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THE ISSUE - ‘Teacher Telling ’

“The fundamental problem lies less with the quality of 
feedforward and feedback than with the assumption that 
telling, even detailed telling, is the most appropriate route 
to improvement in complex learning. Learning from being 
told is flawed as a general strategy because the conditions 
for the statements to make intimate connection with the 
student work (with a view to future work) are rarely 
satisfied.”                                           

(Sadler, 2010, p. 548)



Defining Dialogical 
Feedback 

‘A dialogic process in which 
learners make sense of 
information from varied 
sources and use it to enhance 
the quality of their work or 
learning strategies’

(Carless, 2015, p.192)



A dialogical approach to feedback 

The emphasis 
on the process

(MacDonald, 1991; 
Carless, 2006)  

The need for negotiation of meaning and 
shared understanding of assessment criteria 

(Boud, 1992; Chanok 2000;lHarrington & Elander 2003; 
Harrington & al. 2005; Sambell & McDowell 1998; Higgins 
Hatley & Skelton, 2001; Norton, 2004; Price & Rust, 1999; 
O’Donovan, Price & Rust 2000; Rust, Price & O’Donovan, 2003)

PEDAGOGICAL DIALOGUE & FORMATIVE ASSESSMENT SHARE COMMON PRINCIPLES

The development 
of reciprocal 
commitment
between assessors 
and assessees 

(Hyland 1998; Taras, 
2001; Boud & Molloy, 
2013)



RESEARCH methodology & timeline 

Phase 1 Examining the 
literature in relation 

to feedback  

Feedback methods , 
Dialogue

Uptake, Social 
presence,  Care & 

Trust  

Phase 2 Gathering data
2 different cohorts 

Qualitative study –
surveys & interviews 

Phase 3 Analyse the data Thematic analysis 



Moving f rom F2F to  remote  learning & teaching 



Moving from F2F to remote 



Moving from F2F to remote 



The Pre-pandemic Process 



The remote Feedback process 



The remote Feedback process 



Driven by the literature 

• Knowledge emerges only from situations in which learners 
have to draw them out of meaningful experiences (Dewey 
1938).   

• Stems from a constructivist theory of knowledge and is based 
on the premise that meaning cannot be imposed or 
transmitted by direct teaching but created by the students 
through their learning activities. (Biggs & Tang, 1998) 

• Students co-construct meanings from feedback as part of 
closing feedback loops (O’Donovan, Rust, and Price 2016)

• Brings deep and true meaning to the concept of assessment 
as a learning tool:  Assessment As Learning (Black & Wiliam
1998)



Pedagogical Dialogue 

Further elaboration of the 
model (Rami & Lorenzi 
2020) embeds the other 
social-constructivist aspects 
as well as being influenced 
by Freire’s (1989) work on 
dialogue, which embeds 
the notion of trust, mutual 
respect and care which are 
at the heart of the 
dialogical process 

TEACHER/ 
STUDENT

LISTENING

FEEDBACK/
FEEDFORWARD

ACTION

RESPECT

TRUST

SHARED 
UNDERSTANDING



Some initial findings 

That is to say that the 
assessment and feedback 
loop is closed as the 
evaluative function of the 
design is also built into the 
model ensuring the student is 
part of this process. 
This also reflects Yang & 
Carless feedback triangle 
model which includes the 
social, content and 
organisational dimensions. 

This feedback loop ensures that the ‘feedback triangle’ (Yang & Carless, 2013) 
and the ‘dynamic interplay’ (p.287) between its elements are activated. 



Some initial findings 

- The feedback you received increased your confidence 
in your own work 



Some initial findings 

−Through the video feedback did Justin display empathy, respect and 
support and the diversity that they bring during your time studying 
this module? 



Some initial findings 

−The video feedback you received is transferable to other 
aspects and modules of this course and your own broader 
learning journey



Some initial findings 

−Can you outline how this type of interim 'video' feedback 
(feedforward) compared to other types of feedback you 
have experienced? 



Some initial findings 
How was this feedback ‘better’?

‘Actually, it's the first lecturer who 
made video feedback, so I found it 
really helpful, as sometimes during the 
chat you might forget something, 
and especially it is helpful that you
can watch it few times’ 

‘I found it very helpful to watch the 
video repeatedly while carrying out 
my assignment was easier to have a 
video playing than having to look at 
paper and try to read someone's
writing’ 

‘I would have trouble retaining 
information in circumstances like 
feedback meetings so being able to 
look back over the video a few times 
and know exactly what is needed to be
improved was fantastic ‘

‘I felt that because Justin took the time to 
make the videos I had to ensure I didn’t 
waste his time and work hard on the 
corrections. Especially during covid it 
was as good as if not better than in 
person feedback because I could 
rewatch the video’



Further Areas of focus
Dialogical Feedback  

Feedforward, Dia-logos, Feedback Loops, 
feedback Spirals, Shared understanding

The avoidance of teacher telling 

Feedback theory 
Types of Feedback

Defining Video Feedback (Screencasting, 
audio feedback, talking head video) –
Communication process theory 
Surface vs Deep learning

Care theory 
Levels of care
Trust 
Empathy 

Social Prescence 
Social affective dimension 
Belonging
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Shifting paradigms 



Moving from F2F to remote 
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