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the Republic of Ireland

LEANNE CONNOLLY 

ABSTRACT
Internationally, key policies and legislation have begun to be influenced by a move 
towards a rights-based approach to education and employment for people with 
disabilities. The ratification of the United Nations Convention on the Rights of Persons 
with Disabilities (CRPD) (2006), in the Republic of Ireland in 2018, initiated a number of 
action plans and strategies to uphold the rights of people with disabilities and support 
the transition into further and higher education and progression to employment. While 
there have been modest increases in education and employment participation rates 
of some people with disabilities, the Republic of Ireland continues to underperform 
in supporting transition to further and higher education and progression into the 
workplace, particularly for those with intellectual disabilities. The absence of transition 
legislation and policies, combined with the Republic of Ireland’s multitrack and largely 
segregated system of education at primary and secondary levels, have resulted in 
persistent system-level barriers in accessing their rights as set out in the CRPD (2006).

The purpose of this position paper is to critique current legislation and policies that 
influence educational provision for all people with disabilities, including where 
specified people with intellectual disabilities, as they transition from school to further 
and higher education in the Republic of Ireland. It highlights the continuing challenges 
of operating within a largely segregated system, with little advancement towards the 
Republic of Ireland’s commitment under Article 24 (5) and 27 (d) of the CRPD (2006).
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INTRODUCTION
The purpose of this position paper is to outline key policies and legislation underpinning post-
school transitions practices for people with disabilities in the Republic of Ireland. This will be 
demonstrated firstly, through examination of how inclusive education policy and legislation 
situates post school transition planning within a human rights framework in international 
legislation. Secondly, it will explore underpinning policy and legislation for post school transition 
in the Republic of Ireland (ROI), a summary of which can be observed in Table 1. The paper will 
then offer a critique of the implementation of international and domestic legislation and policy 
in the Republic of Ireland.

The paper is structured in this way as it has drawn upon the work of Bowe et al. (1992) in 
their descriptions of the Policy Cycle. Acknowledging two of the three stages in the Policy Cycle 
(1992), this paper has been influenced by the Context of Influence and Context of Practice. The 
paper aims to outline the Context of Influence of international policy and legislation on policy 
development at a national level and the impact of societal influences and drive for change and 
reform within a human rights context when creating a national policy agenda for education 
and social inclusion.

Specifically addressing the Context of Practice, this paper also outlines the variation in 
application of legislation and policy based on interpretations of such within the Irish education 
system. According to Bowe et al. (1992), policy makers cannot determine the interpretation 
and implementation of their documents, therefore within this paper, the Republic of Ireland’s 
interpretation and application of international legislation, namely the United Nations 
Convention on the Rights of Persons with Disabilities (CRPD) (2006), is critically examined. The 
implementation of domestic policy within the context of transitions is also discussed.

As this is a position paper, there are limitations in terms of scope of discussion. However, future 
work could identify post school transition planning practices at an international and domestic 
level and outcomes for those in receipt of such plans.

SITUATING POST-SCHOOL TRANSITIONS IN INTERNATIONAL 
LEGISLATION
Recent international legislation (CRPD,2006; Union of Equality, 2021–2030) have emphasised 
the need for society to adapt and respond to the needs and abilities of people with disabilities, 
moving away from the medical model or within-person deficits way of thinking towards a 
social model of disability. However, decades before the Republic of Ireland’s ratification of the 
CRPD (2006) in 2018, which provided the first legally binding mandate for inclusive education 
through Article 24, other legislative provisions were in place to scaffold these developments.

1937 Constitution of Ireland (Article 42 – Education)

1965 Report of Enquiry on Mental Handicap

1992 Republic of Ireland ratified UNCRC (1989)

1995 Charting our Educational Future

1996 Report of the Commission on the Status of People with Disabilities

1997 Universities Act

1998 Education Act (and subsequent amendments)

2000–2004 Equal Status Acts

2004 Education for Persons with Special Educational Needs Act (EPSEN)

2005 Disability Act

2018 Republic of Ireland ratified UNCRPD

2022 Education (Provision in respect of children with Special Educational Needs) Act

Table 1 Irish Education 
Legislation 1937–2022.
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Conceptualising inclusive education within a human rights framework, the United Nations 
Convention on the Rights of the Child (UNCRC) (1989), which the Republic of Ireland ratified in 
1992, cemented rights for children with disabilities (Article 23 (3)) to access education which 
facilitates the “fullest possible social integration” (UNCRC, 1989, p. 23). Building on this, the 
Salamanca Statement and Framework for Action (1994), stipulated as a guiding principle, that 
schools must accommodate all children regardless of the presence or type of Special Education 
Needs and Disabilities (SEND), and that a move towards inclusive schools was required. It 
specifically stated that the allocation of a placement for a child on a permanent basis to a 
special class or special school would be an exception, rather than the norm and only where a 
mainstream placement had been unsuccessful (Salamanca Statement, 1994).

Situating inclusion within and beyond compulsory education and framing post-school transition 
as a human right, the Salamanca Statement and Framework for Action (1994) stated that 
senior students with disabilities should be prepared and supported to enter higher education by 
engaging in transition preparation programmes, and access subsequent vocational training in 
order to prepare them to function as independent, contributing members of society (Salamanca 
Statement, 1994).

The UNCRPD (2006) was the first legally binding treaty comprehensively addressing disability 
rights within and beyond compulsory education (Lang et al., 2011) and placed obligations on 
state parties and education providers, to ensure that the rights to an inclusive education and 
employment are upheld. Supporting the concept of inclusion within society, Article 1 of the CRPD 
(2006) set out a clear and focused purpose, to ensure “full and equal enjoyment” of the rights that 
non-disabled people experience and to have all barriers removed so they can experience “full and 
effective participation” in society (p. 4). When considering this statement in relation to post-school 
transitions, the basic aspects of ‘participation’ in society must be taken into account: access to 
further and higher education; employment or self-employment; access to community networks 
and social interactions, and access to healthcare and welfare services. Therefore, post-school 
transitions are rooted at the heart of the Salamanca Statement (1994) and the CRPD (2006).

Post-school transitions are viewed even more specifically through the CRPD (2006) Article 24(5) 
(equal access to tertiary education through provision of reasonable accommodations) and 
Article 27(d) (employment; general technical and vocational guidance programmes, placement 
services and vocational and continuing training), where the promotion of full access to lifelong 
learning and employment is emphasised. However, the concept of post-school transition 
planning for people with disabilities has been evident in legislation in other developed countries 
as early as the 1970s.

America led the way with various iterations of disability legislation since 1973 (Americans 
with Disabilities Rehabilitation Act 1973;1990; Education for all Handicapped Children Act 
1975), resulting in the current Individuals with Disabilities Education Act (IDEA) 2004, which 
mandates transition planning as part of Individual Education Plans (IEPs) by the age of 16. 
Similarly in the United Kingdom (UK), transition planning has been central in the Code of 
Practice (2015), underpinned by the Children and Families Act 2014 and the Equality Act 2010 
which ensures that students with SEND have in place an annually reviewed transition plan from 
Year 9, typically when students are aged 13–14.

Transition planning is also evident in Scottish legislation as seen in the Education (Additional 
Support for Learning) (Scotland) Act 2004 as amended (2017). This broad and wide-reaching 
legal framework provides for education authorities to create co-ordinated support plans. These 
plans, similar to IEPs in the USA and Republic of Ireland, must identify the educational objectives, 
additional supports to be made available and nominate a school that would be attended by the 
young person with additional support needs. The plan, which must be reviewed every twelve 
months, aims to ensure that educational objectives are written and supports made available to 
secure that the young person will benefit from school education. With regard to transition planning, 
this legislation requires education authorities to engage in transition planning, by both requesting 
information from prospective appropriate post-school agencies at least twelve months prior to 
transition and sharing information with providers no less than six months before the transition.

Within the European Union, there have also been concerted efforts to support and promote 
inclusion beyond compulsory education through its policy development. The Union of Equality: 
Strategy for the Rights of Persons with Disabilities 2021–2030 focused on three main themes: 
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freedom of movement, personal autonomy, and equal opportunities, aligning specifically with 
Article 1 of CRPD (2006). It recognises that its predecessor (European Disability Strategy 2010–
2020) presented many barriers in supporting people with disabilities to access employment, 
healthcare, education and social inclusion (Union of Equality: Strategy for the Rights of Persons 
with Disabilities 2021–2030). This revised European strategy sets out the fundamental role 
in how inclusive accessible education, employment and self-employment are central to the 
quality of life of people with disabilities, and where education is viewed as a ‘multiplier’ to 
accessing other rights (Heyer, 2021, p.47). It highlights the role of skill development in relation 
to employment for people with disabilities. However, high numbers remain of students with 
disabilities attending special schools – therefore, the access routes to further and higher 
education and to the labour market are more limited than students attending mainstream 
education (Salamanca Statement, 1994). It also identifies the key role of guidance counselling 
in supporting young people with disabilities in making the transition from vocational training 
and skill development programmes to becoming a member of the labour force.

INCLUSIVE EDUCATION IN THE REPUBLIC OF IRELAND
Internationally, evolutions in the conceptualisation of special education over the past century 
have influenced policy development and legislation in the Republic of Ireland. The first 
formalisation of education was detailed in the Constitution of Ireland (1937), which placed 
obligations on the State to provide free primary education and to ensure children received a 
minimum education (Article 42). However, in this provision of government, this right did not 
extend to children with disabilities. The Commission of Inquiry into Reformatory and Industrial 
Schools (1936) (as cited in Swan, 2000, p. 1) stated that it was “in every way undesirable that 
mentally deficient children, even of the higher grade, should be placed with normal children”. 
This resulted in segregation becoming embedded in Irish culture, with students with SEND 
attending residential special schools, typically under the auspices of religious orders or hospitals. 
As a result of this requirement being viewed through the medical model lens, ambiguity 
developed between the Department of Health and Department of Education in terms of overall 
responsibility for SEND provision. Assessment and diagnosis soon became the role of the Health 
Services with the passing of the Health Act 1953. The Department of Education recognised 
special schools from 1947 and appointed a school inspector in 1959 exclusively for the sector 
(Swan, 2000). These ties between health service and special schools have lasting impacts to 
this day on the provision and realisation of post-school transition goals.

Special school provision grew in the decades that followed and SEND became conceptualised 
as ‘other’, ‘different’ and ‘for the few’, even for those that attended mainstream school with 
the provision of ‘remedial’ education (Swan, 2000). Emerging international human rights 
movements in the 1960s, which centred around advocacy, empowerment and equality, soon 
influenced educational provision in other jurisdictions. Despite this, the Republic of Ireland’s 
mainstream education system operated alongside special schools in this multi-track approach 
similar to that of many western European countries (Kenny et al., 2020).

Despite a number of special educational provision reports in the eighties and early nineties 
(Green Paper on Education, 1992; Programme for Action in Education 1984–1987; White Paper 
on Educational Development, 1980), legislative progress became evident from 1993. The 
combination of parent litigation against the state and the Report of the Special Education 
Review Committee (SERC) in 1993, laid down a framework for the legislation that followed.

The O’Donoghue case (High Court of Ireland, 1993) challenged the Irish Government’s failure to 
provide for the educational needs of an eight-year-old boy with severe disabilities. The child’s 
mother was successful in the case, and it triggered significant changes to the educational 
provision for children with SEND in the years and decades that followed, particularly those with 
severe and complex learning needs. In 1991, the Special Education Review Committee was 
established and tasked to review the existing educational provision for learners with SEND in 
the Republic of Ireland. The SERC report (1993) among its many findings, promoted the concept 
of a continuum of educational provision, supporting access to a range of flexible placements, 
with full-time and part-time access to special schools, special classes and mainstream classes 
with support. It also noted that segregation inhibited the realisation of the goal to develop skills 
to access society, and live and work in their own communities.
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A move to integration was advocated for and following a Report of the Commission on the 
Status of People with Disabilities (1996) (Rose et al., 2010), the Republic of Ireland began 
to consider moving to a social model of provision, with greater awareness of the concept 
of inclusion being reflected in legislation that followed, i.e., the Education Act 1998. Moving 
from the within-child deficit model, the Education Act 1998 supported the move to inclusion, 
emphasising that schools needed to adapt to meet the needs of the learner (Swan, 2000), and 
to ensure that “their educational needs were identified and provided for” (s 9, c).

Building on the provisions in the Education Act 1998, the Education for Persons with Special 
Educational Needs Act (EPSEN) (Government of Ireland, 2004) sought to define inclusive 
education and became the first piece of legislation concerned specifically with the educational 
provision of learners with SEND (Scanlon & Doyle, 2021). It aimed to provide for the education 
of learners with SEND in inclusive education settings, alongside their neurotypical peers, to 
ensure that learners with SEND enjoy the same rights to education as others. Among a number 
of other provisions, the creation of Individual Education Plans (IEPs) was another important 
feature of the legislation. These plans, created by the school in conjunction with parents and 
other relevant stakeholders, should outline the educational profile of the learner and related 
supports being provided and accessed. However, to date in 2023, the Act has yet to be fully 
commenced and importantly, Section 9, relating to the provision of such plans has yet to be 
enacted; therefore, there is no legal obligation on schools to create or engage with IEPs.

In late 2022, the Minister for Special Education called for the review of the EPSEN Act 2004 and 
in the first quarter of 2023 the Government of Ireland engaged in a public consultation on what 
the revised legislation should consider. It is anticipated that a revised version of the Act will 
acknowledge the Republic of Ireland’s commitments under the CRPD.

Similarly, in further and higher education in the Republic of Ireland it is only since the 1990s 
that inclusion has been considered and reflected in policy and practice. The earliest notable 
piece of legislation actively progressing transitions to third level for those with SEND, Charting 
our Education Future (1995), outlined a range of supports and arrangements that should be 
facilitated. These included consultation with students on their needs; physical access, facilities 
and equipment requirements; counselling, and special examination arrangements.

Independent organisations such as the Association for Higher Education Access and Disability 
(AHEAD), founded in 1988 as a result of Professor John Kelly identifying emerging student needs, 
were influential in supporting students with disabilities in third level. Starting as a non-profit 
body, it gained support from the Higher Education Authority to create a national organisation 
in the early 1990s.

The Higher Education Authority (HEA) was established in 1971, however formal funding from 
the Department of Education and Skills (DES) was not provided until 1994. This funding supports 
universities in offering students with certain SEND access to supports and services in order to 
fully participate in and complete their studies (HEA, n.d.).

The Fund for Students with Disabilities proved to be a success, with over 14,000 students 
benefiting from it in the academic year 2019/2020, compared to only 300 in 1999 (HEA, n.d.). 
However, a limitation of the fund is that it is not accessible to people with intellectual disabilities.

The commencement of the Universities Act 1997 further cemented the rights of people with 
SEND by solidifying the right to equality of access. Organisations such as AHEAD advocated 
for funding and encouraged the DES to develop equality of access plans such as the National 
Access Plan (HEA, 2005; 2008). AHEAD continues to provide valuable supports, aiming to create 
inclusive environments in education and employment for people with disabilities, however their 
remit does not extend to those with intellectual disabilities.

Subsequent legislation such as the Equal Status Act 2000–2004 and the Disability Act 2005 
all emphasised the role that educational institutions must play in providing for reasonable 
accommodations and promoting equality of access to education which will “facilitate them 
in transferring to the workplace” (EPSEN Act 2004, p. 12). However, these Acts, along with the 
EPSEN Act 2004 all use varying definitions of disability from adult-centred definitions to medical-
model deficit diagnosis-led definitions. As a result, current legislation in the Republic of Ireland is 
insufficient at preventing discrimination and promoting equality of access for young people with 
SEND (Mind the Gap Report, 2021). Along with insufficient legislation, there is poor implementation 
of existing legislation and policy, both international and domestic, in the Republic of Ireland.
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IMPLEMENTATION GAPS
CRITIQUE OF IMPLEMENTATION OF INCLUSIVE EDUCATION LEGISLATION 
AND POLICY IN THE REPUBLIC OF IRELAND

A critique of the implementation of legislation and policy must firstly examine the Republic of 
Ireland’s obligations and commitments to an inclusive education system, followed by a critique 
of the implementation of transition planning policy. Article 24 of the CRPD (2006) places an 
obligation on member states to move towards a fully inclusive education system, with no 
segregated settings for students with SEND. Despite the Republic of Ireland’s commitments 
under the CRC (1989) and CRPD (2006), its “continuing failure to implement key legal provisions 
to ensure the active participation in mainstream education of children with SEN” is apparent 
(Murphy et al., 2022, p. 6). To date, the Republic of Ireland still operates a largely segregated 
system of education, with approximately 234,000 children with SEND attending general education 
classes in mainstream schools, 10,300 children attending special classes in mainstream schools 
and 8,600 students attending special schools (OCO, 2022). It is the view of the UN Committee 
that the provision of special schools and classes is not compatible with the convention.

The National Council for Special Education (NCSE), a statutory body in the Republic of Ireland 
set up under the EPSEN Act 2004, set out in 2019 to engage in “consultation to get the public 
perspective on whether Ireland should move in this direction” (NCSE, n.d.). In contravention of 
the recommendations of the SERC report (1993), the Salamanca Statement (1994) and the CRPD 
(2006), the NCSE’s preliminary progress report findings, showed that once a child is placed in a 
special setting, “placements appear to be only rarely, if ever reviewed” (NCSE, 2019, p. 9). Concerns 
were also reported that “educating a child in a separate specialist setting can have life-long 
consequences for a child” (NCSE, 2019, p. 6). It stated that while IEPs were in existence for the 
students, the post-school outcomes were not gathered or tracked. The progress report indicated 
that while there was general consensus that theoretically a fully inclusive education system would 
be beneficial, it was with much less consensus that stakeholders felt this was feasible or desirable 
in the Irish context, particularly for those with the most complex needs.

In the Republic of Ireland’s report to the implementation committee of the CRPD in 2022, the 
Department of Education and Skills (DES) stated it is “aware of the recommendations of the CRPD 
in relation to inclusivity and is committed to considering the implications of this in the context of 
the finalised policy advice on specialised educational placements when this is received in Q2 of 
2022” (OCO report, 2022, p. 28). The language used here by the DES, appears to demonstrate a 
lack of urgency and commitment to progressing an inclusive education system in the Republic of 
Ireland, where they deflect to waiting for the aforementioned policy advice on the use of special 
classes/placements from the NCSE, which has been due since 2020. The impact of the continuing 
segregated system of education has resulted in an “oversubscription to special schools, hundreds 
of children on waiting lists for special classes in mainstream schools, thousands of children 
travelling outside of their local school-catchment area…” (OCO report, 2022, p. 28).

The apparent lack of strategic direction and commitment to an inclusive education system 
continues to be a pervasive problem in the Irish education system. An example of emergency 
SEND provision was observed in Summer 2022, with the proposed creation of “a network of special 
education centres” as an emergency response to the acute shortage of “appropriate school 
places” for children with autism, particularly in the country’s capital, Dublin (Irish Times, 2022). 
These centres, five of which were proposed, would each cater for 24 autistic learners and be open 
by September 2022. There were no details shared regarding the location or co-location of these 
centres with mainstream schools, nor details of who would staff these ‘temporary’ solution centres.

This proposal came as a result of the government’s significant underestimation of the shortage 
of appropriate school places for almost 270 children with Autism (AsIAm, 2022), and the 
disparity between the government- and parent-reported figures for these shortages caused 
concern over the accuracy of the data the government, and in particular the NCSE, maintained 
regarding children with disabilities. The proposal was met with widespread criticism from parent 
groups and human rights advocates, with the Chief Commissioner of the Irish Human Rights and 
Equality Commission (IHREC) stating that this is “simply not in line” with either the UNCRPD, or 
people’s rights to appropriate education as set out in the Irish Constitution (The Journal, 2022).

While legislation existed to allow the Minister for Education to combat such shortages by 
compelling a mainstream school to open a Special Class for students with SEND, under Section 
37(a) of the Education (Admission to Schools) Act 2018, such powers were rarely employed, 
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and at times took up to 18 months to implement (OCO report, 2022). Following resistance from 
unions, advocacy groups and special education academics, the government paused the plan 
to open special education centres, turning its attention to the flaws within the existing Section 
37(a) process, with the aim of expediting the process in compelling a mainstream school to 
open a special class. On 28th June 2022, a resulting Education (Provision in respect of children 
with Special Educational Needs) Act 2022 was brought before government, aiming to reduce 
the lengthy 18-month process to six-to-eight weeks, and to enhance the powers of the NCSE 
to liaise with parents and schools in the management and coordination of admission to school. 
This act came into effect less than a month later, on July 25th 2022.

During the same period and as a result of numerous complaints from parents regarding the lack 
of availability of appropriate school places within their local community for their children with 
SEND, the Ombudsman for Children in the Republic of Ireland published a report titled “Plan for 
Places – Forward Planning for the Provision of Schools Places for Children with Special Educational 
Needs: A Children’s Rights Issue” in June 2022. In his general comment, the Ombudsman Dr. 
Niall Muldoon stated that “if the DES continues to generate solutions that contain some element 
of separation, then it will become increasingly difficult to unwind them in the future, regardless 
of what the NCSE’s policy advice recommends” (OCO Report, 2022, p. 6).

Making eight key recommendations, the OCO highlighted the challenges with existing domestic 
legislation in light of the UNCRPD (2006). The Republic of Ireland’s EPSEN Act 2004 Section 2(b) 
states that children with SEND “shall be educated in an inclusive environment with children 
who do not have such needs, unless to do so would be inconsistent with the effective provision 
of education for children with whom the child is to be educated” [emphasis added]. The OCO 
recommended removing that qualification from Section 2(b), and to either commence or 
revise Sections 3–13 to ensure IEPs are “rights-based, child centred and inclusive” (OCO 2022, 
p. 71). In a concluding comment, he stated that “the segregation of children with SEND who 
are not able to integrate into the standardised school setting has led to the emergence of a 
dysfunctional parallel system, which the DE needs to dismantle” (OCO, 2022, p. 66). The lack 
of robust domestic inclusive education legislation has also impacted upon transition planning 
within and beyond the education system.

CRITIQUE OF IMPLEMENTATION OF TRANSITION PLANNING LEGISLATION 
AND POLICY IN THE REPUBLIC OF IRELAND

The importance of planning for students with disabilities has been identified as critical in supporting 
transitions (Scanlon & Doyle, 2018, 2021). Without dedicated underpinning legislation in the 
Republic of Ireland, transition planning is compounded by additional challenges of a segregated 
system, role ambiguity and lack of appropriate guidance provision identified in mainstream post 
primary schools in the Republic of Ireland (Aston et al., 2021; Banks et al., 2022). While there are 
relatively high levels of students with SEND accessing mainstream education at primary level, 
many students with intellectual disabilities are transferring from mainstream primary school to 
special schools on reaching post-primary age (McConkey et al., 2016). This may be attributed to 
an increase in curricular demands associated with post-primary education (Buchner et al., 2021).

In the Republic of Ireland, the post-primary education system includes a three-year Junior Cycle 
and a two-to-three-year Senior Cycle, with continuous assessment and terminal examinations 
at the end of each cycle. Until 2015, there was no recognised formal curriculum designed 
specifically for learners with SEND in the Republic of Ireland. However, the introduction of the 
Junior Cycle Framework (2015) represented a momentous shift towards inclusion, formalising and 
recognising achievement at varying levels. The National Council for Curriculum and Assessment 
(NCCA) created specific, dedicated and age-appropriate curricula for students aged 12–15 with 
mild to moderate intellectual disabilities, and for those with moderate, severe or profound 
intellectual disabilities, for those three years of Junior Cycle. The Level One and Level Two learning 
programmes supported person-centred curricular planning, allowing students to access learning 
outcomes relevant to their profile and be awarded formal certification like their neurotypical peers.

Notwithstanding this progressive shift, the lack of a similar curriculum at Senior Cycle continues to 
be a major barrier (Aston et al., 2021). The current Senior Cycle is overly focused towards higher 
education entry and does not provide alternative pathways for those with SEND (Smyth et al., 2019). 
There are few options available to students to bridge qualification gaps between their Junior Cycle 
qualification and those needed for entry to further and higher education (Scanlon & Doyle, 2018).
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Additional barriers prevail for students attending special schools, which are designated as 
primary schools in the Republic of Ireland, yet supporting students typically aged 4–18 years. 
As a designated primary school, special schools have one class teacher per group of students. 
Unlike mainstream post-primary education where students access specialised subject teachers 
throughout the day, there is a limited curricular offering in special schools as there is little or no 
access to specialised subject teachers or appropriate senior cycle curriculum (Smyth et al., 2019).

Unlike in England and America, post-school transition planning is only referenced minimally within 
existing Irish legislation. Outlined in EPSEN Act 2004 (s 15, p. 20), transition planning is framed as 
an activity that shall commence when “the child’s attaining such age as the principal or organiser 
considers appropriate”. While it outlines that the voice of the learner should be captured, along 
with the views of the parents, and that the action steps to be taken should honour the wishes 
of the learner, as there has not been full commencement of the EPSEN Act 2004, it has no legal 
force and there is no legal requirement on schools to create or implement these plans.

The voice of children and their participation in decision-making, as outlined in Article 12 of the 
UNCRC and Article 7(3) of the UNCRPD, are tentatively referenced within Irish education policy 
also. For example, the NCSE Guidelines on the IEP Process (2006) state that, where appropriate, 
the child should be supported by a ‘sympathetic adult’ to engage in the education planning 
process. However, it stipulates that this should occur only towards the end of the process and 
in the final sign off of the plan, therefore limiting meaningful engagement in decision-making.

The combination of the lack of requirement on schools to provide IEPs for their students, and 
the narrow view of participation and autonomy in decision-making illustrated through the 
NCSE IEP Guidelines, leads to a ripple effect on participation levels on the ground in terms of 
student IEP involvement in schools. Research has identified that students with SEND in Irish 
schools have minimal levels of participation in their IEP meetings, with participation typically 
being the exception rather than the norm (Ní Bhroin et al., 2016; Rose et al., 2012).

Despite the statutory requirement on all schools to provide “access to appropriate guidance” 
counselling to support post-school transition planning, under the Education Act 1998 Section 
9(c) and unlike mainstream post-primary schools, special schools are not allocated guidance 
counsellors. A review of guidance provision undertaken on behalf of the Irish government in 
2019, identified that special school teachers often undertake this “as part of their ongoing work” 
without formal qualifications or access to training and recommended the need for enhanced 
guidance training and CPD for this cohort of teachers (Indecon, 2020, p. vi).

As a result of the lack of access to guidance counsellors and teachers filling the transition 
preparation gap, the final transition process from special schools is typically led by an 
Occupational Guidance Officer appointed by the Health Service Executive (HSE), which results 
in segregated health-funded services still being the dominant option (McConkey et al., 2017; 
Gillan & Coughlan, 2010). Transition planning is further compounded by low levels of parental 
aspiration and awareness of alternative options to health-funded services (Gillan & Coughlan, 
2010; McConkey et al., 2017), with a particular fear of loss of financial supports (Scanlon & 
Doyle, 2018) should students opt for an alternative, i.e., mainstream option. With increasing 
numbers of students with mild intellectual disabilities attending special schools (McConkey et 
al., 2016), the access routes to further and higher education and the labour market have been 
identified as being more limited than for students attending mainstream education (Union of 
Equality: Strategy for the Rights of Persons with Disabilities 2021–2030).

In an effort to increase access to further and higher education in the Republic of Ireland, recent 
decades have seen the introduction of a number of schemes, including the Disability Access 
Route to Education (DARE) scheme. This scheme allows young people experiencing educational/
economic disadvantage and/or disability to apply to third level using a reduced points entry 
system. This aimed to overcome the barrier of the competitive nature of access to third level in 
the Republic of Ireland and led to participation rates for those with disabilities generally rising 
to 12.4% (of new entrants) in 2020/2021 (HEA, 2022).

Despite these achievements generally for people with disabilities, people with intellectual 
disabilities are still significantly under-represented (HEA, 2022). System-level barriers continue 
to prevail and the initiatives, funds, and access schemes, e.g., DARE, available to other students 
with SEND, are not currently available to people with intellectual disabilities. Recent research 
shows only 6% of those with intellectual disabilities have a third-level qualification (Kelly & 
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Maître, 2021). Acknowledging this, the Minister for Further and Higher Education in the Republic 
of Ireland, Simon Harris, in 2022 launched the Government’s fourth National Access Plan 2022–
2028. Building on its predecessors in striving to create an ‘inclusive, diverse higher education 
sector’, it specifically identifies students with intellectual disabilities as a priority under-
represented group (Harris, 2022). Ring-fencing €12 million in funding by 2025 for third-level 
educational institutions in order to provide more inclusive campuses for people with intellectual 
disabilities and autism, the plan recognises the challenges in transitioning from second level 
education and called for universities to submit proposals for creating new pathways into third-
level education, to increase participation rates of people with intellectual disabilities or autism.

Aiming to increase its target from 12.4% to 16% participation rate of people with disabilities 
generally, the plan acknowledges the lack of accurate data gathering in the Republic of Ireland 
in relation to learners with intellectual disabilities participation rates. Therefore, specific targets 
on participation for this cohort remain vague. The National Ability Support System, a national 
database responsible for recording information on disability-related services, reports only 0.6% 
of those with intellectual disabilities engaged in third level education, compared to 6.2% in 
rehab training (NASS, 2019). To see a meaningful increase in those with intellectual disabilities 
accessing third level education, a highly accurate database will need to be maintained, tracking 
pathways out of special and mainstream post-primary schools.

In response to this, the NCSE commissioned the Economic and Social Research Institute (ESRI) 
to undertake the “Mapping and tracking of students with SEN after they leave school” in 2022. 
This longitudinal study is expected to demonstrate students’ post-school destinations, factors 
that impacted decisions, their experiences of different pathways, views of key stakeholders 
of current provision and lessons to be learned regarding future planning for service provision. 
Aligning with the themes of equality of access, the recently published Inclusive National Higher 
Education Forum (INHEF) Strategic Plan (2022), set out goals which include promoting the 
awareness of higher education as a realistic destination for those with intellectual disabilities 
among parents, school staff and individuals themselves, as well as highlighting the contribution 
that people with intellectual disabilities can make to society through accessing higher education.

CONCLUSION
The purpose of this position paper was to outline key policies and legislation underpinning 
post-school transition practices for people with disabilities in the Republic of Ireland. Through 
examination of how inclusive education policy and legislation situates post-school transition 
planning within a human rights framework in international legislation, it can be clearly identified 
that transition planning has been and continues to be rooted in international inclusive education 
legislation. The Republic of Ireland has been influenced by this international human rights and 
inclusion movement through development of domestic policy and legislation for post-school 
transition. While implementation of these policies and legislation have resulted in some tangible 
progress for people with disabilities generally, individuals with intellectual disabilities continue 
to be underrepresented and unsupported by legislation and policy to access transition planning 
and pathways to further and higher education and employment. As the Republic of Ireland 
continues to operate a largely segregated education system at primary and post-primary levels, 
access routes to post-secondary education and progression to employment are more limiting 
for those with intellectual disabilities. Without dedicated transition planning legislation, similar 
to that in England and America, the Republic of Ireland will continue to have low participation 
rates in further and higher education and employment, particularly for individuals with 
intellectual disabilities. As this was a position paper, there are limitations in terms of scope of 
discussion. However, future work could identify post-school transition planning practices at an 
international and domestic level and outcomes for those in receipt of such plans.

DATA ACCESSIBILITY STATEMENT
Data analysis was performed on previously published articles which are listed in the References.

ACKNOWLEDGEMENTS
Thank you to my PhD supervisors for their support in guiding this article.



10Connolly  
International Journal 
of Educational and Life 
Transitions  
DOI: 10.5334/ijelt.42

COMPETING INTERESTS
The author has no competing interests to declare.

AUTHOR CONTRIBUTIONS
The article was authored by the single author listed, with some editorial guidance from the PhD 
supervisors.

EDITORIAL AND PEER REVIEW INFORMATION
Editor(s): Dr Elizabeth F.S. Hannah

Reviewer(s): Dr William Barlow & Anonymous Reviewer

AUTHOR AFFILIATION
Leanne Connolly, PhD Candidate  orcid.org/0000-0002-7623-583X 
Assistant Professor in Inclusive and Special Education, Dublin City University, Ireland

REFERENCES
AHEAD. (2020). The WAM programme statistics 2020. https://www.ahead.ie/userfiles/files/shop/free/

TheWAMProgrammeStatistics2020_spreads.pdf

Americans With Disabilities Act of 1990, 42 U.S.C. § 12101 et seq. (1990). https://www.ada.gov/pubs/

adastatute08.htm

AsIAm. (2022, June 1). Appropriate school place survey results. https://asiam.ie/wp-content/

uploads/2022/06/Survey-Results.pdf

Aston, D., Banks, J., & Shevlin, M. (2021). Post-school transitions for students with intellectual disabilities 

in the Republic of Ireland. Trinity College Dublin. http://www.tara.tcd.ie/handle/2262/94978

Banks, J., Aston, D., & Shevlin, M. (2022). Falling between two stools? Post-secondary transition planning 

for students with intellectual disabilities in the Republic of Ireland. International Perspectives on 

Inclusive Education, 18, 143–158. DOI: https://doi.org/10.1108/S1479-363620220000018011

Bowe, R., Ball, S., & Gold, A. (1992). Reforming Education and Changing Schools: Case studies in policy 

sociology. Routledge.

Briscoe, K., & Department of Health. (1968). Report [of the] Commission of Inquiry on Mental Handicap: 

1965. Commission of Inquiry on Mental Handicap.

Buchner, T., Shevlin, M., Donovan, M. A., Gercke, M., Sitka, J., Janyskova, K., … Corby, D. (2021). Same 

progress for all? Inclusive education, the United Nations Convention on the Rights of Persons with 

Disabilities and students with intellectual disabilities in European countries. Journal of Policy and 

Practice in Intellectual Disabilities, 18(1), p. 7–22. DOI: https://doi.org/10.1111/jppi.12368

Casey, C., O Sullivan, M., Flanagan, S., & Doyle, A. (2019). National Ability Supports System (NASS) Bulletin. 

Health Research Board. https://www.lenus.ie/bitstream/handle/10147/628373/NASS_Bulletin_2019.

pdf?sequence=1&isAllowed=y

Children and Families Act. (2014). United Kingdom. https://www.legislation.gov.uk/ukpga/2014/6/

contents/enacted

Constitution of Ireland. (1937). https://irishstatutebook.ie/eli/cons/en/html

Department of Education. (1984). Programme for Action in Education, 1984–1987.

Department of Education and Skills. (2015). Framework for Junior Cycle. https://gov.ie/en/publication/

aed00b-framework-for-Junior-cycle/

Department of Education and Skills. (2020). Indecon review of career guidance. https://www.gov.ie/en/

publication/01ce11-indecon-review-of-career-guidance/

Department of Education and Skills. (2022). Education (provision in respect of children with special 

educational needs) Act. Government of Ireland. https://data.oireachtas.ie/ie/oireachtas/act/2022/22/

eng/enacted/a2222.pdf

Department for Education & Department of Health. (2015). Special educational needs and disability 

code of practice: 0 to 25 years: Statutory guidance for organisations which work with and support 

children and young people who have special educational needs or disabilities. https://assets.publishing.

service.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_

Practice_January_2015.pdf 

Disability Act, Pub. L. No. 14. (2005). https://www.irishstatutebook.ie/eli/2005/act/14/enacted/en/html

Education Act, Pub. L. No. 51. (1998). https://www.irishstatutebook.ie/eli/1998/act/51/enacted/en/print.html

https://orcid.org/0000-0002-7623-583X
https://orcid.org/0000-0002-7623-583X
https://www.ahead.ie/userfiles/files/shop/free/TheWAMProgrammeStatistics2020_spreads.pdf
https://www.ahead.ie/userfiles/files/shop/free/TheWAMProgrammeStatistics2020_spreads.pdf
https://www.ada.gov/pubs/adastatute08.htm
https://www.ada.gov/pubs/adastatute08.htm
https://asiam.ie/wp-content/uploads/2022/06/Survey-Results.pdf
https://asiam.ie/wp-content/uploads/2022/06/Survey-Results.pdf
http://www.tara.tcd.ie/handle/2262/94978
https://doi.org/10.1108/S1479-363620220000018011
https://doi.org/10.1111/jppi.12368
https://www.lenus.ie/bitstream/handle/10147/628373/NASS_Bulletin_2019.pdf?sequence=1&isAllowed=y
https://www.lenus.ie/bitstream/handle/10147/628373/NASS_Bulletin_2019.pdf?sequence=1&isAllowed=y
https://www.legislation.gov.uk/ukpga/2014/6/contents/enacted
https://www.legislation.gov.uk/ukpga/2014/6/contents/enacted
https://irishstatutebook.ie/eli/cons/en/html
https://gov.ie/en/publication/aed00b-framework-for-Junior-cycle/
https://gov.ie/en/publication/aed00b-framework-for-Junior-cycle/
https://www.gov.ie/en/publication/01ce11-indecon-review-of-career-guidance/
https://www.gov.ie/en/publication/01ce11-indecon-review-of-career-guidance/
https://data.oireachtas.ie/ie/oireachtas/act/2022/22/eng/enacted/a2222.pdf
https://data.oireachtas.ie/ie/oireachtas/act/2022/22/eng/enacted/a2222.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
https://www.irishstatutebook.ie/eli/2005/act/14/enacted/en/html
https://www.irishstatutebook.ie/eli/1998/act/51/enacted/en/print.html


11Connolly  
International Journal 
of Educational and Life 
Transitions  
DOI: 10.5334/ijelt.42

Education for Persons with Special Educational Needs Act [EPSEN] No. 30 (2004). http://www.

irishstatutebook.ie/eli/2004/act/30/enacted/en/html

Education (Admission to Schools) Act. (2018). https://irishstatutebook.ie/eli/2018/act/14/enacted/en/print

Education for all Handicapped Children Act. (1975). United States of America. https://sites.ed.gov/idea/

IDEA-History#:~:text=On%20November%2029%2C%201975%2C%20President,and%20locality%20

across%20the%20country

Equal Status Act, Pub. L. No. 8. (2000). http://www.irishstatutebook.ie/eli/2000/act/8/enacted/en/html

Equality Act. (2010). United Kingdom. https://www.legislation.gov.uk/ukpga/2010/15/contents

European Commission. (2021). Union of Equality: Strategy for the Rights of Persons with 

Disabilities 2021–2030. Luxembourg Publications Office. https://ec.europa.eu/social/main.

jsp?catId=738&langId=en&pubId=8376&furtherPubs=yes

Gillan, D., & Coughlan, B. (2010). Transition from Special Education into Postschool Services for Young 

Adults with Intellectual Disability: Irish Parents’ Experience. Journal of Policy and Practice in 

Intellectual Disabilities, 7(3), 196–203. DOI: https://doi.org/10.1111/j.1741-1130.2010.00265.x

Government of Ireland. (1980). White Paper on Educational Development: Laid by the Government Before 

Each House of the Oireachtas. Stationery Office, Dublin.

Government of Ireland. (1992). Education for a Changing World: Green Paper on Education. https://gov.ie/

en/publication/a7aa10-education-for-a-changing-world-green-paper/

Harris, S. (2022). Forward. In Government of Ireland. (2022). National Access Plan: A strategic access 

plan for equity of access, participation and success in higher education, 2022–2028. (p.3). https://

assets.gov.ie/232979/61217619-ccca-4336-84b8-e6038ce57f09.pdf

Heyer, K. (2021). What is a human right to inclusive education? The promises and limitations of the 

CRPD’s inclusion mandate. In A. Kopfer, J.J.W. Powell & R. Zahnd (Eds.), International Handbook of 

Inclusive Education (pp. 45–57). Verlag Barbara Budrich. DOI: https://doi.org/10.2307/j.ctv1f70kvj.5

Higher Education Authority. (2022). National Access Plan; A Strategic Action Plan for Equality of Access, 

Participation and Success in Higher Education 2022–2028. https://www.gov.ie/en/publication/b156c-

national-access-plan-2022-to-2028/

Higher Education Authority. (n.d.). Fund for Students with Disabilities. https://hea.ie/policy/access-policy/

fund-for-students-with-disabilities/

Inclusive National Higher Education Forum (INHEF). (2022). Strategic Plan 2022- Inclusive Higher 

Education – The challenges and opportunities for transformative policy development. http://inhef.ie/

wp-content/uploads/2022/09/INHEF-Strategic-Plan_22.pdf

Individuals with Disabilities Education Act. (2004). United States of America. https://sites.ed.gov/

idea/about-idea/#:~:text=The%20Individuals%20with%20Disabilities%20Education,related%20

services%20to%20those%20children

Irish Times. (2022, June 25). Government plans ‘special education centres’ as emergency response to 

shortage of appropriate school places. https://www.irishtimes.com/ireland/education/2022/05/25/

government-plans-special-education-centres-as-emergency-response-to-shortage-of-appropriate-

school-places/

Kelly, E., & Maître, B. (2021). Identification Of Skills Gaps Among Persons with Disabilities and Their 

Employment Prospects. Economic and Social Research Institute. DOI: https://doi.org/10.26504/sustat107

Kenny, N., McCoy, S., & Mihut, G. (2020). Special education reforms in Ireland: Changing systems, 

changing schools. International Journal of Inclusive Education, 1–20. DOI: https://doi.org/10.1080/13

603116.2020.1821447

McConkey, R., Kelly, C., Craig, S., & Shevlin, M. (2016). A decade of change in mainstream education for 

children with intellectual disabilities in the Republic of Ireland. European Journal of Special Needs 

Education, 31(1), 96–110. DOI: https://doi.org/10.1080/08856257.2015.1087151

McConkey, R., Kelly, F., Craig, S., & Keogh, F. (2017). A longitudinal study of post-school provision for Irish 

school-leavers with intellectual disability. British Journal of Learning Disabilities, 45(3), 166–171. DOI: 

https://doi.org/10.1111/bld.12190

Moloney, C., de Bhailis, C., Kennan, D., Kealy, C., Quinlivan, S., Flynn, E., & Phiri, J. (2021). Mind the Gap: 

Barriers to the realisation of the rights of children with disabilities in Ireland. Galway: National University 

of Ireland. https://www.oco.ie/app/uploads/2021/03/MindTheGap_OCO_NUIG_Disability_Report.pdf

Murphy, M., Thompson, S., Doyle, D. M., & Ferri, D. (2022). Inclusive education and the law in Ireland. 

International Journal of Law in Context, 1–21. DOI: https://doi.org/10.1017/S1744552322000180

National Office for Equity of Access to Higher Education, Higher Education Authority. (2005). 

Achieving equity of access to higher education in Ireland action plan 2005–2007. https://hea.ie/assets/

uploads/2017/06/National-Action-Plan-2005-2007.pdf

National Office for Equity of Access to Higher Education, Higher Education Authority. (2008). National 

Plan for Equity of Access to Higher Education 2008–2013. https://hea.ie/assets/uploads/2017/06/

National-Plan-for-Equity-of-Access-to-Higher-Education.pdf

NCSE. (2006). Guidelines on the individual education plan process. https://ncse.ie/wp-content/

uploads/2014/10/final_report.pdf

http://www.irishstatutebook.ie/eli/2004/act/30/enacted/en/html
http://www.irishstatutebook.ie/eli/2004/act/30/enacted/en/html
https://irishstatutebook.ie/eli/2018/act/14/enacted/en/print
https://sites.ed.gov/idea/IDEA-History#:~:text=On%20November%2029%2C%201975%2C%20President,and%20locality%20across%20the%20country
https://sites.ed.gov/idea/IDEA-History#:~:text=On%20November%2029%2C%201975%2C%20President,and%20locality%20across%20the%20country
https://sites.ed.gov/idea/IDEA-History#:~:text=On%20November%2029%2C%201975%2C%20President,and%20locality%20across%20the%20country
http://www.irishstatutebook.ie/eli/2000/act/8/enacted/en/html
https://www.legislation.gov.uk/ukpga/2010/15/contents
https://ec.europa.eu/social/main.jsp?catId=738&langId=en&pubId=8376&furtherPubs=yes
https://ec.europa.eu/social/main.jsp?catId=738&langId=en&pubId=8376&furtherPubs=yes
https://doi.org/10.1111/j.1741-1130.2010.00265.x
https://gov.ie/en/publication/a7aa10-education-for-a-changing-world-green-paper/
https://gov.ie/en/publication/a7aa10-education-for-a-changing-world-green-paper/
https://assets.gov.ie/232979/61217619-ccca-4336-84b8-e6038ce57f09.pdf
https://assets.gov.ie/232979/61217619-ccca-4336-84b8-e6038ce57f09.pdf
https://doi.org/10.2307/j.ctv1f70kvj.5
https://www.gov.ie/en/publication/b156c-national-access-plan-2022-to-2028/
https://www.gov.ie/en/publication/b156c-national-access-plan-2022-to-2028/
https://hea.ie/policy/access-policy/fund-for-students-with-disabilities/
https://hea.ie/policy/access-policy/fund-for-students-with-disabilities/
http://inhef.ie/wp-content/uploads/2022/09/INHEF-Strategic-Plan_22.pdf
http://inhef.ie/wp-content/uploads/2022/09/INHEF-Strategic-Plan_22.pdf
https://sites.ed.gov/idea/about-idea/#:~:text=The%20Individuals%20with%20Disabilities%20Education,related%20services%20to%20those%20children
https://sites.ed.gov/idea/about-idea/#:~:text=The%20Individuals%20with%20Disabilities%20Education,related%20services%20to%20those%20children
https://sites.ed.gov/idea/about-idea/#:~:text=The%20Individuals%20with%20Disabilities%20Education,related%20services%20to%20those%20children
https://www.irishtimes.com/ireland/education/2022/05/25/government-plans-special-education-centres-as-emergency-response-to-shortage-of-appropriate-school-places/
https://www.irishtimes.com/ireland/education/2022/05/25/government-plans-special-education-centres-as-emergency-response-to-shortage-of-appropriate-school-places/
https://www.irishtimes.com/ireland/education/2022/05/25/government-plans-special-education-centres-as-emergency-response-to-shortage-of-appropriate-school-places/
https://doi.org/10.26504/sustat107
https://doi.org/10.1080/13603116.2020.1821447
https://doi.org/10.1080/13603116.2020.1821447
https://doi.org/10.1080/08856257.2015.1087151
https://doi.org/10.1111/bld.12190
https://www.oco.ie/app/uploads/2021/03/MindTheGap_OCO_NUIG_Disability_Report.pdf
https://doi.org/10.1017/S1744552322000180
https://hea.ie/assets/uploads/2017/06/National-Action-Plan-2005-2007.pdf
https://hea.ie/assets/uploads/2017/06/National-Action-Plan-2005-2007.pdf
https://hea.ie/assets/uploads/2017/06/National-Plan-for-Equity-of-Access-to-Higher-Education.pdf
https://hea.ie/assets/uploads/2017/06/National-Plan-for-Equity-of-Access-to-Higher-Education.pdf
https://ncse.ie/wp-content/uploads/2014/10/final_report.pdf
https://ncse.ie/wp-content/uploads/2014/10/final_report.pdf


12Connolly  
International Journal 
of Educational and Life 
Transitions  
DOI: 10.5334/ijelt.42

NCSE. (2019). Policy Advice on Special Schools and Classes: An Inclusive Education for an Inclusive Society? 

Progress Report. https://ncse.ie/wp-content/uploads/2019/11/Progress-Report-Policy-Advice-on-

Special-Schools-Classes-website-upload.pdf

NCSE. (n.d.). Is a fully inclusive school system right for Ireland? https://ncse.ie/is-a-fully-inclusive-school-

system-right-for-ireland

Ní Bhroin, O., King, F., & Prunty, A. (2016). Teachers’ Knowledge and Practise Relating to the Individual 

Education Plan and Learning Outcomes for Pupils with Special Educational Needs. Special Needs 

Education, 22(9), 78–90.

O’Donoghue v. Minister for Health. [1996] 2 IR 20 (27th May, 1993).

Ombudsman for Children’s Office. (2022). Forward planning for the provision of school places for 

children with special educational needs: A children’s rights issue. https://www.oco.ie/library/

plan-for-places-forward-planning-for-the-provision-of-schools-places-for-children-with-special-

educational-needs-a-childrens-rights-issue/

Rehabilitation Act. (1973). United States of America. https://www2.ed.gov/policy/speced/reg/narrative.html

Rose, R., Shevlin, M., Winter, E., & O’Raw, P. (2010). Special and inclusive education in the Republic of 

Ireland: Reviewing the literature from 2000 to 2009. European Journal of Special Needs Education, 

25(4), 359–373. DOI: https://doi.org/10.1080/08856257.2010.513540

Rose, R., Shevlin, M., Winter, E., O’Raw, P., & Zhao, Y. (2012). Individual Education Plans in the Republic 

of Ireland: an emerging system. British Journal of Special Education, 39(3), p.110. DOI: https://doi.

org/10.1111/j.1467-8578.2012.00548.x

Scanlon, G., & Doyle, A. (2018). Progressing accessible supported transitions to employment (PASTE): 

Navigating the transition from school – Voices of young people and parents. DOI: https://doi.

org/10.13140/RG.2.2.12525.64489

Scanlon, G., & Doyle, A. (2021). Transition stories: Voices of school leavers with intellectual disabilities. 

British Journal of Learning Disabilities, 49(4), 456–466. DOI: https://doi.org/10.1111/bld.12433

Smyth, E., McCoy, S., & Banks, J. (2019). Student, teacher and parent perspectives on senior cycle 

education. Economic and Social Research Institute. DOI: https://doi.org/10.26504/rs94.pdf

Swan, D. (2000). From Exclusion to Inclusion. http://frontline-ireland.com/fromexclusion-to-inclusion/

The Journal. (2022, May 31). Government urged to confirm ‘special education centres’ no longer being 

considered. https://www.thejournal.ie/special-education-centres-proposal-government-5778854-

May2022/?utm_source=twitter_short

UNESCO. (1994). The salamanca statement and framework for action on special needs education. 

UNESCO Publishing. https://www.europeanagency.org/sites/default/files/salamanca-statement-and-

framework.pdf

United Nations Convention on the Rights of the Child, November 20, 1989, https://www.ohchr.org/en

United Nations Convention on the Rights of Persons with Disabilities, December 13, 2006, https://www.

ohchr.org/en/hrbodies/crpd/pages/conventionrightspersonswithdisabilities.aspx

Universities Act. (1997). https://www.irishstatutebook.ie/eli/1997/act/24/enacted/en/html

TO CITE THIS ARTICLE:
Connolly, L. (2023). Key Policies 
and Legislation Underpinning 
Post-School Transition Practices 
for People with Disabilities 
in the Republic of Ireland. 
International Journal of 
Educational and Life Transitions, 
2(1): 18, pp. 1–12. DOI: https://
doi.org/10.5334/ijelt.42

Submitted: 10 October 2022  
Accepted: 21 May 2023  
Published: 02 August 2023

COPYRIGHT:
© 2023 The Author(s). This is an 
open-access article distributed 
under the terms of the Creative 
Commons Attribution 4.0 
International License (CC-BY 
4.0), which permits unrestricted 
use, distribution, and 
reproduction in any medium, 
provided the original author 
and source are credited. See 
http://creativecommons.org/
licenses/by/4.0/.

International Journal of 
Educational and Life Transitions 
is a peer-reviewed open access 
journal published by Ubiquity 
Press.

https://ncse.ie/wp-content/uploads/2019/11/Progress-Report-Policy-Advice-on-Special-Schools-Classes-website-upload.pdf
https://ncse.ie/wp-content/uploads/2019/11/Progress-Report-Policy-Advice-on-Special-Schools-Classes-website-upload.pdf
https://ncse.ie/is-a-fully-inclusive-school-system-right-for-ireland
https://ncse.ie/is-a-fully-inclusive-school-system-right-for-ireland
https://www.oco.ie/library/plan-for-places-forward-planning-for-the-provision-of-schools-places-for-children-with-special-educational-needs-a-childrens-rights-issue/
https://www.oco.ie/library/plan-for-places-forward-planning-for-the-provision-of-schools-places-for-children-with-special-educational-needs-a-childrens-rights-issue/
https://www.oco.ie/library/plan-for-places-forward-planning-for-the-provision-of-schools-places-for-children-with-special-educational-needs-a-childrens-rights-issue/
https://www2.ed.gov/policy/speced/reg/narrative.html
https://doi.org/10.1080/08856257.2010.513540
https://doi.org/10.1111/j.1467-8578.2012.00548.x
https://doi.org/10.1111/j.1467-8578.2012.00548.x
https://doi.org/10.13140/RG.2.2.12525.64489
https://doi.org/10.13140/RG.2.2.12525.64489
https://doi.org/10.1111/bld.12433
https://doi.org/10.26504/rs94.pdf
http://frontline-ireland.com/fromexclusion-to-inclusion/
https://www.thejournal.ie/special-education-centres-proposal-government-5778854-May2022/?utm_source=twitter_short
https://www.thejournal.ie/special-education-centres-proposal-government-5778854-May2022/?utm_source=twitter_short
https://www.europeanagency.org/sites/default/files/salamanca-statement-and-framework.pdf
https://www.europeanagency.org/sites/default/files/salamanca-statement-and-framework.pdf
https://www.ohchr.org/en
https://www.ohchr.org/en/hrbodies/crpd/pages/conventionrightspersonswithdisabilities.aspx
https://www.ohchr.org/en/hrbodies/crpd/pages/conventionrightspersonswithdisabilities.aspx
https://www.irishstatutebook.ie/eli/1997/act/24/enacted/en/html
https://doi.org/10.5334/ijelt.42
https://doi.org/10.5334/ijelt.42
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/

