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Ba mhaith linn ar mbuiochas a ghabhail leis na scoileanna cas-staidéir ar
fad a ghlac pairt sa taighde. Gabhaimid buiochas ¢ chroi leis na priomhoidi
agus muinteoirf a thacaigh le heagrl na ngrupai fécais, agus leis na scolairi a
ghlac pairt iontu. Roinn siad a gcuid ama agus a gcuid taithi go flaithidil linn.
Taimid iontach bufoch diobh as a bheith pairteach sa taighde. Gabhann muid
buiochas leis na muinteoiri Gaeilge a chomhlanaigh an suirbhé agus leis na
heagrais ar fad a chabhraigh linn an suirbhé a fhégairt.

Ba mhaith linn & mbuiochas a ghabhail leis an Dr Conor Scully a d’oibrigh
mar chuntoir iardhochtuireachta agus le hEithne Ni Dhubhghaill a d’oibrigh
mar chuntoir taighde ar an tionscadal. Gabhann muid buiochas leis an Dr
Sean Mac Risteaird agus Pearse Ahern ¢ fhoireann SEALBHU a chabhraigh le
gnéithe éagsula den tuarascail. Is mér againn cuidiu ar gCoiste Comhairligh
chomh maith, is iad sin an Dr Gerry Shiel, an tOllamh Emeritus Padraig
O Duibhir agus an Dr Audrey Doyle.

Mile buiochas libh go Iéir.

Ta an leagan Gaeilge den tuarascail ar fail 6 Ich. 1 go Ich. 60. T4 an leagan
Béarla den tuarascail ar fail 6 Ich. 61 go Ich. 122.

« AFMA: Athbhreithniti ar Fhoghlaim agus ar Mheastnt Abhair

* CNCM: An Chomhairle Néisiunta Curaclaim agus MeasUnachta
* F: Freagroir

* MRB: Measunuithe Rangbhunaithe

» PGSS: Praifil Ghnothachtala na Sraithe Soisearal

e T1: Teanga 1 (scoileanna Gaeltachta agus scoileanna/aonaid lan-
Ghaeilge)

* T2: Teanga 2 (scoileanna a fheidhmionn tri mhean an Bhéarla agus ina
muintear an Ghaeilge mar dhara teanga)


https://doras.dcu.ie/31083/
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Is f seo an dara tuarascail eatramhach a bhaineann leis an Athbhreithniu
Leantach ar Chur i bhFeidhm Shonraiochtai Gaeilge na Sraithe Soéisearai (T1
& T2). I mi Mhean Fomhair 2023 choimisitnaigh an Chomhairle Naisiunta
Curaclaim agus Meastnachta (CNCM) foireann taighdeoiri 6 SEALBHU:
Larionad Taighde DCU um Fhoghlaim agus Teagasc na Gaeilge chun tabhairt
faoin taighde seo. Is staidéar tri bliana ata sa taighde ata ag tégail ar na sonrai
a d’eascair 6n Athbhreithnit luath ar chur i bhfeidhm na Sonraiochtai Gaeilge
T1 agus T2 don tSraith Shéisearach (Mac Gearailt & O Duibhir, 2023). Cuirtear
téamai éiritheacha 6 Chéim a D6 (2024/2025) den staidéar tri bliana i lathair
sa tuarascail seo. Is dearadh taighde modhanna measctha ilghnéitheach ata
sa taighde a bhfuil s& mar aidhm aige staidéar agus athbhreithnit leantach a
dhéanamh ar chur i ngniomh Shonraiochtai Gaeilge na Sraithe Soisearai (T1
agus T2) i scoileanna iar-bunleibheil i réimsi an teagaisc, na foghlama agus an
mheasunaithe.

Dirionn an taighde go hairithe ar an leagan de na Sonraiochtai Gaeilge a
foilsiodh i Mean Fémhair 2023. Aithnitear gur proiseas diaidh ar ndiaidh ata
in aon athru curaclaim. Ta sé mar aidhm ag an taighde léargais spéisilla
a thabhairt ar gach gné de na sonraiochtai, agus go n-eascroéidh réitigh
fhéideartha 6 na constaici a thagann chun cinn agus na sonraiochtai & gcur
i ngniomh. Tabharfar aird ar leith ar an taithi atéd ag scoileanna ar an munla
idirdhealaithe don Ghaeilge sa tSraith Shéisearach, chomh maith leis na
hathruithe sa chleachtas a d’eascair 6 Chreat na Sraithe Sdéisearai (2015).
Tabharfaidh an taighde |éargais ar an tionchar a bhi ag na hathruithe a
cuireadh i bhfeidhm ag eascairt 6n aiseolas 6n Athbhreithnil Luath.

Bailiodh sonrai cailiochttla agus cainniochttla ag Céim a D6 den taighde.
Bailiodh sonrai ¢ shuirbhé naisitnta anaithnid le muinteoiri Gaeilge (n=296).
Chomhlanaigh 266 muinteoirf i suiomhanna scoile T2 agus 30 muinteoiri i
scoileanna T1 an suirbhé. Bhi meascan de cheisteanna dinta agus ceisteanna
oscailte sa suirbhé agus mar sin ta saibhreas sna torthai a chuirtear i lathair.
Bailiodh sonrai chomh maith 6 ghrupai focais le scoléiri a bhi sa dara bliain
(n=137) sa 12 scoil chas-staidéir ata ag glacadh pairt sa taighde. Ghlac 58
scolairfl T1 agus 79 scolairi T2 péirt sna grupai focais a reachtaladh ar lathair na
scoileanna.

Bhi réimse scoileanna pairteach sa taighde a bhi ionadaioch ar chinealacha
éagsula scoileanna mar shampla - scoileanna beaga, scoileanna mora,
scoileanna aonghnéis, scoileanna measctha, scoileanna DEIS, scoileanna
tuaithe, scoileanna uirbeacha agus scoileanna priobhaideacha. Bhi tri scoil
Ghaeltachta, dha Ghaelcholaiste agus iar-bhunscoil amhain ina raibh sruth
lan-Ghaeilge (scoil ina bhfuil roinnt dbhar & dteagasc tri Ghaeilge) san aireamh
sna scoileanna T1. Tugtar spléachadh san achoimre fheidhmeach ar chuid de
na morthéamai éiritheacha a thainig chun cinn. Moltar an tuarascail iomlan a
léamh chun breis eolais a fhail.

Bhi cuig chuid sa suirbhé: Cuid a hAon: Eolas Comhthéascuil; Cuid a Do:
Pleandil, Teagasc agus Foghlaim, Measunu agus Tacalochtai; Cuid a Tri: Naisc
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le Priomhscileanna na Sraithe Soisearai agus Cursai Aistrithe; Cuid a Ceathair:
Leasuithe ar na Sonraiochtai 6 Mhean Fémhair 2023 agus Cuid a Cuig: Tuairimi
na Muinteoiri faoi na sonraiochtai. Bhi rogha ag muinteoiri ceist a fhreagairt

né gan i a threagairt. Leiritear an lion muinteoiri a d’fhreagair gach ceist san
anailis i Mir a Tri. Cuirtear na sonrai i lathair mar aon mhorghripa amhain agus
déantar deighilt idir na torthal a bhaineann le scoileanna T1 agus T2 nuair a bhi
éagsulacht léirithe sna sonral.

Bhi 25% de na muinteoiri a freagraiodh a duirt gur Uséid siad torthai
foghlama na sonraiochtai mar threoir don phleanail agus bhi os cionn leath
de na freagroiri den tuairim nach raibh na torthai foghlama soiléir a dhéthain.
Léirigh an anailis go raibh an téacsleabhair agus téacsanna litriochta in Uséaid
mar aiseanna pleanala ag muinteoiri. Ba é an scrudu deiridh ba mho a raibh
tionchar aige ar an bpleanail don teagasc agus don fhoghlaim sa rang.
Tugadh le fios sa suirbhé go raibh scradu deiridh in Usaid mar ais phleanala
don teagasc ag mérchuid (not do mhérchuid) na bhfreagroiri (80%, n=234).
D’fhéadfai a Iéamh ¢ thorthai an tsuirbhé go raibh cultionchar ag an scradu
deiridh ar an bpleanail agus ar an teagasc agus foghlaim sa rang. Léiriodh
fianaise sa suirbhé go raibh muinteoiri ag comhphleanail lena chéile agus ag
roinnt aiseanna le muinteoiri eile taobh istigh agus taobh amuigh den scail.

Maidir leis an teagasc agus foghlaim sa rang, bhi tromlach na bhfreagroiri
den tuairim nach raibh cur i ngniomh na sonraiochtai ag tacu le scolairi
cumas cumarsaide a fhorbairt sa Ghaeilge agus nach raibh déthain ama
acu chun diriu ar labhairt na Gaeilge sa rang. Bhi céatadan ard de fhreagroiri
(79%) a d’aontaigh né a d’aontaigh go mor gur chuir siad béim ni ba mhoé
ar an léitheoireacht agus ar an scribhneoireacht na scileanna labhartha/
idirghniomhaithe cainte ina gceachtanna Gaeilge. Dar leis na rannphairtithe,
bhi an-chuid ama & chaitheamh acu ar an Iéitheoireacht agus ar an
scribhneoireacht mar gheall ar an lion litriochta a bhi le clidach agus toisc
nach bhfuil aitheantas i bhfoirm marcanna suimitheacha ag dul do labhairt na
teanga. Mar sin féin, léirigh na ceisteanna oscailte (Mir a Ceathair) go raibh
straitéisi éagsula in Uséid ag muinteoiri chun deiseanna idirghniomhaithe
cainte a chruthul sa rang, mar shampla, obair bheirte, obair ghrlpa, rol-
imirt, diospoireacht, drama, cur i lathair, ciorcal comhra, ullmhd do Measunu

Rangbhunaithe 2 (MRB 2), cluichi agus taifead gutha. De reir na bhfreagréiri a
bhi ag teagasc i scoileanna T2, bhi roinnt deiseanna ag scolairi an Ghaeilge a
Usaid taobh amuigh den cheacht ag brath ar an scoil. Chruthaigh scéimeanna
tacaiochta don Ghaeilge agus imeachtai scoile deiseanna d’Usaid na teanga
taobh amuigh de na ceachtanna. Leag muinteoiri i gcomhthéacsanna T2 béim
ar na tacaiochtai ata curtha ar fail ag scéimeanna éagsula, mar shampla,

an scéim Gaelbhratach agus an scéim Gaeilge 24. Bhi cur chuige scoile uile

i bhfeidhm chun tacu le cur chun cinn na Gaeilge i scoileanna T1. Tugadh
tacalocht do na scoléirf innitlacht a fhorbairt sa Ghaeilge, agus diriodh aird ar
shaibhreas teanga agus ar chruinneas teanga a fhorbairt i scoileanna T1.

Maidir le hoirilnacht na sonraiochtal do scolairi a bhfuil reéimse cumais iontu,
léirigh mdrchuid de mhuinteoiri an tuairim nach raibh an tsonraiocht oirilinach
do scolairi uile na Gaeilge mar gheall ar an mbéim laidir ata curtha ar scileanna
léitheoireachta agus scribhneoireachta seachas ar scileanna labhartha. Mhol
muinteoiri go geuirfi scrudu cainte ar fail mar chuid den mheasunu suimitheach
sa tSraith Shoéisearach. Bhi siad den tuairim go dtabharfai tacaiocht ni
b'fhearr do scolairi éagsula da mbeadh nios It ama ag dul don Iléitheoireacht/
scribhneoireacht agus nios mé ama ag dul don teanga 6 bhéal. Bhi réimse
leathan de straitéisi idirdhealaithe a gcur i bhfeidhm ag muinteoiri chun tacu
leis na scolairi mar shampla: idirdheall tri cheistiichain, idirdheall tri rogha,
idirdhealu tri ghrapéil (obair ghripa sa rang), idirdheall sna tascanna agus sna
torthal foghlama/hionchais agus idirdheall sa tacaiocht/scaflail.

Léirigh muinteoiri meascan tuairimi faoi na tascanna measunaithe
rangbhunaithe. Mhol cuid de na muinteoiri gur choir go mbeadh marcanna
suimitheacha ag dul déibh. Taobh amuigh de na tascanna MRB, bhi réimse
straitéisi in Usaid ag muinteoiri le measunu a dhéanamh ar labhairt na Gaeilge,
mar shampla: scruduithe cainte, ceistilchain, obair ghrdpa/bheirte agus
taifid fuaime. Mhol muinteoiri go laidir go mbeadh scrddu cainte mar chuid
den mheasunu suimitheach chun: meas a léirid ar an nGaeilge mar theanga
labhartha; spéas a chruthl do labhairt na Gaeilge; na scolairi a ullmhi don
scrudu cainte san Ardteist agus chun tacu leis na scolairi cumas cumarséide a
bhaint amach i labhairt na Gaeilge.



Fiafraiodh de na muinteoiri faoi na tacaiochtai reatha ata ar fail. Bhi cuid de
na muinteoiri a bhi sasta leis na tacaiochtai agus leis an bhforbairt ghairmiuil
ata curtha ar fail. Bhi roinnt muinteoiri den tuairim go bhfailteoidis roimh
bhreis diseanna agus breis forbartha gairmiula chun tacu le cur i ngniomh na
sonraiochtai. Roinn muinteoiri eolas faoi na tacaiochtai a chabhraionn le cur
chun cinn na Gaeilge, mar shampla: aiseanna teagaisc agus acmhainni ar line,
tacaiocht 6 mhuinteoiri eile sa scoil, diseanna ¢ na Meain/ na Meain Shadisialta,
forbairt ghairmidil leaninach agus tacaiocht 6 na heagrais Ghaeilge.

Léirigh na muinteoiri i scoileanna T2 imni faoin leaninachas san aistrit 6n
mbunscoil go dti an iar-bhunscoil. Thainig sé chun solais sa suirbhé go raibh
an-éagsulacht sna caighdeain Ghaeilge a bhi ag scolairi na chéad bhliana
i scoileanna T2. Bhain dushlain leis an difréalt sa chéad bhliain mar gheall
ar na caighdeain éagsula a bhi ag scolairi sa Ghaeilge. Léirigh mérchuid de
fhreagrairi an tuairim nach raibh sonraiochtai na Sraithe Séisearai ag ullmhu
na scolairi d'fhoghlaim na Gaeilge sa tSraith Shinsearach. Maidir leis na naisc
idir na sonraiochtai agus Priomhscileanna Chreat na Sraithe Soisearal, dar
leis na muinteoiri, ba iad ‘a bheith liteartha’ agus ‘obair le dacine eile’ an da
phriomhscil ba mho ar thacaigh cur i ngniomh na sonraiochtai leo.

Ta sé mar aidhm ag an taighde iniichadh a dhéanamh ar thuairimi na
muinteoir( i leith na leasuithe a cuireadh i bhfeidhm i mi Mhean Fémhair 2023.
Bhi mérchuid de mhuinteoiri (66%) sasta leis an laghdu i lion na dtéacsanna
agus bhi mérchuid diobh (68%) sasta go raibh an Phunann Teanga bogtha go
dti an dara bliain. Léirfiodh meascan tuairimi maidir leis an treoir uasdataithe
do thasc MRB 2 (Ag Idirghniomhu tri Ghaeilge). Bhi thartfa aon trian de
mhuinteoiri: a d’aontaigh; nar aontaigh/eastaontaigh; a d’eastaontaigh go
raibh an treoir uasdataithe Usaideach doibh.

Tugadh deis do mhuinteoiri a gcuid tuairimi a roinnt faoi na buanna agus na
dushlain ba mho a bhaineann le cur i ngniomh na sonraiochtai ag deireadh
an tsuirbhé. Ba é a priomhbhua a thainig chun cinn na buanna na litriochta
chun deiseanna foghlama a chur ar fail agus maidir leis an raon téacsanna
ata ar fail. Bhi lion beag muinteoiri (>10) a scriobh go raibh buanna éirithe
ag dul do chur i ngniomh na sonraiochtai sna réimsf seo a leanas: tascanna
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MRB, saoirse an mhuinteora, idirghniomhu agus rannphéirtiocht ghniomhach,
cruthaitheach sa tsonraiocht, an t-athmhachnamh agus féinfheasacht an
fhoghlaimeora agus aitheantas do chainteoiri dichais Gaeilge agus cultdr na
Gaeltachta.

Ba iad na dushlain ba mho a d’aithin na muinteoiri na: labhairt na teanga, an
litrfocht, an scradu deiridh, caighdean Gaeilge na scolairi agus na sonraiochtai
féin. Ar an iomlan, bhi muinteoiri den tuairim nach raibh go leor aitheantais ag
dul don Ghaeilge labhartha agus nach raibh a dhéthain ama acu chun diriu
ar labhairt na teanga. Léirigh cuid de na muinteoiri go raibh an lion litriochta a
bhi le cludach réthrom agus nach raibh an caighdean Gaeilge ag cuid de na
scolairf chun tairbhe a bhaint as an litriocht. Léirigh muinteoiri an tuairim nach
raibh an bhéim ar scileanna Iéitheoireachta agus scribhneoireachta oiriinach
do na scolairi uile. Bhi cuid de na muinteoiri a léirigh mishastacht maidir leis an
easpa soiléireachta a bhaineann leis an scridu deiridh 6 thaobh marcanna de
agus 6 thaobh abhair de. Bhain mérdhushlan le freastal ar an éagsulacht sna
caighdeain Ghaeilge sa chéad bhliain i scoileanna T2 ach go hairithe, agus
léirfiodh imni facin mbearna a shiltear a bhfuil ann idir na caighdeain ag leibhéal
na bunscoile agus ag leibhéal na hiar-bhunscoile. Bhi cuid de na muinteoiri a
d’aithin abhar na sonraiochtai féin mar dhushlan. Ba € an priomh-mholadh a
bhi ag muinteoiri na breis béime a chur ar labhairt na Gaeilge tri spas a chrutht
do sa rang agus tri scradu cainte a chur ar fail.

Bhi cosulachtal agus difriochtal sna tuairimi a roinn na scolairi a bhi ag
freastal ar na scoileanna cas-staidéir T1 agus T2. Bhi na scolairi ar fad d’aon
tuairim gur mhaith leo breis deiseanna a bheith acu chun dirit ar labhairt na
teanga. Nior bhain dushlan leis an aistritt &n mbunscoil go dti an iar-bhunscoil
do na scolairi T1 a ghlac pairt sna grupal fécais 6 thaobh na Gaeilge de. Dar
leis na scolairi sna scoileanna cés-staidéir T2, bhain an-dushlan leis an aistrid
on mbunscoil go dti an iar-bhunscoil mar gheall ar an éagsulacht i gcaighdeain
Ghaeilge na scolairi agus iad ag teacht 6 bhunscoileanna éagsula.
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Thaitin sé leis na scolairi sa da chomhthéacs scoile nuair a bhi deiseanna
acu: a bheith gniomhach san fhoghlaim, an teanga a Usaid agus nuair a
baineadh leas as an teicneolaiocht mar ais. Thug na scolairi samplai de
chuir chuige ghniomhacha agus chruthaitheacha a thug deiseanna doéibh
an Ghaeilge a Usaid, mar shampla, amhrain, danta, cluichi teanga, rél-imirt,
dramaiocht agus obair thionscnaimh.

Bhi cuid de na scolairi ar thaitin staidéar ar na téacsanna litriochta leo, go
hairithe nuair a bhain na téacsanna le habhar suime leo agus bhi an téeama
seo ni ba laidre sna scoileanna céas-staidéir T1. Thuairiscigh cuid de na scolairi
gur chruthaigh na téacsanna éagsula deiseanna doibh forbairt a dhéanamh
ar a geuid Gaeilge maidir le forbairt focléra, eolas ar an gramadach, eolas
ar chanuinti agus saibhrit na Gaeilge. Léirigh scolairi sna scoileanna cas-
staidéir T2 tuairimi ni ba dhidltai faoin litriocht le hais na scolairf i scoileanna
T1. | gcasanna airithe, mhinigh scolairi T2 nach raibh déthain scileanna teanga
acu chun dul'i ngleic leis na téacsanna a phlé agus go raibh orthu sléachta
a fhoghlaim de ghlanmheabhair mar gheall air sin. Dar leis na scolairi { i
gcuid de na scoileanna céas-staidéir T2, bhi modh an aistrilichain in Usaid ag
muinteoiri agus ag scolairi chun tacu le scolairi tuiscint a fhail ar chuid de na
téacsanna. Bhi na scolairi T2 go laidir den tuairim gurbh fhearr leo dirit ar
scileanna cumarséide a fhorbairt sa Ghaeilge agus cheistigh cuid diobh filintas
fhoghlaim na litriochta déibh. Bhi spéis mhoér ag scoléiri T2 a bheith in ann
comhra a bheith acu tri Ghaeilge. Thaitin gearrscannain leis na scoléiri sa da
chomhthéacs scoile.

Bhi cuir chuige spreagula scoile uile i bhfeidhm sna scoileanna cas-staidéir
T1 chun tacu le hisaid na Gaeilge. Cuireadh béim scoile uile ar phointi
gramadai ar leith, agus baineadh leas as prionta sa timpeallacht, acichainteoiri
agus comortais ionscoile chun tacu leis an nGaeilge. D’aithin na scolair
sa Ghaeltacht go raibh an pobal aititil mar ais foghlama doibhsean. Bhi
deiseanna ni ba theoranta ag scolairi T2 an Ghaeilge a Uséid taocbh amuigh
den rang/den scoil. Nuair a bhi deis ag scolairi T1 agus T2 freastal ar chursai
Gaeltachta, chuaigh sin i bhfeidhm go mér orthu cé nach raibh na deiseanna
seo ar fail do gach scolaire. Léirigh scolairi sna scoileanna cas-staidéir T2 gur
bhrea leo da mbeadh breis deiseanna acu an teanga a Usaid. Thainig tabhacht

an mhuinteora maidir le cur chun cinn na Gaeilge chun cinn mar théama i
scoileanna cas-staidéir T2.

Bhi meascan tuairimi ag scolairi T1 maidir le foghlaim na gramadai agus
chuir cuid de na scolairi an-spéis sa ghramadach agus bheith ag foghlaim
faoi na difriochtai idir an Ghaeilge chaighdeanach agus an Ghaeilge
chanunach. Léirigh mérchuid de na scolairi T2 go raibh sé dushlanach orthu
cuimhneamh ar na rialacha gramadai. Bhi scolairi i scoileanna cas-staidéir T1
agus T2 ar aon tuairim go raibh orthu dirit ar scileanna Iéitheoireachta agus
scribhneoireachta sa rang den chuid is m6 mar gheall ar: an am teoranta a bhi
ag dul don Ghaeilge, an lion litrfochta a bhi le clidach agus an scrudu deiridh.
Bhi na scolairi ar fad ar aon intinn gur mhaith leo da mbeadh fécas ni ba mho
ar labhairt na teanga agus da mbeadh nios mé deiseanna acu tabhairt faoi
thascanna gniomhacha. Mhol roinnt scoléiri go geuirfi scrudu cainte ar fail
sa tSraith Shoéisearach. Cheap cuid de na scolairi T1 agus T2 go gcruthdédh
scrudu cainte nios mé deiseanna chun aird a dhirit ar labhairt na teanga agus
gur bhain tabhacht leis sin. Léirigh na scolairi T2 gur mhaith leo a bheith in ann
gnathchumarséid a dhéanamh tri Ghaeilge. Bhi na scolairi ar fad den tuairim
gur bhreé leo da mbeadh nios mé béime ar labhairt na Gaeilge.

Léirigh scoléiri sa da chomhthéacs scoile mishastacht faoi éilimh an
scrudaithe dheiridh agus an éiginnteacht a bhain le habhar an scrudaithe dar
leo. Ni raibh taithi ag méran de na scoléiri ar na tascanna MRB go féill ach
mhol cuid de na scolairi gur chéir go mbeadh marcanna suimitheacha ag dul
doibh mar chuid den scrddu deiridh. Maidir leis an solathar idirdhealaithe T1
agus T2, bhi na scolairi den tuairim gur bhain ciall leis an idirdheall ar bhonn
prionsabail cé gur léirigh cuid de na scolairi sna scoileanna cas-staidéir T1 an
tuairim go raibh siad faoi mhibhuntaiste mar gheall ar an ualach oibre agus
an dushlan a bhaineann le tabhairt faoi shonraiocht T1 sa Ghaeilge agus sa
Bhéarla. Ni mor a thabhairt faoi deara nach bhfuil ach aon sonraiocht amhain
ann don Bhéarla.



Ta téamai éiritheacha 6 Chéim a D6 den taighde curtha i lathair sa tuarascail
seo. Tabharfaidh na sonrai a mbaileofar ag Céim a Tri (2025/2026) Iéargais nios
doimhne ar chur i ngniomh shonraiochtai Gaeilge na Sraithe Soisearai ¢ réimse
nios leithne de rannphairtithe. Baileofar eolas ¢ gheallsealbhdiri Gaeilge sa
chéad chéim eile agus reachtafar grapal focais le muinteoiri agus le scolairi 6n
trii bliain sna scoileanna cas-staidéir. Beidh deis ag tuismitheoiri/caomhnoiri
sna scoileanna cas-staidéir a gcuid tuairimi a roinnt chomh maith.

Achoimre Fheidhmeach
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Mir a hAon

Cuireadh munla solathair idirdhealaithe ar fail do theagasc agus d'fhoghlaim
na Gaeilge sa tSraith Shéisearach in 2017. Rinneadh idirdheald idir na
sonralochtai Gaeilge do scoileanna T2 (is iad sin scoileanna a fheidhmionn tri
mhean an Bhéarla agus ina muintear an Ghaeilge mar dhara teanga) agus do
scoileanna T1 (scoileanna Gaeltachta agus scoileanna/aonaid lan-Ghaeilge)
ag leibhéal na Sraithe Soéisearal. | Mean Fémhair 2023, chun togail ar an méid
a cuireadh i lathair in Athbhreithnia luath ar chur i bhfeidhm na Sonraiochtal
Gaeilge T1 agus T2 don tSraith Shéisearach (Mac Gearailt & O Duibhir, 2023),
choimisiunaigh an Chomhairle Naisiunta Curaclaim agus Measunachta
(CNCM) grupa taighdeoiri 6 SEALBHU: Léarionad Taighde DCU um Fhoghlaim
agus Teagasc na Gaeilge chun tabhairt faoi staidéar agus athbhreithniu
leantach ar chur i ngniomh na sonraiochtai Gaeilge. Cuirtear i lathair na sonrai
taighde a bailiodh ag Céim a D6 den taighde sa tuarascail eatramhach seo.

Is tionscadal taighde tri bliana ata i gceist leis an staidéar seo. Ta sé mar
aidhm ag an taighde staidéar agus athbhreithnid leantach a dhéanamh ar
chur i ngniomh Shonraiochtai Gaeilge na Sraithe Soéisearal (T1 agus T2) in
iar-bhunscoileanna i réimsi an teagaisc, na foghlama agus an mheasunaithe.
Breathndfar go héirithe ar an taithi ata ag scoileanna ar an muanla idirdhealaithe
don Ghaeilge sa tSraith Shoisearach, chomh maith leis na hathruithe sa
chleachtas de bharr Chreat na Sraithe Sdisearai (2015). Baileofar sonrai 6
pheirspictiochtai agus 6 thaithi phairtithe éagsula.

Is iad seo na priomhcheisteanna a threordidh an taighde le linn na dtri bliana:

Mir a hAon: Réamhra

: Reamhra

1. Cad € an taithi ata ag ceannairi scoile, muinteoiri agus scolairi ar chur
i bhfeidhm shonraiochtai Gaeilge na Sraithe Soisearai (T1 & T2) i
réimse an teagaisc, na foghlama agus an mheasunaithe agus cad iad
na tuairimi ata acu ina leith?

2. Cad ¢é an taithi ata ag pairtithe leasmhara ar na tacaiochtai ata ar fail
maidir le cur i bhfeidhm an tsolathair agus na sonraiochtal, agus cé
na constaici, mas ann ddibh, ata ann da chur i bhfeidhm?

3. An dtagann cur i bhfeidhm na sonraiochtai le réasunaiocht agus le
haidhmeanna na sonraiochtai uasdataithe (T1 & T2) don Ghaeilge
sa tSraith Shoisearach, agus leis an gCreat don tSraith Shoisearach
(2015) ar bhonn nios leithne?

Freagraionn na ceisteanna taighde go direach do na critéir a leag an CNCM
sios san iarratas ar thairiscinti. T4 tri chéim sa taighde:

* Céim a hAon 2023/2024: Grupai focais/agallaimh le muinteoirf iar-
bhunscoile Gaeilge agus le ceannairi scoile i scoileanna céas-staidéir.

* Céim a D6 2024/2025: Suirbhé néisiinta ar line do mhuinteoirf iar-
bhunscoile Gaeilge agus grupai focais le scolairi i scoileanna cas-staidéir.

* Céim a Tri 2025/2026: Grupal fécais le scolairi i scoileanna cas-staidéir,
grupai focais/agallaimh le muinteoiri agus gairmithe eile scoile i scoileanna
cas-staidéir, suirbhé anaithnid le tuismitheoiri/caomhndiri i scoileanna
cas-staidéir agus aighneachtal scriofa ¢ phairtithe leasmhara a bheidh
cuireadh faighte acu.



Céim a D6

Céima Tri 2025/2026

Cuirfear tuarascail taighde ar fail don CNCM go bliantuil ag deireadh gach
céime. Tathar ag suil go rachaidh na sonrai taighde a bhailitear chun tairbhe
do chur i ngniomh agus do sholathar Shonraiochtai Gaeilge na Sraithe
Soisearai tri phroiseas an taighde. Ta s€ meaite san iarratas ar thairiscinti gur
choir go gcabhrodh na torthal a eascraionn 6n taighde seo leis an CNCM
cinnti a dhéanamh maidir le cursai curaclaim agus measUnachta, agus go
bhféadfadh an taighde tionchar a imirt ar pholasaithe oideachasula ar bhonn
nios leithe.

Is i seo an dara tuairisc eatramhach. Cuirtear i lathair na sonrai cainniochtula
agus cailiochtula a bailiodh ¢ shuirbhé naisitinta anaithnid le muinteoiri Gaeilge
(n=296). Bhi 266 freagroiri (90%) ag teagasc in iar-bhunscoileanna mean
Bhéarla agus bhi 30 freagroiri (10%) ag teagasc i gcomhthéacs scoile T1.
Déantar cur sios ar na téamai a d’eascair 6 ghrupa fécais le scolairi a bhi sa
dara bliain i 12 scoil chas-staidéir. Bhi scolairi 6 sé scoil T1 (n=58) agus sé
scoil T2 (n=79) pairteach sa taighde. Diriodh ar shampla de scoileanna T1
agus ar shampla de scoileanna T2 le hiniichadh a dhéanamh ar eispéiris na
scolairi sa da chomhthéacs scoile T1 agus T2.

Té cuig mhir sa tuarascail. Is reamhra at4 sa chéad mhir. Déantar cur sios ar
mhodheolaiocht an taighde ag Céim a D6 den taighde sa dara mir. Sa trid mir
cuirtear na téamai a d’eascair 6n suirbhé le muinteoiri i lathair agus déantar
plé orthu. Ta na priomhthéamai a d’eascair 6 na grupa focais le scolairi 6n
dara bliain (n=137) i scoileanna T1 agus T2 léirithe i Mir a Ceathair. Minitear na
chéad chéimeanna eile a bheidh san athbhreithnil leantach ar shonraiochtai
Ghaeilge na Sraithe Soisearai (T1& T2) i Mir a Cuig.



Mir a Do: Modheolaiocht an Taighde

Mir a &6: Modheolaiocht an Taighde

Déantar cur sios sa mhir seo ar mhodheolaiocht an taighde. Minitear
dearadh an taighde agus na céimeanna a glacadh le Cuid a D6 den taighde a
chur i gerich. Tugtar eolas faoin bproéiseas anailise a cuireadh i bhfeidhm ar na
sonrai cainniochtula agus cailiochtula 6n suirbhé; agus ar na sonrai cailiochttla
a d’eascair 6 na grupai fécais le scolairi. Tugtar eolas faoi rannphéirtithe an
taighde ag Céim a Do.

Is taighde modhanna measctha ilghnéitheach ata sa staidéar seo. Bainfear
leas as réimse uirlisi taighde cainniochtula agus cailiochtula leis na ceisteanna
taighde a fhreagairt le linn na dtri bliana den staidéar. Tri leas a bhaint as an
dearadh taighde seo beidh sé d’acmhainn ag an taighde eolas a thabhairt ar
an taithi ata ag scolairi, ag muinteoiri agus ag gairmithe eile scoile ar chur i
ngniomh shonraiochtal Gaeilge na Sraithe Séisearai (T1 agus T2). Tabharfaidh
an taighde seo léargais ar an taithi ata ag pairtithe leasmhara ar na tacaiochtai
ata ar fail maidir leis an solathar agus cur i ngniomh na sonraiochtai, agus
cé na constaici, mas ann daéibh, ata ann don chur i ngniomh. Tabharfar
léargas, chomh maith leis sin, sa taighde seo ar an gcaoi a dtagann cur i
ngniomh na sonraiochtai leis an réasunaiocht agus leis na haidhmeanna ata
ann don leagan uasdataithe de na sonraiochtai Gaeilge (T1 agus T2) (Mean
Fémhair, 2023) ag leibhéal na Sraithe Soisearai agus leis an gCreat don tSraith

Shaisearach (2015) ar bhonn nios leithne. Diriodh ar mhércheist a haon agus
ar mhorcheist a tri ag Céim a D6 den taighde; ba iad sin:

* Cad ¢ an taithi ata ag ceannairi scoile, muinteoiri agus scolairi ar chur i
bhfeidhm shonraiochtal Gaeilge na Sraithe Sdéisearai (T1 agus T2) i réimse
an teagaisc, na foghlama agus an mheasunaithe agus cad iad na tuairimi
ata acu ina leith?

* An dtagann cur i bhfeidhm na sonraiochtal le réasunaiocht agus le
haidhmeanna na sonraiochtai uasdataithe (T1 & T2) don Ghaeilge sa
tSraith Shoisearach, agus leis an gCreat don tSraith Shéisearach (2015) ar
bhonn nios leithne?

Ag Céim a hAon (2023-2024) den taighde (Ni Dhiorbhéain & O’Grady, 2025),
rinneadh iniichadh ar an taithi a bhi ag ceannairi scoile agus ag muinteoiri ar
chur i ngniomh shonraiochtai Gaeilge na Sraithe Soisearai (T1 &T2) agus ar
na tuairimi a bhi acu ina leith. Bailiodh sonrai ¢ agallaimh le ceannairi scoile
(n=18), agus 6 ghrupai focais le muinteoiri (1=42) i 12 scoil chas-staidéir
ar fud na tire. Ag Céim a D¢ den taighde (2024-2025), bailiodh na sonrai
tri shuirbhé anaithnid le muinteoiri iar-bhunscoile Gaeilge (n=296) agus tri
ghrupai fécais le scolairi (n=137) sna 12 scoil chas-staidéir.



https://www.dcu.ie/sites/default/files/inline-files/staidear-agus-athbhreithniu-leantach-ar-chur-i-bhfeidhm-shonraiochtai-gaeilge-na-sraithe-soisearai-t1-t2.pdf

Céim a D6

Bhi sé mar aidhm ag an suirbhé anaithnid eolas a bhailiti facin taithi ata ag
muinteoiri ar chur i ngniomh na sonraiochtai Gaeilge T1 agus T2 agus faoi na
tuairimi até acu ina leith. Dearadh agus roinneadh an suirbhé trid an ardan
Qualtrics de chuid Ollscoil Chathair Bhaile Atha Cliath (Aguisin A). Rinneadh
piol6tu ar an suirbhé sular roinneadh é. Bhain tabhacht leis an bpiolétd chun
ceisteanna a shoiléiril. Bhi deis ag rannphairtithe an suirbhé a lionadh in aon
bhabhta amhain né teacht agus imeacht 6n suirbhé. Bhi ar gach rannphairti
a dtoilil feasach a léiril ag tus an tsuirbhé agus nior bailiodh aon eolas
inaitheanta ¢ na rannphairtithe.

Bhi cuig chuid sa suirbhé. Dhirigh Cuid a hAon ar eolas comhthéacsuil a
bhailii 6 na muinteoiri maidir leis an gcinedl scoile ina raibh siad ag teagasc
agus a dtaithi teagaisc go data. Dhirigh Cuid a D6 den suirbhé ar thaithi na
muinteoiri ar chur i ngniomh na sonraiochta T1/T2 faoi cheithre mhoérthéama:
(i) pleanail, (ii) teagasc agus foghlaim, (i) measunu agus (iv) tacaiochtai.
Rinneadh iniichadh ar eochair scileanna na Sraithe Soisearai agus pointi
aistrithe i gCuid a Tri den suirbhé agus fiosraiodh dearcthai muinteoiri ar na
leasuithe ata curtha i bhfeidhm ¢ Mhean Fémhair 2023 i gCuid a Ceathair.
Bhi deis ag muinteoiri a gcuid tuairimi a nochtadh maidir leis na mérbhuanna
agus na mordhushlain a bhain le cur i ngniomh na sonraiochtai ag deireadh an
tsuirbhé i gCuid a Cuig. Bhi meascan de cheisteanna dunta agus ceisteanna
oscailte sa suirbhé. Bhi deich gceist oscailte sa suirbhé chun deis a thabhairt
do mhdinteoiri leathnd a dhéanamh ar a gecuid tuairimi. Rinneadh anailis
thuairisciuil (Cohen et al., 2018) ar na ceisteanna dunta agus rinneadh anailis
théamach (Braun & Clarke, 2006; 2022) ar na ceisteanna oscailte. Cuireadh
an t-eolas 6 na ceisteanna oscailte i scarbhileoga chun anailis ionduchtach
a dhéanamh orthu. Chuir na taighdeoiri eolas ar na sonrai tri léamh agus
athléamh a dhéanamh orthu. Ina dhiaidh sin, rinneadh cédu ar na freagrai
tri anailis ionduchtach agus cuireadh na coid faoi mhorthéamai. Rinneadh
athbhreithnil ar na téamai ansin chun cruinneas na dtéamai a chinntid.
Rinneadh c6du ar na freagrai line ar line mar chéad chéim, breathnaiodh ar
mhiniciocht na gcdd agus socraiodh na coéid faoi mhoérthéamai ina dhiaidh sin.
Rinne an bheirt thaighdeoiri codail ar chuid de na sonrai leo féin agus rinne

siad cros-seiceail ar na téamal ina dhiaidh sin chun cur le hiontaofacht an
taighde. Ta an cur chuige seo molta chun iontaofacht sonrai a chosaint agus
taighdeoiri éagsula i mbun anailise (Cohen et al., 2018).

Samplail agus Scaipeadh an tSuirbhé. Is samplail bhreithitinais a
cuireadh i bhfeidhm (Cohen et al., 2018) agus tugadh cuireadh do mhuinteoiri
iar-bhunscoile Gaeilge fud fad na tire pairt a ghlacadh sa suirbhé. Osclaiodh
an suirbhé i mi Aibreain agus tugadh ocht seachtaine do rannphairtithe chun
an suirbhé a lionadh. Cuireadh sineadh ama leis an suirbhé chun breis ama a
thabhairt do mhuinteoiri. Seoladh cuireadh chun péirt a ghlacadh sa suirbhé
chuig gach iar-bhunscoil sa tir. Rinneadh teagmhail le 727 scoil ag Usaid na
sonrai teagmhala a bhi ar fail 6n Roinn Oideachais. Scaipeadh an suirbhé tri na
meain shaisialta, tri na heagrais Ghaeilge agus eagrais oideachasula chomh
maith. Seoladh meabhrichan riomhphoist chuig scoileanna freisin.

Ghlac 137 scolairi a bhi sa dara bliain sna scoileanna cas-staidéir pairt sna
grupail focais. Tugtar briseadh sios ar lion na scolairi a ghlac péirt sna grupai
focais i dTabla A. Reachtaladh na grupai fécais ar lathair na scoileanna agus
fuarthas cead ¢ thuismitheoiri/caomhnairi agus 6 na scolairi féin. Ghlac 58
scolairi T1 agus 79 scolairi T2 pairt sna grupai fécais. Reachtaladh dha ghrdpa
focais i dtri scoil mar gur fheil sé do na scoileanna sin. Ta na ceisteanna a stidir
na grupail focais ar fail in Aguisin B.



Cé6d na Scoile Grapa Focais Grapa Focais

a hAon aDo

T1 Scoil A: Gaelcholaiste 10 0
T1 Scoil B: Scoil Ghaeltachta 6 5
T1 Scoil C: Gaelcholaiste 6 0
T1 Scoil D: Scoil Ghaeltachta 8 0
T1 Scoil E: Scoil Ghaeltachta 13 0
T1 Scoil F: Sruth lan-Ghaeilge 10 0
Lion iomlan na scolairi T1 n=58

T2 Scoil A 10 0
T2 Scoil B 10 0
T2 Scoil C 10 11
T2 Scoil D 10 0
T2 Scoil E 8 0
T2 Scoil F 11 9
Lion iomlan na scolairi T2 n=79

Lion iomlan na scolairi T1 agus T2 n=137

Baineadh leas as anailis teimpléid (King, 2012) chun anailis a dhéanamh
ar na sonrai 6 na grupai focais le scolairi. Bhain tabhacht le téamai a aithint
roimh ré mar go raibh dualgas ar na taighdeoiri freagairt do na critéir a leag
an CNCM sios san iarratas ar thairiscinti. Is anailis struchturtha ata san anailis
teimpléid a thugann struchtdr don anailis 6n tus ach ata solubtha chomh maith
le freagairt do na téamai éiritheacha. Mar chéad chéim, dhear na taighdeoiri
codleabhar (Crabtree & Millar, 1999; King, 2012) a bhi mar theimpléad.
Cuireadh anailis dhéaduchtach i bhfeidhm ag Usaid an teimpléid, agus
athraiodh an teimpléad de réir na dtéamai a d’eascair 6n anailis ionduchtach.
Rinne na taighdeoiri cros-seiceail ar an anailis chailiochtuil. Is meascan de
théamai déaduchtachta agus ionduchtacha ata curtha i lathair sa tuarascail.

Mir a Do: Modheolaiocht an Taighde

Rinneadh cur sios ar mhodheolaiocht an taighde sa mhir seo. Cuirtear torthai
On suirbhé leis na muinteoirf i lathair sa chéad mhir eile.



Céim a D6

Mir a Tri: Torthai on Suirbhé Naisiunta

Cuirtear na torthal 6n suirbhé naisitnta le muinteoiri Gaeilge i lathair sa mhir
seo. Feictear go bhfuil na torthai curtha in iul de réir gach coda den suirbhé,
mar seo a leanas: Cuid a hAon: Eolas Comhthéascuil; Cuid a Do: Pleanail,
Teagasc agus Foghlaim, Measunu agus Tacaiochtai; Cuid a Tri: Naisc le
Priomhscileanna na Sraithe Sdisearai agus Cursai Aistrithe; Cuid a Ceathair:
Leasuithe ar na Sonraiochtai 6 Mhean Fomhair 2023 agus Cuid a Cuig: Tuairimi
na Muinteoiri faoi na sonraiochtai.

Téa na torthai uile 6n suirbhé curtha i bhfoirm tablai don Iéitheoir agus mar sin
ta rochtain ag an léitheoir ar na sonrai uimhridla ar fad a d’eascair 6n suirbhé.
Ta cuid de na sonrai i bhfoirm graifeanna chomh maith. Cuirtear na torthai i
lathair mar aon mhdérghripa amhain nd mar aon seit sonrai amhain (n=296).
Nuair a bhi éagsulacht Iéirithe sna torthai a bhain le rannphairtithe 6 scoileanna
T1 agus na rannphéirtithe 6 scoileanna T2, rinneadh idirdheall ar na torthai sin.
Ni raibh éagsulacht sna treochtai idir T1 agus T2 ach i lion beag ceisteanna.

Déantar trachtaireacht ar na mérphointi a bhain le gach cuid den suirbhé
agus ar na morphointi a bhain le gach aon téama. Ni mér a bheith airdeallach
agus an tuairisc a léamh nach sampla ionadaioch de mhuinteoiri a ghlac pairt
sa suirbhé. Nil sin le r4 nach bhfuil luach ar na torthai a ndéantar tuairiscid
orthu. Ni mér a thabhairt faoi deara go n-Usaidtear slanuimhreacha agus na
torthai a bple.

Bailiodh eolas comhthéacsuil 6 na rannphairtithe i gCuid a hAon den suirbhé.
Chomhlanaigh 296 muinteoiri an suirbhé san iomlan. Cé gur chomhlanaigh
296 muinteoiri an suirbhé, bhi rogha acu ceisteanna a fhreagairt né gan iad a
fhreagairt; mar sin nior fhreagair an lion iomlan de mhuinteoiri gach aon cheist.
Ta lion na muinteoiri a d’fhreagair gach aon cheist Iéirithe sa chur sios.

Bhi 266 freagroiri (90%) ag teagasc in iar-bhunscoil mhean-Bhéarla. Bhi 30
freagroiri (10%) ag teagasc i scoileanna T1. Bhi 25 freagroiri (8%) ag teagasc
i nGaelcholaiste n6 in aonad n6 sruth lan-Ghaeilge, bhi 5 freagrairi (2%) ag
teagasc i scoil Ghaeltachta. Bhi tromlach na muinteoiri (85%) ag muineadh
i scoileanna ina raibh breis is 400 scolaire agus bhi ionadaiocht ann 6
mhuinteoiri a bhi ag teagasc i scoileanna nios IU freisin. Léirionn Fior 1 lion na
scolairf sna scoileanna ina raibh na muinteoiri ag teagasc agus céatadan na
muinteoiri a bhain leis na catagoiri éagsula.



Fior 1: Lion na Scolairi sna Scoileanna

Ceé mhead scolaire ata claraithe i do scoillaonad? (M= 296)
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Tugann Fior 2 briseadh sios de lion na scoléiri de réir na muinteoiri a bhi ag
teagasc i scoileanna T1 agus i scoileanna T2. Feictear nach raibh muinteoir T1
amhain ag muineadh i scoil ina raibh nios mé na 900 scolairi inti, i gcomparaid
le 74 mUinteoiri T2.

Fior 2: Lion na Scolairi sna Scoileanna T1 agus T2

Cé& mhéad scolaire ata claraithe i do scoil/faonad?
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Taithi Teagaisc

Bhi idir bliain agus 10 mbliana taithi teagaisc ag 26% de fhreagrairi; bhi idir
11-20 bliain de thaithi teagaisc ag 34% de fhreagroiri agus bhi breis is 20 bliain
de thaithi teagaisc ag 40% de na freagréiri. Ta eolas maidir le taithi teagaisc na
muinteoiri l&irithe i bhFior 3.

Ba mhuinteoiri iad 94% de na freagrdiri. D’fhreagair priomhoide amhain
agus seisear priomhoidi tanaisteacha an suirbhé; chlaraigh deichniur “eile”
mar fhreagra. Bhi taithi ag an bpriomhoide agus na priomhoidi tanaisteacha
ar theagasc na sonrafochta. Maidir leis an gcatagoir “eile” ba phoist
mhuinteoireachta a bhi i gceist freisin, mar shampla, muinteoiri a raibh post
freagrachta acu. Baintear Usaid as an téarma ‘muinteoir’ sa tuarascail le cur
sios a dhéanamh ar fhreagrai agus tuairimi na muinteoiri ar fad beag beann ar
an bpost a bhi acu.

Fior 3: Blianta de Thaithi Teagaisc na Muinteoiri

Cé mhéad bliain ata tu ag teagasc?
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D’fhreagair 296 muinteoiri an cheist a bhain lena dtaithi ar na sonraiochtaf
agus bhi deis ag freagroiri nios mé na rogha amhain a dhéanamh, idir a
dtaithi ar an tsonraiocht T1 né a dtaithi ar an tsonraiocht T2 n¢ a dtaithi ar
an da shonraiocht. Bhi taithi ag tromlach na bhfreagréiri ar leaganacha 2017
agus 2023 de Shonralochtai Gaeilge na Sraithe Soéisearai. Bhi taithi ag 70%
de fhreagroiri ar an leagan 2017 de na sonraiochtai agus bhi taithi ag 95% de
fhreagrairi ar an leagan 2023 de na sonraiochtal Gaeilge (T1 agus T2). Bhi
taithi ag 38 muinteoiri (13%) ar an tsonraiocht T1 amhain agus bhi taithi ag
224 muinteoiri ar an tsonraiocht T2 amhain (76%). Duirt 20 muinteoiri (7%) go
raibh taithi acu ar an da shonraiocht T1 agus T2. Breathnaitear ar na torthai 6
Chuid a D6 anois a bhain le Pleanail, Teagasc agus Foghlaim, Measunu agus
Tacaiochtai.

Déantar na torthai a phlé de réir an leagan amach a bhi ar an gceistneoir.
Fiafraiodh de na muinteoiri: Cé chomh laidir is a aontaionn né a easaontaionn
tu leis na raitis seo a leanas maidir le do thaithi ag cur Shonraiocht Ghaeilge
na Sraithe Soisearal (T1 & T2) (Leagan Mean Fémhair 2023) i bhfeidhm? Bhain
na raitis leis na téamai seo a leanas: (i) pleanail, (ii) teagasc agus foghlaim,
(iii) measunu agus (iv) tacaiochtai. Déantar trachtaireacht ar na freagrai
agus cuirtear iad i lathair i bhfoirm tabla né graif. Pléitear na difriochtal idir
comhthéacsanna T1 agus T2 ma thainig siad chun solais agus léiritear an plée
ar na difriochtal idir comhthéacsanna T1/T2 mar fhotheideal. Déantar plé ar na
téamai a thainig chun cinn sna ceisteanna oscailte agus léiritear sna foteidil
nuair ata ceist oscailte a plé.

Bhain ceist a haon le pleanail agus feictear briseadh sios de thuairimi
na muinteoiri i dTabla B. Taispeantar an lion muinteoiri a d'fhreagair an
cheist tar éis gach raitis. Bhi leath na muinteoiri (n=145) a d’easaontaigh
n6 a d’eastaonaigh go mér go raibh na torthal foghlama in Uséaid acu mar
threoir don phleanail. Maidir le soiléireacht na dtorthai foghlama, bhi 28%
de mhuinteoiri (h=82) a d’aontaigh/d’aontaigh go mér go raibh na torthai
foghlama soiléir doibh agus bhi 52% de mhuinteoiri (n=153) a d’easaontaigh/
d’easaontaigh go mor.

Bhi breis is leath de na muinteoiri ag comhphleanail le muinteoiri agus
gairmithe eile ar bhonn rialta (n=160). Bhi tromlach de mhuinteoiri (86%,
n=254) ag roinnt aiseanna le muinteoiri eile taobh istigh da scoil féin, agus
bhi diseanna a roinnt ag 44% de muinteoiri (n=127) le muinteoiri eile taobh
amuigh den scoil freisin. Léiriodh mar sin, go raibh aiseanna & roinnt ag go
leor muinteoiri ar bhonn rialta agus go raibh aiseanna a roinnt ni ba mhinice
taobh istigh den scoil na lasmuigh di. De réir na dtorthai ata léirithe anseo, bhi
céatadan réasunta ard de mhuinteoiri a d’aontaigh/a d’aontaigh go mor gur
bhain siad leas as an téacsleabhar (66%), agus téacsanna litriochta (67%)
agus iad i mbun pleanala.

Tugadh le fios sa suirbhé go raibh scrddu deiridh in Usaid mar ais phleanala
don teagasc ag morchuid na bhfreagroiri (80%, n=234). Ni raibh ach 6% de
mhuinteoiri (n=18) a d’easaontaigh n6 a d’easaontaigh go mér gur bhain
siad leas as an scrudu deiridh chun a geuid teagaisc a phleanail. D'fhéadfai a
léamh ar na torthal mar sin go bhfuil clltionchar ag an measunu suimitheach ar
an bpleanail agus ar an teagasc agus foghlaim sa rang.



Mir a Tri: Torthai 6n Suirbhé Naisiunta |

Tabla B: Pleandil do Mhuineadh na Gaeilge Mdinteoiri i gComhthéacsanna Scoile T1 agus T2

Raiteas 1 2 3 4 5 Ar an iomlan, ni raibh difriochtai méra idir muinteoiri T1 agus T2 sa chuid
seo den suirbhé. Cé go raibh an téacsleabhar in Uséid ag céatadan ni b'airde
de mhuinteoiri T2 chun tacu lena gcuid pleanala i gcomparaid le muinteoiri
T1, (Féach Fior a 4), ni raibh an dirfocht suntasach ¢ thaobh staitistice de.

(1) Aontaim go mor; (2) Aontaim; (3) Ni aontaim/ni easaontaim; (4)
Easaontaim; (5) Easaontaim go mor.

Treoraionn na torthai foghlama ata 8 65 75 76 69
sa tsonraiocht mo chuid pleanalaar 2.7% 22.2% 25.6% 26.0% 23.5% Fior 4: Uséid an Téacsleabhair mar Ais Phleanéla
bhealach éifeachtach. (n=293) . . .
Bainim leas rialta as an téacsleabhar chun mo cheachtanna
Ta na torthai foghlama ata sa 10 72 59 96 57 Gaeilge a phleanail.
tsonraiocht soiléir domsa mar 3.4% 245% 20.0% 32.7% 19.4% W Tiin=30) W TZn=263)

47.3%

mhuinteoir. (n=294) 50.00%

Bim ag pleanail mo cheachtanna 50 110 50 56 27 40.00%

Gaeilge le muinteoiri agus le 171% 37.5% 171% 19.1% 9.2%

gairmithe eile go rialta. (n=293) o

Roinnim aiseanna le muinteoiri eile 124 130 24 12 4 20.00%

i mo scoil go rialta. (n=294) 422% 442% 8.2% 4.0% 1.4% —

Roinnim aiseanna le muinteoiri eile 32 95 59 64 42

taobh amuigh den scoil. (n=292) 11.0% 325% 202% 21.9% 14.4% O T onaim go mor  Aontaim N aoniamini  Easaoniaim _ Essooniamgo
Belsdnlaim mar

Bainim leas rialta as an 57 136 52 25 23

téacsleabhar chun mo cheachtanna 19.5% 46.4% 17.7% 8.5% 7.9%

) Mar ata léirithe i bhFior 5, ba é an scridu deiridh an ais ba mho a d'imir
Gaeilge a phleanail. (n=293)

tionchar ar chursal pleanala sa da chomhthéacs scoile. Ni mér a thabhairt

Usaidim an litriocht (téacsanna) 41 156 37 o 14 faoi deara go bhfuil na freagrai ¢ scoileanna T1 bunaithe ar lion rannphairtithe
chun mo chuid teagaisc a phleanail. 14.0% 53.4% 12.7% 151% 4.8% ni ba Iu.

(n=292)

Usaidim an scrudu deiridh chunmo 105 129 39 15 3

chuid teagaisc a phleanail. (n=291) 36.1% 44.3% 13.4% 5.2% 1.0%

Ta neart ama agam chun tabhairt
faoin bpleanail do theagasc agus
foghlaim na Gaeilge. (n=293)

1 20 30 91 151
0.3% 6.8% 10.2% 31.1% 51.6%

Dearaim féin mo noétai teagaisc 133 132 17 9 2
agus m’aiseanna teagaisc. (n=293) 45.4% 45.1% 5.8% 3.0% 0.7%
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Usaidim an scrudu deiridh chun mo chuid teagaisc a phleanail.
B T1in=28) W T2(n=262)
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Easaontaim Easacontaim go

Ni acntaimini
easaontaim mdr

Aontaim go mar Acntaim

Ta tri shnaithe sa tSonraiocht is iad sin, cumas cumarsaide, feasacht teanga
agus chulttrtha agus féinfheasacht an fhoghlaimeora. Cuirtear béim ar leith
sa tsonraiocht ar chumas cumarséaide agus scileanna idirghniomhaithe cainte
a fhorbairt. Feictear briseadh sios de thuairimi na muinteoiri maidir le teagasc
agus foghlaim i dTabla C. Taispeantar an lion muinteoiri a léirigh a dtuairimi tar
gis gach raitis.

De reir na hanailise ar an gcuid seo den suirbhé bhi tromlach na bhfreagroiri
(73%) den tuairim nach raibh cur i ngniomh na sonraiochta ag tacu leis na
scolairl cumas cumarsaide a fhorbairt sa Ghaeilge. Léirigh moérchuid na
muinteoirf (84%) an tuairim nach raibh déthain ama acu chun dirid ar fhorbairt
scileanna cainte sa rang, agus bhi 79% de mhuinteoiri a d’aontaigh né a
d’aontaigh go mér go gcuireann siad nios mo béime ar an léitheoireacht agus
ar an scribhneoireacht na forbairt scileanna cainte/idirghniomhaithe teanga.
D’fhéadfai a Iéamh ar na torthai gur bhain ddshlan le cumas cumarsaide a
fhorbairt.

Bhi 21% de na freagréiri a d’aontaigh né a d’aontaigh go mér go raibh ag
girf le cur i ngniomh na sonraiochtai tacu leis na scolairi i gcointinne maidir le
feasacht teanga a fhorbairt. Bhi os cionn leath de na freagroiri a d’easaontaigh
né a d’easaontaigh go mér go raibh ag éiri le cur i ngniomh na sonraiochtaf
tacu leis na scolairi i gcointinne maidir le feasacht teanga (57%) a fhorbairt. Bhi
tuairim is leath na muinteoiri a d’easaontaigh n6 a d’easaonaigh go mér go
raibh cur i ngniomh na sonraiochtai ag tacu leis an scolairi i gcoitinne feasacht
chultdrtha (561%) agus féinfheasacht foghlaimeora a fhorbairt (53%). D’'fhéadfai
a léamh ¢ na torthai go mbeadh breis tacaiochtai de dhith chun tacu le scolair
rath a bhaint amach sna tri shnaithe den tsonraiocht.

Bhi an Ghaeilge in Usaid mar theanga teagaisc ag morchuid de mhuinteoiri
(69%), sa rang agus bhi an Ghaeilge in Usaid ag lion nios U scolairi (24%) na
muinteoiri. Ni mér a thabhairt faoi deara go raibh 32% (n=94) de mhuinteoiri
a roghnaigh ni aontaim/ni easaontaim maidir leis an raiteas: “Is / an Ghaeilge
an teanga a usaideann na scolairi sa rang.” Aithnitear sna sonrajochtai go
dtacaionn an Iéitheoireacht agus scribhneoireacht le forbairt scileanna teanga
na scolairi. Is abhar imni é, afach, nar shil ach mionlach de mhuinteoiri go raibh
ag éirf leis na scolairi i gcoitinne cumas cumarsaide (10%) agus muinin (11%) a
fhorbairt sa Ghaeilge agus na sonraiochtai a gcur i ngniomh.



Tabla C: Tuairimi na Mdinteoiri maidir le Teagasc agus Foghlaim
(1) Aontaim go mar; (2) Aontaim; (3) Ni aontaim/ni easaontaim; (4)

Easaontaim; (5) Easaontaim go mor.

Raiteas

Ta cur i ngniomh na sonraiochta(i) ag
tacu leis na scolairi i gcoitinne cumas
cumarsaide a fhorbairt sa Ghaeilge. (1=294)

Ta cur i ngniomh na sonraiochta(i) ag tacu
leis na scolairi i gcoitinne feasacht teanga
a fhorbairt. (n=293)

Ta cur i ngniomh na sonraiochta(i) ag
tacu leis na scolairi i gcoitinne feasacht
chultartha a fhorbairt. (n=294)

Ta cur i ngniomh na sonraiochta(i) ag tacu leis
na scolairi i gcoitinne féinfheasacht a fhorbairt
orthu féin mar fhoghlaimeoiri. (n=294)

Ta cur i ngniomh na sonraiochta(i) ag
tacu leis na scolairi i gcoitinne muinin a
fhorbairt sa Ghaeilge. (n=294)

Is i an Ghaeilge an teanga a usaidim mar
mhuinteoir sa rang. (n1=292)

Is i an Ghaeilge an teanga a Usaideann na
scolairi sa rang. (n=292)

Ta go leor ama agam chun diriu ar
fhorbairt scileanna cainte na scolairi sa
tSraith Shoisearach. (n=293)

Cuirim béim ar léitheoireacht agus ar
scribhneoireacht i gceachtanna Gaeilge. (n=293)

Cuirim nios mo béime ar léitheoireacht
agus scribhneoireacht na scileanna
labhartha/ idirghniomhaithe cainte i mo
cheachtanna Gaeilge. (n=294)
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Muinteoiri i gComhthéacsanna
Scoile T1 agus T2

Bhi difriocht shuntasach idir muinteoiri i gcomhthéacsanna scoile
T1 agus T2 maidir le husaid na Gaeilge ag an muinteoir sa rang. Bhi
100% de mhuinteoiri T1 (n=29) a d’aontaigh go mér né a aontaigh
gurb i an Ghaeilge an teanga a d’Usaid siad sa rang, i gcomparaid
le 66% (n=172) de mhuinteoiri T2 a d’aontaigh né a d‘aontaigh
go mor leis an raiteas céanna. Ta na difriochtal idir na muinteoiri i
gcomhthéascanna scoile T1 agus T2 léirithe i bhFior 6.

Fior 6: Usaid na Gaeilge ag Muinteoiri sa Rang

Is i an Ghaeilge an teanga a usaidim mar mhuinteoir sa rang.
B Tin=23 [l T2n=263

100.00% T

T5.00%

50.00%

25.00%

.
13.6%
- I o . "

Ni aontalmdnl Easaontalm  Easaontaim go
easaonlam e

0.00%

Aontaim go mdr Acntaim

Bhi difriocht mhér idir an da chomhthéacs scoile maidir le hdsaid
na Gaeilge ag scoléiri sa rang (n=292). Ni raibh ach 3% (n=1) de
mhuinteoiri T1 a d’easaontaigh né a d’easaontaigh go mér gurb i an
Ghaeilge an teanga a Uséaideann na scolairi sa rang i gcomparaid
le 49% (n=128) de na muinteoiri T2. Ta na difriochtai idir Usaid na
Gaeilge ag scolairi T1 agus T2 laistigh den rang léirithe i bhFior 7.
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Fior 7: Uséid na Gaeilge ag Scoldiri sa Rang

Is i an Ghaeilge teanga a Usaideann na scoldirl sa rang.

B Tiin=29) W TZi{n=263)

Easaontaim Emml:llm-pu
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M aontaimini
EasFINAIM

Agniaim ga mas Aontaim

Bhi difriocht idir freagral na muinteoiri i scoileanna T1 agus i scoileanna
T2 (n=294) maidir leis an raiteas: Cuirim nios mé béime ar léitheoireacht
aqus scribhneoireacht na scileanna labhartha/ idirghniomhaithe cainte i mo
cheachtanna Gaeilge. Bhi céatadan ni b’airde de mhuinteoiri T2 (81%) a
d’aontaigh n6 a d’aontaigh go mdr leis an raiteas, i gcomparaid le 59% de

mhuinteoiri T1. Ni mor a thabhairt faoi deara go raibh an lion freagroéiri T1 ni ba Id.

Fior 8: Béim ar an Léitheoireacht agus Scribhneoireacht i gComparaid le Labhairt
na Teanga

Cuirim nios mo béime ar |éithecireacht agus scribhneocireacht na
scileanna labhartha/ idirghniomhaithe cainte i mo cheachtanna
Gaeilge.

B Tin=2 W TIn=2e8)
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A0rialm go mdr

Acntalm NI aomalminl easacnialm Easacrasm Essacniatm go mar

Ceist Oscailte: Labhairt na Gaeilge
agus ldirghniomhu Cainte

Fiafraiodh de na muinteoiri: An gcuireann tu béim ar labhairt na Gaeilge
aqus ar idirghniomhu cainte go rialta i gceachtanna Gaeilge? Tabhair samplal
le do thoil. Scriobh 272 muinteoiri (245 muinteoiri T2 agus 27 muinteoiri T1)
raiteas. Ba Iéir 6 fhreagral an tsuirbhé go raibh roinnt mhaith muinteoiri ag
iarraidh béim a leagan ar fhorbairt scileanna labhartha na Gaeilge sa rang. Ba
¢ an priomh-mhodh a d’Usaid na muinteoiri chun idirghniomhu cainte a chur
chun cinn na tri obair bheirte agus obair ghripa (n=95). Chruthaigh go leor
muinteoiri deiseanna do labhairt na teanga tri thopaici a phlé i mbeirteanna,
gniomhaiochtai ar nés - “smaoinigh, péirigh, roinnt” né tri chomhra ranga
agus tri chomhra beirte. Ba Iéir go raibh an Ghaeilge in Usaid mar theanga an
tseomra ranga ag roinnt muinteoirf. Thug roinnt muinteoiri le fios gur thug siad
treoracha i nGaeilge agus gur spreag siad na scoléiri le ceisteanna a chur i
nGaeilge. Thuairiscigh cuid de na muinteoiri gur thosaigh siad ceachtanna le
comhra gairid i nGaeilge, bhi comhraiti neamhfhoirmidla acu leis na scolairi né
bhiodh comhra acu faoin deireadh seachtaine i roinnt ranganna ar an Luan.
Ba iad na straitéisi eile a ndearna na muinteoiri tuairisciti orthu na: rél-imirt,
diospdireacht, drama, cur i lathair, ciorcal comhra, ullmhd do MRB 2, cluichi
agus taifead gutha. Duirt mionlach de na muinteoiri go raibh scrudu cainte
ionscoile ar siul acu.

Is ga a thabhairt faoi deara nach raibh na straitéisi chun tacu le labhairt na
Gaeilge in Usaid go rialta i gcuid de na ranganna de cheal ama mar ata léirithe
sa raiteas seo:

Thuairiscigh roinnt muinteoiri (n=57) nach raibh déthain ama acu chun dirid
ar scileanna labhartha na Gaeilge sa tSraith Shoéisearach. Bhi go leor muinteoiri



go laidir den tuairim go raibh orthu mérchuid an ama a chaitheamh ar an
léitheoireacht agus scribhneoireacht mar gheall ar an ualach litriochta a bhi le
clidach agus mar gheall nach raibh scridu cainte sa tSraith Shoéisearach. Bhi
go leor muinteoiri den tuairim go raibh dualgas orthu na scolairi a réiteach don
scrudu scriofa agus mar sin nach raibh déthain ama acu chun dirid ar labhairt
na teanga sa rang. “Nuair ata 100% don scrudu deiridh ag dul ar scriobh agus
léamh, ta sé de dhualgas orm scolairi a réiteach do sin.” (F:160, T2)

Ba léir go raibh an focas ar an Iéitheoireacht agus ar an scribhneoireacht
ni ba laidre sa dara bliain agus sa trit bliain mar gheall ar chulthionchar an
scrudaithe. Bhi cuid de na muinteoiri den tuairim nach raibh déthain ama i dtri
uair an chloig sa tseachtain le deiseanna labhartha/idirghniomhaithe cainte a
fhorbairt. Leirigh go leor muinteoiri frustrachas agus imni faoin gcoras reatha 6
thaobh labhairt na teanga.

Cé go raibh go leor muinteoirf a rinne iarracht béim a chur ar labhairt na
teanga, bhi breis is 10% de mhuinteoiri a d’fhreagair nar chuir siad béim ar bith
ar fhorbairt scileanna labhartha mar gheall nach raibh marcanna suimitheacha
ag dul do. Dushlain eile a thainig anios mar bhac ar ghniomhaiochtai
idirghnfomhaithe cainte sa Ghaeilge na cumas agus muinin na scolairf i
gcasanna airithe. Bhi roinnt freagroéiri den tuairim nach raibh caighdean sach
ard ag na scolairi sa Ghaeilge agus iad ag fagail na bunscoile. Scriobh lion
beag muinteoiri gur mhaith leo breis acmhainni chun tacu le forbairt scileanna
labhartha sa Ghaeilge.

Mir a Tri: Torthai on Suirbhé Naisiunta

Fiafraiodh de na rannphairtithe: An bhfuil deis ag na foghlaimeoiri an teanga
a usaid go rialta ar scoil? Tabhair samplai le do thoil. Ni mér a thabhairt faoi
deara go moltar sa tsonraiocht go mbeadh deis ag scolairi a bheith mar bhaill
de ‘phobal teanga’ lasmuigh de na ceachtanna foirmiltla teanga. Scriobh
260 muinteoiri raiteas. Bhain 233 freagra le scoileanna T2 agus 27 freagra
le scoileanna T1. Pléitear na freagrai a bhain leis na scoileanna T2 ar dtus
baire. Thuairiscigh cuid de na muinteoiri i scoileanna T2 (n=52) go raibh an
Ghaeilge in Usaid i gceachtanna Gaeilge tri cheisteanna, rol-imirt agus obair
bheirte mar ata tuairiscithe cheana féin. Scriobh cuid de na muinteoiri (n=54)
gur chruthaigh imeachtal Sheachtain na Gaeilge deiseanna breise d'Usaid
na teanga. Ba Iéir go raibh an Ghaeilge in Usaid ar bhonn neamhfhoirmiuil
taobh amuigh den cheacht Gaeilge i roinnt scoileanna T2, mar shampla, do
bheannachtai, fograi scoile agus mar theanga chumarsaide ag muinteoiri
Gaeilge eatarthu féin agus leis na scolairi. Duirt roinnt muinteoiri (n=33)
gur chruthaigh scéimeanna ar nés Gaeilge 24, Gaelbhratach, comértais
diospoireachta agus comortais ionscoile deiseanna sa bhreis chun an teanga
a Usaid agus go dtacaionn na scéimeanna le cur chun cinn na teanga i
scoileanna T2. Ba léir nach raibh an Ghaeilge in Usaid go rialta in an-chuid
scoileanna taobh amuigh den rang Gaeilge mar a léirionn an raiteas seo: “/
ndairire, ni bhionn. Déanaimid Gaeilge 24 gach bliain agus bionn Seachtain na
Gaeilge iontach againn ar scoil, ach ni thaigheann siad deis mhor i a dsaid go
laethail.” (F:20, T2)

Taobh amuigh den cheacht Gaeilge, agus Seachtain na Gaeilge, thuairiscigh
muinteoiri go raibh iarrachtai eile ar bun i roinnt scoileanna mar shampla: Tae
& Ple, Clubanna Gaeilge, Coisti Gaeilge agus ciorcail chainte/chomhra ag am
I6in. Mheas cuid de na muinteoiri go raibh sé deacair scoléiri a spreagadh le
teacht chuig cuid de na himeachtai Gaeilge agus thainig ceist na féinmhuinine
chun cinn mar bhac ar rannphairtiocht in imeachtal Gaeilge. Nior luaigh ach
cupla muinteoir T2 go raibh deis ag scolairi dul ar thuras scoile a bhain leis an
nGaeilge no ar thuras chun na Gaeltachta.
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D’fhéadfai a léamh ar na torthai go raibh nios mé deiseanna ag scolairi an
Ghaeilge a Usaid i scoileanna airithe T2 i gcomparaid le scoileanna eile. Ni
raibh baint idir meid na scoile, is é sin an lion scolairi agus muinteoiri, agus an
cur chuige scoile uile i leith na Gaeilge. Bhi scoileanna beaga agus maora araon
ina raibh an-iarrachtai ar bun acu an Ghaeilge a chur chun cinn ar bhonn scoile
uile. Bhi scoileanna eile ann nar chuir méran deiseanna sa bhreis ar fail do
scolairi an Ghaeilge a Usaid de reir freagrai na muinteoiri. Mar shampla, léirionn
an chéad raiteas eile go raibh an-chuid iarrachtai scoile uile ar bun i scoil
amhain T2 chun Uséid na teanga a chur chun cinn ach léirionn an raiteas ina
dhiaidh sin go raibh deiseanna Usaide na teanga nios teoranta i scoil eile T2.

Scriobh lion ard de mhuinteoiri T2 (n=125) nach raibh deiseanna rialta
ag na scoldiri an teanga a Usaid go rialta n6 nach raibh deis acu i a Usaid
taobh amuigh den cheacht Gaeilge. Mheas go leor muinteoiri nach raibh a
dhdthain spais cruthaithe chun dirid ar labhairt na teanga mar gheall ar an
ualach litriochta a bhi le clidach ag scolairi na Sraithe Sdisearai. Léirigh cupla
muinteoir an tuairim nach raibh déthain ama dirithe ar cheachtanna Gaeilge
agus narbh leor tri rang sa tseachtain chun labhairt na teanga a chur chun
cinn.

Uséid na Gaeilge i Scoileanna T1. Dar ndéigh, mhinigh freagrdir i
scoileanna T1 gurb { an Ghaeilge priomhtheanga chumarsaide na scoile.
Mar sin féin, duirt cupla freagréir go raibh sé dushlanach riail na Gaeilge
a chur i bhfeidhm mar theanga an tsdisialaithe taobh amuigh de na
ranganna. Thuairiscigh muinteoiri go raibh iarrachtai ar bun i scoileanna T1
chun spreagadh sa bhreis a thabhairt do na scolairi an Ghaeilge a labhairt
agus a bheith broduil aisti. Is iad seo samplai de na tionscnaimh a scriobh
na muinteoiri: duaiseanna, cumann Gaelach, diospoireachtal, an scéim
Gaelbhratach, clubanna 16in, ciorcail chomhra agus aoichainteoiri.

Cuireadh an cheist a leanas sa suirbhé: An oireann cur i ngniomh na
sonraiochta(i) do scolairi a bhfuil réimse cumais iontu sa Ghaeilge? Tabhair
minit le do thoil. Scriobh 247 muinteoiri (221 muinteoiri T2 agus 26 muinteoirf
T1) raiteas. Breathnaitear ar na freagrai 6 na muinteoiri a bhi ag teagasc i scoil
T2 ar dtus.

Scriobh go leor de na muinteoiri T2 (n=148) nach raibh cur i ngniomh na
sonraiochtai oiriinach do scolairi a bhfuil réimse cumais iontu 6 thaobh na
Gaeilge de. Léirigh mérchuid de na muinteoiri T2 an tuairim nach raibh an
bhéim ar an litriocht (Iéitheoireacht agus scribhneoireacht) oiriinach do gach
dalta agus go raibh an cursa rodheacair do scolairi airithe, mar ata léirithe sna
raitis seo:



Ba léir 6 na freagrai go raibh scolairi airithe ag streachailt go mor leis an
nGaeilge mar gheall ar an mbéim laidir ata curtha ar an litriocht agus an
measunu suimitheach scriofa.

Bhi cuid de na muinteoiri den tuairim go raibh cur i ngniomh na sonraiochtai
oiriinach do scolairi ardleibhéil amhain, n6 scolairi a raibh scileanna laidre
acadula acu. Bhi muinteoiri eile den tuairim go raibh an tsonraiocht rédheacair
do na scolairi ag an ardleibhéal go fiu.

Mar atéa meaite i gcodanna eile den anailis, bhi muinteoiri den tuairim nach
raibh go leor ama no aitheantais ag dul do scileanna labhartha na teanga
agus gur bhain dushlan le cur chuige ionchuimsitheach a sholathar da réir.
Mhol roinnt de na muinteoiri go geuirfi clrsa bonnleibhéal ar fail sa Ghaeilge
agus go mbeadh scrudu cainte mar chuid den mheasunu suimitheach chun
cur chuige nios ionchuimsithi a éascu. Ba léir 6 chuid de na freagrai go raibh
sé deacair ar mhuinteoiri freastal ar an réimse cumais a bhi ina ranganna
Gaeilge agus nach raibh a dhéthain tacalochtai breise ann don Ghaeilge.
Scriobh cupla muinteoir go raibh caighdean iseal ag cuid de na scolairi
sa Ghaeilge agus iad ag aistrit 6n mbunscoil. Léirigh cuid de na freagroiri
mishéastacht maidir leis an tsonraiocht féin - ag miniu go raibh si doiléir, teibi
agus roleathan, dar leo. Léirigh roinnt muinteoiri T2 mishastacht leis an scrudu
agus na marcanna deiridh mar gheall go raibh sé chomh deacair sin ar scolairf
ardghrad a bhaint amach.

Léirigh cupla muinteoir an tuairim go raibh saoirse agus roghanna ar fail,
agus gur chabhraigh solathar an da leibhéal leo freastal ar réimse scolairi. Is a
mhalairt de thuairimi a bhi ag mérchuid de na muinteoiri afach. Bhi mionlach
(n=30) de na muinteoiri T2 den tuairim go raibh cur i ngniomh na sonraiochta
oiriinach do scoléiri a raibh réimse cumais iontu. Luaigh siadsan gur cursa
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leathan ata ann agus go bhféadfai an tsonraiocht a chur in oiritint do scolairf
éagsula tri roghanna éagsula a thabhairt. ‘Oireann. Gniomhaiochtai éagstla
chun spriocanna a bhaint amach. (F:272, T1). Aithniodh gur cabhraigh an da
leibhéal - ardleibhéal agus gnathleibhéal freisin maidir le freastal ar scolairi a
raibh cumais éagsula acu sa Ghaeilge. ‘Sea toisc an da leibhéal a bheith ann’.
(F:77, T2).

Scoileanna T1. Maidir leis na muinteoiri a bhi ag teagasc i scoileanna T1,
bhi mérchuid acu den tuairim go raibh an tsonraiocht thar a bheith dishlanach
do scolairi a bhfuil riachtanais bhreise oideachais acu agus do scolairi nach
raibh scileanna laidre léitheoireachta agus scribhneoireachta acu mar gheall
ar an mbéim laidir ata curtha ar an litriocht. “Ni chreidim go bhfeileann na
sonraiochtai do chuile réimse cumais agus measaim go mbionn deacrachtal
ollmhdra ag daltal nios laige leis an litriocht.” (F:280, T1). Mhinigh freagroir
amhain ¢ scoil Ghaeltachta go raibh an tsonraiocht rédhtshlanach do scolairi
nuathagtha.

Léirigh cuid de na muinteoiri dioma nach raibh deis ag scolairi a scileanna
labhartha a |éiriu tri scradu cainte agus léirigh siad mishastacht freisin leis an
gcoras gradala: “Ni oireann. Ta an litriocht i bhfad rodheacair, agus nil am agam
na scileanna labhartha a thorbairt i gceart. Do scolairi laidre ¢ thaobh na cainte
de, is beaq aitheantas a thugtar do seo i scrudu deiridh na Sraithe Soisearal.”
(F:281, T1). Bhi mionlach de mhuinteoiri a cheap gur oir an tsonraiocht T1 do
scolairf a bhfuil reimse cumais iontu, mar a bhi amhlaidh i scoileanna T2.

Fiafraiodh de na rannphairtithe: Conas a dhéanann tu do cheachtanna a
dhifreail le freastal ar scolairi ar reimse cumais. Tabhair samplai le do thoil.
Scriobh 248 muinteoiri raiteas (223 muinteoiri T2 agus 25 muinteoiri T1). Is
léir 6 na freagrai go raibh réimse leathan modhanna idirdhealaithe a gcur i
bhfeidhm ag muinteoiri chun tacu le scolairi sa Ghaeilge. Ba Iéir 6 na freagrai
a scriobh na muinteoiri go raibh straitéisi reamhghniomhacha pleanailte acu
roimh ré acu chun tacu le foghlaim Ghaeilge na scolairi. Bhi réimse modhanna
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idirdhealaithe i bhfeidhm ag muinteoiri aonair mar a léirionn an raiteas seo:

Ba iad na modhanna idirdhealaithe ba mho a bhi in Usaid na: idirdhealu
tri cheistitchain, idirdheall tri rogha, idirdheald tri ghrdpail (gripai beaga sa
rang), idirdheall tri thascanna, idirdheall sna torthai foghlama/sna hionchais
agus idirdheall sa tacaiocht/ scaflail. Scriobh cupla freagroir faoin tabhacht a
bhaineann le haithne mhaith a chur ar scolairi chun an teagasc agus foghlaim
a chur in oiridint doibh. Rinneadh srutht ar ranganna de réir leibhéil i roinnt
scoileanna ach is léir go raibh straitéisi idirdhealaithe/difearailte i bhfeidhm
laistigh de nach mor gach uile rang-ghrupa. Cuireadh béim ach go hairithe ar

idirdhealu tri cheistitichéain, roghanna a thabhairt do scolairi agus obair bheirte.

Feictear i dTabla D samplai de na modhanna idirdhealaithe a bhi in Uséid ag
muinteoiri

Idirdhealu tri
Cheistiuchain

Idirdheald tri
Roghanna

Idirdheald tri
Ghrupail

Idirdheall
snha tascanna;
Idirdheall
sna torthai
foghlama/sna
hionchais

Idirdhealll
sa tacaiocht/
scaflail

Leibhéil éagsula ceisteanna - ceisteanna nios dushlanai/nios
bunusai; roghanna faoi bheith ag freagairt 6 bhéal nd i scribhinn;
rogha a thabhairt sna ceisteanna; deiseanna a thabhairt ceisteanna
a fhreagairt/ceisteanna a chur; éagsulacht sa lion ceisteanna a bhi
le freagairt

Roghanna a thabhairt maidir le tasc (mar shampla, roghchlar),
maidir le préiseas agus maidir le toradh na hoibre (mar shampla,
scribhneoireacht, liniocht, taifead); rogha a thabhairt maidir leis an
ngrupail, roil sa ghrupa agus obair le piarai; roghanna a thabhairt
maidir le hobair bhaile

Grupail de réir cumais, leas a bhaint as obair ghripa/obair bheirte
chun tacu leis an bhfoghlaim; plean suiochain a ullmht roimh ré;
tacaiocht bhreise a thabhairt do ghrupai ar leith.

lonchais éagsula; critéir reatha éagsula; tascanna difriula -
tascanna nios éasca/nios deacra, roghanna maidir le tascanna
teanga 6 bhéal, tascanna léitheoireachta & scribhneoireachta;
idirdheal maidir leis an méid ata le Iéamh/le scriobh; obair
bhaile éagsuil a thabhairt do scolairi; idirdhealu maidir le habhair
na dtascanna, abhar na gceachtanna agus modhanna éagsula
measunaithe.

iomhanna a chur le focail/teanga; ag minit agus ag simpliti

an abhair; notai ar leibhéil éagsula a thabhairt; nétai a chur ar

fail ar Google classroom; eochairfhocail a thabhairt/a mhiniu
roimh ré; framai abairte/tiis abairte a thabhairt; breis threorach

a thabhairt; breis tacaiochta a thabhairt; frasai a thabhairt; mata
focal/frasai a Usaid; taifead de phiosa léitheoireachta a chur ar
fail; aiseolas taifeadta a chur ar fail; freagrai samplacha ar leibhéil
éagsula a thabhairt; acmhainni éagsula, mar shampla, leagan
simplithe de théacsanna a chur ar fail; Usaid focldra; proiseas na
scribhneoireachta - ag dréachtu agus ag athdhréachtu; athra agus
ag dul siar rialta. Luaigh cupla freagroir go raibh tascanna breise/
ceachtanna breise do scolairi ar ardchumas agus/nd scolairi a
bhfuil tacaiocht de dhith orthu.



Breathnaitear ar chursal measunaithe sa chuid seo. Bhi taithi ag tromlach
na muinteoiri ar MRB 1: An Phunann Teanga agus ar MRB 2. Ag Idirghniomh
tri Ghaeilge. Bhi taithi ag 88% (n=258) de mhuinteoiri ar an bPunann Teanga
agus bhi taithi ag 98% (n=287) de mhuinteoiri ar MRB 2.

Ta tuairimi na bhfreagréiri maidir le measunu léirithe i dTabla E. Léirionn na
freagrai meascan de dhearcthai i dtaobh na MeasUnuithe Rangbhunaithe. Bhi
27% a d’aontaigh n6 a d’aontaigh go mor gur chabhraigh an Phunann Teanga
le scolairf machnamh a dhéanamh ar a gcuid foghlama agus go raibh filintas
ag baint Iéi; bhi 38% de fhreagrairi den tuairim go gcabhraionn MRB 2 leis na
scolairi scileanna idirghniomhaithe cainte a fhorbairt agus go raibh filintas ag
baint leis. Bhi céatadan airithe de mhuinteoirf idir dha chomhairle faoi MRB 1
(22%) agus MRB 2 (14%). Bhi os cionn leath de mhuinteoiri (56%) den tuairim
nar chabhraigh na tascanna MRB leo aiseolas a thabhairt do thuismitheoiri/
chaomhnairi. Cé go raibh 50% a d’easaontaigh né a d’easaontaigh go mor
go raibh na cruinnithe AFMA tairbheach, bhi 28% de fhreagréiri dearfach futhu
agus bhi 22% nar aontaigh né nar easaontaigh leis an raiteas.

Ba é an toradh ba shuntasai sa chuid seo na go raibh 92% (n=270) de
mhuinteoiri den tuairim go raibh tionchar ag an scradu deiridh ar an teagasc
agus ar an bhfoghlaim sa rang. Bhi 40% de fhreagroiri ag aontl n6 ag
aontu go mor go raibh naisc shoiléire idir an scradd agus cur i ngniomh na
sonraiochtai; ach sin raite, bhi 43% ag easaontu leis an raiteas céanna.
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(1) Aontaim go mor; (2) Aontaim; (3) Ni aontaim/ni easaontaim; (4)
Easaontaim; (5) Easaontaim go mor.

Raiteas
Cabhraionn an Phunann
(MRB1 An Phunann Teanga)
leis na scolairi machnamh a
dhéanamh ar a gcuid foghlama
& ta fiuntas ag baint léi.
(n=292)

Cabhraionn MRB 2 (Ag
Idirghniomhu tri Ghaeilge)
leis na scolairi scileanna
idirghniomhaithe teanga a
fhorbairt agus ta fiuntas ag
baint leis. (1=293)
Cabhraionn na tascanna MRB
liom aiseolas a thabhairt
do scolairi agus a dtuisti/
gcaomhnairi ar fhoghlaim na
Gaeilge. (n=294)

Ta na cruinnithe AFMA
tairbheach dom mar
mhuinteoir. (1=293)

Ta tionchar ag an scradu
deiridh ar an teagasc agus
foghlaim sa rang. (n1=293)
Ta naisc shoiléire idir an
scrudu deiridh agus cur i
ngniomh na sonraiochtai sa
rang. (n=294)
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Muinteoiri i gComhthéacsanna T1 agus T2. Bhi nach mor leath de na
rannphairtithe T1 (49%) ag aontl né ag aontl go mér go gcabhraionn MRB
2 (Ag Idirghniomhu tri Ghaeilge) leis na scolairi scileanna idirghniomhaithe
teanga a fhorbairt agus go bhfuil fiintas ag baint leis. | gcomparaid leis seo,
bhi lion ni ba I de mhuinteoiri T2 (37%) a d’aontaigh n6 a d’aontaigh go mér
leis an raiteas céanna. Ta an briseadh sios le feiceail i bhFior 9.

Fior 9: MRB2 (Ag Idirghniomha tri Ghaeilge) agus forbairt scileanna
idirghniomhaithe teanga na scolairi

Cabhraionn MRB 2 (Ag Idirghniomhu tri Ghaeilge) leis na scolairi
scileanna idirghniomhaithe teanga a fhorbairt agus ta fiintas ag baint
leis.
B T1i(n=2%) W TZ(n=284]
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20000%
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Aontabm go mde Aontaim NI aontalm/ni sasaontaim Easacntaim Easacniaim go mor

Ceist Oscailte: Measunu ar Labhairt
na Gaeilge

Fiafraiodh de na muinteoiri: Conas a dhéanann tu measunu ar labhairt na
Gaeilge i rith na bliana? Tabhair minit le do thoil. Scriobh 276 muinteoiri raiteas
(249 muinteoiri T2 agus 27 muinteoiri T1). Ba léir 6 na freagrai go raibh réimse
leathan modhanna measunaithe & geur i bhfeidhm ag muinteoiri chun tacu le
measunu ar labhairt na Gaeilge i rith na bliana. Déantar tuairiscit ar fhreagrai
na muinteoiri i scoileanna T2 agus i scoileanna T1 le chéile. Bhain muinteoiri
aonair leas as réimse modhanna measunaithe mar a |éirionn na raitis seo:

Bhraith muinteoiri ar mhodhanna measunaithe neamhfhoirmiula den chuid
is m6 chun measunu a dhéanamh ar Ghaeilge labhartha na scolairi. Bhain
formhoér na muinteoiri Usaid as tascanna labhartha n6 cumarsaide éagsula.
Léiritear i dTabla F na modhanna measunaithe ba mhé a chuir na muinteoiri i
bhfeidhm. Ba iad scrdduithe cainte, ceistitichain, taifead agus obair ghripa/
bheirte na modhanna measunuithe ba choitianta.

Tabla F: Modhanna Measutnaithe ar Labhairt na Gaeilge

* Scrudu cainte rialta sa rang
* Ceistiichan neamhfhoirmiuil
e Cuir i lathair

 Scrudu cainte foirmitil ag an Nollaig né ag deireadh na bliana
* Taifead Fuaime

* Obair bheirte/ ghrupa

* Rolghlacadh

* Obair bhaile

* MRB2 trialach

* Léitheoireacht os ard

* Piar-mheasunu

Scriobh roinnt muinteoiri faoi straitéisi measunaithe foirmitheacha agus Usaid
aiseolais cheartaithigh. Mar shampla:



* Measunu foirmitheach é ghniomhaiochtai ranga agus obair bhaile.
Tionscnaimh agus punann ranga, e.qg. fiseain a thaifead ar an stil

“réamhaisnéis na haimsire” chun measunt a dhéanamh ar thuaimnid.
(F:180, T2)

Breathndireacht an mhuinteora. Mothaim go bhfuil eagla ar na daltai
botuin a dhéanamh nuair ata siad ag labhairt os comhair gach duine
sa rang. Mar sin tugaim deis déibh a bheith ag obair i mbeirteanna.
Bim ag éisteacht leo nuair a taim ag sidl thart. Uséidim aiseolais
ceartaitheach chun a scileanna labhartha a theabhsu. (F:147, T2)

Scriobh cupla freagroir faoi ghniomhaiochtal éagsula a Usaideann siad, mar
shampla cleamhnas gasta n6 “cairdeas faoi luas”, trath na gceist; cluichi né ag
iarraidh ar scolairi léamh os ard chun measunu a dhéanamh ar fhoghraiocht
na Gaeilge. Scriobh lion beag muinteoiri facin tabhacht a bhaineann le
féinmhuinin na scolairi a chur chun cinn agus aiseolas a thabhairt agus faoi
aiseolas difreailte a thabhairt do scolairf.

e Ceartaim fuaimnit den chuid is mé. Cothaim muinin chomh fada
agus is féidir” (F:166, T2)

» Cheartdinn botuin i slite difridla - cheartéinn just na botdin is bunusal
do na daltal is laige mar ta sé nios tabhachtai muinin agus taitneamh
a spreagadh iontu, ach do na daltai nios cumasai, bheinn nios déine
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daltai n6 na tuisti/caomhnairi an tabhacht a bhaineann leis. “Ni dhéanaim mar
nil an t-am agam. agus nil suim ag na daltai mar ni rud tabhachtach é ina suile
mar nil béaltriail sa scriadu deiridh” (F:286, T2). Ni mér a thabhairt faoi deara

go ndearna moérchuid de na muinteoiri measunu ar labhairt na Gaeilge sa rang
agus ba mhionlach beag de mhuinteoiri a scriobh nach ndearna siad measunu
ar bith ar labhairt na Gaeilge.

Ceist Oscailte: Moltai na Muinteoiri
maidir le Measunu

Fiafraiodh de na muinteoiri: An bhfuil aon mholadh agat maidir le measunu?
D’fhreagair 234 muinteoiri an cheist (210 muinteoiri T2 agus 24 muinteoiri T1).
Ba € an phriomh-mholadh a rinne na muinteoiri (n=144; 62%) na gur choir
go mbeadh scrudu béil mar chuid den mheasunu suimitheach sa Ghaeilge
ag leibhéal na Sraithe Soisearai. Is diol spéise € gur scriobh 20 muinteoiri eile
gur ga béim ni ba mho a chur ar labhairt na teanga cé nar luaigh siad scrudu
cainte go direach.

* Caithfear i bhfad nios mé béime a chur ar an nGaeilge labhartha agus
an scil seo a bheith larach sa mheasunu a dhéantar ag deireadh
na sraithe sdisearai. Nil na mdinteoir/ chun an bhéim a chur ar an
nGaeilge labhartha mura bhfuil sé larnach sa mheasunu stait. Tuigim
an costas ach caithfear rud éigin a dhéanamh faoi seo. (F:57, T2)

ar an gcruinneas. (F:138, T2)

Cé gur thuairiscigh lion maér freagroiri go raibh siad ag baint Usaid as
modhanna éagsula measunaithe chun measunu a dhéanamh ar labhairt na
Gaeilge, scriobh mionlach de mhuinteoiri nach raibh a dhéthain ama acu: “Nf
dhéanaimid measunu ar labhairt na Gaeilge mar nil an t-am againn dirid isteach
ar an scrudu deiridh agus ag déanamh na MRB.” (F109, T2). Bhi lion an-bheag
de mhuinteoiri a scriobh nach ndéanann siad measunu ar labhairt na Gaeilge
mar gheall: nach bhfuil scrudu béil mar chuid den scradu deiridh sa trid bliain;
nach bhfuil béim ar an nGaeilge labhartha sa tSraith Shoisearach, go bhfuil
siad ag diriti ar an méid litriochta ata le cludach agus nach n-aithnionn na

D’fhreagair 210 muinteoiri 6 scoileanna T2 an cheist seo. As na muinteoiri
a d’'fhreagair, mhol 61% gur cheart scradu béil foirmidil (h=128) a thabhairt
isteach mar chuid de scridu Gaeilge na Sraithe Soéisearai.

* Ta sé fior thabhachtach go mbeidh scridu béil foirmidil tugtha ar
ais isteach don 3a bliain. Mura bhfuil scradu béil mar chuid den
scradu deiridh ni bheidh measunu ar an gcaint déanta mar chuid den

mheasunu sa 10 2 bl srl agus an teachtaireacht ata, agus a bheidh,
soiléir do scolairi na nach bhfuil an scil sin tabhachtach go leor
measunu a dhéanamh uirthi. (F:231, T2)
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Scriobh 24 muinteoiri 6 scoileanna T1 raiteas agus mhol 67% acu (n=16) gur
chdir scridu cainte a thabhairt isteach sa mheasunu suimitheach sa tSraith
Shoisearach.

Mhol na muinteoiri go mbeadh scriudu cainte mar chuid den mheasunu
suimitheach chun meas a Iéiril ar an nGaeilge mar theanga labhartha,
chun spas a chruthd do labhairt na Gaeilge, chun na scolairi a ullmhi don
scrudu cainte san Ardteistiméireacht agus chun tacu leis na scolairi cumas
cumarséide a bhaint amach i labhairt na Gaeilge. Mhol muinteoiri gur bealach
a bheadh sa scrudu cainte chun labhairt na Gaeilge a chothud. D’aithin cuid
de na muinteoiri chomh maith gur ga dirit ar labhairt na Gaeilge chun tacu
le cumas cumarsaide na scolairi ag pointf aistrithe, ba iad sin an t-aistrid 6n
mbunscoil go dti an iar-bhunscoil agus an t-aistrit 6n tSraith Shéisearach go
dti an tSraith Shinsearach. Scriobh roinnt muinteoiri go raibh an bhéim ar an
litrfocht sa scridu deiridh ag baint 6 dheiseanna fhorbairt na Gaeilge labhartha
sa rang.

Scriobh mionlach de mhuinteoirf faoi na tascanna MRB. Sna casanna seo bhi
cuid de na muinteoiri den tuairim gur chéir deireadh a chur leis na tascanna
MRB. Dar leo, bhi siad ag cur bru sa bhreis ar scolairi agus ni raibh fiintas ag
baint leo. Luaigh lion beag muinteoiri go raibh uirlisi aistrilichain né an intleacht
shaorga in Usaid ag scolairi.

Rinne roinnt bheag muinteoiri moltai maidir leis an scrddu deiridh. Mhol
seachtar muinteoiri gur chéir an scridu a cheangal le Teastas Eorpach na
Gaeilge no leis An Frama Comonta Eorpach do Theangacha. Mhol seachtar
muinteoiri gur choir treoracha ni ba shoiléire a thabhairt maidir leis an scradu
- mar shampla breis eolais maidir le daileadh na marcanna agus abhar an
scrudaithe. Ni moér a thabhairt faoi deara go raibh cuid de na muinteoiri T1
agus T2 araon den tuairim go raibh an scrudu deiridh rédheacair do roinnt/
chuid mhaith da scolairi. Féachtar ar thacaiochtai maidir le teagasc agus
foghlaim na Gaeilge sa chéad chuid eile.

Breathnaitear ar thuairimi muinteoiri i leith na dtacaiochtai ata ar fail déibh
chun na sonraiochtai a chur i ngniomh sa chuid seo. Ta tuairimi na bhfreagroiri
|éirithe i dTabla G. Léiriodh meascan tuairimi i dtaobh na forbartha gairmiudla le
43% de fhreagroiri (n=293) ag léiril na tuairime go raibh a dhéthain forbartha
gairmiula faighte acu chun na sonraiochtai a chur i ngniomh. Bhi nach mor
leath de na muinteoiri (48%) muinineach i dtaobh a gcuid innitlachta chun an
tsonraiocht a chur i ngniomh. D’fhailteodh céatadan ard de mhuinteoiri (72%)
roimh bhreis forbartha gairmitla chun tacu lena gcuid straitéisi teagaisc sa
Ghaeilge. Bhi 30% de fhreagrdiri (n=293) ag baint leas as abhar tacaiochta ar
shuiomh gréasain an CNCM agus bhi 59% de fhreagroiri in ann teacht ar na
téacsanna. Ni mor a thabhairt faoi deara go bhféadfadh téacsleabhair a bheith
curtha san aireamh mar ais ag muinteoiri sa fhreagra seo. Bhi os cionn leath
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de na muinteoiri (61%) den tuairim go raibh téacsanna ar fail i rogha canuinti.
Bhi 30% de mhuinteoiri sasta leis an rogha téacsanna sa tSraith Shéisearach, ; o -
cé go raibh 44% de mhuinteoiri ag easaontl né ag easaontt go mar leis an LRt ahliesiicle v 30 96 55 48 64

L . faighte agam leis na sonraiochtai
réiteas céanna. ghte agam ‘eis na 102% 32.8% 18.8% 16.4% 21.8%
Gaeilge a chur i ngniomh. (n=293)

Raiteas 1 2 3 4 5

Ba iad na torthai is suntasai anseo na go raibh 82% de fhreagroiri den tuairim Sl [ e e A el

i is A / i 4 i 15 73 74 85 46
gur mhaith leo breis aiseanna chun tacu lena gcuid pleanala agus lena gcuid S e e el e B I I
i i i o) N irl i i . . . N .
teagalsgsa Ghaeilge agus go raibh 72@ Ic%e,mhum.teom ar mhglth leo fo,rbalrt, gréaséin an CNCM. (n=293) © o o ° J
ghairmidil chun feabhas a chur ar a straitéisi teagaisc sa Ghaeilge. D'fhéadfal o . L
, , . . . , Ce . , , Ba mhaith liom nios mo aiseanna
a léamh ¢ na torthai cé go raibh cuid de na muinteoiri sasta leis na tacaiochtal , . , 152 88 29 16 7
. L . . . , chun tacu le mo chuid pleanala
agus forbairt ghairmiuil até curtha ar fail, go bhfailteodh maérchuid de na . 521% 30.1% 9.9% 55% 2.4%
IR Y , , , s agus teagaisc. (n=292)
freagrairi roimh bhreis aiseanna agus deiseanna chun tacu lena gcuid straitéisi
téacsanna. (n=293) 15.7% 42.7% 18.4% 13.0% 10.2%
Taim sasta leis an rogha 20 67 77 70 58
téacsanna. (n=292) 6.8% 23.0% 26.4% 24.0% 19.9%
E (1) Aontla/r?’l goEmor,' (2 iAonta/m;l (3) Ni aontaim/ni easaontaim; (4) Taim sasta go bhfuil téacsanna ar 36 142 88 13 13
asaontaim; (5) Easaontalm go mor fail i gcantinti éagsula. (n=292) 12.3% 48.6% 30.1% 4.5%  4.5%

Mothaim muinineach maidir le mo
chuid innitlachta an tsonraiocht a
chur i ngniomh. (n=291)

35 106 70 52 28
12.0% 36.4% 24.1% 17.9% 9.6%

Ba mhaith liom forbairt ghairmiuil
a fhail chun tacu le mo chuid
Gaeilge. (n=292)

Ba mhaith liom forbairt ghairmiuil
chun feabhas a chur ar mo 90 121 38 23 20
straitéisi teagaisc sa Ghaeilge. 30.8% 41.4% 13.0% 7.9% 6.9%
(n=292)

47 80 53 53 59
16.1% 27.4% 18.2% 18.2% 20.2%
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Cuireadh ceist ar na muinteoiri sa suirbhé: Cad iad na tacaiochtai a
chabhraionn leat an Ghaeilge a chur chun cinn (laistigh agus lasmuigh den
rang)? Tabhair samplai. Scriobh 214 muinteoiri raiteas (190 muinteoiri T2 agus
24 muinteoiri T1). Rinneadh anailis ar na freagrai 6 mhuinteoiri i scoileanna T2
agus 6 mhuinteoiri i scoileanna T1 leo féin; ni raibh difriocht idir na freagrai ach
amhain maidir le forbairt ghairmidil leaninach. Cuirtear na sonrai 6 mhuinteoirf
T1 agus 6 mhuinteoiri T2 i lathair mar aon ghrdpa amhéain.

Ba iad na tacaiochtai ba mho a d’aithin na muinteoiri na:
(i) Aiseanna teagaisc agus acmhainni ar line (n=82)
(i) Tacaiocht 6 mhdinteoiri eile sa scoil (n=>54)

(iii) Aiseanna 6 na Meéin/na Meain Shdisialta (n=46)
(iv) Forbairt Ghairmidil Leanunach (n=24)
(v) Na hEagrais Ghaeilge (n=22)

Ba iad aiseanna teagaisc agus acmhainni ar line an tacaiocht ba mho a
chabhraigh le muinteoiri an Ghaeilge a chur chun cinn sa rang. Ba iad na
priomhshamplaf a roinn na muinteoiri na: TG4 Foghlaim, cluichi, “Usaidim
Jenga le huimhreacha agus ta ceist/focal bunaithe ar an topaic ar an mbileog”

(F:86, T2). Léirionn Tabla H liosta de na haiseanna teagaisc agus aiseanna ar
line a thug na muinteoiri mar shamplai.

* TG4 Foghlaim

* Cluichi - cluichi boird, cluichi teanga, cluichi digiteacha ar line mar
shampla, Blooket, Kahoot

« Aiseanna agus nétai 6 mhuinteoiri eile

» Téacsleabhair

* A nétai teagaisc féin

 Tuairisc.ie

* Snas.ie

* Straitéisi Teagaisc - mar shampla tascanna foghlama tascbhunaithe/
gniomhaiochtai éagstula

* YouTube

* An Tairseach

* Molscéal

* Pleananna agus Scéimeanna ar line

* Staighre

* Focldiri ar line

e Vifax

» Suiomh Gréasain an CNCM

* Duolingo

* Scoilnet

Tacaiocht 6 mhuinteoiri eile. Ba é tacaiocht 6 mhuinteoiri eile an dara téama
ba mhé maidir le tacaiochtai do mhuinteoiri (n1=54). Ba Iéir 6 na raitis a scriobh
na muinteoiri go bhfuair siad tacalochtai 6 chomhghleacaithe eile ina scoil
agus/nd 6 mhuinteoiri eile taobh amuigh den scoil maidir le smaointi agus
eolas a roinnt faoi straitéisi teagaisc. Scriobh cuid de na muinteoiri go raibh
combhraiti gairmitla le muinteoiri eile mar thacaiocht déibh maidir le cur chun
cinn na Gaeilge chomh maith le labhairt na Gaeilge le muinteoiri eile.



Aiseanna 6 na Medin/Meéin Shéisialta. Scriobh 21% de na muinteoir( (n=46)
gur bhain siad leas as na meain/na meain shaisialta mar éais. Bhi roinnt
muinteoiri ag baint leas as cainéil teilifise, clair raidié agus podchraoltai. Luadh
TG4, RTE Raidié na Gaeltachta, an Nuacht RTE agus Cla 4 ach go héirithe. Ba
é an leathanach Facebook “Muinteoiri na Gaeilge” an ais ba mhdé ar an meain
shdisialta a luaigh na muinteoiri. Scriobh lion beag muinteoiri faoi thionchairi
Instagram chomh maith.

Forbairt Ghairmitil Leantnach. Scriobh 25 muinteoiri T2 go raibh an
fhorbairt ghairmidil leandnach mar thacaiocht doibh. Nior luaigh na muinteoiri
T1 an fhorbairt ghairmidil leaninach mar thacaiocht. Ba iad samplai den
tacaiocht ghairmiuil a luadh néa: ceardlanna Qide ar line n6 ar an lathair, an
Tiondil Teagasc agus cursai sna hlonaid Oideachais.

Tacaiocht 6 na hEagrais Ghaeilge. Scriobh 10% (n=22) de na muinteoiri
go raibh na hEagrais Ghaeilge mar thacalocht. | gcasanna airithe, mhol na
muinteoiri nios md na aon eagrais amhain agus mhol siad na haiseanna,
imeachtal, scéimeanna agus comortais a chur siad ar fail do mhuinteoiri. Thug
na muinteoiri moladh do na heagrais seo, mar shampla, An Chomhairle um
Oideachas Gaeltachta agus Gaelscolaiochta, Gael Linn, Conradh na Gaeilge,
An Gréasan do Mhuinteoiri Gaeilge, Foras na Gaeilge agus an tAisaonad,
Colaiste Ollscoile Naomh Mhuire Béal Feirste.

Cur Chun Cinn na Gaeilge taobh amuigh den Cheacht Gaeilge. Scriobh
roinnt muinteoiri faoi thacaiochtai a spreag Usaid na Gaeilge taobh amuigh den
cheacht Gaeilge. Léirionn Tabla | cuid de na himeachtai scoile a spreagann
Usaid na Gaeilge taobh amuigh den cheacht dar leis na muinteoiri. Ni mér a
chur san aireamh go dtugann na hEagrais Ghaeilge tacaiocht do go leor de na
himeachtai scoile.
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* Seachtain na Gaeilge

* Imeachtai tri Ghaeilge sa scoil (e.g. aoichainteoiri/pop up Gaeltacht srl)

* Gaelbhratach

* Club Gaelach/Coiste na Gaeilge

» Comortais, mar shampla, iriseoiri an lae amarach, diospéireachtai,
maoiniu le dul chun na Gaeltachta

* Gaeilge 24

* Turais chun na Gaeltachta

* Colaisti samhraidh

Ni mor a thabhairt faoi deara gur scriobh lion beag muinteoiri faoin tabhacht a
bhaineann le cultir agus bainistiocht na scoile chun rél dearfach a chothu i leith
na teanga. Scriobh cligear muinteoiri gur thacaigh postaeir agus comharthaiocht
tri Ghaeilge le cur chun cinn na teanga taobh amuigh den cheacht.

Fiafraiodh de na muinteoiri: Cad iad na tacalochtal ar mhaith leat chun an
Ghaeilge a chur chun cinn (laistigh & lasmuigh den rang). Tabhair moltal.
Scriobh 188 muinteoiri raiteas (165 muinteoiri T2 agus 23 muinteoiri T1).
Thainig tri mhorthéama chun cinn san anailis, ba iad sin: (i) Forbairt Ghairmiuil
Leanunach/Deiseanna Foghlama Gairmiula; (ii) Aiseanna don Ghaeilge agus
(iii) Eolas a Roinnt agus Cumarsaid le Muinteoiri.

Forbairt Ghairmidil Leantunach (FGL)/Deiseanna Foghlama Gairmidla.
Scriobh cuid de na muinteoiri go bhféilteoidis roimh bhreis deiseanna chun
cur lena geuid eolais agus lena scileanna gairmiula tri fhorbairt ghairmiuil ar
ardchaighdean. Bhi spéis ag muinteoiri éagsula i dtopaici mar: “Tuilleadh
tacaiochtai maidir le haonaid spéisitila a phleanail agus maidir le muineadh na
a mhuineadh” (F:292, T1). Rinneadh anailis ar na topaici a mbeadh spéis ag
muinteoirf iontu agus ta moltai na muinteoirf |éirithe i dTabla J.
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Tabla J: Moltai na Muinteoiri maidir le Forbairt Ghairmidil Leantunach (FGL)

Straitéisi Teagaisc

Eolas Ginearalta faoi Ghaeilge na Sraithe Soéisearai

FGL do chomhthéacsanna T1

An litriocht mar ais don phleanail agus don teagasc

FGL dirithe ar na scileanna don scrudu deiridh, na cinealacha ceisteanna a
d’fhéadfadh teacht chun cinn ar an scrudu agus conas an scridu deiridh a

cheangal leis na haonaid foghlama.

Straitéisi Tacaiochtai do scolairi a bhfuil riachtanais bhreise oideachais acu
agus modhanna difreala sa rang

Straitéisi theagasc na gramadai

Usaid na teicneolaiochta sa rang

Aiseanna don Ghaeilge. Léirigh cuid de na freagréiri gur mhaith leo breis
aiseanna don Ghaeilge. Mhol cuid de na muinteoiri go gcuirfi breis aiseanna,
mar shampla, téacsleabhair a bheadh oiriinach don chomhthéacs T1, pacaiste
aiseanna le poéstaeir agus comharthaiochta i nGaeilge, bileoga oibre agus nios
mo fisean idirghniomhacha. Mhol cupla muinteoir i scoileanna T2 gur mhaith leo
nios mo6 gearrscannan agus gur fill breis maoinithe agus scolaireachtai a chur ar

fail chun freastal ar chursai Gaeltachta nd chun dul ar thurais chun na Gaeltachta.

Eolas a Roinnt agus Cumarsaid le Muinteoiri. Mhol lion beag de na
muinteoiri go geuirfi na haiseanna ar fad a bhaineann le Gaeilge na Sraithe
Sdisearal ar fail in aon ait amhain. “An t-eolas go léir ar fail go héasca in aon ait
amhain gan a bheith ag cuardach agus ag déanamh scrudu ar na hacmhainni,
go bhfuil muinin agam as cad ata ar fail.” (F:34,T2). Moladh go mbeadh
rochtain ag muinteoiri ar na téacsanna molta agus dualgais, chomh maith le
treoirlinte don teagasc. “Gach piosa litriochta a bheith ar fail ar aon suiomh
idirlin amhain le hacmhainni dirithe ar chumais dhifridla na ndaltal.” (F:286, T1)

Mhol cuid bheag de na muinteoiri gur mhor leo breis threorach maidir leis
an scrudu deiridh, mar shampla, critéir reatha, samplai d’obair a thuilleann
ardmharcanna, treoir maidir le ceisteanna, nios mé paipéar samplacha agus
eiseamlairi de na tascanna MRB ag leibhéil éagsula. “Nios mé samplai den
obair mhaith ata a lorg acu.” (F:14, T2)

Suirbhé Cuid a Tri: Cursai Aistrithe
agus Naisc le Priomhscileanna Chreat
na Sraithe Soisearai

Cursai Aistrithe

Féachtar sa chuid seo ar thuairimi na muinteoiri ar an aistrid 6n mbunscoil go
dti an iar-bhunscoil (Fior 10), chomh maith leis an aistritl 6n tSraith Shoisearach
go dti an tSraith Shinsearach (Fior 11). Bhi mérchuid de na muinteoiri den
tuairim nach raibh an tsonraiocht ag tégail ar an nGaeilge a d’'fhoghlaim na
scolairi sa bhunscoil. Ni raibh ach mionlach de threagroiri (11%) a mheas go
raibh an tsonralocht ag tégail ar Ghaeilge na scoléiri agus iad ag aistriti 6n
mbunscoil. Toradh suntasach eile ata léirithe anseo na go raibh maérchuid
de fhreagroiri (73%) a shil nach raibh sonraiochtai na Sraithe Soéisearai ag
ullmht na scolairi d’fhoghlaim na Gaeilge sa tSraith Shinsearach. Ta nios mé
eolais maidir leis na dushlain a bhain le cursal aistrithe sa chuid den suirbhé
a bhain le tuairimi na muinteoiri i leith na ndushlan a bhain le cur i ngniomh na
sonraiochtai.

Fior 10: An tAistrit 6n mBunscoil

Togann an tsonraiocht ar fhoghlaim Ghaeilge na scolairi on
mbunscoil ar bhealach oiriinach.
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Fior 11: An tAistrit go dti an tSraith Shinsearach

Ullmhaionn an tsonraiocht na scolairl d'fhoghlaim na Gaeilge
sa tSraith Shinsearach ar bhealach cui
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Naisc le Priomhscileanna Chreat na
Sraithe Soisearai

Fiosraiodh tuairimi na muinteoiri facin nasc idir na sonraiochtai Gaeilge
agus priomhscileanna na Sraithe Soéisearai (Féach Tabla K). Ta ocht
bpriomhscil aitheanta i gCreat na Sraithe Sdéisearal, is iad sin: A bheith
cruthaitheach, A bheith Uimheartha, A bheith Liteartha, Cumarsaid, Eolas agus
Smaointeoireacht a bhainistiu, Mé féin a Bhainistiti, Fanacht Follain agus Obair
le Daoine eile. Dar le freagrdiri an tsuirbhé ba iad na priomhscileanna ba mho
a dtacaionn na sonraiochtai Gaeilge leo na: a bheith liteartha agus obair le
daoine eile. D’aontaigh 43% de mhuinteoiri gur thacaigh na sonraiochtaf leis an
bpriomhscil ‘a bheith liteartha’ a fhorbairt, agus d’aontaigh 51% gur thacaigh
na sonraiochtai leis an bpriomhscil ‘obair le daocine eile’. Dar leis na muinteoiri,
ba iad na priomhscileanna ba mhé nach raibh cur i ngniomh na sonraiochtai
ag tacu leo na: fanacht follain (65%), cumarsaid (62%), a bheith cruthaitheach
(56%) agus a bheith uimheartha (563%). D'fhéadfal a Iéamh ar na torthai seo
go raibh béim ni ba mho ar scileanna litearthachta na scileanna cumarsaide a
fhorbairt agus na sonraiochtai a gcur i ngniomh.

Tabla K: Naisc idir na Sonraiochtai Gaeilge agus Priomhscileanna na Sraithe Sdisearai
(1) Aontaim go mar; (2) Aontaim; (3) Ni aontaim/ni easaontaim; (4)
Easaontaim; (5) Easaontaim go mor.

Mir a Tri: Torthai 6n Suirbhé Naisiunta |

Raiteas
Toégann an tsonraiocht ar fhoghlaim

Ghaeilge na scolairi 6n mbunscoil ar
bhealach oiriunach. (n=291)

Ulimhaionn an tsonraiocht na scolairi
d’fhoghlaim na Gaeilge sa tSraith
Shinsearach ar bhealach cui. (n=291)

Tacaionn an tSonraiocht Ghaeilge
le scolairi an phriomhscil “A bheith
cruthaitheach” a fhorbairt. (n=291)

Tacaionn an tSonraiocht Ghaeilge le
scolairi an phriomhscil “a bheith liteartha”
a fhorbairt. (n=291)

Tacaionn an tSonraiocht Ghaeilge
le scolairi an phriomhscil “A bheith
uimheartha” a fhorbairt. (n=291)

Tacaionn an tSonraiocht Ghaeilge le
scolairi an phriomhscil “cumarsaid” a
fhorbairt. (n=290)

Tacaionn an tSonraiocht Ghaeilge le
scolairi an phriomhscil “Eolas agus
smaointeoireacht a bhainistiu”. (n=290)

Tacaionn an tSonraiocht Ghaeilge

le scolairi an phriomhscil “mé féin a
bhainistit”. (n=291)

Tacaionn an tSonraiocht Ghaeilge le
scolairi an phriomhscil “Fanacht follain” a
fhorbairt. (n=289)

Tacaionn an tSonraiocht Ghaeilge le
scolairi an phriomhscil “Obair le daoine
eile” a fhorbairt. (n=290)
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Ag eascairt 6n Athbhreithniu luath ar chur i bhfeidhm na Sonraiochtai Gaeilge
T1 agus T2 don tSraith Shéisearach (Mac Gearailt & O Duibhir, 2023) rinneadh
leasuithe ar Shonraiochtai Gaeilge T1 agus T2 na Sraithe Soéisearai agus
Socruithe Measunaithe do na tascanna MRB 1 agus 2 i Mean Fémhair 2023
(Imlitir 0015/2023, An Roinn Oideachais, 2023). Bhain na leasuithe leis na
cohairt scolairi 2022/25 agus 2023/26. Cuireadh breis abhar tacaiochta ar fail
do MRB2. Laghdaiodh an lion litriochta a bhi le cludach chun breis deiseanna
a thabhairt do scolairf scileanna labhartha agus idirghniomhaithe cainte a
fhorbairt sa Ghaeilge. Rinneadh leasu ar théacsanna liteartha dualgais chomh
maith. Ta na leasuithe léirithe i dTabla L. Ta imlitir uasdataithe 0086/2024 ar fail
anois bunaithe ar athbhreithnit an CNCM ar na liostai téacsanna.

* Laghdu ar ioslion na dtéacsanna liteartha a mholtar don chéad bhliain T2

 Laghdu ar ioslion na dtéacsanna liteartha dualgais don dara bliain agus
don trit bliain T1 agus T2

* Leasuithe ar an raon seanrai don dara bliain agus don triu bliain T1

* Leasuithe ar an raon seanrai don chéad bhliain, don dara bliain agus don
triv bliain T2

» Bionn MRB 1 ar siul sa dara bliain

* MRB 2 athshambhlaithe i dtreoirlinte measunaithe athbhreithnithe

Tugadh deis do na freagroiri a dtuairimi a I€iri maidir leis na leasuithe ata
curtha i bhfeidhm ag eascairt 6n aiseolas An tAthbhreithniu Luath. Ta na
tuairimi seo léirithe i dTabla M. Bhi mérchuid de mhuinteoiri (66%) a d’aontaigh
n6 a d'aontaigh go mér leis an raiteas: Taim sasta leis an laghdu ar lion na
dtéacsanna 6 Mhean Fémhair 2023. Bhi tromlach de na mhuinteoiri (69%) a
d’aontaigh n6 a d’aontaigh go mar leis an réiteas: Taim sasta go bhfuil MRB 1
(An Phunann Teanga) bogtha go dti an dara bliain. Léiriodh meascan tuairimi

maidir leis an treoir uasdataithe do MRB 2. D’fhéadfai a Iléamh go raibh leibhéal
réasuinta ard de shastachta faoi chuid na leasuithe a cuireadh i bhfeidhm.

(1) Aontaim go mar; (2) Aontaim, (3) Ni aontaim/ni easaontaim; (4)
Easaontaim; (5) Easaontaim go mor.

Raiteas 1 2 3 4 5

Taim sasta leis an laghdu ar lion na
dtéacsanna 6 Mhean Fomhair 2023.
(n=291)

Taim sasta go bhfuil MRB 1 (An
Phunann Teanga) bogtha go dti an
dara bliain. (n=290)

83 110 45 32 21
28.5% 37.8% 155% 11% 7.2%

75 124 54 17 20
25.9% 42.8% 18.6% 59% 6.9%

Ta an treoir uasdataithe maidir le
MBR2 (Ag Idirghniomh tri Ghaeilge)
usaideach dom mar mhuinteoir. (1=291)

25 78 103 51 34
8.6% 26.8% 354% 17.5% 11.7%

Ghlac 159 muinteoiri leis an deis an cheist oscailte (Ceist 23) faoi bhuanna
na sonraiochtai a fhreagairt. Cuireadh ceist ar na muinteoiri: “Tabhair sampla
de na tri bhua is mo a bhaineann le cur i ngniomh na sonraiochtai Gaeilge (T1
agqus T2) dar leatsa”. D’'threagair 22 muinteoiri T1 agus 137 muinteoiri T2. Bhi
cuid de na freagrairi a scriobh faoi dhushlain seachas buanna (n=28). Ni raibh
difriocht idir na buanna a luaigh muinteoiri T1 agus T2. Nior scriobh ach lion
an-bheag de mhuinteoiri T1 faoi bhuanna na sonraiochtai.

Ba é an priomhbhua a thainig anios na: buanna teagaisc agus foghlama a
bhaineann leis an litriocht (n=55).



Buanna na Litriochta. Mhol cuid de na muinteoiri na téacsanna ata ar fail.
Léirigh siad an tuairim go raibh téacsanna nua-aimseartha ar an gcursa a
bhi oiriinach do dhaoine 6éga agus a bhain lena n-abhair speise. Luadh an
solathar téacsanna i gcanuinti éagsula mar bhua chomh maith. Dar le cuid
de na muinteoiri, ba léir gur thaitin scribhneoiri agus téacsanna airithe leis na
daltai agus go raibh feabhas tagtha ar an réimse téacsanna a bhi ar fail:

Bhi tuairimi dearfacha ag cuid de na rannphéirtithe faoin rogha seanrai
agus téacsanna agus bhi siad sasta go raibh amhrain, gearrscannain agus
gearrscéalta curtha san aireamh:

Buanna eile a thainig chun cinn ag lion beag rannphairtithe na:
Measunuithe Rangbhunaithe
Saoirse an mhuinteora

Idirghniomht agus rannphairtiocht ghniomhach

Mir a Tri: Torthai on Suirbhé Naisiunta
Cruthaitheach sa tsonraiocht

An tAthmhachnamh agus an fhéinfhoghlaim

Aitheantas do chainteoiri duchais agus cultdr na Gaeltachta

Measunuithe Rangbhunaithe. Bhi roinnt rannphairtithe a d’aithin an tasc
MRB 2 mar bhua, mar shampla: Braithim go bhfuil MRB2 mar chuid mhaith den
chursa. (F:286, T1). Bhi lion beag muinteoiri a cheap gur chabhraigh MRB2
leo béim a chur ar scileanna labhartha sa rang. Sin raite, moladh gur choir
go mbeadh marcanna suimitheacha ag dul do le haitheantas a thabhairt don
obair agus chun na scolairi a spreagadh:

Bhi cdpla muinteoir den tuairim gur bhain buanna leis an bpunann mar
shampla, deiseanna maidir le cruthaitheacht (n=5), deiseanna scileanna a
fhorbairt (n=1) agus deiseanna bréd a chothd san fhoghlaim (n=1).

Saoirse an mhuinteora. Bhi lion beag muinteoiri (n=10) a thug moladh
don tsaoirse ghairmiuil a bhionn ag muinteoiri mar chuid de chur i ngniomh
na sonrafochtai, mar shampla, go bhfuil deiseanna acu cuir chuige éagsula a
Usaid, agus téacsanna agus topaici éagsula a roghnu: “Ta a lan saoirse ag an
muinteoir aonaid oibre a phleanail bunaithe ar na snaithe.” (F:178, T1) “Saoirse
an mhduinteora chun ranganna a chrutht bunaithe ar chumas agus suimeanna
na ndaltai. (F:256, T2)

Idirghniomhu agus rannphairtiocht ghniomhach. Mhol cuid de na
muinteoiri (n=9) go raibh deiseanna ag scolairi tabhairt faoi obair bheirte agus
obair ghripa agus gur thacaigh seo leo a bheith ni ba rannphéirti agus ni ba
ghniomhai sa rang.
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Cruthaitheacht sa tsonraiocht. Bhi roinnt bheag muinteoiri (h=7) a scriobh
go raibh deis ag scolairi a bheith ag smaoineamh agus a bheith cruthaitheach.

An tAthmhachnamh agus an Fhéinfhoghlaim. Bhi lion beag muinteoiri
(n=7) den tuairim go raibh deis ni b’fhearr ag scolairi machnamh a dhéanamh
ar a geuid oibre:

Aitheantas do Chainteoiri Duchais agus Cultur na Gaeltachta. Bhi lion
beag muinteoiri a scriobh go raibh nasc idir an tsonraiocht T1 agus cultdr na
Gaeltachta mar go dtugtar aitheantas don chainteoir dichais.

Tugadh deis do rannphéirtithe a gcuid tuairimi a roinnt maidir leis na dushlain
ba mho a bhain le cur i ngniomh na sonraiochtai T1 agus T2. Féachtar ar
thuairimi na muinteoirf i leith na ndushlan a bhain leis an gcur i ngniomh sa
chuid seo.

D’fhreagair 211 muinteoiri an cheist seo. Rinneadh anailis ar na freagral 6
mhuinteoiri i scoileanna T2 agus ¢ mhuinteoiri i scoileanna T1 astu féin. Ar an
iomlan, léirfiodh na dushlain chéanna sa da chomhthéacs scoile agus tugtar
samplai 6n da chomhthéacs anseo. Ba iad na dushlain ba mhé maidir le cur
i ngniomh na sonraiochtai a thainig chun solais sa suirbhé né: (i) labhairt na
teanga (n=101); (i) an litriocht (n=102); (iii) an scrddu deiridh (n=53); (vii)
caighdean Gaeilge na scolairi (n=39); agus (v) na sonraiochtai féin (n=35).

Scriobh go leor muinteoiri faocin dushlan a bhain leis an litriocht. Sna freagrai
seo léirigh na muinteoiri imni faoin meéid litriochta a bhi le cludach. Cheap
cuid diobh nach raibh seo indéanta taobh den achar ama a bhi ag dul don
Ghaeilge. Léirigh roinnt muinteoiri an tuairim nach raibh an bhéim laidir seo
ar an litriocht oiriinach ach do na scolairi ab acadula amhain. Nocht roinnt
muinteoiri an tuairim nach raibh go leor Gaeilge ag na scolairi sa chéad bhliain

chun tabhairt faoi staidéar a dhéanamh ar théamai litriochta agus go mbeadh
sé ni ba fhidntai déibhsean dirid ar chumas cumarsaide sa Ghaeilge. Léirigh
cuid de na muinteoiri frustrachas chomh maith nach raibh sé soiléir riamh cén
saghas ceiste faoin litriocht a thiocfadh anios ar an scradphaipéar. Ba léir 6 na
freagral go raibh an-chuid ama a chaitheamh sna ranganna ar an litriocht mar
gheall ar an lion a bhi le clidach agus mar gheall ar chiltionchar 6n scrudu
deiridh. Bhi roinnt muinteoiri den tuairim nach raibh spéis ag scolairi sa litriocht.
Nochtadh an tuairim go raibh an saghas seo béime ar an litriocht ag tiontd
cuid de na scolairi in éadan na Gaeilge agus ag cothd nésanna a bhaineann le
freagrai a fhoghlaim de ghlanmheabhair toisc nach raibh na scileanna teanga
cuf ag go leor scolairi chun plé a dhéanamh ar an litriocht. Ar an iomlan,
léiriodh an tuairim go raibh an saghas seo focais ar an litriocht rédheacair do
go leor scolairi. Bhi clpla muinteoir den tuairim go mbeadh roghnu abhair/
topaici na ba fhiuntal.

Ba é an priomhdhushlan a d’aithin go leor de na muinteoiri na nach raibh
go leor béime ar labhairt na teanga agus nach raibh go leor aitheantais ag
dul do. Léirigh na freagrai nach raibh go leor spais cothaithe chun diriti ar
labhairt na teanga sa rang mar gheall ar an méid litriochta a bhi le cludach
agus toisc nach bhfuil scradu cainte mar chuid den mheasunu suimitheach
sa tSraith Shoéisearach. Léirigh an-chuid muinteoiri mishastacht faoi seo mar
go raibh siad den tuairim gur cheart agus gur chaéir dirit ar labhairt na Gaeilge
chun Uséid na Gaeilge a spreagadh mar theanga bheo. Ardaiodh an tuairim



nach raibh an easpa béime ar labhairt na teanga sa rang agus sa mheasunu
oiriinach do an-chuid scolairi. Mhol cuid mhaith de na muinteoiri gur chéir go
mbeadh scridu cainte mar chuid den mheasunu suimitheach chun labhairt na
Gaeilge a chur chun cinn agus chun tacu leis na scolairf ullmhd don scradu
cainte sa tSraith Shinsearach:

Dar nddigh bhi an-cheangal idir na téamai a bhain le labhairt na teanga agus
an litriocht. Thainig constaici ama chun cinn sa da fhreagra. Léirigh roinnt
freagrairi nach raibh go leor ama in dha rang no tri rang sa tseachtain chun an
cursa a chludach né chun dul chun cinn suntasach a dhéanamh ¢ thaobh na
Gaeilge de.

Rud eile a thainig chun cinn san anailis na na dushlain a bhain leis an scrudu
deiridh. Bhi roinnt muinteoiri den tuairim go raibh an scrddu rédheacair, go
raibh na ceisteanna ré-oscailte, ba dheacair iad a thuar agus go raibh sé
iontach deacair tacu leis na scoléiri ullmhu don scridd mar gheall air sin.
Léirigh cupla freagroir mishastacht faoin gcéras gradala chomh maith agus
iad den tuairim go raibh sé thar a bheith deacair gradam a thuilleamh. Bhi
muinteoiri T1 agus T2 den tuairim chéanna. Ni mér a thabhairt faoi deara

go ndearnadh athru ar bhandai grad na Sraithe Soisearai i mi Aibreain 2025
(An Roinn Oideachais & Oige, 2025). Beidh an lion céanna bandai grad ann
agus a bhi roimhe seo agus na ceithre thuairisceoir grad is fearr (Gradam,

Mir a Tri: Torthai on Suirbhé Naisiunta

Ardtuillteanas, Tuillteanas, agus Gnoéthaithe) & ndaileadh go cothrom i
mbandai de chuig phointe dhéag céatadain. Beidh dha thuairisceoir grad eile
ann - gndthaithe go pairteach agus neamhghradaithe a bheidh dailte ar na
bandal grad 0-20 agus 20-40. Tathar ag suil go bhfaigheadh nios mé scolairf
tuairisceoiri nios airde sa Ghaeilge mar thoradh ar an athrd seo.

Mar ata luaite cheana, dushlan speisidil a thainig chun cinn san anailis na
go raibh cuid de na muinteoiri T2 den tuairim nach raibh an caighdean cui
ag scolairi agus iad ag fagail na bunscoile chun tabhairt faoin tsonraiocht
Ghaeilge sa tSraith Shoéisearach. | gcasanna airithe, scriobh muinteoiri i
scoileanna T2 go raibh orthu tosu 6n tus le lucht na chéad bhliana agus
bunstruchtuir na teanga a theagasc doibh. Bhi cuid de na muinteoiri T2 den
tuairim mar sin go raibh an-bhearna idir an bhunscoil agus an iar-bhunscoil
maidir le caighdean na Gaeilge:

Léirigh cuid de na muinteoiri mishastacht faoi abhar na sonraiochtai. | gcasanna
airithe shil muinteoiri go raibh na sonraiochtai roleathan, doiléir agus go raibh an
iomarca torthal foghlama iontu. Cheap cuid de na muinteoiri nach raibh naisc
shoiléire idir an tsonraiocht, an cleachtas ranga agus an scrudu deiridh.

Maidir leis an dushlain a bhfuil tuairiscit déanta orthu anseo, ba Iéir go
raibh idirnascthacht eatarthu, mar shampla, an dishlan a bhaineann le plé a
dhéanamh ar an litriocht do go leor scolairi, caighdean Gaeilge na scolairi, an
easpa béime ar labhairt na teanga, constaici ama agus pointi aistrithe.
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Mir a Ceathair: Tuairisc ar na Grupai Focais

Ta an mhir seo roinnte in dha chuid. Pléitear na téamai a d’eascair 6 na
grupai focais le scolairi sna scoileanna cas-staidéir T1 ar dtus. Breathnaitear
ina dhiaidh sin ar na téamai a d’eascair 6 na grupai focais leis na scoléiri sna
scoileanna cas-staidéir T2. Mar a miniodh sa chaibidil ar an modheolaiocht,
baineadh leas as an anailis teimpléid chun anailis a dhéanamh ar na sonrai
O na grupal fécais. Cuirtear meascan de théamal déaduchtacha, is iad sin na
téamai a aithniodh roimh ré agus téamai ionduchtacha i lathair sa mhir seo.
Minitear na téamal ata faoi chaibidil ag tus gach coda.

Déantar cur sios sa mhir seo ar na priomhthéamai a d’eascair 6 na grupai
focais le scolairi i scoileanna T1 (n=58). Breathnaitear ar eispéiris na scolairi
faoi na mérthéamai seo a leanas:

e Tuairimi na scolairi faoi chur i ngniomh na sonraiochta
* An t-aistrid 6Gn mbunscoil

* Snaithe na Sonraiochta - Cumas Cumarsaide, Feasacht Teanga agus
Chulturtha, Féinfheasacht an Fhoghlaimeora

* Staidéar ar Litriocht na Gaeilge

« Usaid na Teicneolaiochta

* Measunu

« Uséid na Gaeilge taobh amuigh den rang

* Spreagthai chun an Ghaeilge a chur chun cinn

* Moltal Eiritheacha na Scolairi agus Tuairimi na scoldiri maidir leis an
Solathar Idirdhealaithe.

Ba i an Ghaeilge priomhtheanga bhaile né comhtheanga bhaile cuid de na
scolairi a ghlac pairt sna grupai fécais T1. Bhi an Béarla mar theanga bhaile
ag scolairi eile agus bhi teanga bhaile seachas Gaeilge n6 Béarla ag mionlach
beag de na scolairi.

larradh ar na scolairi labhairt faoi na gnéithe den tsonraiocht a thaitin leo n6
nar thaitin leo ag tus na ngrupal fécais. Léirigh na scolairf tuairimf dearfacha
faoi na gnéithe de chur i ngniomh na sonraiochta a thaitin leo. Labhair go leor
scolairi faoi dhanta, amhrain, gearrscéalta né gearrscannain a thaitin leo agus
déantar tuairisciu ar na tuairimi sin faoin téama litriocht na Gaeilge. Thaitin sé
leis na scolairi nuair a bhi deiseanna acu a bheith gniomhach san fhoghlaim.
Mar shampla, labhair scolairi i Scoil A (Gaelcholaiste) faoi dhrama a rinne siad
sa Ghaeilge sa chéad bhliain agus a chuaigh i bhfeidhm go maér orthu. Mhinigh
scolairi eile gur thaitin s€ leo nuair a bhi deis acu a bheith ag obair i ngrdpai
agus/né tionscadail a dhéanamh. Mar shampla, chruthaigh scolairi i Scoil F
(Sruth lan-Ghaeilge) fisean faoi chibearbulaiocht bunaithe ar thaighde a rinne
siad sa rang agus thug scolairi i Scoil B (Scoil Ghaeltachta) faoi thionscadal
faoin stair i gceantar Gaeltachta. Léirigh na scolairi tuairimi dearfacha maidir le
husaid na teicneolaiochta mar thaca d'fhoghlaim na Gaeilge.



Léirigh go leor scolairi tuairimi ditltacha facin méid ama a chaitear ar an
léitheoireacht agus scribhneoireacht i ranganna Gaeilge. Bhi go leor de na
scolairi den tuairim go raibh an-chuid ama caite sna ceachtanna Gaeilge
ag léamh no ag scriobh. Nocht scolairi an tuairim gur cuireadh béim ar an
ullmhdchan don scrudu suimitheach sa Ghaeilge sa rang agus gur bhain sé
seo 6n am don chaint agus plé n6 tascanna gniomhacha. Léiriodh meascan
tuairimi faoin ngramadach ach ba Iéir go raibh foghlaim na gramadai an-
dushlanach do chuid mhaith de na scolairi. Chuir cuid de na scolairi spéis sa
ghramadach agus bhi spéis ag cuid de na scolairi Gaeltachta ach go héirithe
a bheith ag foghlaim faoi na difriochtal idir an chanuint agus an caighdean.
Léirigh roinnt scolairi tuairimf didltacha faoin staidéar ar an litriocht mar gheall
ar chuid de na téacsanna féin agus an méid litriochta a bhi le cludach acu.

Bhi morchuid na scolairi den tuairim gur mhaith leo da geuirfi béim ni ba
mho ar labhairt na Gaeilge sa tSraith Shéisearach agus da mbeadh nios mo
deiseanna acu dirit ar labhairt na Gaeilge sna ceachtanna Gaeilge.

Ar an iomlan, bhi na scolairi T1 séasta leis an aistrid 6n mbunscoil go dti an
iar-bhunscoil 6 thaobh chaighdean na Gaeilge de agus ¢ thaobh fhoghlaim
na Gaeilge de. D’fhreastail na scolairi sa Ghaeltacht ar bhunscoil Ghaeltachta
agus d’aistrigh na scolairi sna Gaelcholaisti 6 bhunscoileanna lan-Ghaeilge:
“Bhi sé ar an leibhéal ceart. Ni raibh sé rédheacair. Thuig chuile dhuine gach
rud.” (Scoil B, Scoil Ghaeltachta). Léirigh na scolairi sa sruth dioma afach,
maidir lena gcumas 6 thaobh chruinneas na Gaeilge de, agus iad ag tosu ar
an gcéad bhliain san iar-bhunscoil.

Is iad na scileanna teanga a thagann faoi chumas cumarsaide sna
sonraiochtai na labhairt, éisteacht, |éitheoireacht, scribhneoireacht agus
idirghniomht cainte. Bhi scoléiri den tuairim go raibh tionchar laidir ag an
scrudu suimitheach ar na gniomhaiochtai a rinne siad sa rang agus gur
caitheadh neart ama ag ullmhu do cheisteanna a d’fhéadfadh teacht anios
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ar an scrudphaipéar. Ba léir gur caitheadh an-chuid ama ar an Iéitheoireacht
agus scribhneoireacht ach go hairithe, agus gur mhaith leis na scolairi nios

mo deiseanna a bheith acu chun abhar a phlé n6 chun tabhairt faoi thascanna
idirghniomhacha. Bhi scolairi in dha scoil den tuairim go raibh difriocht idir an
chéad bhliain agus an dara bliain agus go raibh deis ni ba mho dirid ar labhairt
na Gaeilge sa chéad bhliain. Thug scolairi samplai de thascanna ranga ina
raibh siad gniomhach agus a chuir lena gcumas cumarsaide, mar shampla:
plé grupa a dhéanamh ar dhan, fisean a dhearadh bunaithe ar thionscadail,
cur i lathair a ullmhu ar powerpoint bunaithe ar thopaic, blaganna a scriobh
faoin Urscéal, deireadh nua a scriobh, ealain a dhéanamh ag freagairt do dhan,
dan a chumadh, framai scribhneoireachta a Uséaid agus tionscadail ghrdpa a
dhéanamh.

Ba léir afach nach raibh a dhdthain ama ag dul do na cuir chuige a bhi
na ba ghniomhai agus ni ba chruthaithi. | gcasanna éirithe bhain dushlan le
caighdean Gaeilge na dtéacsanna agus mhinigh scolairi gur chaith siad go
leor ama ag iarraidh iad a thuiscint. Thuairiscigh na scoléiri gur chuir an méid
oibre a bhi le clidach agus an t-ullmhlchan don scrudu isteach ar an méid
ama a bhi ag dul don phlé n¢ idirghniomht teanga.

Léiriodh meascan tuairimi faoi fhoghlaim na gramadai agus ba léir go
raibh foghlaim na gramadai an-dushlanach do go leor de na scolairi “Ta
Sé rodheacair. Ta sé a lan just chun é a chuimhnid” (Sruth lan-Ghaeilge,
Scoil F). Daithin scolairi sna scoileanna Gaeltachta gur bhain dishlan
leis an gcaighdean a fhoghlaim mar gheall ar an difear idir an Ghaeilge
chaighdeanach agus a gcandint féin, agus mar gheall ar an difear idir labhairt
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agus scriobh na Gaeilge. Mhinigh cuid de na scolairi go raibh orthu a bheith ag
machnamh ar chruinneas na teanga agus iad ag scriobh.

Chuir cuid de na scoléiri an-spéis sa ghramadach agus ba Iéir gur thaitin sé
leo na rialacha a fhoghlaim agus eolas follasach a bheith acu ar struchtdr na
teanga.

Thuairiscigh na scolairi go raibh meascan de chuir chuige i bhfeidhm chun
gramadach a fhoghlaim. | gcasanna airithe bhi na scolairi ag forbairt straitéisi
chun cabhru leo cuimhneamh ar na rialacha, ag déanamh dul siar go rialta
agus ag aimsiu patruin i gcomhthéacs. | gcasanna eile bhi na scolairi ag
scriobh sios rialacha sa rang. Luaigh cuid de na scolairi gur chabhraigh sé leo
na rialacha gramadai a fheiceail ar phostaeir i dtimpeallacht na scoile.

Léirigh scolairi go raibh spéis acu foghlaim faoi chanuinti éagsula agus gur
bhain tabhacht leis seo chun a bheith in ann daoine in aiteanna eile a thuiscint.
“Cabhraionn sé le foghlaim agus a fheiceail cén chaoi a bhfuil an Ghaeilge
timpeall an tir, cén chaoi a bhfuil daoine eile a labhairt. Mas an teanga céanna e,
bionn bealachai difridla & a labhairt. (Scoil D, Scoil Ghaeltachta).

Bhi naisc idir na scoileanna Gaeltachta agus an pobal aitidil agus d’aithin
na scolairi gur chruthaigh na ceantair ina raibh siad lonnaithe deis doibh an
Ghaeilge a labhairt mar theanga phobail. Bhi an Ghaeilge a labhairt ag na
scolairi Gaeltachta sa bhaile, ar scoil agus sa phobal. | scoil Ghaeltachta
amhain, tugadh deis d’aionna 6n gceantar teacht isteach agus labhairt faoin
nGaeilge ina saolta n6 faoi na buntéisti a thug an Ghaeilge déibh. Bhi nasc idir
scoil Ghaeltachta amhain agus scoil Ghaeltachta eile agus thaitin s& go moér
leis na scolairi dul ar cuairt chuig an nGaeltacht eile.

Nuair a bhi deiseanna ag na scolairi i scoileanna T1 taobh amuigh den
Ghaeltacht freastal ar chursa Gaeltachta n6 dul ar thuras chun na Gaeltachta, ba
léir go raibh tionchar an-dearfach aige seo ar dhearcadh na scoléiri. “Ta, like, na
siopai tri Ghaeilge, ta gach rud tri Ghaeilge freisin. Ta, like, na rudal ar an bothar.
Nuair a deireann siad STAD, sin as Gaeilge. Ta tu ag léamh Gaeilge, ta tu ag
cloisteail Gaeilge, 24/7" (Scoil C, Gaelcholaiste). Léirigh cuid de na scolairi taobh
amuigh den Ghaeltacht go bhféilteoidis roimh bhreis deiseanna chun freastal ar
chursai Gaeltachta chun go mbeadh deis acu a bheith tumtha sa Ghaeilge.

Déanfar tuilleadh inidchta ar an snéaithe a bhaineann le féinfheasacht an
fhoghlaimeora sa trit bliain den taighde. Ag an bpointe seo den taighde,
nior thainig féinfheasacht an fhoghlaimeora chun cinn mar mhérthéama
sna samplai den chleachtas ranga a roinn na scolairi leis na taighdeoiri. Ba
léir go raibh an teicneolaiocht in Usaid mar ais chun cur le féinfheasacht na
bhfoghlaimeoiri. Bhi cluichi digiteacha in Usaid chun cabhru le scolairi dul
siar a dhéanamh ar an bhfoghlaim agus chun aiseolas a chur ar fail déibh.
Baineadh leas as an teicneolaiocht chun dirit ar shainghnéithe den teanga
- pointi gramadai mar shampla agus/né chun tuiscint a chinntid ar chuid
de na téacsanna. Bhi na leibhéil is deacra de Duolinguo in Usaid i gcuid de
na scoileanna T1 chun cabhru le scolairi dul siar agus treisit a dhéanamh
ar phointi gramadai. D’Usaid muinteoiri agus scolairi uirlisi focléireachta
ar line chomh maith. Cabhraionn uirlisi focloireachta le scolairi scileanna



neamhspleacha teanga a fhorbairt mar go mbionn siad sa toir ar an eolas iad
féin. Bhi obair thionscadail ar sill i gcuid de na scoileanna, rud a thabharfadh
deis do na scolairi scileanna féinfheasachta a fhorbairt mar go mbionn
gnéithe éagsula den tionscadal le roinnt idir na scolairi sa ghripa agus toisc
go mbionn préiseas de phleanail, dréachtu, athdhréachtl agus cur i lathair i
gceist. Luaigh cuid de na scolairi go sonrach go raibh téacsanna on litriocht
ag cabhru leo cur lena bhfeasacht teanga, mar sin, ba Iéir gur aithin cuid de
na scoléiri go bhféadfaidis a gcuid teanga a fhorbairt tri théacsanna Gaeilge
a léamh. Is samplai iad seo de bhealai ina raibh féinfheasacht fhoghlaimeora
a forbairt ag an gcéim seo den taighde. Bheifi ag suil go dtiocfadh tuilleadh
samplai chun cinn sa chéad chéim eile den taighde.

Roinn na scoléiri a geuid tuairimi faoi chuid de na téacsanna a ndearnadh
siad staidéar orthu. Thug siad samplal de dhanta, amhrain, Urscéalta, agus
gearrscannain a thaitin leo. Thaitin sé leis na scolairi nuair a bhi ceangal idir
an téacs agus a saolta féin; mar shampla, nuair a bhi déagoiri sa scéal né ma
bhain an téacs le habhar suime leo. Thaitin sé leo nuair a bhi an scéal nua-
aimseartha, ma bhi teannas sa scéal agus nuair a bhi an teanga ar an leibhéal
ceart, gan a bheith rédheacair né ré-éasca. Labhair go leor de na scolairi faoin
ngearrsceal An Cluiche Mdér mar shampla.

Dar le cuid de na scolairi, chabhraigh staidéar ar na téacsanna litriochta
leo forbairt a dhéanamh a gcuid teanga, tri fhoclodir agus nathanna nua a
fhoghlaim, an ghramadach a fhoghlaim i gcomhthéacs agus foghlaim faoi
chanuinti éagsula.
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Thaitin danta agus amhrain le go leor de na scolairi agus roinn siad samplai
de dhanta agus amhrain a thaitin leo. Dar le cuid de na scolairi, bhi sé ni
b’éasca danta/amhrain a fhoghlaim mar gheall ar an rithim, go raibh athra iontu
agus toisc go raibh siad éasca le cleachtadh agus le cuimhneamh orthu.

Thaitin na gearrscannain le tromlach na scolairi. Mhinigh siad go raibh
na gearrscannain éasca le tuiscint agus gur cineal sos a bhi iontu 6n
léitheoireacht agus scribhneoireacht. Thuairiscigh scolairi go raibh sé éasca
dul siar ar na gearrscannain ma chaill siad rang mar gheall go raibh rochtain
acu orthu go héasca ar line agus go raibh abhar maith tacaiochta ar fail.

Bhi cuid de na scolairi den tuairim go raibh an iomarca litriochta le clidach
acu agus gur chuir an lion litriochta a bhi le cludach brd orthu. Thuairiscigh
cuid de na scolairi go raibh cuid de na téacsanna rédheacair déibh, go raibh
siad as data agus nach raibh siad in ann Iéamh siar orthu go neamhspleach.
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Ba léir gur ghlac sé an-chuid ama cuid de na téacsanna a léamh agus go
raibh ar mhuinteoiri am a chaitheamh ag minid na teanga. D'fhéadfai a Iéamh
ar na torthai go bhfuil buanna ag baint le staidéar a dhéanamh ar an litriocht
agus leis an rogha seanrai ata ar fail. Ni mér machnamh a dhéanamh ar an
lion litriochta atéa le cludach agus ar abharthacht na dtéacsanna do ranganna
agus do scolairi éagsula. Is léir go bhfuil téacsanna éagsula feiliinach do
chomhthéacsanna éagsula foghlama agus d’fhoghlaimeoiri éagsula.

Bhi an teicneolaiocht in Usaid mar ais chun tacu le foghlaim na Gaeilge
i moérchuid de na scoileanna céas-staidéir T1. Baineadh leas as Kahoot!,
Blooket agus Quizlet ar bhonn rialta. Thuairiscigh scolairi gur oibrigh siad
ar thascanna aonair agus n6/grupa bunaithe ar an ngramadach, forbairt
focléra agus ceisteanna a bhain leis na téacsanna litriochta. Samplai eile
d’Usaid na teicneolalochta na: iMovie a Usaid le fisean a dhéanamh, cur i
lathair Powerpoint a Usaid do chur i lathair, blaganna a scriobh, podchraoladh
a dhéanambh, focloirf ar line agus teacht ar diseanna ar line. Bhain scolairf i
scoil amhain leas as Duolinguo. Roghnaigh siad na leibhéil ba dheacra chun
cleachtadh a dhéanamh ar a gcuid gramadai. Bhi na scolairi dearfach faoi
Usaid na teicneolaiochta mar ais.

Breathnaitear ar an measunu faoi dha théama, is iad sin na measunuithe
rangbhunaithe agus an scrddu deiridh. Bhi taithi ag scolairi i dtri scoil ar
Mheasunu Rangbhunaithe a hAon: An Phunann Teanga. Léirigh cuid de na
scolairi gur chuir na tascanna MRB bru sa bhreis orthu. Ba i an tuairim ba
laidre a léiriodh na gur chéir go mbeadh marcanna suimitheacha ag dul do na
tascanna MRB mar gheall ar an ualach oibre a bhain leo.

Thuairiscigh cuid de na scolairi gur mhothaigh siad gur obair in aisce a bhi
sna tascanna MRB toisc nach raibh marcanna ag dul doibh. Léiriodh an tuairim
i scoil amhain freisin go bhféadfadh scolairi uirlisi ar nés Google Translate né
ChatGPT a Usaid chun ullmhu do thasc MRB agus go dtabharfadh scradu
cainte léargas ni b’fhearr ar chumas sa Ghaeilge. Ni raibh taithi ag aon duine
de na scoléiri ar MRB 2: An Tasc Idirghniomhaithe Teanga go féill agus iad ag
glacadh pairt sna grupal fécais. Tugtar faoi MRB 2 sa trit bliain den tSraith
Shoisearach agus bhi na grupai focais le scolairi ar siul le scolairi 6n dara bliain
nach raibh deis acu tabhairt faoci MRB 2 go féill. Baileofar breis eolais faoi na
tascanna MRB don tritl tuairisc a bhaineann leis an taighde seo.

Ba Iéir go raibh an-tionchar ag an measunu suimitheach ar an teagasc
agus foghlaim sa rang agus go raibh na scolairi & n-ullmhu sa rang i dtreo an
scrudaithe dheiridh. Léirigh cuid de na scolairi mishastacht leis an éiginnteacht
faoi cheisteanna an scrudaithe. Cé go raibh an-chuid dua curtha isteach
san fhoghlaim acu, bhi siad buartha nach mbeadh an t-eolas Usaideach don
scrudu. Rinne go leor de na scolairi moladh laidir go mbeadh scridu cainte
mar chuid den mheasunu suimitheach sa tSraith Shoéisearach. Thuairiscigh
siad go raibh ga le scridu cainte chun aitheantas a thabhairt do scileanna
labhartha na Gaeilge agus chun spés a chruthd sa rang chun dirid ar fhorbairt
na scileanna cainte.

Ba i an Ghaeilge teanga chumarsaide na scoile sna scoileanna T1 ar fad,
seachas sa sruth lan-Ghaeilge a bhi lonnaithe in iar-bhunscoil mhean-Bhéarla.
Bhi roinnt Gaeilge in Usaid ag cuid de na scolairi sna Gaelcholaisti sa bhaile
agus bhi an Ghaeilge in Usaid sa bhaile, ar scoil agus sa phobal ag na
scolairi Gaeltachta. Bhi cur chuige scoile uile i bhfeidhm sna scoileanna, rud a



thacaigh le cur chun cinn na Gaeilge tri chomortais éagsula, dirid ar na botuin
ba choitianta, agus prionta sa timpeallacht, mar shampla seanfhocail agus
tomhas a réiteach.

Chuir pobal na Gaeltachta deiseanna sa bhreis ar fail maidir leis an saibhrit
agus an normalu teanga.

Bhi Usaid na Gaeilge taobh amuigh den scoil ni ba theoranta do na scolairi
sna Gaelcholaisti ach thuairiscigh siad gur bhain siad roinnt Usaide aisti sa
bhaile le tuismitheoiri no le siblini agus nuair a bhi siad ag imirt spoirt le cairde
on scail.

Bhi neart spreagthai i bhfeidhm chun tacu le chur chun cinn na Gaeilge sna
scoileanna T1 mar shampla:

* Coiste Gaeilge
* An scéim Gaelbhratach - Coiste Gaelbhrachtach
* |Imeachtai scoile - Trath na gCeist, céilithe

« Aionna Aitila a labhair faoi thabhacht na Gaeilge né na buntaisti a
bhaineann le heolas ar an nGaeilge doibh

* Alonna - fili, amhranaithe, scribhneoiri
* Comortais Eagsula
* Duaiseanna d’iarrachtai sa Ghaeilge- dearbhan don 16n né do shiopa aitiuil

e Turais Scoile
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* Turais chun na Gaeltachta
* |Imeachtal idir scoileanna - imeachtai spoirt agus cairde pinn
* Gaeilge 24, Gaelbhratach

e Timpeallacht Abhar Shaibhir i bPrionta le fécas ar leith a bhain le cruinneas
no le saibhril na teanga

* Seachtain na Gaeilge

Bhi deis ag na scoléiri a bheith pairteach i gcur chun cinn na Gaeilge tri
phairt a ghlacadh sna coisti Gaeilge n6 sa choiste Gaelbhratach. Bhi coras
cairde pinn i bhfeidhm i scoil amhéin agus bhi deis ag scolairi casadh leis na
cairde pinn tar éis déibh scriobh chucu. Chuaigh seo i bhfeidhm go mér orthu:

Ba léir ¢ thuairisci na scoléirf go ndearnadh an-iarracht dearcthai dearfacha a
chothu i leith na teanga ar bhonn uile scoile taobh amuigh den rang.

Tugadh deis do na scoléiri a geuid tuairimi a roinnt faoin solathar
idirdhealaithe T1/T2 sa tSraith Shéisearach. Ar bhonn prionsabail, d’aontaigh
go leor de na scolairi gur chéir go mbeadh sonraiocht éagsuil ann do na
scoileanna T1 mar gheall go mbeadh na scolairi T1 ni ba liofa sa Ghaeilge
i gcomparaid leis na scoléiri a fhreastalaionn ar iar-bhunscoileanna a
fheidhmionn tri mean an Bhéarla. Bhi scoléiri T1 den tuairim go raibh buntaiste
acu 6 thaobh chumas cumarséide sa Gaeilge.
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Ar an laimh eile, bhi go leor de na scolairi den tuairim nach raibh an solathar
reatha cothrom ar scoléiri T1 mar gheall ar an ualach oibre a bhf le clidach
acu agus mar gheall go bhfuil sé chomh deacair orthu gradam a bhaint
amach sa Ghaeilge. Bhi moérchuid de na scolairi den tuairim go raibh siad faoi
mhibhuntaiste mar gheall ar an solathar do na scoileanna T1.

* T4 i bhfad nios mé le déanamh againn. Ta muid liofa but ta i bhfad
nios mé de gach rud le déanamh againn. (Scoil A, Gaelcholaiste) Ta

sé i bhfad nios deacra duinne gradam a fhail. Ni shileann muid go
bhfuil sé réfhéarailte. (Scoil A, Gaelcholaiste)

D’ardaigh na scolairi sna tri scoil Ghaeltachta an pointe gur bhain dushlan le
sonraiocht T1 a dhéanamh sa Ghaeilge agus sa Bhéarla agus cheistigh siad
sin. Is éard a bhi i gceist acu na nach bhfuil rogha T2 sa Bhéarla.

* Nil aon thadhb agamsa i ndairire leis an bpaipéar T1 ata le déanamh
sa nGaeilge; is smaoineamh maith é i ndairire mar go bhfuil sé ag
déanamh an cursa nios oiritinai do dhaoine ar chainteoiri dichais
iad ach cén fath nach ndéanaimid paipéar T2 sa mBéarla nuair a

chaitheas muid teanga nua a fhoghlaim le haghaidh an Teastas
Soisearach (Sraith Shéisearach) i gcomparaid le na daoine a
labhraionns Béarla agus go bhfuil péipéar nios éasca acub sin sa
nGaeilge. (Scoil D, Scoil Ghaeltachta)

Togadh an pointe freisin go raibh sé dushlanach ar scolairi a bhi nuathagtha
tabhairt faoin tsonrafocht T1.

T ]

Moltai Eiritheacha 6 na Scolairi i
gComhtheacsanna T1
Is iad na mérmholtai éiritheacha a roinn na na scolairi T1 na: (i) scridu cainte

a bheith mar chuid den mheasunu suimitheach sa tSraith Shéisearach agus (ii)
cur leis na tacaiochtal ata ar fail.

Scradu Cainte. Is é an priomh-mholadh a bhi ag na scolairi na gur choir
go mbeadh scridu cainte mar chuid den mheasunu suimitheach sa tSraith
Shdisearach. Mhol scolairi go geuirfi scrudu cainte ar fail chun go geruthofai
nios md deiseanna cainte agus plé sa rang agus go bhfaighidis aitheantas do
na scileanna labhartha a bhi sealbhaithe acu.

» Ceapaimse go gcuirfeadh sé ar mo chompord mé mar gur cainteoir
duchais mé i gcomparaid leis an staidéar a chaithfidh tu a dhéanamh

le haghaidh scrudu scriofa. Thabharfadh sé seans duinn an Ghaeilge
ata againn a chur i dtreo an teastas séisearach mar go bhfuilimid ag
fas suas a labhairt. (Scoil D, Scoil Ghaeltachta)

D’aithin na scolairl chomh maith gur scileanna éagsula iad scileanna
scribhneoireachta agus scileanna labhartha na Gaeilge agus mhol siad
gur choir go mbeadh deis ag scolairi a gcuid eolais ar an nGaeilge agus
caighdean na Gaeilge a léiriu trid an gcaint: “Agus b “fhéidir go bhfuil duine
éigin nios fearr ag labhairt 6 bhéal seachas sa scriobh agus ni chionn tu é sin
i scruduithe. Ni chionn td go bhfuil siad go maith ag labhairt go liofa” (Scoil E,
Scoil Ghaeltachta). Mhinigh cuid de na scolairi chomh maith gur choir béim
nios mo a leagan ar labhairt na Gaeilge mar gurb i labhairt na teanga an scil
chumarsaide is tabhachtail dar leo:

» Ma ta tusa ag iarraidh a bheith ag caint le duine éicint as Gaeilge,
ba cheart go mbeadh cleachtas déanta agat féin ar an chaint
agus ar an chumarsaid seachas a bheith ag déanamh scruduithe

scribhneoireachta nach bhfuil in ann ctnamh a thabhairt duit sa
saol ag iarraidh a bheith i dteagmhail le daoine eile. (Scoil D, Scoil
Ghaeltachta)

Breis Tacaiochtai. Duirt cuid de na scolairi go bhféilteoidis roimh bhreis
tacaiochtal, mar shampla closleabhair as Gaeilge, breis téacsanna aititla agus
téacsleabhar. Ba mhor ag cuid de na scolairi da mbeadh breis tacalochta ar
fail chun cabhru leo an sainfhocloir a bhain leis na habhair eile a fhoghlaim tri



Ghaeilge. Baineann an moladh seo le breis tacaiochtai d’fhoghlaim abhair eile
tri Ghaeilge. Mhinigh cuid de na scolairi go raibh cuid den téarmalocht sna
habhair eile dushlanach doibh. Féachtar ar na téamai a d’eascair 6 na grdpai
focais le scoléiri i gcomhéacsanna T2 anois.

Pléitear na priomhthéamai a d’eascair 6 na grupai focais le scolairi in iar-
bhunscoileanna T2 sa chuid seo. Breathnaitear ar eispéiris na scolairi faoi na
morthéamal seo a leanas:

¢ Tuairimi na Scolairi faoi Chur i nGnfomh na Sonraiochta

* An tAistri n mbunscoil

* Snaithe na Sonraiochta - Cumas Cumarsaide, Feasacht Teanga agus
Chulturtha, Féinfheasacht an Fhoghlaimeora

 Staidéar ar Litriocht na Gaeilge

« Usaid na Teicneolaiochta

¢ Measunu

« Uséid na Gaeilge taobh amuigh den Cheacht

* Tabhacht an Mhuinteora

* Moltai na Scolairi

* Tuairimi na Scolairi maidir leis an Solathar Idirdhealaithe.

Reachtaladh na grupal focais le scolairf T2 tri mhean an Bhéarla. Bhi an
Béarla agus teangacha a bhi éagsuil 6n mBéarla/on nGaeilge mar theangacha
baile ag na scolairf T2.

Is Iéir 6n anailis ar na grupai focais gur thaitin sé leis na scolairi nuair a bhi
deis acu a bheith gniomhach san fhoghlaim agus nuair a bhi deis acu an
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Ghaeilge a labhairt. Thug na scolairi samplai de chuir chuige ghniomhacha -
mar shampla, cluichi agus obair bheirte/ghripa - a chabhraigh leo an Ghaeilge
a Usaid sa rang. Tugtar tuilleadh samplai faoin téama Cumas Cumarsaide.
Bhain cuid de na scolairi sult as cuid de na téacsanna. Bhain na scolairi

leas as an teicneolaiocht mar ais agus thaitin sin leo. Bhi an-tionchar ag
réamhthaithi na scolairi ar fhoghlaim na Gaeilge sa bhunscoil ar an n-eispéiris
foghlama san iar-bhunscaoil.

Bhi scolairi d’aon ghuth gur mhaith leo breis deiseanna a bheith acu chun
dirid ar labhairt na Gaeilge. Bhi na scolairi go laidir den tuairim gur mhaith leo
a bheith in ann Gaeilge a labhairt. Bhi go leor de na scoléiri ag streachailt leis
an obair ar an litriocht mar dar leo, ni raibh go leor teanga acu chun an t-abhar
a phlé. Chothaigh an bru chun an litriocht a chlidach agus a bheith ullamh
don scrudu claonadh i measc na scolairi abairti nd sleachta samplacha a
fhoghlaim de ghlanmheabhair. Léirigh na scolairi tuairimi ditltacha faoin méid
scribhneoireachta a bhi le déanamh acu sna ceachtanna Gaeilge.

Bhi an-éagsulacht sna tuairimi a Iéirigh na scolairi maidir leis an aistrid 6n
mbunscoil go dti an iar-bhunscoil 6 thaobh fhoghlaim na Gaeilge de. Ba léir
go raibh an t-aistrit ag brath go mér ar an gcaighdean Gaeilge a bhi acu 6n
mbunscoil agus go raibh difriocht an-mhér idir na bunscoileanna agus idir
muinteoiri bunscoile aonair ¢ thaobh theagasc na Gaeilge de. Cheap scolairi
airithe go raibh an t-aistriti go brea agus go raibh roinnt dul siar ar obair na
bunscoile ar sill acu sna ceachtanna Gaeilge sa chéad bhliain. Cheap scolair
eile a mhalairt afach, agus léirigh siadsan an tuairim go raibh foghlaim na
Gaeilge san iar-bhunscoil an-deacair déibh agus nach raibh go leor Gaeilge
foghlamtha acu sa bhunscail. Is diol spéise € go raibh scolairi a d'fhreastail ar
bhunscoileanna T1 den tuairim go raibh a gcaighdean Gaeilge tite go mér 6
thosaigh siad in iar-bhunscoil mhean-Bhéarla. Cé go raibh an tsonraiocht T2
éasca doibh sitd a d’'threastail ar bhunscoileanna T1, mhothaigh siad go raibh
a geuid Gaeilge ag dul i Iéig mar gheall ar easpa deiseanna chun an teanga a
Usaid. Taispeanann na raitis seo cuid de na tuairimi éagsula a roinn na scolairi:
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Morthéama a d’eascair 6n bplé na na dushlain a bhaineann le hidirdheall sa
chéad bhliain in iar-bhunscoileanna T2 mar gheall ar na caighdeain éagsula
ata ag scolairi sa Ghaeilge. D’aithin na scolairi féin go raibh sé iontach
dushlanach ar mhuinteoiri teacht ar leibhéal coménta don teagasc. Cé go raibh
‘dul siar’ i gceist sa chéad bhliain do chuid de na scolairi duirt siad go raibh
scolairi airithe ‘caillte’. Cheistigh cuid de na scolairi ar chéir rangu a dhéanamh
ar ghrupai na chéad bhliana de réir chaighdean na Gaeilge chun go mbeadh
scolairi in ann dul chun cinn a dhéanamh ag a leibhéal féin:

Bhi cuid de na scolairi den tuairim freisin nar thuig siad an muinteoir ma bhi
sé/si ag labhairt i nGaeilge mura raibh taithi acu ar theagasc na Gaeilge tri
Ghaeilge 6n mbunscoil. Rinne cuid de na scolairi comparaid idir foghlaim na
Gaeilge agus foghlaim na nuatheangacha iasachta sa chéad bhliain. Tégadh
an pointe go raibh sé ni b’éasca diriu ar scileanna labhartha sna teangacha
eile mar gheall go raibh na scoléiri ag tosu ar aon leibhéal amhain.

Bhi mérchuid de na scoléiri den tuairim go raibh na ceachtanna Gaeilge ni
ba dhushlanai sa dara bliain i gcomparaid leis na ceachtanna sa chéad bhliain
mar gheall ar an méid abhair a bhi le clidach. Fuarthas gur cuireadh an-bhéim
ar an scribhneoireacht agus ar fhreagairt do théacsanna litriochta i scribhinn
i moérchuid de na ceachtanna: “/'d say we "re expected to, like, like to do a lot
more writing, a lot more chunk learning. You know that we’re chunk-learning and
the questions are more difficult” (T2 Scoil C). Fuarthas go raibh nios mé ama
a chaitheamh ag léamh agus ag scriobh i nGaeilge sna ceachtanna sa dara
bliain agus go raibh nios I ama & chaitheamh ar labhairt na teanga le hais na
chéad bhliana.

Ta cuig scil teanga luaite sa tsonraiocht a bhaineann le cumas cumarsaide
- is iad sin: éisteacht, labhairt, léitheoireacht, scribhneoireacht agus
idirghniomh cainte. Ba léir gur bhain na scolairi an-sult as a bheith gniomhach
ag Usaid na Gaeilge. Cé gur caitheadh an-chuid ama ar an léitheoireacht agus
ar an scribhneoireacht, sa dara bliain ach go hairithe, roinn scolairi i ngach
scoil samplai de chuir chuige ghniomhacha mar ata Iéirithe sa liosta seo:

FIT

* Combhra beirte faoi thopaic, mar shampla “mé féin”. “Well, sometimes our
textbook it’s, like, turn to the person next to you and discuss and that’s kind
of good, but it’'s more like gives you a question and then you both give your
answer.” (T2 Scoil B)

* Obair Bheirte

* Obair Ghrupa - anailis ar théacs n6 obair ar [éamhthuiscint i ngrapa

* ROol-imirt/ dramaiocht bunaithe ar an litriocht: “We did a short story like a
while ago and then we. It was like a script and then we like, read out loud
in class. We had, like, people playing different parts” (T2 Scoil A). “I think in

Catfish, | like the pair work. Like having to read the monologue out loud to
each other.” (T2 Scoil E)



¢ Cluichf - Biongo, Speed dating, Cluichi cuimhne, cluichf aistritichain, cluichi
meaitseala

* Cluichi digiteacha - Blooket, Kahoot

 Diospdireachtai

Bhi an-nasc idir na gniomhaiochtai eisteachta, |éitheoireachta agus
scribhneoireachta agus ullmhu don scrddu deiridh. Nochtadh an tuairim go raibh
an chluastuiscint deacair mar gheall go raibh cantinti laidre ag na hurlabhraithe.
| gcasanna éirithe, d’dsaid muinteoiri aistriichan go Béarla chun téacsanna a
mhinid agus d’aistrigh na scolairi focloir go Béarla freisin mar thacaiocht. Bhi go
leor de na scolairf den tuairim gur bhain an-dua leis an méid scribhneoireachta a
bhi le déanamh sna ceachtanna Gaeilge. Bhi scolairi i ngach scoil d’aon tuairim
gur mhaith leo nios mé deiseanna a bheith acu an Ghaeilge a labhairt agus
scileanna idirghniomhaithe cainte a fhorbairt sa Ghaeilge.

Bhi na scolairf den tuairim go raibh gramadach na Gaeilge an-dushlanach
toisc go raibh an-chuid rialacha le cuimhneamh orthu. “There s a lot of different
grammar rules and we don 't really learn a lot of them specifically. So, it s really
hard to remember it all” (T2 Scoil A). D’fhoghlaim maérchuid de na scolairi an
ghramadach tri phatruin a scriobh sios agus a athscriobh don chleachtadh.
Mhinigh scolairi i scoil amhain gur chabhraigh sé leo rim a Usaid mar straitéis
chuimhne. Mhinigh scolairi eile go raibh sé cabhrach déibh nuair a bhi patrdin
ghramadai a dtaispeaint ar phéstaeir sa rang. "/ think posters on Irish is a very
efficient method and very helpful. You can use colours or different, like, pictures.
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It can be very, very helpful to, like, help you remember it” (T2 Scoil D). | gcuid
de na scoileanna cas-staidéir, bhi scruduithe gramadai ar sidl go rialta chun
cabhru leis na scolairi dul siar ar na patrdin ghramadai.

Nior thug na scolairi an-chuid samplai facin téama a bhain le feasacht
chulttrtha. Bhi deis ag scolairi i scoil amhain dul ar thuras scoile chun na
Gaeltachta. Bhi taithi ag cupla scolaire ar chursai Gaeltachta agus mhinigh
siad gur chabhraigh an taithi sin leo a bheith tumtha sa teanga agus deiseanna
cainte a fhail. Bhi pleananna ag cupla scolaire dul go dti an Ghaeltacht sa
samhradh chun deis sa bhreis a fhail an Ghaeilge a fhoghlaim. “/ am going
to the Gaeltacht this year. Yeah, it’s just to, like, improve it and especially my
speaking” (T2 Scoil B). Thacaigh Seachtain na Gaeilge le cur chun cinn chultdr
na Gaeilge chomh maith.

Déanfar tuilleadh initchta ar an snaithe a bhaineann le féinfheasacht an
fhoghlaimeora sa trid bliain den taighde. Ag an bpointe seo den taighde,
nior thainig féinfheasacht an fhoghlaimeora chun cinn mar mhérthéama
sna samplai den chleachtas ranga a roinn na scolairi leis na taighdeoiri. Ba
léir go raibh an teicneolaiocht in Usaid mar ais chun cur le feinfheasacht na
bhfoghlaimeoiri. Bhi cluichi digiteacha in Usaid chun cabhru le scolairi dul
siar a dhéanamh ar an bhfoghlaim agus chun aiseolas a chur ar fail déibh.
Baineadh leas as an teicneolaiocht chun diri ar an ngramadach agus chun
measunu a dhéanamh ar thuiscint na scolairi ar chuid de na téacsanna. Ba
léir gur thaitin na cluichi digiteacha leis na scolairi mar go bhfuair siad aiseolas
laithreach agus toisc go raibh siad in ann dul siar a dhéanamh ar an obair go
rialta. Mar ab amhlaidh leis na scolairi i scoileanna T1, bhi uirlisi focléireachta
digiteacha in Uséaid sna scoileanna cas-staideir T2. “There is a website called
Focldir that you get words off of, so if you're stuck for a verb or something, you
don’t know what the meaning is, you can ook it up.” (T2 Scoil C). Luaigh roinnt
bheag scoléiri gur chabhraigh scriduithe ranga leo dul siar a dhéanamh ar an
obair agus spriocanna foghlama a shocrd, mar shampla, thuig siad 6 aiseolas
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an scrudaithe gur ga daéibh dirid ar ghné éigin den chursa. Bheifi ag suil go
dtiocfadh tuilleadh samplai d’fhéinfheasacht an fhoghlaimeora chun cinn sa
chéad chéim eile den taighde.

Thug cuid de na scolairl samplai de théacsanna a thaitin leo. Bhi spéis
ag cuid de na scolairi i dtéacsanna ina raibh na téamai bainteach le saol
na ndéaga né ma bhi greann né teannas sa téacs. “Catfish, like, it's very
interesting. Like you don’t know what’s going to happen. It's dramatic.” “ | like the
novel Cupla because it's about teenagers and | feel that | can relate to it.” “ The
story our class is doing at the minute An Cluiche Mor. | think it reflects well back
to me because I'm big into, like, hurling and stuff - sports.” (T2 Scoil A). Bhi cuid
de na scolairi den tuairim gur fhoghlaim siad focléir nua trid an staidéar a rinne
siad ar na téacsanna. Mhinigh scolaire amhain gur thaitin danta leis mar go
raibh struchtdr ann agus minid tugtha sa téacsleabhar. Bhi modh an aistritichain
in Uséid i roinnt scoileanna chun cabhru leis na scolairi téacsanna a thuiscint.
Thaitin gearrscannain leis na scolairi a raibh taithi acu orthu agus nochtadh an
tuairim gur modh spreaguil ata iontu le Gaeilge a fhoghlaim.

Léirigh scolairi an tuairim go raibh an iomarca téacsanna litriochta le cludach
acu agus gur ghlac an staidéar ar na téacsanna sin an-chuid ama sa rang. Cé
gur fhoghlaim na scolairf focléir nua tri na téacsanna, bhi tromlach laidir de na
scolairi den tuairim nach raibh an t-eolas seo cabhrach doibh chun cumarsaid
a dhéanamh tri Ghaeilge. “But like it doesn't like teach you to, like, hold a
conversation with anyone. There is some, like learning different words and
their meanings as they said but aside from that, there’s no real conversational
benefit” (T2 Scoil A). Léirigh an-chuid scoléiri an tuairim nach raibh go leor
Gaeilge acu chun plé a dhéanamh ar na téacsanna litriochta agus mar gheall
air sin go raibh orthu freagrai samplacha a chur de ghlanmheabhair.

Thug scolairi samplai d’Usaid na teicneolaiochta mar ais chun tacu leo sa
Ghaeilge. Bhi focldiri ar line in Uséaid ag go leor scoléiri chun tacu le litri agus
cruinneas na gramadai. Luadh uirlis aistrilichain agus Usaid na hintleachta
saorga i scoil amhain mar ais thacaiochta do scolairi do scribhneoireacht sa
Ghaeilge. Bhi cluichi digiteacha ar nés Quizlet, Kahoot agus Blooklet in Usaid
agus thaitin na cluichi leis na scolairi. Bhi Duolingo in Usaid ag roinnt scolairi
chomh maith.

Ni raibh taithi ag na scolairi sna scoileanna cas-staidéir T2 ar na tascanna
MRB go féill. Mar ata faoi lathair, tugann scolairi faoi MBR 1 ag deireadh an
dara bliain ach ta rogha acu tabhairt faoci MRB 1 n6 gan tabhairt faoi. Ghlac
scolairi 6n dara bliain pairt sna gripai fécais agus is sa trit bliain den tSraith
Shaisearach a re4chtaltar MRB 2. E sin raite, nochtadh an tuairim gur chéir go
mbeadh marcanna suimitheacha ag dul do na tascanna MRB chun cuid den
bhru a bhaint én scradu deiridh. Mhol cuid de na scolairi gur choir go mbeadh
scrudu cainte sa Ghaeilge sa tSraith Shoisearach.

Bhi cultionchar an scrudaithe dheiridh le feiceail trid an mbéim ar an
léitheoireacht agus scribhneoireacht. Ba mhoér ag scolairi T2 da mbeadh
breis deiseanna acu an Ghaeilge a labhairt agus foghlaim conas comhréa a
dhéanambh tri Ghaeilge. “Some of us, like | don’t want to know how to, like,



make a proper conversation in Irish, but then | know how to | know how to like,
recite an essay about social media and that just doesn’t.... That doesn’t really
make sense” (T2 Scoil B).

Dar leis na scoléiri, bhi teagmhail shrianta ag tromlach acu leis an nGaeilge
taobh amuigh de na ceachtanna Gaeilge agus taobh amuigh den scoil.
Tugadh moladh do Sheachtain na Gaeilge mar chur chuige ionscoile chun
cultdr agus teanga na Gaeilge a chur chun cinn. Aithniodh na tréimhsi sa
Ghaeltacht mar bhealach chun cur le teagmhail na scolairi leis na nGaeilge, cé
nach raibh an deis seo ag gach scolaire. Luaigh scolaire amhain go raibh an
Ghaeilge ni ba fheicealai taobh amuigh den scoil mar gheall ar ghrdpal ceoil
- mar shampla, Kneecap - ach bhi scolairi eile den tuairim nach raibh praoifil
fheicealach ag an nGaeilge taobh amuigh den scoil den chuid is mo.

Thainig tabhacht an mhuinteora maidir le foghlaim na Gaeilge chun cinn sna
grupai focais i scoileanna T2. Luaigh scolairi tabhacht an mhuinteora maidir
leis an gcaighdean Gaeilge a bhi sealbhaithe acu 6n mbunscoil. “Yeah, we
were like, very Irish focused, like, not a lot of other subjects. She loved Irish -
our teacher in primary” (T2 Scoil B). Luaigh scoléiri muinteoiri mar thacal agus
spreagadh déibh ag foghlaim na Gaeilge: “XXX is very good at speaking Irish.
She has, like, a nice accent. You can kind of get used to it and try and do it
yourself.” (T2 Scoil F). Leagtar béim ar an rol riachtanach ata ag muinteoiri i
dteagasc agus i bhfoghlaim na Gaeilge sna sonraiochtai.

Nocht scolairi T2 an tuairim gur chéir go mbeadh sonraiocht éagsuil ann do
scoileanna T1 agus scoileanna T2. Duirt siad go raibh caighdean Gaeilge ni
b'airde ag scolairi T1 ¢ thaobh liofacht sa teanga de. Mhol cuid de na scolairi
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gur chéir do scolairi T2 breis ama a chaitheamh ar chumas cumarsaide a
fhorbairt sa teanga roimh doibh dirid ar an litriocht.

Is iad na mor-mholtal éiritheacha a bhi ag na scolairi T2 na: (i) breis béime
a chur ar chumas cumarsaide a fhorbairt sa Ghaeilge labhartha tri chuir
chuige ghniomhacha; (ii) scrudu cainte a bheith mar chuid den mheasunu
suimitheach sa tSraith Shoéisearach, agus (iii) cur le deiseanna Usaide na
Gaeilge tri chéile.

Cumas Cumarsaide agus Cuir Chuige Ghniomhacha. Bhi na scoléiri T2
ar aon intinn gur mhaith leo nios mé ama a chaitheamh ar fhorbairt scileanna
labhartha sa Ghaeilge: “Speaking more so we can have a conversation, not
just, like, answer an exam question about a poem or a story” (T2 Scoil A).
“Probably just put more, like, speaking in, you know. You’re not gonna be really
writing stuff in Irish, you know. If you "re going to be using it, youre going to be
speaking it” (T2 Scoil C). Cheap scolairi go mbeadh siad nios muinini 6 thaobh
na Gaeilge de da mbeadh siad ni ba chompordai ag labhairt na teanga. Mhol
na scolairl go mbeadh breis deiseanna acu cumas cumarsaide a fhorbairt
agus gur mhaith leo go mbeadh breis deiseanna acu foghlaim tri chluichi agus
gniomhaiochtai eile sprailla.

Scrudu Cainte. Mhol cuid de na scolairi go mbeadh scridu cainte mar chuid
den mheasunu suimitheach chun breis aitheantais a thabhairt do labhairt na
teanga agus go mbainfi cuid den bhrd diobh mura raibh lanmharcanna ag dul
don scrudu deiridh. Luadh scridi cainte mar ullmhdchan do scrddu cainte na
hArdteiste chomh maith.

Deiseanna usaide na Gaeilge. Mhol na scolairi go geuirfi leis na deiseanna
ata acu an Ghaeilge a Usaid, mar shampla, tri Ghaeilge a labhairt ag am 16in,
dul ar thurais tri Ghaeilge agus Uséaid na teanga go neamhfhoirmidil.
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Rinneadh cur sios sa mhir seo ar na téamai éiritheacha a d’eascair 6 na
grupai fécais le scolairi. Breathnaitear ar na chéad chéimeanna eile a bheidh
san Athbhreithnit Leantach ar Shonraiochtai Gaeilge na Sraithe Soisearal sa
chéad mhir eile.



Mir a Cuig: Na Chéad Chéimeanna Eile agus Céim a Tri |

Mir a Cuig: Na Chéad Chéimeanna
Eile agus Céeim a Tri

Rinneadh cur sios sa tuarascéil seo ar na priomhthéamai a d’eascair 6
Chéim a D¢ den taighde ar chur i ngniomh Shonraiochtal Gaeilge na Sraithe
Soisearal (T1&T2). Cuireann na téamai seo leis an eolas ata curtha i lathair
sa chéad tuarascail eatramhach (Ni Dhiorbhain & O’ Grady, 2025). T4 suimiu
ar na torthai a bhaineann le Céim a D¢ ar fail san Achoimre Fheidhmeach ag
tUs na tuarascéla seo.Baileofar eolas 6 mhuinteoiri, 6 scolairi, 6 thuismitheoiri
agus 6 chaomhnairi sna scoileanna cas-staidéir T1 agus T2. Baileofar eolas
chomh maith ¢ eagrais Ghaeilge agus ¢ eagrais oideachasula a bhfuil baint
acu le teagasc agus foghlaim na Gaeilge ag leibhéal na hiar-bhunscoile.
Déanfar suimiu sa chéad tuairisc eile ar na téamai ar fad a thainig chun solais
le linn an taighde tri bliana. Déanfar moltai sa chéad tuairisc eile bunaithe ar na
sonrai a thainig chun cinn le linn an staidéir fhadtréimhsigh ar chur i ngniomh
Shonralochtal Ghaeilge na Sraithe Sdisearal (T1 &T2).



Céim a D6

An Roinn Oideachais. (Ciorclan 0015/2023). Leasuithe ar shonraiochtal
Gaeilge T1 agus T2 na sraithe sdisearal agus socruithe measunaithe do
mheasunuithe rangbhunaithe 1 agus 2. Imlitir 0015/2023 https://assets.gov.
ie/static/documents/21e44157-00152023-.pdf

An Roinn Oideachais. (2023). (Mean Fémhair 2023a). Sonraiocht Ghaeilge na
sraithe soéisearal scoileanna a fheidhmionn tri mhean na Gaeilge (T1).

An Roinn Oideachais. (2023). (Mean Fémhair 2023b). Sonraiocht Ghaeilge na
sraithe soisearal scoileanna a fheidhmionn tri mhean an Bhéarla (T2).

An Roinn Oideachais. (2024) (Ciorclan 0086/2024). Abhar dualgais don
Ghaeilge sa tSraith Shoisearach Sonraiocht Ghaeilge na Sraithe Soisearal:
Scoileanna a ftheidhmionn tri mhean na Gaeilge (T1) agus Sonraiocht
Ghaeilge na Sraithe Soisearal: Scoileanna a fheidhmionn tri mhean an Bhéarla
(T2) (Do chohdirt scolairi a théann faoin Scradu Deiridh in 2027, 2028, agus
2029). https://assets.gov.ie/static/documents/2250cf0f-00862024-.pdf

An Roinn Oideachais agus Oige. (2025, Aibredn 22). Fégraionn an tAire
McEntee athruithe ar bhandai grad na sraithe sdisearai. https://www.gov.
ie/ga/an-roinn-oideachais/preaseisiuinti/minister-mcentee-announces-
changes-to-junior-cycle-grade-bands/

An Roinn Oideachais agus Scileanna. (2015). Creat don tsraith shoisearach.
https://assets.gov.ie/24478/226d8c1a8c6d47f1821a66dc81c71a08.pdf

Braun, V., & Clarke, V. (2022). Thematic analysis : a practical guide. SAGE.

Cohen, L., Manion, L., & Morrison, K. (2018). Research methods in education.
(Eighth edition). Routledge.

Crabtree, B.F. and Miller, W.L. (1999). Using codes and code manuals: a
template organizing style of interpretation, in B.F. Crabtree and W.L. Miller,
(Eag.), Doing Qualitative Research, 2nd edition. Sage

King, N. (2012). ‘Doing template analysis’, in G.Symon and C.Cassell (Eag.),
Qualitative organizational research: Core methods and current challenges.
Sage.

Mac Gearailt, C. agus O Duibhir, P (2023). Athbhreithniu luath ar chur i
bhfeidhm na sonraiochtai Gaeilge T1 agus T2 don tsraith shoisearach. An
Chomhairle Naisiunta Curaclaim agus Measunachta.

Ni Dhiorbhain, A., & O’Grady, S. (2025). Staidéar agus athbhreithnit leantach
ar chur i bhfeidhm shonraiochtal Gaeilge na sraithe sdisearai (T1 & T2).
Tuarascail Eatramhach: Céim a hAon. An Chombhairle Naisitinta Curaclaim
agus Measunachta.



https://assets.gov.ie/static/documents/21e44f57-00152023-.pdf
https://assets.gov.ie/static/documents/21e44f57-00152023-.pdf
https://assets.gov.ie/static/documents/21e44f57-00152023-.pdf
https://assets.gov.ie/static/documents/2250cf0f-00862024-.pdf
https://assets.gov.ie/static/documents/2250cf0f-00862024-.pdf
https://www.gov.ie/ga/an-roinn-oideachais/preaseisiuinti/minister-mcentee-announces-changes-to-junior-cycle-grade-bands/
https://www.gov.ie/ga/an-roinn-oideachais/preaseisiuinti/minister-mcentee-announces-changes-to-junior-cycle-grade-bands/
https://www.gov.ie/ga/an-roinn-oideachais/preaseisiuinti/minister-mcentee-announces-changes-to-junior-cycle-grade-bands/
https://www.gov.ie/ga/an-roinn-oideachais/preaseisiuinti/minister-mcentee-announces-changes-to-junior-cycle-grade-bands/
https://assets.gov.ie/24478/226d8c1a8c6d47f1821a66dc81c71a08.pdf
https://assets.gov.ie/24478/226d8c1a8c6d47f1821a66dc81c71a08.pdf
https://doras.dcu.ie/31083/
https://doras.dcu.ie/31083/

Aguisin A: Suirbhé
Cuid a hAon: Eolas Comhthéacsuil
1. Cé mheéad bliain ata tu ag teagasc?

o}

0]

o

o}

(0]

(e]

1-2 bhliain
3-5 bliana
6-10 mbliana
11-15 bliana
16-20 bliain
>20 bliain

2. Cén cineal scoile ina muineann tu?

o

(0]

lar-bhunscoil a mhuineann tri mhean an Bhéarla

lar-bhunscoil Ghaeltachta

lar-bhunscoil lan-Ghaeilge /Gaelcholaiste (lasmuigh den Ghaeltacht)
Aonad lan-Ghaeilge in iar-bhunscoil

Sruth lan-Ghaeilge in iar-bhunscoil

lonad Ogtheagmhéla

Scoil Speisialta

3. Cé acu sonraiocht Sraithe Soisearai a bhtuil taithi agat uirthi? (Roghnaigh
gach ceann is cui)

o

0]

(0]

Sonraiocht T1 (leagan Mean Fémhair 2023)

Sonraiocht T2 (leagan Mean Fémhair 2023)

An da Shonraiocht, T1 agus T2 (leaganacha Mean Fémhair 2023)
Sonraiocht T1 (leagan 2017)

Sonraiocht T2 (leagan 2017)

L2LP T1

L2LP T2

Aguisin

4. Cé mhéad scolaire ata claraithe i do scoil/aonad?

o

o}

o

o

o

o

o

<50
51-100
101-200
201-400
401-699
700 - 899
>900

5. Cén post ata agat i do scoil faoi lathair?

o

o

e}

o

o

e}

Muinteoir Gaeilge
Priomhoide

Priomhoide Tanaisteach
Cuntoir Teanga

Cuntoir Riachtanas Speisialta
Eile (sonraigh le do thoil)

6. Cad iad na leibhéil chursai a mhuineann tU sa Ghaeilge sa tSraith Shoisearach:
faoi lathair? (Roghnaigh gach leibhéal a mhuineann tu le do thoil.)

o

e}

e}

Bliain a haon

Bliain a DO - Ardleibhéal

Bliain a D6 - Rang measctha (ardleibhéal & gnathleibheal)
Bliain a Do - Gnathleibheal

Bliain a Tri - Ardleibhéal

Bliain a Tri - Rang measctha (ardleibhéal & gnathleibhéal)
Bliain a Tri -Gnathleibhéal

Clar ag leibhéal a do (L2LP)

Nilim ag muineadh ranga sa tSraith Shoisearach faoi lathair
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Sa chuid seo den suirbhé ba mhaith linn dirid ar thaithi mhuinteoiri ar chur i
ngniomh na sonraiochta T1 & T2 a foilsiodh i Mean Fémhair 2023.

Cé chomh laidir is a aontalonn né a easaontaionn tu leis na raitis seo a
leanas maidir le do thaithi ag cur Shonraiocht Ghaeilge na Sraithe Soéisearal
(T1 & T2) (Leagan Mean Fomhair 2023) i bhfeidhm?

(1) Aontaim go mar; (2) Aontaim; (3) Ni aontaim/ni easaontaim; (4)
Easaontaim; (5) Easaontaim go mor.

7.1.

7.2.
7.3.

7.4.
7.5.
7.6.

7.7.
7.8.
7.9.

Treoraionn na torthaf foghlama ata sa tsonraiocht mo chuid pleanéla ar
bhealach éifeachtach.

Ta na torthal foghlama ata sa tsonraiocht soiléir domsa mar mhuinteoir.

Bim ag pleanail mo cheachtanna Gaeilge le muinteoiri agus le gairmithe
eile go rialta.

Roinnim aiseanna le muinteoiri eile i mo scoil go rialta.
Roinnim aiseanna le muinteoiri eile taobh amuigh den scoil.

Bainim leas rialta as an téacsleabhar chun mo cheachtanna Gaeilge a
phleanail.

Usaidim an litriocht (téacsanna) chun mo chuid teagaisc a phleandil.
Uséidim an scrddu deiridh chun mo chuid teagaisc a phleanéil.

Ta neart ama agam chun tabhairt faoin bpleanail do theagasc agus
foghlaim na Gaeilge.

7.10. Dearaim féin mo nétal teagaisc agus m’aiseanna teagaisc.

(1) Aontaim go mér; (2) Aontaim; (3) Ni aontaim/ni easaontaim; (4)
Easaontaim; (5) Easaontaim go mor

10.

11

8.1.

8.2.

8.3.

8.4.

8.5.

8.6.
8.7.
8.8.

8.9.

8.10.

Ta cur i ngniomh na sonraiochta(i) ag tacu leis na scolairi i gcoitinne
cumas cumarsaide a fhorbairt sa Ghaeilge.

Ta cur i ngniomh na sonraiochta(i) ag tacu leis na scolairi i gcoitinne
feasacht teanga a fhorbairt.

Té& cur i ngniomh na sonraiochta(i) ag tacu leis na scolairi i gcoitinne
feasacht chultdrtha a fhorbairt.

Ta cur i ngniomh na sonraiochta(i) ag tacu leis na scolairi i gcoitinne
féinfheasacht a thorbairt orthu féin mar fhoghlaimeoiri.

Ta cur i ngniomh na sonraiochta(i) ag tacu leis na scolairi i gcoitinne
muinin a fhorbairt sa Ghaeilge.

Is i an Ghaeilge an teanga a Uséaidim mar mhuinteoir sa rang.
Is i an Ghaeilge teanga an teanga Usaideann na scolairi sa rang.

Ta go leor ama agam chun dirit ar fhorbairt scileanna cainte na
scolairi sa tSraith Shéisearach.

Cuirim béim ar léitheoireacht agus ar scribhneoireacht i
gceachtanna Gaeilge.

Cuirim nfos mé béim ar léitheoireacht agus scribhneoireacht na
scileanna labhartha/idirghniomhaithe cainte i mo cheachtanna
Gaeilge.

An gcuireann tu béim ar labhairt na Gaeilge agus ar idirghniomhu cainte
go rialta i gceachtanna Gaeilge? Tabhair samplai le do thoil.

An bhfuil deis ag na foghlaimeoiri an teanga a Usaid go rialta ar scoil?
Tabhair samplai le do thoil.

. Oireann cur i ngniomh na sonraiochta(i) do scolairi a bhfuil réimse cumais

iontu sa Ghaeilge. Tabhair miniu le do thoil.



12. Conas a dhéanann tU do cheachtanna a dhifreail le freastal ar scolairi ar
réimse cumais? Tabhair samplai le do thoil.

(Tuigimid nach mbeidh taithi ag gach muinteoir ar MRB1 (An Phunann

Teanga)

13. An bhfuil taithi agat ar an bPunann Teanga”? Ta / Nil
14. An bhfuil taithi agat ar MRB 2?7 T4 / Nil

(1) Aontaim go mér; (2) Aontaim; (3) Ni aontaim/ni easaontaim; (4)
Easaontaim; (5) Easaontaim go mor

15.1. Cabhraionn an Phunann (MRB1 An Phunann Teanga) leis na scolairi

16.2.

16.3.

15.4.
15.5.

15.6.

machnamh a dhéanamh ar a gcuid foghlama & ta filintas ag baint
&i.
Cabhraionn MRB 2 (Ag Idirghniomh tri Ghaeilge) leis na scolairi

scileanna idirghniomhaithe teanga a fhorbairt agus ta filintas ag
baint leis.

Cabhraionn na tascanna MRB liom aiseolas a thabhairt do scolairi
agus a dtuisti/gcaomhnairi ar fhoghlaim na Gaeilge.

T4 na cruinnithe AFMA tairbheach dom mar mhuinteoir.

Ta tionchar ag an scrudu deiridh ar an teagasc agus foghlaim sa
rang.

Té& naisc shoiléire idir an scradu deiridh agus cur i ngniomh na
sonraiochtal sa rang.

16. Conas a dhéanann tU measunu ar labhairt na Gaeilge i rith na bliana?
Tabhair minid le do thoil.

17. An bhfuil aon mholadh agat maidir le measunu?

Aguisin

(1) Aontaim go mér; (2) Aontaim; (3) Ni aontaim/ni easaontaim; (4)
Easaontaim; (5) Easaontaim go mor

19.

20.

18.1.

18. 2.

18. 3.

18. 4.
18. 5.
18. 6.
18. 7.

18. 8.

18.9.

Ta a dhothain forbartha gairmidla faighte agam leis na sonraiochtaf
Gaeilge a chur i ngniomh.

Bainim leas as an abhar tacaiochta do mhuinteoiri ar shuiomh
gréaséain an CNCM.

Ba mhaith liom nios moé aiseanna chun tacu le mo chuid pleanala
agus teagaisc.

Taim in ann teacht ar na téacsanna.
Taim sasta leis an rogha téacsanna.
Taim sasta go bhfuil téacsanna ar fail i gcanuinti éagsula.

Mothaim muinineach maidir le mo chuid innitlachta an tsonraiocht a
chur i ngniomh.

Ba mhaith liom forbairt ghairmiuil a fhail chun tacu le mo chuid
Gaeilge.

Ba mhaith liom forbairt ghairmiuil chun feabhas a chur ar mo
straitéisi teagaisc sa Ghaeilge.

Cad iad na tacaiochtai a chabhraionn leat an Ghaeilge a chur chun cinn
(laistigh & lasmuigh den rang)? Tabhair samplai.

Cad iad na tacaiochtai a ba mhaith leat chun an Ghaeilge a chur chun
cinn (laistigh & lasmuigh den rang). Tabhair moltal.

Léirigh faoi mar a aontaionn tu n6 mar a easaontaionn tu leis na
raitis seo a leanas. (1) Aontaim go moér; (2) Aontaim; (3) Ni aontaim/ni
easaontaim; (4) Easaontaim; (5) Easaontaim go mor
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21.1.

21. 2.

21. 3.

21. 4.

21. 5.

21.6.

21. 7.

21.8.

21.9.

21.10.

22.1.

22.2.

22.3.

Tdgann an tsonraiocht ar fhoghlaim Ghaeilge na scolairi 6n
mbunscoil ar bhealach oiriinach.

Ullmhaionn an tsonraiocht na scoléiri d’fhoghlaim na Gaeilge sa
tSraith Shinsearach ar bhealach cui.

Tacaionn an tSonraiocht Ghaeilge le scolairi an phriomhscil “A
bheith cruthaitheach” a thorbairt.

Tacaionn an tSonraiocht Ghaeilge le scoléiri an phriomhscil “a
bheith liteartha” a fhorbairt.

Tacalonn an tSonraiocht Ghaeilge le scolairi an phriomhrscil “A
bheith uimheartha” a fhorbairt.

Tacaionn an tSonraiocht Ghaeilge le scolairi an phriomhscil
“cumarsaid” a fhorbairt

Tacaionn an tSonraiocht Ghaeilge le scolairi an phriomhscil “Eolas
agus smaointeoireacht a bhainistit”

Tacalonn an tSonraiocht Ghaeilge le scolairi an phriomhscil “mé
féin a bhainistiu”.

Tacaionn an tSonraiocht Ghaeilge le scolairi an phriomhscil
“Fanacht follain” a fhorbairt

Tacalonn an tSonraiocht Ghaeilge le scolairi an phriomhscil “Obair
le daoine eile” a fhorbairt

Taim sasta leis an laghdu ar lion na dtéacsanna ¢ Mhean Fémhair
2023.

Taim sasta go bhfuil MRB 1 (An Phunann Teanga) bogtha go dti
an dara bliain.

Té& an treoir uasdataithe maidir le MBR2 (Ag Idirghniomhd tri
Ghaeilge) Usaideach dom mar mhuinteoir.

23. Tabhair sampla de na tri bhua is m6 a bhaineann le cur i ngniomh na

sonraiochtai Gaeilge (T1 agus T2) dar leatsa. (Beidh srian 1500 litir ar
d’'fhreagra)

24. Tabhair sampla de na tri dhushlan is moé a bhaineann le cur i ngniomh

na sonraiochtai Gaeilge T1 agus T2 dar leatsa. Beidh srian 1500 litir ar
d’threagra)

Cén chuid den chursa Gaeilge sa tSraith Shéisearach is mé a thaitnionn
libhse agus cén fath?

An bhfuil aon chuid den chursa Gaeilge sa tSraith Shéisearach nach
dtaitnionn libh agus cén fath?

Conas mar a bhi an t-aistril 6n mbunscoil go dti an iar-bhunscoil daoibh
0 thaobh na Gaeilge de? Cad a bhi difridil/mar an gcéanna? An raibh an
cursa Gaeilge an bhliain seo caite éasca, deacair n6 ar an leibhéal ceart?

An mbeadh moltai agaibh le cabhru leis an aistrit 6n mbunscoil 6 thaobh
fhoghaim na Gaeilge de?

Nuair a bhf sibh sa chéad bhliain, cad iad na bealai (m.sh. cluichi,
gniomhaiochtai sa rang) is mé a chabhraigh leat Gaeilge a fhoghlaim/né a
thaitin libh?

Inis dom faoi cheacht Gaeilge a thaitin go mér libh/a chabhraigh libh
foghlaim?

Cumas cumarsaide (labhairt na Gaeilge/ idirghniomhu cainte): Cad iad na
tascanna is mé a chabhraionn libh le labhairt na Gaeilge Tabhair samplai?
An nglacann sibh péirt i dtascanna teanga sa rang (mar shampla obair
bheirte, obair ghrupa)



An mbionn deis agaibh an Ghaeilge a labhairt le daoine eile sa rang,
tabhair samplal. An Usaideann sibh an Ghaeilge taobh amuigh den rang,
tabhair samplai * idirdheall

Feasacht teanga (eolas ar phatrin na teanga) agus cultuir (eolas ar chultdr
na Gaeilge agus ar chultuir/teangacha eile): Conas a fhoghlaimionn sibh
gramadach na Gaeilge? Conas a fhoghlaimionn sibh faoi chulttr na
Gaeilge?

An gcabhraionn staidéar ar an litriocht (téacsanna éagsula) libh Gaeilge a
fhoghlaim - conas?

Cad iad na téacsanna is mo a thaitnionn libh agus cén fath? (tabhair
samplai - danta, amhrain, scéalta)

Tabhair samplai de ghniomhaiochtai ranga (6 bhéal, sa Iéitheoireacht, sa
scribhneoireacht, i d’aonar, le duine né le daoine eile) a rinne sibh bunaithe
ar an litriocht/ téacsanna?

Cad a cheap sibh faoi MBR 1(An Phunann Teanga) - cad a d’fhoghlaim
sibh? Cad a bhi éifeachtach/go maith faoi 6 thaobh na foghlama teanga?

An doigh leat go bhfuil feabhas ag teacht ar do scileanna sa Ghaeilge
scileanna éisteachta/ labhartha/léitheoireachta/scribhneoireachta /
idirghniomhaithe cainte (caint le daoine eile) ¢ thosaigh tu sa chéad
bhliain? Conas agus cén fath?

Tuairimi faoin solathar idirdhealaithe - Cad iad na tuairimi ata agaibh maidir
leis an solathar idirdhealaithe (T1/T2)?

An bhfuil aon rud a dhéanfadh foghlaim na Gaeilge nios fearr duitse n6 do
scolairi eile? Ar mhaith libh aon rud eile a r4?

Aguisin
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This is the second interim report associated with the Study and Continuing
Review of the Implementation of Junior Cycle Irish Specifications (T1 & T2).
The National Council for Curriculum and Assessment (NCCA) commissioned
a team of researchers from SEALBHU: DCU Research Centre for the Learning
and Teaching of Irish to undertake this research in September 2023. The
research is a three-year study building on the data arising from the Early
enactment review of Junior Cycle Irish L1 and L2 (Mac Gearailt & O Duibhir,
2023). This report presents emerging themes from Phase Two (2024/2025) of
the three-year study. The research has a mixed methods multi-dimensional
design which aims to conduct a study and ongoing review of the enactment
of Junior Cycle Irish Specifications (T1 and T2) in post-primary schools in the
areas of teaching, learning and assessment.

The research focuses in particular on the version of the Irish language
specifications published in September 2023. It is recognised that any curricular
change is a gradual process. The research aims to provide interesting insights
into all aspects of the specifications, and it is anticipated that potential
solutions will arise in response to obstacles identified during the enactment
of the specifications. Particular attention will be paid to schools’ experience of
the model of differentiation for Irish at Junior Cycle, as well as to the changes
in practice arising from the Junior Cycle Framework (2015). The research will
provide insights into the impact of the changes implemented arising from the
feedback from the Early Review.

Qualitative and quantitative data were collected at Phase Two of the research.
Data were collected from an anonymous national survey with Irish teachers

Achoimre Fheidhmeach

(n=296). 266 teachers in T2 school settings and 30 teachers in T1 schools
completed the survey. The survey contained a mix of closed and open-ended
questions, and therefore there is richness in the findings presented. Data were
also collected from focus groups with second year students (n=137) in the

12 case study schools participating in the research. 58 T1 students and 79 T2
students took part in the focus groups which were held on site in the schools.

The research involved a range of schools representative of a diversity
of school contexts, for example - small schools, large schools, single-sex
schools, mixed schools, DEIS schools, rural schools, urban schools and
private schools. Three Gaeltacht schools, two Gaelcholaiste and one post-
primary school with an Irish-medium stream (a school in which a number of
subijects are taught through Irish) were included in the T1 case study schools.
The executive summary provides an overview of some of the main emerging
themes. Readers are directed to the full report for more detailed information.

The survey consisted of five parts: Part One: Contextual Information; Part
Two: Planning, Teaching and Learning, Assessment and Supports; Part Three:
Links to Junior Cycle Key Skills and Transitions; Part Four: Amendments to the
Specifications since September 2023 and Part Five: Teachers’ views on the
specifications. Teachers had the option of whether to answer a question or
not. The number of teachers who responded to each question is shown in the
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analysis in Section Three. The data are presented as one main group and the
results for T1 and T2 schools are differentiated when a variation was identified
in the data.

A quarter of the teachers who responded stated that they used the learning
outcomes of the specifications as a guide for planning yet over half of
the respondents were of the opinion that the learning outcomes were not
sufficiently clear. The analysis showed that the textbook and literary texts
were used as planning resources by teachers. The final examination had the
greatest impact on planning for teaching and learning in class. The survey
indicated that the final examination was used as a planning resource for the
majority of respondents (80%, n=234). It may be interpreted from the survey
findings that the final examination has a backwash effect on planning, teaching
and learning in class. Survey data showed that teachers were co-planning and
sharing resources with other teachers both inside and outside of school.

In relation to teaching and learning in class, a majority of respondents
were of the opinion that the enactment of the specifications did not support
students to develop communicative competence in Irish and that they did
not have sufficient time to focus on spoken Irish in class. A high percentage
of respondents (79%) agreed or strongly agreed that they placed greater
emphasis on reading and on writing than on speaking/spoken interaction in
their Irish lessons. According to respondents, they were spending a lot of time
on reading and on writing due to the volume of literature to be covered and
the lack of recognition in the form of summative marks that are allocated to
speaking the Irish. However, the open questions (Section Four) showed that
teachers were using a variety of strategies to create opportunities for spoken
interaction in class, for example, pair work, group work, role play, debate,
drama, presentations, conversation circles - ciorcail chomhra, preparation
for Classroom-based Assessment (CBA) 2, games and voice recordings.
According to the respondents teaching in T2 schools, students had some
opportunities to use Irish outside of class depending on the school. Support
schemes for Irish and school events created opportunities to use Irish outside
of lessons. Teachers in T2 schools noted the value of support schemes such
as Gaelbhratach and Gaeilge24. In T1 schools, a whole-school approach was

in place to support the promotion of Irish. These approaches aimed to support
student proficiency, richness of language and grammatical accuracy in Irish.

Regarding the appropriateness of the specifications for students with a range
of abilities, many teachers expressed the view that the specifications were not
suitable for all students of Irish, due to the strong emphasis placed on reading
and writing skills rather than on speaking skills. Teachers recommended that
an oral examination be part of the summative assessment in Junior Cycle. They
were of the opinion that less time allocated to reading/writing and more time
allocated to oral work would support a greater diversity of students. Teachers
were implementing a wide range of differentiation strategies to support
students for example: differentiation through questioning, differentiation
through choice, differentiation through grouping (group work in class),
differentiation through tasks and learning outcomes/expectations, as well as
differentiated support/scaffolding.

Teachers expressed a range of views on the CBAs. Some teachers
suggested that they should be awarded summative marks. Outside of the
CBAs, teachers used a range of strategies to assess spoken Irish such as:
oral exams, questionnaires, group/pair work and audio recordings. Teachers
strongly recommended that an oral examination be part of the summative
assessment; to show respect for Irish as a spoken language; to create a
space for speaking Irish; to prepare the students for the oral examination in
the Leaving Certificate and to support the students to achieve communicative
competence in spoken lrish.

The teachers were asked about the current supports available. Some
of the teachers were satisfied with the supports and with the professional
development available. Some teachers expressed the opinion that they would
welcome additional resources and professional development to support the
enactment of the specifications. Teachers shared information about supports
that help promote the Irish language for example: teaching resources and
online resources, support from other teachers in the school, resources from
Media/Social Media, continuing professional development and support from
Irish language organisations.



Teachers in T2 schools expressed concerns about continuity in the transition
from primary to post-primary. The survey found that the Irish language
standards of first-year students in T2 schools varied greatly. Differing levels
of competency among students in first year created challenges in terms of
differentiation. Many respondents expressed the view that the Junior Cycle
specifications were not preparing students for the learning of Irish at Senior
Cycle. Regarding links between the specifications and the Key Skills of the
Junior Cycle Framework, the two main skills that were most supported by the
enactment of the specifications according to teachers were ‘being literate’ and
‘working with others’.

The research aims to explore teachers’ views on the amendments put
in place in September 2023. Many teachers (66%) were satisfied with the
reduction in the number of texts to be studied and many teachers (69%) were
satisfied that the Language Portfolio was now in second year. Mixed views were
expressed regarding the updated guidance for the CBA 2 (Interacting through
Irish) with approximately one third of teachers: agreeing; neither agreeing or
disagreeing; or disagreeing that the updated guidance was useful.

Teachers were given an opportunity to share their views on the main
strengths and challenges of enacting the specifications at the end of the
survey. The main strength which emerged was the advantages of literature in
terms of offering learning opportunities and the range of texts available. A small
number of teachers (>10) wrote that there were certain merits associated with
the enactment of the specifications namely: CBAs, teacher agency, interaction
and active participation, creativity, reflection and learner self-awareness, as well
as recognition of native speakers of Irish and Gaeltacht culture.

The main challenges identified by teachers were: spoken Irish, literature, the
final examination, students’ standard of Irish and the specifications themselves.
Overall, teachers were of the opinion that there was not enough recognition
for spoken Irish and that they did not have enough time to focus on oral Irish.
Some of the teachers indicated that the volume of literature to be covered was
too heavy and that some students did not have a sufficient standard of Irish to
benefit from studying literature. Teachers expressed the view that the emphasis
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on reading and on writing skills was not appropriate for all students. Some of
the teachers expressed dissatisfaction with the lack of clarity regarding the final
examination in terms of marks and content. It emerged that it was a significant
challenge for teachers to cater for the diversity of standards of Irish in first

year in T2 schools in particular, and concerns were raised about a perceived
gap in standards at primary and post-primary level. Some of the teachers
identified the content of the specifications themselves as a challenge. The main
recommendation from teachers was to place more emphasis on speaking Irish
by creating a space for this in class and by providing an oral examination.

There were similarities and differences in the views shared by students
attending the T1 and T2 case study schools. All students agreed that they
would like to have more opportunities to focus on speaking Irish. The transition
from primary to post-primary was not a challenge for the T1 students who took
part in the T1 focus groups. According to students, the transition from primary
to post-primary school in the T2 case study schools was very challenging due
to the diversity in students’ standards in Irish coming from different primary
schools.

Students in both school contexts enjoyed when they had opportunities to be
active in learning and in using the language, and when technology was used
as a resource. The students gave examples of active and creative approaches
that gave them opportunities to use Irish, for example, songs, poems,
language games, role-play, drama and project work.

Some of the students enjoyed the study of the literary texts, particularly
when they were relevant to their interests, and this theme was stronger in
the T1 case study schools. Some students reported that the variety of texts
created opportunities for them to develop vocabulary, knowledge of grammar,
knowledge of dialects and richness of Irish. Students in T2 case study schools
had more negative views regarding the literature compared with students
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in T1 schools. In some cases, T2 students explained that they did not have
sufficient language skills to engage with the texts and that they had to rote
learn passages because of this. According to the students, translation was
used by teachers and by students in some of the T2 case study schools

as a method to support students in understanding some of the texts. The

T2 students were strongly of the opinion that they would prefer to focus on
developing communicative skills in Irish and some of them questioned the
value of learning literature. T2 students expressed a strong interest in being
able to have a conversation in Irish. Students in both school contexts enjoyed
short films.

Motivational whole-school approaches were used to support the use of Irish
in T1 case study schools. This included the use of print in the environment,
an all-school focus on particular grammar points, guest speakers and in-
school competitions related to Irish. Students in the Gaeltacht recognised
that the local community was a learning resource for them. T2 students had
more limited opportunities to use Irish outside of class/school. When T1 and
T2 students did have the opportunity to attend Gaeltacht courses, this had a
big impact on them, even though these opportunities were not available to all
students. Students in T2 case study schools indicated that they would love to
have more opportunities to use the language. The importance of the role of
the teacher in the promotion of the Irish emerged as a theme in T2 case study
schools.

T1 students shared mixed views about learning grammar. Some students
were very interested in grammar and in learning about the differences between
standardised Irish and ‘canuinti’ (dialects). Most of the T2 students found that
it was challenging for them to remember grammatical rules in Irish. Students
in T1 and T2 case study schools agreed that they had to focus mainly on
reading and writing skills in class due to the limited time allocated to Irish,
the amount of literature to be covered and the final examination. All students
agreed that they would like to focus on speaking Irish and that they would like
more opportunities to participate in active language tasks. Some students
recommended that an oral examination be provided at Junior Cycle. Some
T1 and T2 students were of the opinion that an oral examination would create

greater opportunities to focus on oral Irish and that this was important. T2
students wanted to be able to communicate in Irish in everyday situations. Al
students indicated that they wanted a greater focus on oral Irish.

Students in both school contexts expressed dissatisfaction with the demands
of the final examination and the uncertainty they felt related to its content. Many
of the students did not have experience of the CBA. Some students suggested
that CBAs should be awarded summative marks as part of the final exam. In
relation to the differentiated provision for T1 and T2 contexts, students were of
the opinion that in principle, this differentiation made sense. However, some
of the students in the T1 case study schools expressed the view that they
were at a disadvantage due to the workload and the additional challenge of
undertaking a T1 specification in both Irish and English. Please note that there
is only one specification for English at Junior Cycle.

This report presents emerging themes from Phase Two of the research.
The data collected at Phase Three (2025/2026) will provide further insights
into the enactment of Junior Cycle Irish specifications from a wider range of
participants. In the next phase, information will be gathered from Irish language
stakeholders and focus groups will be held with teachers and third year
students in case study schools. Parents/guardians in the schools will also have
the opportunity to share their views.
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dection One: Introduction

A model of differentiated provision for the teaching and learning of Irish at
Junior Cycle was provided in 2017. A differentiation was made between the
Irish specifications for T2 schools (English-medium schools where Irish is
taught as a second language), and for T1 schools (Gaeltacht schools and
Irish-medium schools/units) at Junior Cycle. In September 2023, following on
from the Early enactment review of Junior Cycle Irish L1 and L2 (Mac Gearailt &
O Duibhir, 2023), the National Council for Curriculum and Assessment (NCCA)
commissioned a group of researchers from SEALBHU: DCU Research Centre
for the Learning and Teaching of Irish to undertake a study and ongoing review
of the enactment of Irish language specifications. The data collected at Phase
Two of the research is presented in this interim report.

This is a three-year research project which aims to study and provide an
ongoing review of the enactment of Junior Cycle Irish Specifications (T1 and
T2) in post-primary schools in the areas of teaching, learning and assessment.
In particular, consideration will be given to schools’ experience of the model
of differentiated provision for Irish at Junior Cycle, as well as the changes in
practice due to the Junior Cycle Framework (2015). Data will be collected from
the perspectives and experiences of different parties.

The main questions that will guide the research over the three years are:

1. What are school leaders, teachers and students’ experiences of the
implementation of the Junior Cycle Irish language specifications (T1 &
T2) in the areas of teaching, learning and assessment, and what are
their opinions regarding this?

2. What are stakeholders’ experiences of the supports available in
relation to the implementation of and provision for the specifications,
and what obstacles if any exist?

3. Does the implementation of the specifications align with the rationale
and aims of the updated specifications for Junior Cycle Irish (T1 &
T2), and the Framework for Junior Cycle (2015) more broadly?

The research questions correspond directly to the criteria set out by the
NCCA in the invitation to tender. There are three phases in the research:

* Phase One 2023/2024: Focus groups/interviews with post-primary Irish
teachers and school leaders in case study schools.

* Phase Two 2024/2025: National online survey for post-primary Irish
teachers and focus groups with students in case study schools.

* Phase Three 2025/2026: Focus groups with students in case study
schools, focus groups/interviews with teachers and other school
professionals in case study schools, anonymous surveys with parents/
guardians in case study schools and written submissions from invited
stakeholders.



Phase One 2023/2024 Phase Two 2024/2025 Phase Three 2025/2026

A research report will be provided to the NCCA annually at the end of each
phase. It is expected that the research data collected will be of benefit to the
enactment and provision of Junior Cycle Irish Specifications. It was stated in
the Call for Tenders that findings arising from this research should assist the
NCCA in making decisions regarding curriculum and assessment, and that the
research could have a wider impact on educational policies.

This is the second interim report. Quantitative and qualitative data collected
from an anonymous national survey with Irish language teachers (n=296) are
presented. Two hundred and sixty-six respondents (90%) were teaching in an
English-medium post-primary school and 30 respondents (10%) were teaching
ina T1 context. Themes arising from focus groups with second-year students
in 12 case study schools are explored. Students from six T1 schools (n=58)
and six T2 schools (n=79) participated in the research. The research focused
on a sample of T1 and T2 schools to investigate students’ experiences in both
school contexts.

This report contains five sections. The first section is an introduction. The
methodology of the research at Phase Two of the research is described
in the second section. Themes arising from the survey with teachers are
presented and discussed in Section Three. The main themes arising from the
focus groups with second year students (n=137) in T1 and T2 schools are
presented in Section Four. The next steps in the study and ongoing review of
the enactment of Junior Cycle Irish specifications (T1 & T2) are presented in
Section Five.

Section One: Introduction
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dection Two: Research Methodology

This section describes the research methodology. The research design
and steps undertaken to complete Phase Two of the research are explained.
Information is given about the process of analysis of quantitative and qualitative
survey data and the analysis of qualitative data gathered from focus groups with
students. Information is presented about the research participants at Phase Two.

This is a mixed methods multidimensional research study. A range of
quantitative and qualitative research tools will be used to answer the research
questions during the three years of the study. Using this research design, the
research will have the potential to provide information about the experiences of
students, teachers and other school professionals in implementing the Junior
Cycle Irish specifications (T1 and T2). The research will provide insights into
the experiences of stakeholders regarding the supports available in relation to
the provision and enactment of the specifications, and what obstacles, if any,
exist. The research will also provide an insight into how the enactment of the
specifications aligns with the rationale and aims of the updated September
2023 version of the Junior Cycle Irish specifications (T1 & T2) and with the
Framework for Junior Cycle (2015) more broadly. Main research questions, one
and three, were addressed at Phase Two of the research, namely:

* What are school leaders, teachers and students’ experiences of the
implementation of the Junior Cycle Irish language specifications (T1 &
T2) in the areas of teaching, learning and assessment, and what are their
opinions regarding this?

* Does the implementation of the specifications align with the rationale and
aims of the updated specifications for Junior Cycle Irish (T1 & T2), and the
Framework for Junior Cycle (2015) more broadly?

Phase One (2023-2024) of the research (Ni Dhiorbhain & O’Grady, 2025)
explored the experiences and views of school leaders and teachers regarding
the enactment of Junior Cycle Irish specifications (T1 & T2). Data were
collected from interviews with school leaders (n=18), and from focus groups
with teachers (n=42) in 12 case study schools nationwide. At Phase Two of the
research (2024-2025), data were collected through an anonymous survey with
post-primary lrish teachers (n=296) and through focus groups with students
(n=1837) in the 12 case study schools.

The aim of the anonymous survey was to gather information about teachers’
experiences and views on the enactment of the T1 and T2 Irish specifications.
The survey was designed and shared through Dublin City University’s
Qualtrics platform (Appendix A). The survey was piloted before dissemination.
Participants had the opportunity to complete the survey in one sitting or to
come and go from the survey. All participants were required to give their
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informed consent at the beginning of the survey and no identifiable information
was collected from participants.

The survey had five parts. Part One focused on collecting contextual
information from teachers on the type of school they were teaching in and
their teaching experience to date. Part Two of the survey focused on teachers’

experience of the enactment of the T1/T2 specification under four major themes:

(i) Planning, (i) Teaching and Learning, (iii) Assessment, and (iv) Supports. The
Junior Cycle key skills and points of transition were explored in Part Three of the
survey and teachers’ views on the amendments implemented since September
2023 were explored in Part Four. Teachers had the opportunity to express

their views on the main strengths and challenges of the enactment of the
specifications at the end of the survey in Part Five. The survey contained a mix
of closed and open questions. It included ten open-ended questions to allow
teachers to elaborate on their views. The closed questions were analysed using
descriptive analysis (Cohen,et al., 2018) and the open-ended questions were
analysed using thematic analysis (Braun & Clarke, 2006; 2022). The information
from the open-ended questions was placed in spreadsheets for inductive
analysis. The researchers familiarised themselves with the data by reading and
rereading the data. The responses were then coded using inductive analysis,
codes were subsequently set under main themes which were then reviewed for
accuracy. Both of the researchers coded some of the data separately and they
then cross-checked themes in order to support the reliability of the research.
This approach is recommended to ensure the reliability of data analysis when
there are different coders (Cohen et al., 2018).

Sampling and Dissemination of the Survey. Purposive sampling was
implemented (Cohen et al., 2018) and all post-primary teachers of Irish were
invited to participate in the survey. The survey was launched in April and
remained open for a period of eight weeks. The timeline for the survey was
extended to allow teachers more time to participate. An invitation to participate
in the survey was sent to all post-primary schools. 727 schools were contacted
using the contact details available from the Department of Education. The
survey was also disseminated through social media, Irish language and
educational organisations. An email reminder was also sent to schools.

Section Two: Research Methodology

One hundred and thirty-seven second year students in case study schools
participated in the focus groups. A breakdown of the number of students
participating in the focus groups is given in Table A. The focus groups were
held on site, in schools and consent was provided by parents/guardians,
as well as assent from the students themselves. 58 T1 and 79 T2 students
participated in the focus groups. Two focus groups were held in three of
the schools as this suited the case study school in question. Focus group
questions are shown in Appendix B.

Focus Group Focus Group

School Code

One Two

T1 School A: Gaelcholaiste 10 0
T1 School B: Gaeltacht School 6 5
T1 School C: Gaelcholaiste 6 0
T1 School D: Gaeltacht School 8 0
T1 School E: Gaeltacht School 13 0
T1 School F: Sruth lan-Ghaeilge 10 0
Total number of T1 students n=58

T2 School A 10 0
T2 School B 10 0
T2 School C 10 11
T2 School D 10 0
T2 School E 8 0
T2 School F 11 9
Total number of T2 students n=79

Total number of T1 and T2 students n=137
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Template analysis (King, 2012), was used to analyse the data from focus
groups with students. Prior identification of themes was important as the
researchers were obliged to respond to the criteria set out by the NCCA in
the Call for Tenders. Template analysis is a structured analysis that provides a
structure from the outset, but is also flexible to respond to emerging themes.
As a first step, the researchers designed a codebook (Crabtree & Millar, 1999;
King, 2012) as an initial template. Deductive analysis was applied using the
template, which was then amended to reflect themes which emerged from
the inductive analysis. The researchers cross-checked the qualitative data
analysis. The final presentation of themes from focus groups comprises both
deductive and inductive themes.

The methodology of the research was described in this section. Results from
the survey with teachers are presented in the next section.
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dection Three: Survey Findings

Findings from the national survey with Irish teachers are presented in this
section. Findings are presented according to each part of the survey, as
follows: Part One: Contextual Information; Part Two: Planning, Teaching and
Learning, Assessment and Supports; Part Three: Links to Junior Cycle Key
Skills and Points of Transition; Part Four: Amendments to the Specifications,
September 2023 and Part Five: Teachers’ views on the specifications.

All survey data are presented in the form of tables for the reader, so they can
access all the quantitative data gathered in the survey. Some of the data is
also presented in graph form. Findings are presented as one main group or
data set (n=296). Findings from participants in T1 schools are differentiated
from those in T2 schools when there was a variance in the findings. Patterns
between T1 and T2 schools were different in a small number of questions only.

The main findings from each part of the survey are reported as well as the
main themes arising. Readers should be mindful when interpreting this report
that the survey is not based on a representative sample of teachers. This is not
to say that findings reported are not of value. An English language translation
has been provided for all of the statements as the survey was conducted
through Irish. Please note that round numbers are used in the discussion of
findings.

Contextual information was collected from the participants in Part One of the
survey. A total of 296 teachers completed the survey. Teachers had the option
of whether or not to answer questions; so the overall number of teachers
did not answer every question. The number of teachers who answered each
question is indicated in the report.

Two hundred and sixty-six respondents (90%) were teaching in an English-
medium post-primary school. 30 respondents (10%) were teaching in T1
schools. 25 respondents (8%) were teaching in a Gaelcholaiste or in an Irish-
medium unit or stream, 5 respondents (2%) were teaching in a Gaeltacht
school. The majority of teachers (85%), were teaching in schools with over 400
students and there was also representation from teachers teaching in smaller
schools. Figure 1 shows the number of students in the schools in which the
respondents were teaching, as well as the percentage of teachers linked with
school size.
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Figure 1: Number of Students in Schools
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Figure 2 gives a breakdown of the number of students in T1 and T2 schools
linked with the number of respondents. Only one T1 respondent was teaching
in a school with more than 900 students, compared to 74 T2 teachers.

Figure 2: Number of Students in T1 and T2 Schools
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Teaching Experience

In terms of teaching experience, 26% of respondents had between one and
10 years’ experience; 34% of respondents had between 11-20 years’ teaching
experience and 40% of respondents had over 20 years’ teaching experience.
Information regarding the teaching experience of teachers is shown in Figure 3.

Regarding the survey respondents, 94% of respondents were teachers.
One principal and six deputy principals responded to the survey, and ten
respondents selected ‘other’. The principal and deputy principals had
experience of teaching the specification. The category of ‘other’ was also
related to teaching posts, for example teachers holding a post of responsibility.
The term ‘teacher’ is used to describe the responses and opinions of all
teachers throughout the report regardless of their role.

Figure 3: Years of Teachers’ Teaching Experience

How many years have you been teaching?
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Two hundred and ninety-six teachers answered the question related to their
experience with the specifications. Respondents had the opportunity to make
more than one choice, namely experience with the T1 or T2 specification
or experience with both specifications. The majority of respondents had
experience with both the 2017 and 2023 versions of Junior Cycle Irish
Specifications; 70% of respondents had experience of the 2017 version of the
specifications, and 95% of respondents had experience of the 2023 version of
the Irish specifications (T1 and T2). Thirty-eight teachers (13%) had experience
teaching the T1 specification and 224 teachers had experience teaching the T2
specification (76%). Twenty teachers (7%) stated that they had experience of
both T1 and T2 specifications. The findings from Part Two related to Planning,
Teaching and Learning, Assessment and Supports are now presented.

The layout of the presentation of findings here follows the layout of the
questionnaire. The teachers were asked: To what extent do you agree
or disagree with the following statements regarding your experience of
implementing the Junior Cycle Irish Specification (T1 & T2) (September 2023
Version)? These statements related to (i) planning, (ii) teaching and learning,
(i) assessment and (iv) supports. Responses from teachers are discussed
and presented below in table or figure format. Where differences emerged
between T1 and T2 contexts, this is discussed and indicated in subheadings.
Open-ended questions relating to these themes are also explored. Headings
indicate when data from open-ended questions are explored.

Section Three: Survey Findings

Question One focused on planning and Table B shows a breakdown of
the teachers’ views. The number of teachers who responded to the question
is shown after each statement. Half of the teachers (n=145) disagreed or
strongly disagreed that they were using the learning outcomes to guide their
planning. In terms of the clarity of the learning outcomes, 28% of teachers
(n=82) agreed/strongly agreed that the learning outcomes were clear to
them and 52% of teachers (n=153) disagreed/strongly disagreed with this
statement.

More than half of the teachers were co-planning with teachers and other
professionals on a regular basis (n=160). A majority of teachers (86%, n=254)
shared resources with other teachers within their own school, while 44% of
teachers (n=127) also shared resources with other teachers outside of school.
Thus it emerged that many teachers were sharing resources on a regular basis
and that resources were being shared more often inside rather than outside the
school. According to the findings shown here, a relatively high percentage of
teachers agreed/strongly agreed that they use the textbook (66%), and literary
texts (67%) when planning.

The survey indicates that the final examination was used as a planning
resource for teaching by the majority of respondents (80%, n=234). Only 6%
of teachers (n=18) disagreed or strongly disagreed that they used the final
examination to plan their teaching. It may therefore be interpreted from the
results that the final examination has a backwash effect on planning, teaching
and learning in class.
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Table B: Planning for Teaching Irish Teachers in T1 and T2 School Contexts

Statement 1 2 3 4 5 Overall, there were no major differences between T1 and T2 teachers in
this part of the survey. While a higher percentage of teachers in T2 schools
reported using the textbook to support them in their planning compared to T1
teachers (see Figure 4), the difference is not statistically significant.

(1) Strongly agree; (2) | agree; (3) | do not agree/disagree; (4) | disagree; (5) |
strongly disagree.

The learning outcomes in the 8 65 75 76 69
specification guide my planning in 2.7% | 22.2% @ 25.6% | 26.0% 23.5% || Figure 4: Use of Textbook as a Resource for Planning
an effective way. (n=293)

The learning outcomes in the 10 72 59 96 57
specification are clear to me as a 34% 245% 20.0% 32.7% 19.4% £ D%
teacher. (n=294)

| regularly use the textbook to plan my Irish lessons.

B Tiin=30) W T2 (n=263)

I regularly plan my lessons in 50 110 50 56 27 o

Irish with teachers and other 171% 375% 17.1% 19.1% 9.2%
professionals. (n=293)

T41%
21.2%
| share resources with other 124 130 24 12 4 20.00% 1708 170% 17.2%
teachers in my school on a regular 422% 442% 8.2% 4.0% 1.4%
basis. (1=294) 0.00%
| share resources with other 32 95 59 64 42 R

teachers outside of school. (1=292) 11.0% 32.5% 20.2% 21.9% 14.4% e e [Eelerdeaonslamns e Suonal gy

| regularly use the textbook to plan 57 136 52 25 23

30.00%

The final examination was the main factor that influenced planning in both

— () o, () 0, 0, . .
my lessons. (n=293) L e I I school contexts as shown in Figure 5. It should be noted that the responses
| use the literature (texts) to plan 4 156 37 44 14 from T1 schools are based on a smaller number of participants.
my teaching. (n=292) 14.0% 53.4% 127% 151% 4.8%
| use the final examination to plan 105 129 39 15 3
my teaching. (n=291) 36.1% 44.3% 134% 52%  1.0%

| have enough time to plan for the
teaching and learning of Irish.
(n=293)

1 20 30 91 151
0.3% 6.8% 10.2% 31.1% 51.6%

| design my own teaching notes and 133 132 17 9 2
resources. (1=293) 45.4% 45.1% 5.8% 3.0% 0.7%




| use the final examination to plan my teaching.
B Ti(n=29) W T2(n=262)
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The Specification has three strands: communicative competence, language
and cultural awareness and learner self-awareness. The specification places
particular emphasis on developing communication competence and spoken
interaction skills. Table C shows a breakdown of teachers’ views on teaching
and learning. The number of teachers who expressed their views is shown after
each statement.

According to the analysis of this part of the survey, a majority of respondents
(73%) considered that the enactment of the specification was not supporting
students to develop communicative competence in Irish. A majority of teachers
(84%) expressed the view that they did not have enough time to focus on
developing speaking skKills in class, while 79% of teachers agreed or strongly
agreed that they place more emphasis on reading and on writing than on
the development of speaking/interactive language skills. These findings may
indicate that developing communicative competence in Irish is challenging.

Section Three: Survey Findings

Regarding the enactment of the specifications, 21% of respondents agreed
or strongly agreed that the enactment of the specifications was successful
in supporting students in general to develop language awareness. Over half
of respondents disagreed or strongly disagreed that the enactment of the
specifications was successful in supporting students in general to develop
language awareness (57%). Around half of teachers disagreed or strongly
disagreed that the enactment of the specifications was supporting students in
general to develop cultural awareness (51%) and learner self-awareness (53%).
It may be interpreted from the results that additional supports would be needed
to help students achieve success in the three strands of the specification.

Irish was used as a language of instruction by most teachers (69%) in class
and Irish was used in class by a smaller percentage of students (24%). It must
be noted that 32% (n=94) of teachers choose to neither agree/disagree with
the statement: “Irish is the language used by students in class.” It is recognised
that reading and writing support the development of students’ language skills
in the specifications. However, it is concerning that only a minority of teachers
thought that students in general were successful in developing communicative
competence (10%) and confidence (11%) in Irish through the enactment of the
specifications.
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Table C: Teachers’ Views on Teaching and Learning
(1) Strongly agree; (2) | agree; (3) | do not agree/disagree; (4) | disagree; (5) |
strongly disagree.

Statement 1 2 3 4 5
The enactment of the specification(s)
is supporting students in general to 3 27 50 92 122

develop a communicative competencein  1.0% 9.2% 17% 31.3% 41.5%

Irish. (n=294)

The enactment of the specification(s) 4 57 64 92 76
is supporting students in general to

) o,
develop language awareness. (n=293) 1.4%  19.5%

21.8% 31.4% 25.9%

The enactment of the specification(s) 4 71 69 82 68
is supporting students in general to

O, [+)
develop cultural awareness. (n=294) U | il

23.5% 27.9% 23.1%

The enactment of the specification(s)

is supporting students in general to 3 59 76 84 72
develop self-awareness as learners. 1.0% 20.0% 25.9% 28.6% 24.5%
(n=294)

The enactment of the specification(s) 4 29 49 96 116

is supporting students in general to

develop confidence in Irish. (n1=294) U0 |tk

16.6% 32.7% 39.4%

Irish is the language | use as a teacher 78 123 52 36 3
in class. (1=292) 26.7% 421% 17.8% 123% 1.0%

Irish is the language used by students in 18 51 94 100 29
class. (n=292) 6.2% 17.5% 322% 34.2% 9.9%

| have enough time to focus on the
development of students’ speaking skills
at Junior Cycle. (n=293)

15 28 77 170
1.0% 5.1% 9.6% 26.3% 58.0%

| focus on reading and writing in Irish 65 175 34 17 2
lessons. (n=293) 22.2% 59.7% 11.6% 5.8% 0.7%

| place more emphasis on reading and
writing than on speaking skills/ spoken
interaction skills in my Irish lessons.
(n=294)

102 129 36 21 6
34.7% 43.9% 123% 71% 2.0%

Teachers in T1 and T2 Contexts

There was a significant difference between teachers in T1 and T2 school
contexts regarding the use of Irish by the teacher in class. 100% of T1 teachers
(n=29) agreed or strongly agreed that Irish was the language they used in
class, compared to 66% (n=172) of T2 teachers who agreed or strongly
agreed with the same statement. The differences between teachers in T1 and
T2 school contexts are shown in Figure 6.

Figure 6: Teachers’ use of Irish in Class

Irish is the language | use as a teacher in class.
B Tin=2s W T2n=283
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The two school contexts also differed greatly in relation to the use of Irish by
students in class (n=292). Only 3% (n=1) of T1 teachers disagreed or strongly
disagreed that Irish is the language used by students in class, compared with
49% (n=128) of T2 teachers. The differences regarding the use of Irish in class
by T1 and T2 students are shown in Figure 7.



Figure 7: Students’ use of Irish in Class

Irish is the language used by students in class
W T1{n=29] W T2{n=263)
B 0% 2 i
44 B
40.00%
30.00%
20.00% A
10.00%
0.00%
Strongly agres Agree  Neither disagreel agres  Disagree Strongly disagres

There was a difference between responses from teachers in T1 schools
and T2 schools (n=294) regarding the statement: | place more emphasis on
reading and writing than speaking skills/spoken interaction in my Irish lessons.
A higher percentage of T2 teachers (81%) agreed or strongly agreed with the
statement, compared to 59% of T1 teachers. It must be noted that there was a
smaller number of T1 respondents.

Figure 8: Emphasis on Reading and Writing in Comparison with Speaking the
Language

| place more emphasis on reading and writing than on speaking
skills/ spoken interaction skills in my Irish lessons
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Open-ended Question: Spoken Irish and Spoken
Interaction

The teachers were asked: Do you focus on speaking Irish and on spoken
interaction in Irish lessons on a reqular basis? Please give examples. Two
hundred and seventy-two teachers (245 T2 teachers and 27 T1) wrote a
statement. It was clear from submitted responses that many teachers wanted
to emphasise the development of oral Irish skills in class. The main method
used by teachers to promote spoken interaction was through pair and group
work (n=95). Many teachers created opportunities for speaking the language
through discussing topics in pairs, activities such as - “think, pair, share” or
through class and pair conversations. It was clear that Irish was used as the
language of the classroom by some teachers. Some teachers indicated that
they gave instructions in Irish and encouraged the students to ask questions
in Irish. Some of the teachers reported that they: started lessons with a short
conversation in Irish, had informal conversations with students in Irish or
had conversations about the weekend in class on Monday. Other strategies
reported by teachers were: role-play, debate, drama, presentations, ciorcail
chomhra, preparation for CBA 2, games and audio recordings. A minority of
teachers said they conducted an in-school oral examination.

It is important to note that the strategies to support the use of Irish were not
regularly used in some classes due to lack of time as outlined in this statement:
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Some teachers (n=57) reported that they did not have enough time to focus
on speaking skills in Irish at Junior Cycle. Many teachers were strongly of
the opinion that they had to spend most of their time on reading and writing
because of the volume of literature to be covered and because there was no oral
examination at Junior Cycle. Many teachers were of the opinion that they were
obliged to prepare the students for the written examination and that as a result
they did not have sufficient time to focus on speaking the language in class.

The focus on reading and writing was stronger in second and third year due
to the backwash effect of the exam. Some teachers felt that there was not
enough time in three hours a week to create opportunities to promote speaking
and spoken interaction. Many teachers expressed frustration and concern
about the current system with regards to spoken Irish.

While many teachers tried to emphasise speaking Irish, more than 10% of
teachers responded that they did not put any emphasis on the development
of oral skills because there are no summative marks awarded for oral Irish.

In certain cases, students’ competence and confidence was a barrier to oral/
interactive activities through Irish. Some respondents were of the opinion that
students did not have a sufficiently high standard in Irish when leaving primary
school. A small number of teachers wrote that they would like more resources
to support the development of oral skills in Irish.

Participants were asked: Do students have the opportunity to use the
language on a reqular basis at school? Please give examples. It is of note that
it is recommended in both specifications that students should be given the
opportunity to participate in a ‘language community’ ‘pobal teanga’ outside
of formal language lessons. Statements were written by 260 teachers; 233
responses related to T2 schools and 27 responses related to T1 schools. First
of all, responses relating to the T2 schools are discussed. Some teachers in T2
schools (n=52) reported that Irish was used in Irish lessons through questions,
role play, pair work as already reported. Some of the teachers (n=54) wrote
that events during Seachtain na Gaeilge created additional opportunities
for language use. It was clear that Irish was used informally outside the
Irish lesson in some T2 schools, for example, through greetings, school
announcements and as a language of communication by Irish teachers among
themselves and with students. Some teachers (n=33) stated that schemes
such as Gaeilge 24, Gaelbhratach, debating competitions and in-school
competitions have created additional opportunities to use Irish and that these
schemes support the promotion of the language in T2 schools. It was clear that
Irish was not used regularly in many schools outside of the Irish class as this
statement shows:



* | ndairire, ni bhionn. Déanaimid Gaeilge 24 gach bliain agus bionn
Seachtain na Gaeilge iontach againn ar scoil, ach ni thaigheann siad
deis mhor i a usaid go laethdil. (F:20, T2).

* [Seriously, it isn’t. We do Gaeilge 24 every year and we have a
wonderful Seachtain na Gaeilge in school, but they don’t get much
opportunity to use it every day. (R:20, T2)]

Aside from Irish class and Seachtain na Gaeilge, teachers reported that
there were other initiatives in some schools such as: Tae & PIé, Irish Clubs,
Irish Language Committees and discussion/conversation circles (ciorcail
chomhrd) at lunchtime. Some teachers found it difficult to encourage students
to attend some of the Irish language events and the question of self-confidence
emerged as a barrier to participation in Irish language events. Only a few T2
teachers mentioned that students had the opportunity to go on a school trip
related to Irish or on a trip to the Gaeltacht.

It may be interpreted from the findings that students had more opportunities
to use Irish in certain T2 schools than in others. A whole-school approach
to Irish was not related to the size of school, i.e. number of students and
teachers. Both large schools and small schools made great efforts to promote
Irish on a whole-school basis. There were other schools that did not provide
many additional opportunities for students to use Irish according to teachers’
responses. For example, the next statement shows that there were many
school-wide efforts in one T2 school to promote the use of the language while
the subsequent statement shows that opportunities to use the language were
more limited in another T2 school.

* Gaeilge 24: Spreagtar daltai le Gaeilge a labhairt ar feadh 24 uair
an chloig — deis iontach don tumoideachas neamhfhoirmidil. Club
Gaeilge: Cruthaitear spas neamhoifigidil do dhaltai chun cluichi,

ceol, agus comhra a dhéanamh tri Ghaeilge. Coiste Gaeilge:
Tugann sé guth do dhaltai i gcur chun cinn na Gaeilge sa scoil trf
imeachtai a eagru agus comharthaiocht a fheabhsu. Seachtain na

Section Three: Survey Findings |

Gaeilge: Ceiliuradh naisiinta a thugann ardan do gach dalta pairt

a ghlacadh i ngniomhaiochtai Gaeilge — m.sh. trath na gceist, céill,

diospdireachtai, agus taispeantais ealaine. Féile an Fhémbhair: Féile
chruthaitheach a d’théadfadh dirit ar théamai cultdrtha tri mhean na
Gaeilge. (F:143, T2)

[Gaeilge 24: Students are encouraged to speak Irish for 24 hours — a
great opportunity for informal immersion education. Irish Club: An
unofficial space is created for students to play games, music, and
have conversations through Irish. Irish language committee: It gives
students a voice in the promotion of Irish in the school by organising
events and improving signage. Seachtain na Gaeilge: A national
celebration that gives every student a platform to participate in Irish
language activities - e.g. quizzes, céilis, debates, and art exhibitions.
Autumn Festival: A creative festival that could focus on cultural
themes through the medium of Irish. (R:143, T2)]

Nil seachas an rang Gaeilge. Seachtain na Gaeilge b’fhéidir. (F:268, T2)

[It’s not (used) other than in the class. Possibly Seachtain na Gaeilge.
(R:268, T2)]

A high number of T2 teachers (n=125) wrote that the students did not
have regular opportunities to use the language on a regular basis or that
they did not have an opportunity to use Irish outside of the Irish lesson. Many
teachers considered that there was not enough space to focus on speaking
the language due to the volume of literature to be covered by Junior Cycle
students. A few teachers expressed the view that there was not enough time
devoted to Irish lessons and that three classes per week was insufficient to
promote the speaking of the language.

Use of Irish in T1 schools. Respondents in T1 schools explained that Irish
is the primary language of communication in the school. However, a few
respondents said that it was challenging to enforce ‘riail na Gaeilge’ as the
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language of socialisation outside of classes. Teachers reported that efforts
were underway in T1 schools to further encourage students to speak and to
take pride in this. Examples of the teachers’ initiatives include: prizes, Irish
society (Cumann Gaelach), debates, the Gaelbhratach scheme, lunch clubs,
conversation circles and guest speakers.

The following question was posed in the survey: Is the enactment of the

specification(s) suitable for students with a range of abilities in Irish? Please explain.

Two hundred and forty-seven teachers (221 T2 and 26 T1) responded. First of all,
the responses from teachers who were teaching in T2 schools are discussed.

Many T2 teachers (n=148) wrote that the enactment of the specifications
was not suitable for students with a range of ability in Irish. Most T2 teachers
expressed the view that the emphasis on literature (reading and writing) was
not suitable for all students and that the course was too difficult for some
students, as shown in these statements:

It was clear from the responses that some students were really struggling
with Irish due to the strong emphasis placed on the literature and the
summative written assessment.

Some teachers were of the opinion that the enactment of the specifications
was suitable for higher-level students only, or for students with strong
academic skills. Other teachers were of the opinion that the specification was
too difficult even for students taking the higher-level examination.

As discussed in other parts of the analysis, teachers felt that there was
not enough time to dedicate to speaking Irish and that there was not
enough recognition for speaking skills, which also caused challenges in
terms of providing an inclusive approach to teaching Irish. Some teachers
recommended that a foundational level course be provided in Irish and that
an oral examination should form part of the summative assessment in order to
facilitate a more inclusive approach. Some of the responses showed that it was
difficult for teachers to cater for the range of abilities in Irish classes and that
there were not enough extra supports for Irish. A few teachers wrote that some
of the students had a low standard of Irish when transferring from primary
school. Some respondents expressed dissatisfaction with the specification
itself - explaining that it was, in their view, vague, abstract and too broad. Some
T2 teachers expressed dissatisfaction with the final examination and the final
marks as it was too difficult for students to achieve higher grades.



A few teachers expressed the view that the freedom and options provided by
the specifications as well as the differentiated provision helped them to cater
for a range of students. However, the majority of teachers did not share this
view. A minority (n=30) of T2 teachers considered that the implementation of
the specification was appropriate for students with a range of abilities. They
mentioned that it was a broad course which allowed for different choices
“Oireann. Gniomhaiochtal éagsula chun spriocanna a bhaint amach” (F:272,
T1). ‘[/t suits different activities to achieve different goals’ (F:272, T1).] The two
levels - higher level and ordinary level were also noted as supporting learners
with different abilities in Irish. ‘Sea toisc an da leibhéal a bheith ann’ (F.77, T2).
‘Yeah, because there are two levels’ (F:77, T2).

T1 schools. Many of the teachers in T1 contexts felt that the specification
was extremely challenging for students with additional educational needs
and for students who didn’t have strong reading and writing skills due to
the strong emphasis placed on the literature. “Ni chreidim go bhfeileann na
sonraiochtai do chuile réimse cumais agus measaim go mbionn deacrachtai

ollmhéra ag daltai nios laige leis an litriocht” (F:280, T1) [/ do not believe that the

specifications suit all ranges of ability and I think that students who are weaker
have huge difficulties with the literature. (R:280, T1)] One respondent from

a Gaeltacht school explained that the specification was too challenging for
newcomer students.

Some of the teachers expressed disappointment that students did not
have the opportunity to demonstrate their speaking skills through an oral
examination and they also expressed dissatisfaction with the grading system:
“Ni oireann. Ta an litriocht i bhfad rédheacair, agus nil am agam na scileanna
labhartha a thorbairt | gceart. Do scolairi laidre ¢ thaobh na cainte de, is beag
aitheantas a thugtar do seo i scrudu deiridh na Sraithe Soisearal.” (F:281, T1).
[“It is not suitable (for all students). Writing is too difficult, and | don’t have time
fo develop the speaking skills properly. For students who have strong spoken
SKills, little recognition is given to this in the final Junior Cycle examination
(R:281, T1)]. A minority of teachers indicated that the T1 specification was
suitable for students with a range of abilities, as was the case in T2 school
contexts.

Section Three: Survey Findings

Participants were asked: How do you differentiate your lessons to
accommodate students with a range of abilities. Please give examples. Out of
the 248 teachers that wrote a statement, there were 223 T2 teachers and 25 T1
teachers. It is clear from the responses that teachers were implementing a wide
range of differentiation strategies to support students in Irish. It was evident
from the responses written by the teachers that they had planned proactive
strategies in advance of class to support students’ learning of Irish. Individual
teachers adopted a range of differentiation strategies as is evidenced in this
statement:

The most widely used differentiation strategies were: differentiation through
questioning, differentiation by choice, differentiation through grouping (small
groups in class), differentiation by task, differentiated learning outcomes/
expectations and differentiation through supports/scaffolds. A few respondents
wrote about the importance of getting to know students well in order to adapt
teaching and learning to their needs. Classes were streamed by level in some
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schools, but it is clear that differentiation strategies were in place within almost all

class groups. Particular emphasis was placed on differentiation through questioning,

differentiation by choice and the use of pair work. Table D shows examples of
differentiation strategies used by teachers.

Differentiation
through
Questioning

Differentiation
By Choice

Differentiation
through
Grouping
Differentiation
by task;
Differentiated
learning
outcomes/
expectations.

Differentiation
through
supports/
scaffold

Different levels of questions - more challenging/basic questions;
options for responding orally or in writing; giving a choice of questions;
giving opportunities to answer questions/ask questions; variation in the
number of questions to be answered.

Providing options of tasks (for example, choice boards/menu of tasks),
choice regarding the process and outcome of work (for example,
writing, drawing, recording); providing a choice of grouping, roles in the
group and work with peers; providing homework options.

Grouping according to ability, using group/pair work to support
learning; preparing a seat plan in advance of lessons; providing
additional support to particular groups.

Differentiated expectations; differentiated success criteria; different
tasks - easier/more difficult tasks, choice regarding oral language
reading and writing tasks; differentiation in the amount of reading/
writing; giving students different homework; differentiation with regard
to the subject of tasks, the content of lessons and differentiated means
of assessment.

Adding images to words/language; explaining and simplifying content;
giving notes at different levels; providing notes on Google classroom;
providing/explaining keywords in advance of lessons; giving sentence
frames/the start of sentences; providing further guidance; further
support; provide phrasing; using word mats/phrases; providing

audio recordings of a piece of reading; providing audio recorded
feedback; providing sample responses at different levels; providing
various resources, for example, a simplified version of texts; the use of
dictionaries; the writing process - drafting and redrafting and regular
revision. A few respondents mentioned that there were additional tasks/
lessons for higher achieving students and/or for students in need of
support.

Issues related to assessment are considered in this section. The
majority of teachers had experience with CBA 1: The Language Portfolio
- 88% (n=258) and CBA 2: Interacting through Irish - 98% (n=287).
Respondents’ opinions regarding assessment are shown in Table E. The
responses reflect a mix of views on the Classroom-Based Assessments.
With regard to the Language Portfolio, 27% of teachers agreed or strongly
agreed that the portfolio helps students to reflect on their learning and
that it was of value; 38% of respondents were of the opinion that CBA 2
helps students to develop oral interaction skills and that it was of value.
A certain percentage of teachers were in two minds, neither agreeing or
disagreeing that CBA 1 (22%) and CBA 2 (14%) were of value. Over half
of teachers (56%) were of the opinion that the CBAs did not help them
provide feedback to parents/guardians. While 50% disagreed or strongly
disagreed that the SLAR meetings were beneficial, 28% of respondents
were positive about them and 22% neither agreed or disagreed with the
statement.

The most significant finding in this section was that 92% of teachers
(n=270) felt that the final examination impacted on teaching and learning
in class. 40% of respondents agreed or strongly agreed that there were
clear links between the examination and the implementation of the
specification, however, 43% disagreed with the same statement.



Table E: Teachers’ views on Assessment

(1) Strongly agree; (2) | agree; (3) | do not agree/disagree; (4) | disagree; (5) |

strongly disagree.
Statement 1 2 3 4 5
The Portfolio (CBA 1 the
Language Portfolio) helps
guag ) .p 16 62 65 61 88
students reflect on their
. . 55% 21.2% 22.3% 20.9% 30.1%
learning and it is of value.
(n=292)
CBA 2 (Interacting through
Irish) helps students develop 29 82 42 54 86
language interaction skills and 9.9% 28.0% 14.3% 18.4% 29.4%
is of value. (n=293)
The CBAs help me to give
feedback to students and 9 70 52 77 86
their parents/guardians about 31% 23.8% 17.7% 26.2% 29.3%
learning lrish. (n=294)
The SLAR meetings are
. 16 66 65 58 88
beneficial to me as a teacher.
(n=293) 5.5% 22.5% 22.2% 19.8% 30.0%
The final examination has
. . 170 100 12 5 6
an impact on teaching and
L. 58.0% 34.1% 4.1% 1.7% 2.1%
learning in class. (n=293)
There are clear links between
the final examination and the 40 78 49 73 54
enactment of the specifications 13.6% 26.5% 16.7% 24.8% 18.4%

in class. (n=294)

Teachers in T1 and T2 Contexts. Aimost half of T1 participants (49%)
agreed or strongly agreed that CBA 2 (Interacting through Irish) helps

students’ language interaction skills and that it is of value. In comparison, a

smaller number of T2 teachers (37%) agreed or strongly agreed with the same

statement. The breakdown is shown in Figure 9.
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Figure 9: CBA2 (Interacting through Irish) and the development of students’
language interaction skills

CBA 2 (Interacting through Irish) helps students develop
language interaction skills & is of value.
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Open-ended Question: Assessment of
Spoken Irish

Teachers were asked: How do you assess the use of spoken Irish throughout
the year? Please explain. In response, 276 teachers wrote a statement
which included 249 T2 teachers and 27 T1 teachers. It was evident from
the responses that teachers were implementing a wide range of methods
to support the assessment of spoken Irish throughout the year. Teachers’
responses in T2 schools and T1 schools are reported together. Individual
teachers used a range of assessment methods as is shown in the following
statements:
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» Déanaim iarracht cur i lathair né rélghlacadh a dhéanamh leis na
ranganna ard leibhéil. Ach, is minic nach mbionn an t-am agam
éisteacht le gach dalta. Déanaim scraduithe béil agus cur i lathair leis
an ngnath leibhéal. Go laethdil, déanaimid a lan Iéitheoireachta agus
oibrimid ar fhoghraiocht go rialta. Glaonn siad amach a n-obair bhaile
go rialta agus glaonn siad amach aiseolas én obair ghrtpa. Bionn
obair bheirte ar sitl go minic freisin. (F:248, T2)

[/ try to do a presentation or a role-play with the higher-level classes. |
often don'’t have the time to listen to everyone. | do oral examinations
and presentations with ordinary level classes. On a daily basis, we
do a lot of reading and we regularly work on pronunciation. They call
out (say) their homework on a regular basis and report feedback from
group work. Pair work is also often used. (R:248, T2)]

Teachers relied mainly on informal assessment methods to assess
students’ spoken Irish. Most of the teachers used a variety of speaking
or communication tasks. Table F shows the main assessment methods
implemented by teachers. Oral examinations, questioning, recordings and
group/pair work were the most common means of assessment.

Table F: Assessment of Spoken Irish

* Regular oral tests in class
* Informal questioning

* Presentations

* Formal oral exams at Christmas or at the end of the year
* Audio recordings

* Pair/group work

* Role-play

* Homework

* Mock CBA 2

* Reading aloud

* Peer assessment

Some teachers wrote about formative assessment strategies and the use of
corrective feedback. For example:

* Measunu foirmitheach 6 ghniomhaiochtai ranga agus obair bhaile.
Tionscnaimh agus punann ranga, e.q. fiseain a thaifead ar an stil
‘réamhaisnéis na haimsire” chun measunu a dhéanamh ar fhuaimnid.
(F:180, T2)

[Formative assessment of class activities and homework. Class
projects and portfolios, e.g. recording videos on the “weather
forecast” to assess pronunciation. (R:180, T2)]

Breathnéireacht an mhuinteora. Mothaim go bhfuil eagla ar na daltal

botuin a dhéanamh nuair ata siad ag labhairt os comhair gach duine
sa rang. Mar sin tugaim deis déibh a bheith ag obair i mbeirteanna.
Bim ag éisteacht leo nuair a taim ag sidl thart. Uséidim aiseolais
ceartaitheach chun a scileanna labhartha a fheabhsu. (F:147, T2)

[Teacher observation. | feel like the students are afraid to make
mistakes when they are speaking in front of everyone in the class. So
| give them the opportunity to work in pairs. I listen to them when | am
walking around. | use corrective feedback to improve their speaking
Skills. (R:147, T2)]

A few respondents wrote about different activities they use, such as ‘speed
dating’ or ‘cairdeas faoi luas’/'speed friendship’, quizzes; games or asking
students to read aloud to assess pronunciation of Irish. A small number of
teachers wrote about the importance of promoting students’ self-confidence
and about providing differentiated feedback to students.

e Ceartaim fuaimnid den chuid is mé. Cothaim muinin chomh fada
aqus is féidir”’ (F:166, T2)

* [/ correct pronunciation mostly. | try to build confidence as much as
possible. (R:166, T2) ]




» Cheartoinn botuin i slite difridla - cheartéinn just na botdin is bunusai
do na daltai is laige mar ta sé nios tabhachtai muinin agus taitheamh
a spreagadh iontu, ach do na daltai nios cumasai, bheinn nios déine
ar an gcruinneas. (F:138, T2)

* [/ would correct mistakes in different ways - | would correct the more
basic mistakes for the weaker students as it is more important to instill
confidence and enjoyment, but for the more competent students, |
would be tougher on accuracy. (R:138, T2)]

While a large number of respondents reported using different methods of
assessment for spoken Irish, a minority of teachers wrote that they did not have
enough time: “Ni dhéanaimid measunu ar labhairt na Gaeilge mar nil an t-am
againn dirit isteach ar an scradu deiridh agus ag déanamh na MRB.” (F:109,
T2) [We don’t assess spoken Irish because we don'’t have time with focusing
on the final exam and doing the CBAs (R:109, T2)]. A very small number of
teachers wrote that they do not assess spoken Irish at all for the following
reasons: an oral examination is not part of the final third year examination;
there is no emphasis on spoken Irish at Junior Cycle, they are focusing on the
amount of literature that needs to be covered, and parents/guardians do not
recognise the importance of spoken Irish. “Ni dhéanaim mar nil an t-am agam.
aqus nil suim ag na daltal mar ni rud tabhachtach é ina suile mar nil béaltriail
sa scrudu deiridh” (F:286, T2). [/ do not do it (assess oral Irish) because | don't
have the time and the students aren’t interested. It’s not important in their eyes
because there is no oral examination in the final assessment (R:286, T2)].

It should be noted that the majority of teachers did assess spoken Irish in
class and that it was a minority of teachers who stated that they didn’t assess
spoken Irish at all.
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Open-ended Question: Teachers’
Recommendations regarding
Assessment

Teachers were asked: Do you have any suggestions for assessment? A total
of 234 teachers answered the question (210 T2 teachers and 24 T1 teachers).
The main recommendation from teachers (n=144; 62%) was that an oral
examination should be part of the summative assessment in Irish at Junior
Cycle level. It is of note that an additional 20 teachers wrote that there is a
need to place more emphasis on speaking the language, although they did not
explicitly mention an oral exam.

* Caithfear i bhfad nios mé béime a chur ar an nGaeilge labhartha agus
an scil seo a bheith larach sa mheasunu a dhéantar ag deireadh
na sraithe sdisearai. Nil na mdinteoir/ chun an bhéim a chur ar an
nGaeilge labhartha mura bhfuil sé larnach sa mheasuna stait. Tuigim
an costas ach caithfear rud éigin a dhéanamh faoi seo. (F:57, T2)

[Much more emphasis must be placed on spoken Irish and this skill
must be central to the assessment at the end of the Junior Cycle.
Teachers are not going to put an emphasis on spoken Irish unless it is
central to the state assessment. | understand the cost but something
needs to be done about this. (R:57, T2)]

A total of 210 teachers from T2 schools responded to this question. Of the
teachers who responded, 61% suggested that a formal oral examination
(n=128) should be introduced as part of the Junior Cycle Irish examination.

* T4 sé fior thabhachtach go mbeidh scridu béil foirmidil tugtha ar
ais isteach don 3u bliain. Mura bhfuil scrddu béil mar chuid den
scrudu deiridh ni bheidh measunu ar an gcaint déanta mar chuid den

mheasunu sa 10 24 bl srl agus an teachtaireacht ata, agus a bheidh,
Soiléir do scolairi na nach bhfuil an scil sin tabhachtach go leor
measunu a dhéanamh uirthi. (F:231, T2)
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* [ltis very important that a formal oral examination is reintroduced for
3rd year. If an oral examination is not part of the final examination then

the assessment of spoken language will not feature in 1st, 2nd year
etc., and the message that is, and will be clear to students, is that this
Skill (speaking) is not important enough to be assessed. (R:231, T2)]

* Thig leo piosa a scriobh faoi dheireadh an drscéil Cupla né tréithe
Fhinn sa scéal Fionn agus an Fathach ach nil siad abalta caint faoin
gceoltoir is fearr leo n6 buntaisti an spdirt mar nach bhfuair mé

seans é a chludach. Ta an chuid is mé de dhaltai ag iarraidh an
teanga a labhairt agus cé go n-aontaim le litriocht mar chuid larnach

d’oideachas, nil an teanga acu iad féin a chur in idl mar go bhfuil
barraiocht litriochta ar an gcursa. (F:256, T2)

Out of the 24 T2 teachers who wrote a statement, 67% (n=16) recommended
that an oral examination should be introduced as part of the summative

Th i i h fth /| Cdpla or Finn’
assessment at Junior Cycle. [They can write a piece by the end of the novel CUpla or Finn’s

attributes in the story Fionn and the Giant but they can'’t talk about

e : P : : their favourite musician or the benefits of sport because | didn’t get
* Ba cheart scrudu béil a bheith ann doibh ionas go dtuigeann siad

tdbhacht na teanga. “Beatha teanga i a labhairt” agus caithfimid ar
dteanga a choimead beo ach nil an coras/cursa faoi lathair ag cabhru
le mdinteoiri an Ghaeilge a spreagadh. (F:298, T1)

a chance to cover it. Most students want to speak the language and
although | agree with literature as an integral part of education, they
do not have the language to express themselves because there is too
much literature on the course. (R:256, T2)]

[There should be an oral examination for them so that they
understand the importance of the language. “Beatha Teanga i a

Labhairt” and we need to keep our language alive but the system/ c 'assroom' Based Assessments
course is not currently helping teachers to encourage the use of Irish. A minority of teachers wrote about the CBAs. In these cases, some of the
(R:298, T1)] teachers were of the opinion that the CBAs should be discontinued because
they were putting extra pressure on students and that they were not worthwhile.
Teachers recommended that an oral examination be part of the summative A small number of teachers mentioned that students were using translation
assessment to show respect for Irish as a spoken language, to create space tools or Artificial Intelligence.

for speaking Irish, to prepare the students for the oral examination at Leaving
Certificate and to support students to achieve communicative competency in
spoken Irish. Teachers suggested that the oral examination would be a way to
foster the speaking of Irish. Some of the teachers also recognised the need to
focus on speaking Irish to support students’ ability to communicate at points of
transition, namely the transition from primary to post-primary and the transition
from Junior Cycle to Senior Cycle. Some teachers wrote that the emphasis on
literature in the final examination was detracting from opportunities to develop
spoken Irish in class.

Final Examination

A small number of teachers offered recommendations for the final
examination. Seven teachers suggested that the examination should be linked
with Teastas na Gaeilge or the Common European Framework of Reference
for Languages. Seven teachers suggested that clearer instructions should be
given in relation to the examination - for example, more information about the
distribution of marks as well as the content of the examination. It is of note that
some teachers in T1 and T2 contexts considered that the final examination was
too difficult for some/many of their students. Supports for the teaching and
learning of Irish are explored in the next section.




Teachers’ views on the supports available to them regarding the enactment
of the specifications are considered in this section. Respondents’ views are
shown in Table G. Teachers shared a variety of views concerning professional
development with 43% of respondents (n=293) expressing the view that they
had received sufficient professional development to enact the specifications.
Almost half of teachers (48%) were confident about their capacity to enact
the specification. A high percentage of teachers (72%) would welcome further
professional development to support their teaching strategies in lrish. 30% of
respondents (n=293) were using supporting material on the NCCA website
and 59% of respondents were able to access the necessary texts. It should
be noted that teachers may have included textbooks as resources in this
response. Over half of teachers (61%) were of the opinion that texts were
available in a range of dialects. Regarding the choice of texts, 30% of teachers
were satisfied with the choice of Junior Cycle texts, while 44% of teachers
disagreed or strongly disagreed with the same statement.

The most significant findings in this section was that 82% of respondents
were of the opinion that they would like more resources to support their
planning and teaching of Irish, and that 72% of teachers would like professional
development to improve their teaching strategies in Irish. It could be interpreted
from the results that while some teachers were satisfied with the supports and
professional development provided, many respondents would welcome more
resources and opportunities to support their teaching strategies in Irish.
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(1) Strongly agree; (2) | agree; (3) | do not agree/disagree; (4) | disagree; (5)

strongly disagree.

Statement

| have received sufficient

professional development to enact

the Irish language specifications.
(n=293)

| use the support material for
teachers on the NCCA website.
(n=293)

| would like more resources to

support my planning and teaching.

(n=292)

| am able to access the texts.
(n=293)

I’'m satisfied with the choice of
texts. (n=292)

| am satisfied that texts are
available in different dialects.
(n=292)

| feel confident in my capacity to
enact the specification. (n=291)

| would like professional
development to support my Irish.
(n=292)

| would like professional
development to improve my
teaching strategies in Irish.
(n=292)

30
10.2%

15
5.1%

152
52.1%

46
15.7%

20
6.8%

36
12.3%

35
12.0%

47
16.1%

90
30.8%

96
32.8%

73
24.9%

88
30.1%

125
42.7%

67
23.0%

142
48.6%

106
36.4%

80
27.4%

121
41.4%

55
18.8%

74
25.36%

29
9.9%

54
18.4%

77
26.4%

88
30.1%

70
24.1%

53
18.2%

38
13.0%

48
16.4%

85
29.0%

16
5.5%

38
13.0%

70
24.0%

13
4.5%

52
17.9%

53
18.2%

23
7.9%

64
21.8%

46
15.7%

2.4%

30
10.2%

58
19.9%

13
4.5%

28
9.6%

59
20.2%

20
6.9%
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Teachers were asked: What supports help you to promote Irish (inside and
outside of class)? Give an example. 214 teachers wrote a statement (190 T2
teachers and 24 T1 teachers). The responses from teachers in T2 and T1
schools were analysed separately, the responses differed only in relation to
continuing professional development. Data from T1 teachers and T2 teachers
are presented together.

The supports most recognised by teachers were:

(i) Teaching resources and online resources (n=82)
(i) Support from other teachers in school (n=54)
(i) Media/Social Media resources (n=46)

(iv) Continuing Professional Development (n=24)

(v) Irish Language Organisations (n=22)

Teaching resources and online resources were the main support that helped
teachers to promote Irish in class. The main examples shared by teachers
were: TG4 Foghlaim and games, “Usaidim Jenga le huimhreacha agus té ceist/
focal bunaithe ar an topaic ar an mbileog” (F:86, T2) [l use Jenga with numbers
and there is a question/word based on a topic on the sheet” (R:86, T2)]. Table
H presents a list of the teaching resources and online resources provided by
teachers as examples.

* TG4 Foghlaim

* Games - board games, language games, online digital games for example,
Blooket, Kahoot

* Resources and notes from other teachers

* Textbooks

* Teachers’ own teaching notes

* Tuairisc.ie

* Snas.ie

» Teaching Strategies - such as task-based learning tasks/various activities

* YouTube

* An Tairseach

* Molscéal

* Online Plans and Schemes

* Staighre

* Online dictionaries

* Vifax

* NCCA website

* Duolingo

* Scoilnet

Support from other teachers. Support from other teachers was the second
main theme regarding supports for teachers (n=54). It was evident from
the statements written by teachers that they received support from other
colleagues in their school and/or from teachers outside the school regarding
sharing ideas and information about teaching strategies. Some of the teachers
recognised professional conversations with other teachers as a support in the
promotion of Irish as well as speaking Irish with other teachers.



Media/Social Media Resources. In relation to use of media/social media,
21% of teachers (n=46) reported using media/social media as a resource.
Some teachers were using TV channels, radio programmes and podcasts.
TG4, RTE Raidié na Gaeltachta, Nuacht RTE and Clla 4 were mentioned in
particular. The Facebook page “Muinteoiri na Gaeilge” was the social media
resource most mentioned by the teachers. A small number of teachers also
wrote about influencers on Instagram.

Continuous Professional Development. Continuous professional
development was mentioned as a support by 25 T2 teachers. This was not
mentioned by T1 teachers. Examples of professional support offered were:
online or in-person workshops with Oide, Tiondil Teagasc and courses at
Education Centres.

Support from Irish Language Organisations. Some teachers, 10% (n=22)
recognised Irish language organisations as a support. In some cases, teachers
mentioned more than one organisation and praised the resources, events,
schemes and competitions they provided to teachers. Teachers commended
organisations, such as, An Chomhairle um Oideachas Gaeltachta agus
Gaelscolaiochta, Gael Linn, Conradh na Gaeilge, An Gréasan do Mhuinteoiri
Gaeilge, Foras na Gaeilge and An tAisaonad, St. Mary’s University College Belfast.

Promotion of the Irish language outside the Irish lesson. Some teachers
wrote about supports that encourage the use of Irish outside the Irish lesson.
Table | illustrates some of the school events that encourage the use of Irish

Section Three: Survey Findings

outside of lessons according to the teachers. It should be noted that many of
the school events are supported by the Irish Language Organisations.

» Seachtain na Gaeilge

* |rish events in school (e.g. guest speakers/pop up Gaeltacht etc)

* Gaelbhratach

* Irish Club/Irish Committee

» Competitions, for example, iriseoiri an lae amarach, debates, funding to
go to the Gaeltacht

* Gaeilge 24

* Trips to the Gaeltacht

* Summer courses (Gaeltacht courses)

It should be noted that a small number of teachers wrote about the
importance of school culture and management in fostering a positive role
for the language. Five teachers wrote that posters and signage through Irish
supported the promotion of the language outside of lessons.

The teachers were asked: What supports would you like to promote the Irish
language (inside and outside of class). Give recommendations. Out of the
188 teachers who wrote a statement there were 165 T2 teachers and 23 T1
teachers. Three major themes emerged in the analysis, namely: (i) Continuing
Professional Development/Professional Learning Opportunities; (ii) Resources
for Irish and (iii) Sharing of Information and Communication with Teachers.

Continuing Professional Development (CPD)/Professional Learning
Opportunities. Some of the teachers wrote that they would welcome more
opportunities to develop their professional knowledge and skills through
high-quality professional development. Different topics appealed to different
teachers such as: “Tuilleadh tacaiochtal maidir le haonaid spéisitla a phleanail

.....
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Straitéisi don ghramadach a mhuineadh” (F:292, T1) [“More supports to plan
interesting units and how to teach literature in an innovative/interesting way for
students. Strategies for teaching grammar” (R:292, T1)]. Topics for professional
learning of interest to teachers were analysed and teachers’ recommendations
are presented in Table J.

» Teaching Strategies

* General Information about Junior Cycle Irish

* CPD for T1 contexts

* Literature as a resource for planning and teaching

* CPD focused on the skills for the final examination, the types of questions
that may arise in the examination and how to link the final examination
with units of learning.

* Support Strategies for students with additional educational needs and
differentiation methods in class

* Strategies for teaching grammar

* Use of technology in class

Resources for Irish. Some respondents indicated that they would like more
resources for Irish. Some teachers suggested that additional resources be
provided, for example, textbooks appropriate to the T1 context, a pack of
resources with posters and signage in lrish, worksheets and more interactive
videos. A few teachers in T2 schools suggested that they would like more short
films and that more funding and scholarships should be made available to
support students to attend Gaeltacht courses or to go on trips to the Gaeltacht.

Sharing Information and Communicating with Teachers. A small number
of teachers recommended that all resources relating to Junior Cycle Irish
should be available in one place. “An t-eolas go léir ar fail go héasca in aon ait
amhain gan a bheith ag cuardach agus ag déanamh scradu ar na hacmhainni,
go bhfuil muinin agam as cad ata ar fail.” (F:34,T2) ['All the information readily
available in one place without searching and examining the resources, that |
could trust what is available.” (R:34,T2)]. It was recommended that teachers

have access to the recommended and prescribed texts, as well as guidelines
for teaching. “Gach piosa litriochta a bheith ar fail ar aon suiomh idirlin amhain
le hacmhainni dirithe ar chumais dhifriila na ndaltai.” (F:286, T1) [“Each piece
of literature available on a single website with resources focused on students’

different abilities.” (R:286, T1)]

A small number of teachers recommended that they would like more
guidance on the final examination, for example, success criteria, examples
of work that are awarded high marks, guidance on questions, more sample
papers and examples of the CBAs at different levels. “Nios mdé samplai den
obair mhaith ata a lorg acu.” (F:14, T2) ["More examples of good work they are
looking for.” (R:14, T2)]

This section focuses on teachers’ views on the transition from primary school
to post-primary school (Figure 10), as well as the transition from Junior Cycle
to Senior Cycle (Figure 11). A majority of teachers were of the opinion that the
specification was not building on the Irish learned by the students in primary
school. Only a minority of respondents (11%) considered that the specification
was building on students’ Irish as they transferred from primary school. Another
significant finding shown here is that a high percentage of respondents (73%)
thought that the Junior Cycle specifications were not preparing students for
the learning of Irish at Senior Cycle. Challenges regarding transition points are
further expanded on in the section of the survey related to teachers’ opinions
on the challenges of enacting the specification.



Figure 10: Transition from Primary School

The specification builds on students’ learning of Irish from the
primary school in a suitable way.

40.0%

10.0%

0.0%
Strengly agree Agree  Meither disagrees agree Disagree  Strongly disagree

(n=281}

Figure 11: Transition to Senior Cycle

The specification prepares students for learning Irish at Senior
Cycle in an appropriate manner.
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Links to Junior Cycle Framework Key
Skills

The teachers’ views on the link between the Irish specifications and the Junior
Cycle key skills were explored (See Table K). There are eight key skills identified
in the Junior Cycle Framework, namely: Being creative, being numerate, being
literate, communicating, managing information and thinking, managing myself,
staying well and working with others. According to survey respondents, the key
skills that are most supported by the Irish language specifications are: Being
literate and working with others. With regard to literacy skills, 43% of teachers
agreed that the specifications supported the development of the key skill ‘to
be literate’, while 51% agreed that the specifications supported the key skill
of* ‘working with others’. According to the teachers, the key skills that were
not supported by the enactment of the specifications were: staying well (65%)
communicating (62%), being creative (56%) and being numerate (53%). It
could be interpreted from these findings that there was a greater emphasis on
developing literacy skills rather than communicative skills in the enactment of
the specifications.
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(1) Strongly agree; (2) I agree; (3) | do not agree/disagree; (4) | disagree; (5) |
strongly disagree.

Statement 1 2 3 4 5

The specification builds on students’
learning of Irish from the primary school
in a suitable way. (n=291)

29 69 84 105
1.4% 10.0% 23.7% 28.9% 36.1%

The specification prepares students for
the learning of Irish at Senior Cycle in an
appropriate way. (n=291)

4 23 51 97 116
1.4% 7.9% 17.5% 33.3% 39.9%

The Irish Language Specification 3
supports students in developing the key
skill “Being creative”. (n=291)

70 54 77 87
1.0% 24.1% 18.6% 26.5% 29.9%

The Irish Language Specification
supports students in developing the key
skill “Being literate”. (n=291)

7 119 68 46 51
24% 409% 23.4% 15.8% 17.5%

The Irish Language Specification 3
supports students in developing the key
skill “Being numerate”. (n=291)

56 77 84 71
1.0% 19.2% 26.5% 28.9% 24.4%

The Irish Language Specification 6 49
supports students in developing the key
skill “Communicating” . (n=290)

55 88 92

21% 16.9% 19.0% 30.3% 31.7%

The Irish Language Specification

supports students in the key skill 3 90 78 55 64
“Managing information and thinking”. 1.0% 31.0% 26.9% 19.0% 22.1%
(n=290)

The Irish Language Specification 8 57 95 68 63

supports the students of the key skill

“Managing myself”. (1=291) 28% 19.6% 32.6% 23.4% 21.6%

The Irish Language Specification 3 34
supports students in developing the key
skill “Staying well”. (n=289)

65 87 100
1.0% 11.8% 22.5% 30.1% 34.6%

The Irish Language Specification
supports students in developing the key
skill “Working with others”. (n=290)

19 129 58 45 39
6.6% 44.5% 20.0% 15.5% 13.4%

Amendments were made to Junior Cycle Irish Specifications (T1 and T2) and
Assessment Arrangements for CBA 1 and 2 in response to the Early enactment
review of Junior Cycle Irish L1 and L2 (Mac Gearailt & O Duibhir, 2023) in
September 2023 (Circular 0015/2023,Department of Education, 2023). The
amendments concerned the student cohorts 2022/25 and 2023/26. Further
supporting material was provided for CBA2. The amount of literature to be
covered was reduced to give students more opportunities to develop oral
language skills and spoken interaction in Irish. The list of prescribed literary
texts were also amended. Amendments are shown in Table L. An updated
circular 0086/2024 is now available based on the revision of the texts by the
NCCA.

* Reduction in the minimum number of literary texts recommended for the
first year T2

* Reduction in the minimum number of prescribed literary texts for the
second and third years T1 and T2

* Amendments to the range of genres for second and third year T1

* Amendments to the range of genres for first year, second year and third
year T2

* CBA 1 takes place in the second year

* CBA 2 reimagined in revised assessment guidelines T1 and T2

Respondents were given an opportunity to express their views on the
amendments put in place arising from the feedback of the Early enactment
review of Junior Cycle Irish L1 and L2. These views are reflected in Table M.
Many teachers (66%) agreed or strongly agreed with the statement; / am
satisfied with the decrease in the number of texts since September 2023. A
majority of teachers (69%) agreed or strongly agreed with the statement: / am
satisfied that CBA 1 (The Language Portfolio) has moved to second year. A mix
of views was expressed on the updated guidance for CBA 2. These findings
could be interpreted as showing a relatively high level of satisfaction with the
amendments to the specifications.



Table M: Amendments to the Specifications
(1) Strongly agree; (2) | agree, (3) | do not agree/disagree; (4) | disagree; (5) |
strongly disagree.

| am satisfied with th? reduction in 83 110 a5 a2 1
the number of texts since September EE (e I I
2023. (n=291) 70 8% 5% b 2%

| am satisfied that CBA 1 (The
Language Portfolio) has moved to
second year. (n=290)

The updated guidance for CBA 2
(Interacting through Irish) is useful to
me as a teacher. (n=291)

75 124 54 17 20
25.9% 42.8% 18.6% 5.9% 6.9%

25 78 103 51 34
8.6% 26.8% 354% 17.5% 11.7%

Survey Part Five: Strengths and
Challenges

Open-ended Question: Strengths

Regarding the merits or strengths of the specifications, 159 teachers took
the opportunity to answer the open question (question 23): “Please give an
example of the three main strengths associated with the enactment of the Irish
specifications (T1 and T2)”. There were 22 responses from T1 teachers and 137
responses from T2 teachers. Some respondents wrote about challenges rather
than strengths in this section (n=28). There was no difference in the strengths
mentioned by T1 and T2 teachers. Only a very small number of T1 teachers
wrote about the strengths of the specifications. A main strength identified was:
benefits for teaching and learning associated with the literature (n=55).

Strengths of Literature. Some of the teachers praised the texts available.
They expressed the view that the modern texts on the course were suitable for
young people and related to their interests. The provision of texts in a variety
of dialects was also mentioned as a virtue. It was evident that students liked
certain writers and texts, and that the range of available texts had improved,
according to some of the teachers:
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Té an litriocht nios oiriunai do dhaoine 6ga, ta sé go maith do dhaltai

laidre, is deas an rud é go bhfuil an litriocht agus piosa eile ar fail sna
canuinti difridla. (F:163, T2)

[The literature is more suitable (now) for young people, it is good
for strong students, it is nice that the literature and other pieces are
available in different dialects. (R:163, T2)]

Téacsanna nua aimseartha gur féidir leis na daltai ionnanu leo, e.g.
Cupla. (F:103, T2)

[Modern texts that students can identify with, e.g. Cupla. (R:103, T2)]

Is maith leis na daltai na téacsanna cosuil le Katfish agus Cudpla.
Bionn fuinneamh sa rang agus iad sin & ndéanamh againn. (F:41, T2)

[The pupils like the texts like Katfish and Cupla. There is energy in the
class when we are covering these (R:41, T2)]

Tugtar deis chun diria ar réimse nios leithne téacsanna litriochta
na mar a bhiodh i gceist. Ta nios mé béime ar fheasacht teanga a
fhorbairt. Béim ar chomhthath litriochta agus abhair eile (F:292, T1)

[It provides an opportunity to focus on a wider range of literary texts than
before. More emphasis is placed on language awareness. Emphasis on
the integration of literature and other subjects (R:292, T1)]

Some of the participants had positive views on the selection of genres and
texts and were satisfied that songs, short films and short stories were included:

* Taitnionn an litriocht (méid airithe) leis na daltai, na gearrscannain go
hairithe - an t-drscéal agus na gearrscéalta. (F:271, T1)

* [The pupils enjoy the literature (a certain amount), especially the short

films - the novel and the short stories. (R:271, T1)]
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Other strengths mentioned by a small number of participants were:
Classroom-based assessments
Teacher agency
Active interaction and participation
Creativity in the specification
Reflection and Learner Self-Awareness
Recognition of native speakers and culture in the Gaeltacht

Classroom-Based Assessments. Some participants identified CBA 2 as a
strength, for example: Braithim go bhfuil MRB2 mar chuid mhaith den chursa
(F:286, T1) [ feel that CBAZ2 is a good part of the course. (R:286, T1)]. There
were a small number of teachers who thought that CBA2 supported them
to emphasise speaking skills in class. That said, it was suggested that it
should be awarded summative marks to acknowledge students’ work and to
encourage students:

A few teachers were of the opinion that the portfolio CBA1 had merits such
as opportunities for creativity (n=5), developing skills opportunities (n=1) and
fostering opportunities to create pride in learning (n=1).

Teacher Agency. A small number of teachers (n=10) praised the teacher
agency as a part of the enactment of the specifications, for example, that
teachers have opportunities to use different approaches, and choose different

texts and topics: “Ta a lan saoirse ag an muinteoir aonaid oibre a phleanail
bunaithe ar na snaithe” (F:178, T1). [Teachers have a lot of freedom to plan
units of work based on the strands” (R:178, T1)]. “Saoirse an mhuinteora chun
ranganna a chrutht bunaithe ar chumas agus suimeanna na ndaltai” (F:256,
T2). [Teachers’ agency to create lessons based on students’ abilities and
interests. (R:256, T2)].

Active interaction and participation. Some of the teachers (n=9)
suggested that students had opportunities to engage in pair and group work
and that this supported them to be more involved and active in class.

Creativity in the specification. A small number of teachers (n=7) wrote that
students had the opportunity to think and be creative.

Reflection and Learner Self-Awareness. A small number of teachers (n=7)
considered that students had a greater opportunity to reflect on their work:

Recognition of Native Speakers and Culture in the Gaeltacht. A small
number of teachers wrote that there was a link between the T1 specification
and Gaeltacht culture as recognition is given to native speakers.

Participants were given the opportunity to share their views on the main
challenges of enacting the T1 and T2 specifications. Teachers’ views on the
challenges are discussed here.

Atotal of 211 teachers responded to this question. Responses from teachers
in T2 schools and teachers in T1 schools were analysed separately. In general,
the same challenges were reflected in both school contexts and examples
from both contexts are given below. The main challenges in enacting the



specifications shown in the survey were: (i) speaking the language (n=101); (ii)
the literature (n=102); (iii) the final examination (nN=>53); (vii) students’ standard

of Irish (n=39); and (v) the specifications themselves (n=35).

Many teachers wrote about the challenges associated with literature. In these

responses, teachers expressed concern about the amount of literature to be
covered. Some teachers felt that this was not achievable within the time frame

allocated to Irish. Some teachers expressed the view that this strong emphasis
on literature was only suitable for the most academic students. Some teachers

expressed the view that students in first year did not have enough Irish to
undertake the study of literary themes and that it would be more worthwhile to
focus on their ability to communicate in Irish. Some teachers also expressed
frustration that it was never clear what kind of question about literature

would come up on the examination paper. It was evident from the responses
that classes were spending a lot of time on literature due to the amount of
literature to be covered and the backwash from the final examination. Some
teachers were of the opinion that students were not interested in literature.
The opinion was expressed that this emphasis on literature was turning some
of the students against Irish and fostering a practice of rote learning as many
students did not have sufficient language skills to discuss the literature.
Overall, teachers were of the opinion that this sort of a focus on literature was
too difficult for many students. A few teachers were of the opinion that using
subjects/topics would be more worthwhile.

The main challenge identified by many teachers was that there was not
enough emphasis on speaking the language and not enough recognition for
spoken Irish. Responses showed that there was not enough space to focus
on speaking Irish in class due to the volume of literature to be covered, and
the fact that an oral examination is not part of the summative assessment at
Junior Cycle. Many teachers expressed dissatisfaction about this, as they
were of the opinion that the focus should be on speaking Irish to encourage
the use of Irish as a living language. The view was expressed that the lack of
emphasis on speaking the language both in class and through assessment
was not suitable for very many students. Many of the teachers recommended
that an oral examination should form part of the summative assessment to
promote the speaking of Irish and to support the students in preparing for an
oral examination at Senior Cycle:
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There was a strong connection between the themes of speaking Irish and the
literature. Time constraints were raised in these responses. Some respondents
indicated that there was not enough time to cover the course or to make
significant progress on Irish in two or three classes a week.

Another challenge that emerged in the analysis was the final examination.
Some teachers were of the opinion that the exam was too difficult, that the
questions were too open and difficult to predict and that this made it very
difficult to support the students to prepare for the exam. A few respondents
also expressed dissatisfaction with the grading system and considered that
it was extremely difficult to achieve a ‘gradam’ [distinction]. Both T1 and T2
teachers expressed this view. It is important to note that the Junior Cycle grade
bands were changed in April 2025 (Department of Education & Youth, 2025).
There will be the same number of grade bands as before with the top four
grade descriptors (Distinction, Higher Merit, Merit, and Achieved) being evenly
distributed in bands of fifteen percentage points. There are two further grade
descriptors - Partially Achieved and Non graded and these are distributed
across grade bands 0-20 and 20-40. It is envisaged that more students will
achieve higher grade descriptors in Irish as a result of this change.

As previously discussed, an interesting challenge that emerged in the
analysis was that some T2 teachers were of the opinion that students did
not have the appropriate standard of Irish when leaving primary school to
undertake the Junior Cycle Irish specification. In some cases, teachers in T2
schools wrote that they had to start from the very beginning with first year
students and teach them the basic structures of the language. Some T2
teachers were of the opinion that there was a significant gap between primary
and post-primary school regarding the standard of Irish:

Some of the teachers expressed dissatisfaction with the content of the
specifications. In some cases, teachers thought that the specifications were
too broad, unclear and that there were too many learning outcomes. Some
teachers felt that there were no clear links between the specification, classroom
practice and the final examination.

With regard to the challenges discussed in this section, there are clear
connections across themes, for example, the challenge of discussing literature
for many students, the students’ standard of Irish, the lack of emphasis on
speaking lrish, time constraints and transition points.
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dection Four: Report on Focus Groups

This section is divided into two parts. First of all, themes arising from focus
groups with students in the T1 case study schools are discussed. Themes
arising from focus groups with T2 students are then explored. Students in T1
schools spoke in Irish and an English language translation of student quotes
has been provided here. As explained in the methodology chapter, template
analysis was used to analyse the data from the focus groups. A mixture of
deductive themes, i.e. the themes previously identified, and inductive themes
are presented in this section. The themes discussed are presented at the
beginning of each section.

This paragraph describes the main themes arising from the focus groups
with students in T1 schools (n=58). Students’ experiences are discussed
under the following main themes:

 Students’ views on the enactment of the specification

* The transition from primary school

 Strands of the Specification - Communicative Competence, Language and
Cultural Awareness and Learner Self-awareness

 Study of Literature
* Use of Technology

* Assessment

* Use of Irish outside class
* Incentives for the promotion of Irish

* Student Opinions and Recommendations regarding differentiated
provision.

Irish was the home language or one of the home languages of some of the
students who took part in the T1 focus groups. Other students had English as a home
language and a small minority had a home language other than Irish or English.

At the beginning of the focus groups, students were asked to discuss
aspects of the specification that they enjoyed or did not enjoy. Students
expressed positive views on aspects of the enactment of the specification that
they enjoyed. Many students spoke about poems, songs, short stories or short
films that they enjoyed, and these views are further discussed under the theme
of literature. Students reported that they enjoyed when they had opportunities
to be active in their learning. For example, students in Scoil A (Gaelcholaiste)
spoke about a play they did in Irish in first year and that had a positive
influence on them. Other students explained that they enjoyed when they
had the opportunity to work in groups and/or do projects. Students in Scoil F
(Irish-medium Stream) for example, created a video about cyberbullying based
on research that they did in class and students in Scoil B (Scoil Ghaeltachta)
did a project about history in a particular Gaeltacht area. Students expressed
positive views on the use of technology as a support for the learning of Irish.
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Many students expressed negative views about the amount of time spent
on reading and writing in Irish lessons. Many students were of the opinion
that a large amount of time was spent on reading and writing in Irish lessons.
Students expressed the view that an emphasis was placed on preparation
for the summative examination and that this detracted from time for talk and
discussion or active tasks. Students expressed a variety of views regarding
grammar but it was clear that learning grammar was very challenging for many
of the students. Some of the students were interested in grammar and in
particular some of the students in Gaeltacht schools were interested in learning
about the differences between dialect and standardised Irish. Some students
expressed negative views about studying literature due to some of the texts as
well as the amount of literature to be covered. The majority of students were
of the opinion that they would like to see a greater emphasis on speaking Irish
at Junior Cycle and that they wanted more opportunities to focus on speaking
Irish in Irish lessons.

Overall, the T1 students were happy with the transition from primary to
post-primary school in terms of the standard of Irish and learning Irish. Al
of the students in the Gaeltacht-based case study schools had attended
Gaeltacht primary schools and students in Gaelcholaisti had transferred
from Irish-medium primary schools: “Bhi sé ar an leibhéal ceart. Ni raibh sé
rédheacair. Thuig chuile dhuine gach rud” (Scoil B, Scoil Ghaeltachta). [/t was
at the right level. It wasn'’t too difficult. Everyone understood everything (School
B, Gaeltacht School)]. However, the students in the Irish-stream expressed
disappointment with their competency with regard to grammatical accuracy as
they began their first year in post-primary school.

The language skills that fall within the strand of communicative competence
in the specifications are: spoken production, listening, reading, writing
and spoken interaction. Students were of the opinion that the summative
examination had a strong impact on activities in class and that plenty of

time was spent preparing for questions that may appear on the exam paper.

It was evident that reading and writing activities were particularly time-
consuming and that students would like to have more opportunities to discuss
topics or engage in interactive tasks. Students in two schools felt that there
was a difference between first year and second year and that there was

a greater opportunity to focus on speaking lrish in the first year. Students

gave examples of class tasks in which they were active and that supported
their communicative competency, for example: a group discussion about a
poem, designing a video based on a project, preparing a presentation on
Powerpoint based on a topic, writing blogs about a novel, writing a new ending,
responding to poetry through art, composing a poem, using writing frames and
participating in group projects.

It was evident however that there was not enough time to engage in the more
active and creative approaches. In some cases the standard of Irish in texts
was challenging and students explained that they spent a lot of time trying to
understand them. Students reported that the amount of work to be covered
and the preparation for the exam negatively impacted on time for discussion or
spoken interaction.

A mix of views were expressed about the learning of grammar and it emerged
that the learning grammar was very challenging for many of the students “Ta
sé rodheacair. Ta sé a lan just chun é a chuimhnid.” (Sruth lan-Ghaeilge, Scoil



F) [t is too difficult. It’s a lot to just remember.” (Irish-medium Stream, School
F).] Students in Gaeltacht schools found that learning standardised Irish was
challenging because of the difference between standardised Irish and their
own dialect, and also because of the difference between grammar in spoken
and written Irish. Some of the students explained that they had to reflect on
grammatical accuracy while writing.

Some of the students were very interested in grammar and enjoyed learning
rules and having explicit knowledge of the structure of the language.

Section Four: Report on Focus Groups

Students reported that there were a combination of approaches used when
learning grammar. In some cases, students were developing strategies to help
them to recall the rules, through regular revision and finding patterns in context. In
other cases, the students were writing down rules in class. Some of the students
mentioned that it helped them to see grammar rules on posters in school.

Students indicated that they were interested in learning about different
dialects and that this was important to be able to understand people in other
places. “Cabhraionn sé le foghlaim agus a fheiceail cén chaoi a bhfuil an
Ghaeilge timpeall an tir, cén chaoi a bhfuil daoine eile a labhairt. Mas an teanga
céanna €, bionn bealachal difridla é a labhairt” (Scoil D, Scoil Ghaeltachta). [/t
helps to learn and see how the Irish language is around the country, how others
are speaking it. If it's the same language, there are different ways to speak it
(School D, Gaeltacht School).]

There were links between the Gaeltacht schools and the local community,
and students recognised that the areas in which they lived created an
opportunity for them to speak Irish as a community language. Irish was
spoken by Gaeltacht students at home, at school and in the community. In one
Gaeltacht school, guests from the area were given the opportunity to come into
school and talk about the Irish language in their lives or the benefits of knowing
Irish for them. One of the Gaeltacht schools had linked with another Gaeltacht
school, and students really enjoyed visiting the other Gaeltacht area.

When the students in T1 schools outside the Gaeltacht had opportunities
to attend a Gaeltacht course or to go on a trip to the Gaeltacht, this had a
very positive impact on students’ attitudes. “Ta, like, na siopai tri Ghaeilge, ta
gach rud tri Ghaeilge freisin. Ta, like, na rudai ar an bothar. Nuair a deireann
siad STAD, sin as Gaeilge. Ta tu ag léamh Gaeilge, ta tu ag cloisteail Gaeilge,
24/7” (Scoil C, Gaelcholaiste). [Yes, like, the shops are through Irish, everything
is through Irish as well. Yes, like, the signs on the road. When they say STAD,
that’s in Irish. You are reading Irish, you are hearing Irish, 24/7. (Scoil C,
Gaelcholéiste).] Some students outside the Gaeltacht indicated that they would
welcome more opportunities to attend Gaeltacht courses so that they would
have an opportunity to be immersed in Irish.
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Strand 3: Learner’s self-awareness

The strand of learner’s self-awareness will be explored further in the third
year of the study. At this point of the research, learner’s self awareness did
not emerge as a main theme in the samples of classroom practice shared by
the students with the researchers. It was evident that technology was utilised
to support students to develop self-awareness as language learners. Digital
games were used to support students to revise work and to provide them
with feedback. Technology was beneficial to support students to focus on
specific linguistic structures and/or to ensure their understanding of some
of the texts. Some students in T1 schools were using the most difficult levels
of Duolinguo to revise and to consolidate their knowledge of grammar.
Teachers and students also used dictionary tools in Irish. Dictionary tools can
support independent learning as students search for information themselves.
Students in some schools participated in project work which gave them an
opportunity to develop some language learner self-awareness skills as the
project was divided among the group and they were involved in a process of
planning, drafting, redrafting and presentation. Some students also explicitly
noted that reading texts in Irish supported their language awareness, it was
therefore evident that some students realised that they could develop their
knowledge of Irish through reading texts in Irish. These are some examples
of the development of language learners’ self-awareness at this point of the
research. It would be expected that further examples of language learner’s self-
awareness will emerge in the next stage of the research.

Study of Literature in lrish

Students shared their views on some of the texts they studied. They gave
examples of poems, songs, novels, and short films that they enjoyed. Students
enjoyed when the text was relevant to their own lives; for example, when
teenagers were in the story or if the text was related to their interests. They
enjoyed modern stories, when there was tension in a story, and when the
language was at the right level, being neither too difficult nor too easy. For
example, many of the students spoke about the short story An Cluiche Mor.

* Bhi An Cluiche Mér maith ddinn mar imrionn mé camogie agus
imrionn daoine eile iomanaiocht. (Scoil A, Gaelcholaiste)

* [An Cluiche Mér was good for us because | play camogie and others
play hurling. (School A, Gaelcholaiste)]

* Ta sé suimidil agus bionn tu ag iarraidh a fthail amach céard a tharlés. Ni
bheadh a fthios agat céard ata chun tarld. (Scoil B, Scoil Ghaeltachta)

e [It’s interesting and you want to know what’s going to happen. You
don’t know what'’s going to happen. (School B, Gaeltacht School)]

According to some students, studying different texts helped their language
development, through learning new vocabulary and expressions, learning
grammar in context and learning about different dialects.

* An Mianaddir agus Daideo, sin an dha scéal mar na rudai a bhfuil ag
tarld, ta siad abhartha iad a Iéamh i nGaeilge so ta sé just go deas a
bheith ag Iéamh trif Ghaeilge. Ta sé go deas go bhfuil Gaeilge sach
laidir sa phrés seo go bhfuil muid ag foghlaim tri Ghaeilge seachas
tri Bhéarla. Ta sé deas go bhfuil muidne difridil agus go bhfuil muid in
ann a bheith ag forbairt tri teanga na tire. (Scoil D, Scoil Ghaeltachta)

[An Mianaddir and Daideo, that’s two stories because of the things that
are happening, they are relevant to read in Irish so it's nice just to be
reading through Irish. It’s nice to know that we’re learning Irish rather than
English.It is nice that we are different and that we are able to develop
through the language of the country. (School D, Gaeltacht School)]

Tugann sé nios mé stér focal duinn. Ta focla nua a fhoghlaim againn
m.sh. léigh muid drscéal darb ainm ‘Pinkie sa nGaeltacht’ agus bhi

sé i gcandint difricil do chandint XXXX agus d " fhoghlaim muid focla
urnua mar bhi muid ag léamh scéal i gcandint difridil. (Scoil B, Scoil
Ghaeltachta)




Many of the students enjoyed poems and songs and shared examples that
they liked. Some students found it easier to learn poems/songs because of the
rhythm and repetition, and because they were easy to practise and remember.

The majority of students enjoyed the short films. They explained that they
were easy to understand and that the short films were a kind of a break from
reading and writing. Students reported that it was easy to revise the short films
if they missed a class because they had easy access to them online and that
there was good support material available.

Some students felt that they had too much literature to cover and that this
volume of literature put them under pressure. Certain students reported that
some of the texts were too difficult for them, that they were outdated and that
they were unable to read them independently.

It was evident that it took a lot of time to read some of the texts and that
teachers had to spend time explaining the language. These results could be
interpreted as showing that there are benefits associated with studying the
language and with the choice of genres provided. Consideration should be
given to the volume of literature to be covered and the relevance of texts for
different classes and students. It is clear that different texts are suitable for
different learning contexts/different learners.

Section Four: Report on Focus Groups

Technology was used as a resource to support the learning of Irish in
most of the T1 case study schools. Kahoot!, Blooket and Quizlet were used
on a regular basis. Students reported working on individual and/or group
assignments based on grammar, vocabulary development and questions
related to the literature. Other examples of the use of technology were:
iMovie to make videos, the use of powerpoint for presentations, writing blogs,
podcasts, online dictionaries and finding online resources. Students in one
school used Duolinguo. They chose the more difficult levels to practise their
grammar. Students were positive about the use of technology as a resource.

Assessment is explored under two themes, namely classroom-based
assessments and the final examination. Students in three schools had
experience of Classroom-Based Assessment One: The Language Portfolio.
Some of the students indicated that the CBA tasks put extra pressure on
them. The strongest opinion expressed was that summative marks should be
awarded for the CBAs due to the workload involved.
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Some students reported that they felt that the CBAs were a waste of work as
there were no marks awarded for them. The point was raised in one school that
students could use tools such as Google Translate or ChatGPT to prepare for a
CBA whereas an oral Irish examination would give a better insight into proficiency
in Irish. None of the students taking part in the focus groups had experience with
CBA 2: Interacting through Irish. CBA 2 is undertaken in the third year of Junior
Cycle and the focus groups with students were held with second year students
who had not yet had the opportunity to undertake CBA 2. More information on the
CBAs will be gathered in the third report related to this research.

It emerged that the summative assessment had a big impact on teaching
and learning in class and that the students were preparing for the final
examination in class. Some students expressed dissatisfaction with the lack
of clarity around exam questions. Although students had put a lot of effort
into their learning, they were concerned that what they had learned would not
be useful for the exam. Many students strongly recommended that an oral
examination form part of the summative assessment at Junior Cycle. They
reported that an oral examination was necessary to give recognition to spoken
Irish and to create space in class to focus on the development of oral skills.

Irish was the communicative language of the school in all T1 schools except
in the Irish-medium strand which was based in an English-medium post-
primary school. Some of the students in Gaelcholaisti used some Irish at
home and students in the Gaeltacht used Irish at home, at school and in the
community. A whole school approach was adopted in T1 schools to support
the promotion of Irish through various competitions, focusing on common
grammatical mistakes, and the use of print in the environment - showing
proverbs or puzzles to be solved, for example.

The community in the Gaeltacht provided additional opportunities for
language enrichment and normalisation of the use of Irish.

The use of Irish outside the school was more limited for the students in the
Gaelcholéisti but they reported that they used Irish at home with parents or
siblings and when they were playing sports with friends from the school.

There were many incentives in place to support the promotion of Irish in T1
schools such as:

Irish Language Committees
Gaelbhratach scheme - Gaelbhratach Committee
School events - Quiz, céilithe

Local Guests who spoke about the importance of Irish or the benefits of
knowing lrish for them

Guests - poets, singers, writers

Various Competitions

Rewards for efforts in the Irish - voucher for lunch or a local shop
School Trips

Trips to the Gaeltacht

Events between schools - sporting events and pen-friends

Gaellge 24

A print-rich environment with a particular focus on linguistic accuracy or
enrichment

Seachtain na Gaeilge



Students had the opportunity to participate in the promotion of the Irish
through participating in the Irish committees or in the Gaelbhratach committee.
One school had pen-pals and students had the opportunity to meet their pen-
pals after having written to them. Students really enjoyed this:

* Bhi cairde pinn againn chomh maith, ag scriobh go dti Gaelcholaiste
XXXX. Seachtain 6 shin chuamar suas go dti na scoile chun bualadh
leo. Chaitheamar an la ag déanamh spoirt agus ag labhairt. Bhi
Trath na gCeist chomh maith agus bhi sé sin an-taitneamhach agus
bhiodar san ag teacht chugainne chomh maith agus bhi céili againn.
(Scoil E, Scoil Ghaeltachta)

[We also had pen-friends, writing to Gaelcholaiste XXXX. A week ago
we went to school to meet them. We spent the day playing sports
and talking. We also had a quiz and it was really enjoyable and they
were coming to us as well and we had a céili. (School E, Gaeltacht
School)]

It was evident from students’ reports that a great deal of effort was made to
develop positive attitudes towards Irish on a whole school basis outside of class.

Students’ views on Differentiated
Provision

Students were given an opportunity to share their views on the differentiated
provision of T1/T2 at Junior Cycle. Many of the students agreed that there
should be a different specification for T1 schools, in principle, as the T1
students would be more fluent in Irish than the students attending English-
medium post-primary schools. T1 students were of the opinion that they had
an advantage in terms of competence in Irish.

On the other hand, many of the students were of the opinion that the current
provision was not fair to T1 students because of the workload they had to cover
and because it is so difficult for them to achieve a gradam [distinction] in Irish.

Section Four: Report on Focus Groups |

Many students felt that they were at a disadvantage due to the differentiated
provision for T1 schools.

* Ta i bhfad nios mé le déanamh againn. Ta muid liofa but ta i bhfad
nios mé de gach rud le déanamh againn. (Scoil A, Gaelcholaiste) Ta
Sé i bhfad nios deacra duinne gradam a fhail. Ni shileann muid go
bhfuil sé réfthéarailte. (Scoil A, Gaelcholaiste).

* [We have much more to do. We are fluent but we have much more
of everything to do (Scoil A, Gaelcholaiste). It is much more difficult
for us to get a distinction. We don't think it's very fair (School A,
Gaelcholaiste)].

Students in the three Gaeltacht schools raised the point that undertaking a
T1 specification in both Irish and English was challenging and they questioned
this. Hence, they were indicating that there is not a T2 specification for English.

* Nil aon thadhb agamsa i ndairire leis an bpaipéar T1 ata le déanamh
sa nGaeilge; is smaoineamh maith é i ndairire mar go bhfuil sé ag
déanamh an cursa nios oiriinai do dhaoine ar chainteoiri dtichais
iad ach cén fath nach ndéanaimid péipéar T2 sa mBéarla nuair a
chaitheas muid teanga nua a thoghlaim le haghaidh an Teastas
Sdisearach (Sraith Shéisearach) i gcomparaid le na daoine a
labhraionns Béarla agus go bhfuil paipéar nios éasca acub sin sa
nGaeilge. (Scoil D, Scoil Ghaeltachta)

[/ really have no problem doing the T1 paper in Irish; it's a good idea
because it's making the course more suitable for native speakers but

why don’t we do a T2 paper in English when we need to learn new
language for the Junior Cycle compared to people who speak English
and have an easier paper in Irish. (School D, Gaeltacht School)]

The point was also made that it is challenging for newcomer students to
undertake the T1 specification.
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Emerging Recommendations from
Students in T1 Contexts

The main emerging recommendations of T1 students were: (i) to include an
oral examination as part of the summative assessment at Junior Cycle and (ii)
to increase the supports available.

Oral Examination. The main recommendation from students was that an oral
examination should form part of the summative assessment for Irish at Junior
Cycle. Students recommended that an oral examination be provided to create
more opportunities for talking and discussion in class and that they be given
recognition for the oral skills they had acquired.

* Ceapaimse go gcuirfeadh sé ar mo chompord mé mar gur cainteoir
duchais mé i gcomparaid leis an staidéar a chaithfidh td a dhéanamh
le haghaidh scrid scriofa. Thabharfadh sé seans duinn an Ghaeilge
ata againn a chur i dtreo an teastas séisearach mar go bhfuilimid ag
fas suas & labhairt. (Scoil D, Scoil Ghaeltachta)

[/ think it would put me more at ease as a native speaker compared o
the study you have to do for a written exam. It would give us a chance
to put the Irish we have towards the Junior Certificate because we are
growing up speaking the language. (School D, Gaeltacht School)]

The students also recognised that writing and speaking are different skills
and recommended that students should have the opportunity to demonstrate
their knowledge and standard of Irish through speaking the language: “Agus
b “fhéidir go bhfuil duine éigin nios fearr ag labhairt 6 bhéal seachas sa scriobh
agus ni chionn td € sin i scraduithe. Ni chionn ta go bhfuil siad go maith ag
labhairt go liofa” (Scoil E, Scoil Ghaeltachta) [And maybe someone is better at
speaking than at writing and you don’t see that in exams. You don’t see that they
can speak fluently (School E, Gaeltacht School)]. Some of the students also
explained that more emphasis should be placed on speaking lIrish as speaking
is the most important communication skill:

* M4 ta tusa ag iarraidh a bheith ag caint le duine éicint as Gaeilge,
ba cheart go mbeadh cleachtas déanta agat féin ar an chaint
aqus ar an chumarsaid seachas a bheith ag déanamh scruduithe
scribhneoireachta nach bhfuil in ann cunamh a thabhairt duit sa
saol ag iarraidh a bheith i dteagmhail le daoine eile. (Scoil D, Scoil

Ghaeltachta)

[/f you want to talk to someone in Irish, you should have practised
speaking and communicating yourself rather than doing written
exams that can’t help you in life if you want to connect with other
people. (School D, Gaeltacht School)]

More Supports. Some of the students said they would welcome more
supports such as audiobooks in Irish, more local texts and textbooks. Some
students would also welcome support to help them to learn the subject
specific vocabulary related to the other subjects in Irish. This recommendation
concerns further support for learning other subjects through Irish. Some
students explained that some of the terminology related to other subjects was
challenging. The themes that emerged from the focus groups with students in
T2 contexts are now presented.

Focus Groups with Students in T2
Contexts
The main themes arising from the focus groups with students in T2 post-

primary schools are discussed in this section. Students’ experiences are
explored under the following main themes:

Students’ views on the Enactment of the Specification

Transition from Primary School

Strands of the Specification - Communication Competence, Language and
Cultural Awareness and Learner Self-awareness

Study of Literature

Use of Technology



* Assessment

* Use of Irish Outside the Lesson

* The Importance of the Teacher

* Students’ Recommendations and Opinions about Differentiated Provision.

Focus groups with students in T2 case study schools were conducted
through English. T2 students had English and/or languages other than Irish or
English as home languages.

It is evident from the analysis of focus groups that the students enjoyed
when they had the opportunity to be active in their learning and when they
had the opportunity to speak Irish. Students shared examples of active
approaches - such as, games and pair/group work - that helped them use Irish
in class. More examples are discussed under the theme of Communicative
Competence. Some of the students enjoyed some of the texts. The students
benefitted from the use of technology and they enjoyed this. Students’ prior
experiences of learning Irish in primary school had a huge impact on their
learning experiences in post-primary school.

Students agreed that they would like to have more opportunities to focus on
speaking lrish. They were all in agreement that they wanted to be able to speak
Irish. Many of the students struggled with the work based on the literature
because, in their opinion, they did not have enough language to discuss the
content. The pressure to cover the literature and to be prepared for the exam
fostered a tendency among students to memorise sentences or sample
extracts. The students expressed negative views about the amount of writing
they had to do in Irish lessons.

Students’ opinions on the transition from primary to post-primary school
varied greatly in relation to the learning of Irish. It was clear that the transition
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was highly dependent on the standard of Irish they had from primary school
and that there was a huge difference across primary schools and between
individual teachers at primary level in terms of the teaching of Irish. Some
students thought that the transition was fine and that there was some revision
of the work from primary school in Irish lessons in first year. However, other
students thought otherwise, and they expressed the view that learning Irish in
post-primary school was very difficult for them as they had not learned enough
Irish in primary school. Interestingly, students who attended T1 primary schools
were of the opinion that their standard of Irish had really fallen since they
started in an English-medium post-primary school. While the T2 specification
was easy for those who attended T1 primary schools, they felt that their Irish
was disimproving due to the lack of opportunities to use Irish. These following
statements reflect some of the variance in opinions shared by the students:

A main theme arising from the discussion was the challenge of differentiation
in first year in T2 post-primary schools due to students’ varying standards in
Irish. Students themselves recognised that it was very challenging for teachers
to find a common level for teaching. While first year involved ‘revision’ for
some students, students said that certain students were ‘lost’. Some students
questioned whether first year groups should be ranked according to their
standard of Irish so that students could progress at their own level:
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Some students were also of the opinion that they did not understand the

teacher if he/she was speaking in Irish if they had not experienced the teaching

of Irish through Irish in primary school. Some of the students compared the
learning of Irish to the learning of Modern Foreign Languages in first year.

They raised the point that it was easier to focus on speaking in modern foreign

languages as students were starting at a common level.

Most students felt that Irish lessons were more challenging in second year
than in the first year, due to the amount of material to be covered. It emerged
that a great emphasis was placed on writing and responding to literary texts
through writing in the majority of lessons: “/'d say we "re expected to, like,
like to do a lot more writing, a lot more chunk learning. You know that we’re
chunk-learning and the questions are more difficult” (T2 Scoil C). It was found
that more time was being spent reading and writing in Irish and less time on
speaking lrish in second year compared with first year.

The specification outlines five language skills related to communicative
competence - listening, spoken production, reading, writing and spoken
interaction. It was clear that the students enjoyed actively using Irish. Even
though a lot of time was spent on reading and writing, especially in second
year, students in each school shared examples of active approaches as
illustrated in this list:

* Conversations in pairs on a topic, for example “Myself”: “Well, sometimes
our textbook it’s, like, turn to the person next to you and discuss and that’s
kind of good, but it’s more like it gives you a question and then you both
give your answer.” (T2 Scoil B)

e Pair work

* Group work - analysis of a text or working on a reading comprehension in
groups

* Role-play/drama based on the literature: “We did a short story like a while
ago and then we. It was like a script and then we like, read out loud in
class. We had, like, people playing different parts” (T2 Scoil A). “I think in
Catfish, I like the pair work. Like having to read the monologue out loud to
each other.” (T2 Scoil E)

* Games - Biongo, Speed dating, Memory games, translation games,
matching games

* Digital games - Blooket, Kahoot
* Debates

Listening, reading and writing activities were very much linked to preparing
for the final examination. The view was raised that the listening comprehension
was difficult because of the strong dialects spoken. In some cases, teachers
translated to English to explain texts and students also translated words to
English as a support. Many students found that the amount of writing to be
done in the Irish lessons was very difficult. Students in all schools were of the
opinion that they would like to have more opportunities to speak Irish and to
develop spoken interaction skills in Irish.



Students found Irish grammar to be very challenging because there were
a lot of rules to remember. “There’s a lot of different grammar rules and we
don’t really learn a lot of them specifically. So, it’s really hard to remember it all”
(T2 Scoil A). Most students learned grammar by writing down and rewriting
patterns for practice. Students in one school explained that it helped them to
use rhyme as a memory strategy. Other students explained that it was helpful
for them when grammar patterns were shown on posters in class.” / think
posters in Irish is a very efficient method and very helpful. You can use colours
or different, like, pictures. It can be very, very helpful to, like, help you remember
it” (T2 Scoil D). There were regular grammar tests in some of the case study
schools to help students to revise grammatical patterns.

The students did not give many examples related to the theme of cultural
awareness. Students in one school had the opportunity to go on a school trip
to the Gaeltacht. A few students had experience of Gaeltacht courses and
explained that this experience helped them to be immersed in the language
and created opportunities for speaking. A small number of students had plans
to go to the Gaeltacht in the summer for an additional opportunity to learn
Irish.“l am going to the Gaeltacht this year. Yeah, it's just to, like, improve it and
especially my speaking” (T2 Scoil B). Seachtain na Gaeilge also supported the
promotion of Irish culture.

The theme of language learner’s self awareness will be explored further
in year three of the research. At this point of the research, learner’s self-
awareness did not emerge as a strong theme from the examples of classroom
practice that the students shared with the researchers. It was evident that
technology was used as a resource to support language learners’ self-
awareness. Digital games were used to help students to revise material and
to provide them with feedback. Technology was used to support students to
focus on grammar and to assess their understanding of some of the texts. It
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was evident that students enjoyed these games as they received immediate
feedback and they could revise material regularly. As was the case with
students in T1 school contexts, digital dictionary tools were in use in T2 case-
study schools. “There is a website called Focloir that you get words off of, so if
you're stuck for a verb or something, you don’t know what the meaning is, you
can look it up” (T2 Scoil C). A small number of students mentioned that class
tests supported them to revise work and to set learning goals, for example,
due to the feedback from the test they knew to focus on a particular aspect of
the course. It is envisaged that further examples of learner self-awareness will
emerge at the next stage of the research.

Some of the students gave examples of texts that they enjoyed. Some of
the students were interested in texts when the themes were related to the
teenage years or if there was humour or tension in the text. “Catfish, like, it's
very interesting. Like you don’t know what’s going to happen. It’s dramatic.” “ |
like the novel Cupla because it's about teenagers and | feel that | can relate to
it.” “The story our class is doing at the minute, An Cluiche Mar. | think it reflects
well back to me because I'm big into, like, hurling and stuff - sports” (T2 Scoll
A). Some students felt that they had learned a new vocabulary through their
studying of texts. One student explained that he liked poems because they
were structured and that an explanation was provided in the textbook. The
method of translation was used in some schools to help students understand
texts. The students who had experience with the short films enjoyed them and
relayed that this was a motivating way to learn Irish.

Students expressed the view that they had too many texts to cover and that
studying the texts took up a lot of time in class. While students learned new
vocabulary through the texts, a large majority of students were of the opinion
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that this knowledge was not useful to help them to communicate through Irish.
“But like it doesn't, like, teach you to, like, hold a conversation with anyone.
There is some, like learning different words and their meanings as they said
but aside from that, there’s no real conversational benefit” (T2 Scoil A). Many
students were of the opinion that they did not have enough Irish to discuss the
literary texts and that they had to memorise sample answers because of this.

Students gave examples of the use of technology as a resource to support
them in Irish. Many students used online dictionaries to support spelling and
grammatical accuracy. Translation tools and the use of artificial intelligence
were mentioned in one school as a support for writing in Irish. Digital games
such as Quizlet, Kahoot and Blooklet were in use in schools and students
enjoyed these games. Duolingo was also used by some students.

Students in the T2 case study schools did not have experience of the CBAs.
Currently, students undertake CBA 1 at the end of second year but they
currently have the option of whether or not to undertake CBA 1. Students from
second year participated in the focus groups and CBA 2 is held in the third
year of Junior Cycle. Nevertheless, the opinion was expressed that summative
marks should be awarded for CBAs to remove some of the pressure from the
final examination. Some of the students recommended that there should be an
oral examination in Irish at Junior Cycle.

The backwash from the final examination was evident due to the emphasis
placed on reading and writing. T2 students indicated that they would greatly
appreciate more opportunities to speak Irish and to learn how to have a
conversation in Irish. “Some of us, like | don’t want to know how to, like, make
a proper conversation in Irish, but then | know how to, | know how to like, recite
an essay about social media and that just doesn't.... That doesn’t really make
sense” (T2 Scoil B).

According to the students, the majority of them had very limited contact with
Irish outside of Irish lessons and outside of school. Seachtain na Gaeilge was
praised as an in-school approach for promoting Irish language and culture.
Time in the Gaeltacht was recognised as a means of increasing students’
contact with the Irish language, although not all students had this opportunity.
One student mentioned that the Irish language was more visible outside the
school due to music groups - such as, Kneecap, but other students were of
the opinion that the Irish language did not really have a visible profile outside of
school.

The importance of the teacher in the learning of Irish emerged in the focus
groups in T2 schools. Students mentioned the importance of the teacher in
relation to the standard of Irish they had acquired from primary school. “Yeah,
we were like, very Irish focused, like, not a lot of other subjects. She loved
Irish - our teacher in primary” (T2 Scoil B). Students spoke about teachers
providing support and encouragement for them to learn Irish: “XXX is very good
at speaking Irish. She has, like, a nice accent. You can kind of get used to it
and try and do it yourself” (T2 Scoil F). The critical role the teacher plays in the
teaching and learning of Irish is emphasised in the specifications.



T2 students expressed the view that there should be a different specification
for T1 schools and T2 schools. They stated that T1 students would have had
a higher standard of Irish in terms of fluency. Some of the students suggested
that T2 students should spend more time developing a communicative
competence in the language before they focused on literature.

The main emerging recommendations of the T2 students were to: (i) place
a greater emphasis on developing communication competence in spoken
Irish through active approaches; (i) have an oral examination as part of
the summative assessment in Junior Cycle, and (iii) to increase overall
opportunities for the use of Irish.

Communicative Competence and Active Approaches. T2 students agreed
that they would like to spend more time on developing oral skills in Irish:
“Speaking more so we can have a conversation, not just, like, answer an exam
question about a poem or a story” (T2 Scoil A). “Probably just put more, like,
speaking in, you know. You’re not gonna be really writing stuff in Irish, you know.
If you"re going to be using it, you re going to be speaking it” (T2 Scoil C).
Students thought that they would be more confident in Irish if they were more
comfortable speaking the language. Students suggested that they should have
more opportunities to develop communication skills and that they would like to
have more opportunities to learn through games and other fun activities.

Oral Examination. Some of the students recommended that an oral
examination should form part of the summative assessment to give greater
recognition to the spoken language and to relieve some of the pressure from
the full marks going towards the final exam. An oral examination was also
mentioned as preparation for the oral examination at Leaving Certificate.
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Opportunities for use. Students recommended increasing the opportunities
they had to use Irish, for example by speaking Irish at lunchtime, going on Irish
language trips and the informal use of Irish.

Emerging themes arising from the focus groups with students were
presented in this section. Section Five explains the next steps in the ongoing
review of Junior Cycle Irish Specifications (T1 & T2).
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dection Five: Next Steps and Phase Three

The main themes that emerged from Phase Two of the research on the
enactment of Junior Cycle Irish Specifications (T1& T2) were presented
in this report. These themes add to the data presented in the first interim
report (Ni Dhiorbhain & O’Grady, 2025). A summary of the main findings
from Phase Two of the research can be found in the executive summary of
the start of the report. Phase Three of the research will be carried out in the
school year 2025/2026. Data will be collected from teachers and students
in T1 and T2 case study schools, and from parents and guardians in these
schools. Data will also be gathered from Irish language organisations and
educational organisations that are associated with the teaching and learning
of Irish at post-primary level. A summary of the main themes that emerged
over the three years of the research will be presented in the next report. The
report will also include recommendations based on the data that emerged
during the longitudinal study on the enactment of Junior Cycle Irish language
specifications (T1 &T2).
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Appendix A: Survey

Part One: Contextual Information
1. How many years have you been teaching?

o}

0]

o

o}

(0]

(e]

1-2 years
3-5 years
6-10 years
11-15 years
16-20 years
>20 years

2. What kind of school do you teach?

(e]

o}

o

o}

o

(e]

o}

A post-primary school that teaches through the medium of English
Gaeltacht Post-Primary School

Post-primary Irish-medium post-primary school /Gaelcholaiste
(outside the Gaeltacht)

[rish-medium unit in post-primary school
Irish-medium stream in post-primary school
Youthreach Centre

Special School

3. Which Junior Cycle specification do you have experience with? (Select all
appropriate)

(e]

o}

o

T1 Specification (September 2023 version)

T2 Specification (September 2023 version)

Both Specifications T1 and T2 (September 2023 versions)
T1 Specification (2017 version)

T2 Specification (2017 version)

L2LP T1

L2LP T2

4. How many students are enrolled in your school/unit?

o <50

© 51-100

© 101-200
o 201-400
° 401-699
© 700 - 899
o >900

5. What is your current position at your school?

o lIrish teacher

°© Principal

© Deputy Principal

o Language Assistant

o Special Needs Assistant
o Other (please specify)

6. What levels of courses do you currently teach in Irish at Junior Cycle?

(Please select each level you teach.)
o Year One
© Year Two - Higher Level
o Year Two - Mixed class (Higher Level & Ordinary Level)
o Year Two - Ordinary Level
© Year 3 - Higher Level
o Year Three - Mixed class (Higher Level & Ordinary Level)
o Year Three - Ordinary Level
o Level Two Learning Programme (L2LP)

O

| am not currently teaching a class at Junior Cycle



Appendix

In this part of the survey we would like to focus on teachers’ experience of

enacting the T1 & T2 specification that was published in September 2023. (1) Strongly agree; (2) | agree; (3) | do not agree/disagree; (4) | disagree;

(5) Strongly disagree
To what extent do you agree or disagree with the following statements

. . . . , , L 8.1. The enactment of the specification(s) is supporting students in
regarding your experience of implementing the Junior Cycle Irish Specification o o
(T1 & T2) (September 2023 version)? general to develop a communicative competence in Irish.

8.2. The enactment of the specification(s) is supporting students in

(1) Strongly agree; (2) | agree; (3) | do not agree/disagree; (4) | disagree; general to develop language awareness.

(5) | strongly disagree.
8.3. The enactment of the specification(s) is supporting students in

general to develop cultural awareness.
7.1. The learning outcomes in the specification guide my planning in an

effective way. 8.4. The enactment of the specification(s) is supporting students in

general to develop self-awareness as learners.

7.2. The learning outcomes in the specification are clear to me as a teacher. L . . .
g P 8.5. The enactment of the specification(s) is supporting students in

7.3. lregularly plan my lessons in Irish with teachers and other professionals. general to develop confidence in Irish.

7.4. | share resources with other teachers in my school on a regular basis. 8.6. lrishis the language | use as a teacher in class.

7.5. | share resources with other teachers outside of school. 8.7. lrish is the language used by students in class.

7.6. I regularly use the textbook to plan my lessons. 8.8. | have enough time to focus on the development of students’
7.7. | use the literature (texts) to plan my teaching. speaking skills at Junior Cycle.

7.8. | use the final examination to plan my teaching. 8.9. | focus on reading and writing in Irish lessons.

7.9. | have enough time to plan for the teaching and learning of Irish. 8.10. | place more emphasis on reading and writing than on speaking

, . skills/spoken interaction skills in my Irish lessons.
7.10. I design my own teaching notes and resources.

9. Do you focus on speaking Irish and interactive speaking in Irish lessons
on a regular basis? Please give examples.

10. Do learners have the opportunity to use the language on a regular basis at
school? Please give examples.

11. Is the enactment of the specification(s) suitable for students with a range
of abilities in Irish? Please explain.

12. How do you differentiate your lessons to accommodate students with a
range of abilities? Please give examples.
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(We understand that not all teachers will have experience with CBA1 (Lan-
guage Portfolio)

13. Do you have experience of the language portfolio? Yes/No

14. Do you have experience of CBA 2?7 Yes/ No

(1) Strongly agree; (2) | agree; (3) | do not agree/disagree; (4) | disagree;
(5) Strongly disagree

156.1.

16.2.

156.3.

15.4.
15.5.

15.6.

he Portfolio (CBA 1 The Language Portfolio) helps students reflect
on their learning and it is of value.

CBA 2 (Interacting through Irish) helps students develop language
interaction skills and is of value.

The CBAs help me to give feedback to students and their parents/
guardians about learning Irish.

The SLAR meetings are beneficial to me as a teacher.

The final examination has an impact on teaching and learning in
class.

There are clear links between the final examination and the
enactment of the specifications in class.

16. How do you assess the use of spoken Irish throughout the year?
Please explain.

17. Do you have any suggestions for assessment?

(1) Strongly agree; (2) | agree; (3) | do not agree/disagree; (4) | disagree;
(5) Strongly disagree

18.1.

18.2.
18.3.
18.4.
18.5.
18.6.
18.7.
18.8.
18.9.

| have received sufficient professional development to enact the Irish
language specifications.

| use the support material for teachers on the NCCA website.

| would like more resources to support my planning and teaching.
| am able to access the texts.

I'm satisfied with the choice of texts.

I'm satisfied that the texts are available in different dialects.

| feel confident in my capacity to enact the specification.

| would like professional development to support my Irish.

| would like professional development to improve my teaching
strategies in lrish.

19. What supports help you to promote Irish (inside and outside of class)?
Give examples.

20. What supports would you like to promote the Irish language (inside and
outside of class)? Give recommendations.

Please indicate how you agree or disagree with the following statements.
I am very much in agreement; (2) | agree; (3) | do not agree/disagree; (4) |
disagree; (5) Strongly disagree.

21.1.

21.2.

The specification builds on students’ learning of Irish from primary
school in a suitable way.

The specification prepares students for the learning of Irish at
Senior Cycle in an appropriate way.



21.3.

21.4.

21.5.

21.6.

21.7.

21.8.

21.0.

21.10.

22.1.

22.2.

22.3.

The Irish Language Specification supports students in developing
the key skill “Being creative”.

The Irish Language Specification supports students in developing
the key skill “Being literate”.

The Irish-Language Specification supports students in developing
the key skill “Being numerate”.

The Irish Language Specification supports students in developing
the key skill “Communicating”

The Irish Language Specification supports students in the key skill
“Managing information and thinking”

The Irish Language Specification supports the students of the key
skill “Managing myself”.

The Irish Language Specification supports students in developing
the key skill “Staying well”

The Irish Language Specification supports students in developing
the key skill “Working with others”

| am satisfied with the reduction in the number of texts since
September 2023.

| am satisfied that CBA 1 (The Language Portfolio) has moved to
second year.

The updated guidance for CBA 2 (Interacting through Irish) is
useful to me as a teacher.

Appendix

23. Please give an example of the three main strengths associated with the

enactment of the Irish language specifications (T1 and T2). (Your response
will be restricted to 1500 characters)

24. Please give an example of the three main challenges associated with the

enactment of the Irish language specifications (T1 and T2). (Your response
will be restricted to 1500 characters)

Cén chuid den chursa Gaeilge sa tSraith Shoisearach is mo a thaitnionn
libhse agus cén fath? [Which part of the Irish language course at Junior
Cycle do you like the most and why?]

An bhfuil aon chuid den chudrsa Gaeilge sa tSraith Shoisearach nach
dtaitnionn libh agus cén fath? [Is this any part of the Junior Cycle that you
do not enjoy and why?]

Conas mar a bhi an t-aistriu 6n mbunscoil go dti an iar-bhunscoil daocibh

0 thaobh na Gaeilge de? Cad a bhi difridil/mar an gcéanna? An raibh an
cursa Gaeilge an bhliain seo caite éasca, deacair no ar an leibhéal ceart?
[How was the transition from primary school to post-primary school for you
in terms of Irish? What was different/same? Was the Irish course in First Year
easy, difficult or at the right level?]

An mbeadh moltai agaibh le cabhrd leis an aistriu 6n mbunscoil 6 thaobh
thoghaim na Gaeilge de? [Would you have any suggestions to help with the
transition from primary school in terms of learning Irish?]

Nuair a bhi sibh sa chéad bhliain, cad iad na bealai (m.sh. cluichi,
gniomhaiochtai sa rang) is moé a chabhraigh leat Gaeilge a thoghlaim/
no a thaitin libh? [When you were in the first year, what ways (e.g. games,
activities in class) helped you learn Irish the most/or did you like it the
most?]



| Phase Two

Inis dom faoi cheacht Gaeilge a thaitin go mor libh/a chabhraigh libh
foghlaim? [Tell me about an Irish lesson this year that you really enjoyed or
was really effective in helping you to learn?]

Cumas cumarsaide (labhairt na Gaeilge/ idirghniomht cainte): Cad iad na
tascanna is mo a chabhraionn libh le labhairt na Gaeilge Tabhair samplai?
An nglacann sibh pairt i dtascanna teanga sa rang (mar shampla obair
bheirte, obair ghripa). [Communication skills (speaking Irish/spoken
interaction with others): What tasks help you the most to speak Irish? Give
examples? Do you take part in language tasks in class (for example pair
WOrK, group work)]

An mbionn deis agaibh an Ghaeilge le labhairt le daoine eile sa rang,
tabhair samplai. An Usaideann sibh an Ghaeilge taobh amuigh den rang,
tabhair samplal.* idirdheald. [Do you have the opportunity to speak Irish
with other people in the class, give examples? Do you use Irish outside of
class, give examples? * differentiation]

Feasacht teanga (eolas ar phatrun na teanga) agus cultuir (eolas ar chultdr
na Gaeilge agus ar chulttir/teangacha eile): Conas a thoghlaimionn

sibh gramadach na Gaeilge? Conas a fhoghlaimionn sibh faoi chultdr na
Gaeilge? [Language awareness (knowledge of the pattern of the language)
and culture (knowledge of Irish culture and other cultures/languages): How
do you learn Irish grammar? How do you learn about Irish culture?]

An gcabhraionn staidéar ar an litriocht (téacsanna éagsula) libh Gaeilge a
fhoghlaim - conas? [Does studying literature (various texts) help you to learn
Irish - how?]

Cad iad na téacsanna is mo a thaitnionn libh agus cén fath? (tabhair
samplal - danta, amhrain, scéalta). [Which texts do you like the most and
why? (give examples - poems, songs, stories)]

Tabhair samplal de ghniomhaiochtai ranga (6 bhéal, sa léitheoireacht, sa
scribhneoireacht, i d’aonar, le duine nd le daoine eile) a rinne sibh bunaithe
ar an litriocht/téacsanna? [Give examples of class activities that you have
done based on literature/texts? (oral, reading, writing, working on your own,
with someone or with others)]

Cad a cheap sibh faoi MBR 1(An Phunann Teanga) - cad a d’fhoghlaim
sibh? Cad a bhi éifeachtach/go maith faoi 6 thaobh na foghlama teanga?
[What did you think about MBR 1 (The Language Portfolio) - what did
you learn from it? What was effective/good about it in terms of language
learning?]

An ddigh leat go bhfuil feabhas ag teacht ar do scileanna sa Ghaeilge
scileanna éisteachta/labhartha/léitheoireachta/scribhneoireachta/
idirghniomhaithe cainte (caint le daoine eile) 6 thosaigh tU sa chéad
bhliain? Conas agus cén fath? [Do you think that your skills in Irish listening/
speaking/reading/writing/speech interaction (talking with other people) have
improved since you started in First Year? How and why?]

An bhfuil aon rud a dhéanfadh foghlaim na Gaeilge nios fearr duitse n6 do
scolairi eile? [Is there anything that would make learning Irish better for you
or other students?]

Tuairimi faoin solathar idirdhealaithe - Cad iad na tuairimi ata agaibh maidir
leis an solathar idirdhealaithe (T1/T2)? [Opinions on Differentiated Provision
- What are your thoughts about the differentiated provision T1/T27?]

Ar mhaith libh aon rud eile a ra? [Do you want to say anything else?]
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