6s the philosophy of a | ot o]

Leeson Street é.

Interviewer (S): The Institute yeah.
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Interviewee (JL): We | | that 6s what t hey do. They g

put it into you. Goupandregr gi t at e it at an exam and yc
basis that youdre an intelligent per son. Y
answer the question, but have you an wunder

|l east now t heyor e begupposeithe ghalienge bfargikg ta t t he
prove that people understand what theyore

rat her than justé

Interviewer (S): Regurgitating it exactly.

Interviewee (JL): Yeah they havenot a c¢clue what it

(@)

OWhyt hat 276 6éDoesnot matter, j ust do it

Interviewer (S): Yeah just learn it.

Interviewee (JL): That 6s not educati on.

Interviewer (S): No itds not at al |

Interviewee (JL): That 6s indoctrinati on.

Interviewer (S): Definitely and unf érteucamehygy ffhart
think wedd | earn a | ot more from critical!/l
Interviewee (JL): And theydd be more enjoyabl e, w h
well.

Interviewer (S): And i f there was | ethisexammip Hoaas i s o0 n

this stageand you have this and this, etcetera, etcetera. It should be, and | know
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theyodére trying to change it now with regar
continuous assessment. But | think also if it was less strict in a sense, if there

was more freedono f the student. Ok youodore doing hi
particular part of history that you are interested in anéntlyou can direct your

kindofhi st ory | esson and itoés(Timaxtdredil)ed f or you

Interviewee (JL): Our primary educabn is far more favouring that and going

that direction now. | mean | think our primary education system is soundly

based now at the moment and a lot of it now is on experiential stuff; treating
children as individual s, t h eer letiink alhtbat c o mp e t
sort of stuff is sound, but then when they go to second level a lot of it goes out

the window again.

Interviewer (S): We | | yeah definitely and I t hi nk
kids are being educated you know to rhyme off these maths equations and quotes

from Shakespeare and how to ask somebody o

or whatever. T h e groimgehownto thinkaabduudafflerient things
and unfortunately i1td0s having definitely a
t hat I wanted to ask youéoh yeah. So obvio

nowadays after theleaveschool whether they go strglt into employmenbr

they take a thirdevel route or a PLC or they go travelling abroad, but at one

stage weodd | i ke to think the matheor i ty of p
education system find jobs. And like you said the Irish education system has

beenfor years and years and years very good at teaching people how to find

j obs but the industry is changing nowadays
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only want you to have an A in Maths, a B in History and a C in whatever. They
also want you to be able teritically think about something and come up with
i nnovative I deas and creativity and yet i f

like that then how are they supposed to survive in a business?

Interviewee (JL): Well | was at a summer school out in Meatho years ago

and there was a professor from Maynooth there and he was talking on that very

subj ect . And he said at t he end OWhat t he
second and third | evel education today i s
OHow dve educate them? I n a boatthémt®s o how he

think outside the boxwvhen we actually educate them in a box? And | think our

primary education is beginning to realise that and so the kids have more

fl exi bility and iandds intodrse neoxrpee rdiieanltogaue r a
i nstructi on. Like in my day it wa giunt ot al [
do bhedal and listen6 And as you said o1 611 t el | y ou
nowadays thereds more i nt eimgajost asa hittle | suppo

diversion from that, you said about educating people to make a living and our
education does for those that stay in it. | suppose the real challenge is around

the significant number o f ki ds. I t hink th
thousands of them that drop out and they are you know, most of those kids that

| 6m tal king about, t heir futures -terme | obl e
per manent empl oy ment are al most zer o. And
rather than bettebecause of the fact that nowadays most jobs are technical, the

demands by employers, the standards are higher. The days of labourers, the days
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of the nonthinker, that you know just go in and do the job, a storeman and

down at the docks and all that, they e a | | gone. Even on buil
people today, mixing cement is about technology and all that. So the
opportunities for people who donot have a
more limited, which means that those who drop out of education warehvery

significant in disadvantaged areas are going to continue to be disadvantaged and
that 6s where | think the real chall enge is
that takes a lot of effort and resources in the short term, but the longer term
benefits are i mmense! Li ke i f you change on

generation.

Interviewer (S): Oh yeah without a doubt and | definitely agree with that

because for me like, my mam left school when she finished her Inter Cert (the

Junior Cert at th t stage) and she got a j ob and s he
always worked. She went back to college when we were in majbel#ss or |

was just about to start secondary school. She went back to do a FAS course in

Payrol |l and so s heoandans tAucfcfo umaw maamada gsehre 6 s
Interviewee (JL): Fantastic yeah.

Interviewer (S): But because she had such a, she knew in 15 or 20 years
education in the way forward, i f my ki ds o
to find it very hard to find emething and for me like my mam obviously always

me and | always had that routine of: do your homework, you do that then you

can rel ax. And thatos just the way it was.
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to go to third level. And so yeah for me definiyel know that my whole
Ssituation has changed and i f and when | ev

their situation as well.

Interviewee (JL): Oh yeah absolutely.

Interviewer (S): Without a doubt. And even with my nieces and nephews if my
sister ever decides to have kids. Ther eods
education. It does, it opens so many doors and jobs, but then unfortunately you
have the dea@nd in education. Yo have these poor people who have PhDs who

are working in McDonal doés which is totally

Interviewee (JL): Yeah | know, but I suppose |ike
else Shauna, | m@aas you know well, you know ptapof it is the actuabaper

gualification. A lot of it as well is what you get out of it yourself as a person.

Because at the end of the day, a piece of paper is a piece of paper and a

gualification is brilliant, but | would say unless you really question, learn,

inform yourséf and develop around your learning and your studies, then that
gual i fication it doesnot really matter the

specialist subject is, you will get a job because of your brain development and

your insight. Some peopleagai i t 6s | i ke the Leaving Cert
whol e system and they donot benefit, t hey
the whole idea for me i s that i tés again t

allowing the person to grow and to develdpeinselves as people and to benefit

fromé. I mean | remember i nterviewing a fe
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a Science degree in Limerick and we were interviewing for the prison service

for something and | sai d aboutshavegouda gr e e,
out of the degree?6 and he said 6to tel]l y
university in Limerick and he comes in and
an example | i ke O6What are you saying?06 You

spern four years and you have got nothing out of it.

Interviewer (S): Yeah | think though ités also a t
think reflectively on what t heybébve gone th
Science, but what other things have | learnedfh@imanagement, all of that

stuff.

Interviewee (JL): In the process. Sure he had to learn a pile of stuff. Just

peopl e donodt real i se.

Interviewer (S): A pile of stuff, but not only academic.

Interviewee (JL): Yeah not only academic, not academic at all. The benefits he

got out of it and the people he met and all the insights that he got or should

have got, as you said if the person had their mind open and tuned in.

Interviewer (S): We | | t hat ceuf ddveevxaeampl a of S ome
gone through the system, learned to work the system to their advantage and yet

they didndét take from it what they could h

Interviewee (JL): They didnot get the full potent.i

thing.
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Interviewer (S): Definitely. How are you doing on time, ok? Can | ask you a

few more?

Interviewee (JL): Yeah of course, Shauna.

Interviewer (S): Youbve said before that i f you sp
youoll save on the conseqguemeatecan bk appleed . I t
to lots of different multiple scenarios if we consider its application to promote

civic participation or civic engagement in some way and using the Arts as this

kind of, |l i ke you said O0catal yst atsocial vehi c
issues like basic everydatype education, nutrition and stuff like this. Do you

think it would be?

Interviewee (JL): Yeah |1 6m absolutely certain agali
from experience that that whole area of drama, painting, all thatafottiing. It

is a fantastic communication facility as well. And it can, some of our greatest
messages have come from drama or come from paintings or whatever it would

be. So of cour se | beli eve that i f I was i
of the most neglected areas of all in Ireland are the creative arts. We just
havenot g ot tothaeirevdluel, to thaitt potartidl and certainly in areas
where therebs very I|ittle activity, itds o
certain has unlinted potential. But like in Mountjoy, just to back you up really

on what youobdbre saying, l i ke i n Mountjoy we
selecting a drama, the particular drama, always try to select one that A they

enjoyed, B had meaning. Like we did tiResen PeopleThe Lonesome Wetliey
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were all some of John B. Keanebos, they wer
people, likeThe Field A real fantastic piece of educ
the stupidity of peopl e arddavithlitaanddthedactldof h o w t
respect for peopl e. Al l those plays that W
to do was to have prisoners performing in parts that they were familiar with
themselves. The whole idea was to have them doing doctors or doicbdesaor

someone you know so theyéd identify with a

Interviewer (S): Give them somebody el sebds perspec

Interviewee (JL): Exactly and try to study; what does a doctor do? What does a
farmer do? How do they think? An ¢hwhole idea was you took them out of

t heir own comfor't zone and put them into s
and thatdos what I, wher e | see the great v
because it allows people or it helps people to get an ingigtot how the

f ar mer é

Interviewer (S): Yeah. Thereds another part of wha
connected to performing arts and stuff. Th
hebs from Brazil as wel | and he does | i ke

|l et 6s say O0Th ead#pical pdople framncdieshpartichpating in it

and he would let them do the monologue or the dialogue or a scene in the play

and then he would ask the audience to part
said in this particul astantly thinlkuod the differani , to tr

possible consequences of one particular action. And | think for them, he usually
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worked with peasant farmers and so this kind of allowed the peasant farmers to
see, one O6O0OK this is where welacame now i
economic terms and if we do this, it could have this end, if we do that it could
have that end. 6 And what actually happe
with their own personal interpretation of what should have happened or what
could happen, aoltt of the things over time changed the society themselves and
new laws were enacted to not allow these things to happen again that were

di scussed in plays. And | think thatos

Interviewee (JL): | 6m absol utel y ¢ oneyihave edimitey o u
potential for all sorts of social classes and the educated and thedooated.

You donot have to be educated, i n that
sharing and dial ogue, |l earning ande obse
same way t hat |l 6m convinced that musi c

i nval uabl e facilities foré

Interviewer (S): Theyore al/l l i fe | essons and |
Mountjoy or the socially disadvant agnd
education in the sense that their education or their school was on the streets or

their family situation. And they have just as much learned about whatever that

n S

sSson

particular sitwuation is as anybody fr om, I

areas.

Interviewee (JL): | always said that in some ways those kids are way more

advanced for being streetwise and then they lack. But then again in terms of
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have they | earned. They | earned to survive
be. Theyodre vemgygr guamd ntghatnas sal l very muc
|l i fe has Dbrought t hem. | f they were brough

quite different people.

Interviewer (S): Definitely, but |l i ke thatodos the t
in more difficultareas o t heydéve been forced to think
for them to survive, whereas someone whoos

A

regi mented 60Oh 1611 do my mat hs homewor k,

(@}

woul dnot t hink of t lyseof gomg diffekeht ¢hingsi Sofl e r e n't W
definitely think that both sitwuations <can
be all academic and there certainly shoul d

was more of a mixture, you know if the Arts had a bitrmof a footing in

educati on, i f it wasnot al | S0 academi c.

Interviewee (JL): We | | thereds a | ot of good wor k
aware of a lot of work going on in different groups, teachers in particular trying

to promote that whole artistt hi ng i n pri mary education a
awards now in the | ast year ités fantastic
being introduced and encouraged to participate in drama and creative arts and |
think that t hat 6 s a g oatk arsdithgynwouldtelt you me an
themselves it is a battle to get that sort of recognition into the system, where

itdés integrated into the system as a nor ma

periphery or in addition.
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Interviewer (S): Yeah, | volunteer withFighting Wordsthere just beside Croke
Park and itdés a creative writing space. N o
just have daytrips of different primary and secondary school kids who come in
and theyo6re trying to getdofnoreimaibstreathuced i n
where theyore trying to educate primary or
Arts in their English language class in particular. It was founded by Sean Love
and Roddy Doyl e. l'tds brilliant; i t 6es such
morning, |l et 6s say the primary ki ds. They
an artist or drawer and they have a facild:i

asked 6 OK we need t wo mai n characters f or

give differenti d e a s . So there are different opti ol
eyes, who do you want?6 OK so you canot s e
no kind of Il 1T ke pressur e. OK so weodol | pi ck

the tutu. And they can be aseative as they want. Then they think of a best
friend. The protagoni st has a dream in | if
perform in the Russian Ball et i n his tutu,
ultimate fear? He only has one foot or whatever so aenco t do the twir]l
just opens their mind, there are endless possibilities to different things. You
give them the first half of the story, y ou

interacting they have an artist drawing the fluffy green monster, piuni, one

|l eg, whatever and then theyodére told 060K in
the story©o. And the possibilities are endI
ridicul ous, but thatods all | earni ng. Deci s
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going to have? Whatos their ambi tion? What
And all of these little, little things, their confidence just grows so much within

t hat space of an hour and yet t hey donodt
have to be takewout of school in order to have things like that and it should

really be in mainstream, of course.
Interviewee (JL): That s exactly it; of cour se |

Interviewer (S): Definitely.

~End interview~

xlviii

t

(



