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Introduction: Beliefs about self-efficacy are highly connected to student-teachers’ willingness to learn, and to adopt progressive teaching
methodologies (Zimmerman, 1999; Enochs et al., 2000; Swars, Smith, Smith, & Hart, 2009). As teacher-educators, we endeavour to
optimise our teaching so as to support the development of positive efficacy beliefs among our students. This research study seeks to
explore the Mathematics Teaching Efficacy Beliefs of student teachers at primary level as part of a longitudinal design-research study,
whereby research findings will guide planning for future modules.
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PERSONAL TEACHER EFFICACY TEACHING OUTCOME EXPECTANCY

Student teachers’ perception of his/her personal effectiveness and ability

to teach. Researchers have demonstrated links between effective teaching Student teachers” beliet that effective teaching can result in quality
and teachers’ self-efficacy beliefs and confidence in their own learning outcomes for all children regardless of a child’s background,

mathematical competency (e.g., Ma, 1999). aptitude or disposition (Enochs et al., 2000).

Methodology Results Results

The MTEBI questionnaire consists of two independent Focus group interviews.
subscales; the Personal Mathematics Teaching Efficacy

(PMTE) subscale and the Mathematics Teaching

Outcome Expectancy (MTOE) subscale.
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