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The Forgotten Position in Coaching? Investigating Challenges when Developing
Goalkeepers in Soccer Academies

This study explores the challenges and nuances of talent development (TD) for goalkeepers
(GKs) within Irish soccer academies, a position often overlooked in existing TD literature.
Adopting a co-production methodology, the research engaged Academy Managers (AMs) and
Goalkeeping Coaches (GKCs) from the League of Ireland to uncover lived experiences and
contextual insights (n = 16). Through semi-structured interviews and reflexive thematic
analysis, three core themes were actively generated: 1) gaps in individual GK development,
2) the process of collaboration, and 3) exploring the barriers to effective GK development.
Findings highlight the unique psychological and social demands placed on GKs, the need for
cohesive integrated coaching practices, and the importance of institutional support for GK
specific development nationally. The study advocates for a nested approach to future research
on the macro (national planning), meso (academy culture), and micro (coaching practices)
levels to inform more inclusive and impactful TD strategies. Ultimately, this work contributes
to the growing body of Research of Sport (ROS), laying the groundwork for future Research

for Sport (RFS) initiatives aimed at enhancing GK development in Ireland.

Keywords: Talent Development, Goalkeeping, Academy Soccer, Coaching, Problematisation
Key Points:

This research looks at challenges in TD that affect the development of GKs in the League of
Ireland Academy system.

The research has highlighted three key areas that require further research to inform academy

staff of effective GK Development, namely gaps in individual GK development, the process

of collaboration, and exploring the barriers to effective GK development

Suggestions are made to improve GK TD through a nested approach to future research.
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The Forgotten Position in Coaching? Investigating Challenges when Developing
Goalkeepers in Soccer Academies

Talent Development (TD) research has focused on understanding key developmental factors
that influence an athlete’s journey toward their highest competitive level. For example,
research has considered the impact of challenges on development (Collins & MacNamara.,
2012; Collins et al., 2016), the influence of key stakeholders in the TD process (Pankhurst et
al., 2013; Sweeney et al., 2022), and the importance of psychological skills on TD (Edwards
et al., 2023; Gledhill et al., 2017). Such exploration reflects the nature of TD whereby the
paths to success are complex, non-linear, and individualized (Collins & MacNamara, 2012).
This complexity drives the need for exploratory research to increase the levels of knowledge
and understanding in TD (e.g., Mills, 2023; Gilbert & Trudel, 2001). In a soccer context, TD
research that has focused on athlete and coach experiences has paid little attention to the
potential nuances of TD across playing positions (West, 2018). For example, the goalkeeper
(GK) has been identified as a critical playing position, yet there is limited research to support
their development specifically. Current GK research focuses mainly on competition data
(White et al., 2020) and physical data (West, 2018) at senior levels with a lack of research
exploring the development of GKs in a TD setting (Otte et al., 2020, 2022). To identify
impactful avenues of exploration regarding GK TD co-production with knowledgeable others
has been advocated. Co-production supports the construction of research via ‘integrated
knowledge transition’, with those who work in the ‘muddy swamps’ of practice with the
potential to improve research quality, relevance, and translation to practice (Collin & Kamin,
2012; Smith et al., 2023). Consequently, this study explores the challenges that impact GK
TD through interviews with Academy Managers (AMs) and Goalkeeping Coaches (GKCs)
across League of Ireland soccer academies.

Talent Development

TD in sport can be described as a long-term process that supports individuals with the
potential to become elite performers, providing them with the necessary environment to
nurture and maximize their abilities (Taylor et al., 2022; Till & Baker, 2020). Navigating such
a process effectively can be challenging due to the complex interplay of biological,
psychological, social, and environmental factors within and across individual athletes (John
et al., 2019). Consequently studies have advocated for the use of suitable Talent Development
Environments (TDE’s) to help structure and scaffold the journey for athletes. These
environments encapsulate a wide array of influences along the TD journey, including “all

aspects of the coaching situation” that may affect an athlete’s development (Martindale et al.,
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2005, p. 354). These environments contain inter-connected and dynamic parts (e.g.,
relationships and individual personalities) which affect the TDE and the athlete (Phillips et
al., 2013). Indeed, how the dynamic interconnectedness is viewed and appreciated is a source
of discussion in research (Hartigh & Geert, 2018). Therefore practitioners have attempted to
enhance our understanding of TDE’s by using questionnaires with players (Martindale et al.,
2010), evaluating coherence across stakeholders in a TDE (Curran et al., 2021), and exploring
how environmental factors can influence the experiences of athletes in a TDE (Taylor &
Collins, 2023). Environmental factors coupled with the impact of cultural and organisational
structures within TDE’s have a significant impact on the potential development of athletes
(Henriksen & Stambulova, 2023. Yet in practice there can be an over-reliance on “flawed”
TD models (Baily & Collins, 2015) with recent research emphasizing the “limitations of best
practice models” and highlighting the need for contextual clarity for each scenario (Gavin et
al., 2024). One such context within soccer is the TD of GKs.

Talent Development and Goalkeeping

While literature is abundant on TD and soccer in academies (Ashdown et al., 2024; Aalberg
& Saether, 2016; Gansgo et al., 2021; Mills et al., 2014; Sweeney et al., 2022; Towlson et al.,
2019) there is a dearth of research concerning GK development. Otte et al. (2020, p.2) refer
to “the largely under-researched context of the football goalkeeper”. This is due to studies
omitting data relating to the GK and their specific game actions (Slaidins & Fernate, 2021),
the sample size of GKs being too small to justify inclusion in the analysis (Kannekens et al.,
2011), and the contrasting profiles between GKs and outfield players (Gil et al., 2014).
Research that has considered GKs mainly focuses on physical requirements or preparation
(Nikolaidas et al., 2015), perceptive training techniques for senior GKs (Li et al., 2021),
training types (Otte et al., 2020), and positional demands of senior GKs (Otte et al., 2022).
Some studies have explored GKs specifically, looking at match demands (Moreno-Perez et
al., 2020) and weekly load (Abbott et al., 2023). Yet, these focus exclusively on senior GKs.
Recent research has shown there may be value in identifying GK-specific attributes for
predicting GK talent (Honer et al., 2025) with some recognising psychological skills as some
of the most important attributes when identifying talented youth GKs (Lethole et al., 2024).
Overall there is a knowledge gap relating to the TD of GKs. Filling this gap would support
coaches, both outfield and support staff, to become more informed about goalkeeping,
leading to more informed decisions based on the specificity of the GK position (Collins et al.,
2022). Co-production has emerged as a valuable approach to provide impactful research

across sport and physical activity (Smith et al., 2023).
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Co-Production
The emergence of co-production as a valuable research method is due to its perceived
strengths in identifying novel and varied truths and investigating them for deeper meaning in
research contexts (Buckley et al., 2022). However, co-production can be difficult to define
due to its flexible nature (Bandola-Guil et al., 2023). Some researchers suggest co-production
is situated at the “crossroads between several academic disciplines” (Ostrom, 1996, p. 1079).
In contrast, others advocate for a narrower focus, defining it as “the involvement of
individual citizens and groups in public service delivery” (Verscheure et al., 2012), which
focuses on the implementation stage of a programme, mirroring a review process (Vargas et
al., 2022). Importantly, this collaborative and participatory procedure engages individuals
who have the necessary lived experience integral for greater understanding of a particular
context in the research process (Smith et al., 2023). As such, this democratic process (i.e.,
research produced by the people, for the people) is an important approach due to its potential
for impact within a specific context for many stakeholders (Pettican et al., 2022). Co-
production also has the potential to improve academic quality and research excellence with
co-producers enhancing the process through provision of more insightful questions and
context-specific approaches (Smith et al., 2023). With regard to the current research, this
improvement is reflected in the integration of co-production and problematisation by the
streamlining of questions and member-checking processes, along with the generation of
themes and subthemes which identified the core issues in the problematisation process. Some
individuals become involved in the process as they have the motivation to produce usable
information and a better understanding of the nuances and complexities involved in their field
(Van Ejjk & Stein, 2014). Additionally, this approach can lead to unanticipated answers and
themes not foreseen by the researcher, generating novel knowledge (Felippe et al., 2017).
Specifically, “integrated knowledge translation” as a type of co-production is
advantageous. This is a shared process in which researchers work with “knowledge users” in
multiple parts of the research process such as the structuring of appropriate questions,
population identification, and data analysis (Smith et al., 2023). This approach has the
potential to shape the questions used and implement the results found thus making the
research more impactful (Smith et al., 2023). Knowledge users also hold perceptions
regarding which information is useful along with deciding whether the research findings
could be implemented successfully in practice (Graham et al., 2019). This approach aims to
bridge the “academic — practitioner” divide, giving a better representation of the nuances and

challenges faced in the sport (Leggat et al., 2021). In some cases, co-production has been
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described as “transdisciplinary” research due to its extended knowledge production process
and ability to produce “knowledge in the context of application”, where other modes of
investigation are not sufficient due to the complexity and uncertainty of the social
interactions involved (Bandola Guil et al., 2023). However, co-production is not without its
faults. Logistical issues potentially impact accurate data collection in relation to time (too
many co-producers involved) and researchers become disincentivised due to recognising
other forms of research which may be better suited as they are perceived to be more valued in
the academic system (Smith et al., 2023). Aligning with this, some policymakers and
researchers do not see value in the lived experience of others and believe it is not important
enough to influence policy and practice (Smith et al., 2023). Despite its potential faults, co-
production is an effective method that can produce “usable knowledge” for stakeholders in
context (Bandola-Guil et al., 2023). However, the practicalities of involving various
stakeholders in all aspects in a co-productive methodology often result in necessary
compromise with examples across the literature of partial co-productive approaches being
adopted (e.g., Lokot & Wake, 2021). It has even been proposed that this this methodology is
best considered as a “non-linear co-production spectrum” to account for the complexities of
its adoption in real world settings (Curtin & McMullin, 2025). Indeed, research has declared
that co-production can occur in part or all of the research and participatory process
(Masterson et al. 2024).

This current research aims to address the paucity of empirical work in this TD context
by employing a partial co-production methodology that positions coaches as integral partners
in the research process, thereby enhancing the overall validity and practical utility of the
findings. In turn, underpinning Research for Sport (RFS), with the purpose of generating
understanding around the challenges faced when coaching GKs in TD.

Research of Sport

ROS, distinct from RFS and Research Through Sport (RTS), is a concept that reflects a stage
where researchers investigate and develop sport through the examination of actions and
performers within the domain, thus developing a “different flavour” of knowledge (Collins &
Kamin, 2012, p.693). The central idea is that through careful and varied research of a
particular area over time, all three stages will exist in parallel with “peer-reviewed”
knowledge generated, thus creating a large base of knowledge to use for impactful change in
the future (Collins & Kamin, 2012). “Pragmatic Researchers” sometimes adopt the ROS
approach due to their research being exploratory in nature (Burns et al., 2024). This stage

may also be deemed necessary when researchers and practitioners are looking to develop
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sport-specific theories in a seemingly under-researched area, and that “such exploration is a
good way to clarify many saliant points” (Collins & Kamin, 2012, p.692). This outcome is
often best achieved using a co-production approach as the primary research strategy due to its
positive use of indigenous knowledge and its ability to increase the diversity of forms of
knowledge (Bandola-Gill et al., 2023). As an example, Webb et al. (2020) explored player
perceptions of the soccer TD process in England. The study resulted in three key themes
being unearthed (player development through education, TI criteria, and first team
development criteria). This ROS produced valuable insights which would allow practitioners
to further investigate this area with the potential to make impactful changes in the future. This
is distinct from RFS, which focuses more on performance enhancement directly through a
theory, rather than on theory development itself (Collins & Kamin, 2012).

Due to the exploratory nature of ROS, impact on a domain may not be evident
initially. Indeed, this stage may act more as a “gap-spotting” exercise, with the impactful or
innovative knowledge to come at a later stage (Alvesson & Sandberg, 2011). This is a
perspective of problematisation, whereby assumptions (in this case the development of GKs)
are challenged with the view to developing research questions (Alvesson & Sandberg, 2011).
Hence, we may not view the information gained from ROS as impactful, or indeed
“innovative” (Anthony & Tripsas, 2016) as knowledge gained from an under-researched area
(i.e., GK TD) may be different but will likely not be impactful. Through the lens of ROS this
present study will look to achieve the initial goal of unearthing potential theories and
questions for future RFS through co-production.

Methodology

This study adopted a pragmatic research philosophy taking into consideration the social and
historical context within which the research is embedded (Burns & Collins 2023).
Pragmatism suggests that knowledge is constructed when researchers and participants
combine to analyse ‘practical problems’ in specific contexts (Burns et al., 2024), supporting
the production of practically meaningful findings and implications (Giacobbi et al., 2005;
Jenkins, 2017). To achieve this a partial co-productive approach was adopted to ensure that
the research was conducted with, rather than just on, key stakeholders. In this type of
approach, co-production may operate at different points in the research lifecycle, with some
research suggesting the mechanisms of co-production can be enacted partially or fully, i.e.
intention, assets, dialogue, documentation, interpretation and understanding (Masterson et al.,

2024). With regard to the current study, this reflects the real-world nature of research
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projects, where investigators seek to engage time-poor, under-resourced GKCs and AMs who
often have competing priorities, thus hampering the implementation of full co-production.
This approach provided opportunities to foster mutual learning, build trust, and
enhance the relevance and impact of the study (Bandola-Gill et al., 2023), a central tenet of
pragmatism (Holtrop & Glasgow, 2020). Power dynamics were considered during the entire
process but were mitigated by reflexivity, natural framing of questions and transparency
(Braun & Clarke, 2024) — the voluntary nature of participation in the interview was evident
from the start along with a consistent reminder of how all answers would remain confidential.
To support the co-productive approach, the active co-construction of knowledge was
facilitated by the first author's role in Irish academy soccer as an active GKC and the second
author's experience as an active TD coach in a contrasting field. Our combined knowledge of
the wider context was considered a resource and not a bias in the collection and analysis of
data (May, 2011)., and this is reflected in how the researcher is seen as a “storyteller” whose
interpretations are shaped by their personal positioning, lived experiences and expectations.
The practice of reflexivity formally incorporates the researchers involvement, it is an
essential component of RTA (Braun & Clarke 2024). This also permitted us to critically
reflect on our assumptions, thereby helping shape the process and thus help contextualise the
knowledge that has been produced (Braun & Clarke, 2024). Mutual trust and shared
experience, given the backgrounds of both authors, fostered an environment in which rich,
meaningful data could be obtained (May, 2011). This permitted the translation of knowledge
from the key stakeholders (coaches) and put them at the centre of the study. As a reflection of
this, qualitative data collection via semi-structured interviews provided a deep exploration of
practitioners' lived experience of working with GKs in TD (May, 2011). In this manner
participants became active partners in the research process by helping shape questions used in
the research and making the questions relevant to their experience. Co-production processes
included the pilot interview alongside participants assisting with interpreting their own data,
validating findings via member reflections, and showing trust and transparency by honestly
recounting experiences from their coaching past. With regard to the member checking
process, interviewees were provided with a transcript of their interview and asked to control
for quality and accuracy. All were comfortable with the accuracy of their input and there were
no additional comments generated outside of the interviews themselves.
Participants
A purposeful sampling approach was used to recruit participants who can give an in-depth

perspective in response to the research questions (Creswell, 2020). Eight GKCs (minimum of
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two years experience in the National League Men’s Academy system and a minimum of a
National Goalkeeping C Coaching Licence) and eight AMs (with a minimum of two years
experience in their role and a minimum UEFA A / UEFA Elite Youth A Coaching Licence)
were interviewed. Due to the operating nature of AM’s (L.e., on the ground with staft and
players) versus Directors of Football (i.e., often detached from practice), their lived
experience of this aspect of practice was deemed more valuable. Due to the homogenous
nature of the sample (i.e., all coaches; Jones et al., 2012), and the aim to generate depth of
understanding and not generalisation (Jones et al., 2012), sampling of sixteen participants
took place in line with suggestions by Sandelowski (1995) regarding appropriate sample size
for homogenous groups. To increase the relevance of data to the study's context, and aligning
with our pragmatic approach, a homogeneous sample of Irish practitioners was deemed
important to enhancing the contextual fit of the data.

Ethical approval was obtained through the University's institutional ethics committee,
and participants were contacted via email, informing them of the purpose of the study and

inviting them to participate. Informed consent was obtained prior to data collection.

Biographical data of participants GKCs (n=8) AMs (n=8)
Age 38 (21 -55) 45 (34 - 56)
Years of experience in the academy Average 3 - 5 Average 1 - 3
Provence:

e Leinster 5 4

e Munster 2 3

e Connaught 1 1
UEFA Elite Youth A licence Yes —All 8
FAI National C Goalkeeping licence Yes - All 8
Fulltime 1 3
Part time 7 5

Table 1: biographical data of participants
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Data Generation

Data was gathered using semi-structured interviews which lasted 42 — 56 minutes (average
duration 47 mins). This is an appropriate method to use when looking to unearth novel
themes as it produces rich data from the lived experiences and perspectives of the main
stakeholders (Braun & Clarke 2021). Aligning with this, the use of semi-structured interviews
is an appropriate method when investigating under-researched areas due to providing the
researcher with flexibility to probe new lines of enquiry (Pistrang & Barker 2021). Interviews
were conducted electronically via Zoom (Zoom Video Communications—Version 5.15.2, San
Jose, CA, USA) and transcribed verbatim. An interview guide using open-ended questions
underpinned by previous TD research and the researcher’s knowledge of the specific and
broader TD context was used to investigate the perspectives of GKCs and AMs working in
the National League Academy System. e.g. “In your opinion, what are the biggest barriers to
goalkeeper development in the National League Academy System today?”. A pilot interview
was utilised in advance of the data collection in order to aid the organisation of selecting
potential new candidates and improving the interview guide (Majid et al. 2017).

Data Analysis

Interviews were transcribed verbatim and returned to the participants for checking to
establish credibility and trustworthiness (Busetto et al., 2020; Kegler et al., 2019). Coach
numbers were assigned in place of real names and identifying information discarded to
protect anonymity. Data was stored, structured, and organized using qualitative analysis
software (QSR NVivo). Reflexive Thematic analysis was used which was advantageous to
the researcher regarding reflection and engagement with the material (Hall et al. 2024). This
flexible approach allowed the researcher to become immersed in the data collection process
which made identifying relationships and themes less complicated due to their prior
knowledge of the subject matter. Braun & Clarke’s (2006) 6-step analysis process was
utilised here. The initial stage of data analysis began with familiarization which involved
multiple readings of the transcripts to develop a much better understanding of the data.
Subsequently the data set was coded initially to group the data in a meaningful manner.
Qualitative analysis software (mentioned above) was used to gather, organize, and examine
raw data into thematic hierarchies and to join the data into groups of meaning. The themes
were then reviewed with the research question in mind and those that helped to understand
the research question were developed. Following this, themes were inductively devised and
named before being written up using data extracts to develop a coherent narrative (Hall et al.,

2024)., producing of a report (Braun & Clarke, 2021; Braun et al., 2018).
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Trustworthiness of the data was obtained using specific methods (Smith et al. 2014).
All interviews were carried out by the first author, who increased trust and rapport with
interviewees via appreciation of their history, current situation, and the nature of their roles
and TD experiences, in the context of their own active role in the industry. Member checks
were utilised after the interviews to ensure respondents' responses were accurate and there
was a “fairness of quotes” considered for inclusion (Collins et al. 2016).
Analysis
Data analysis revealed three themes (Figure 1): Gaps in Individual GK Development, The
Process of Collaboration, and Exploring the Barriers to Effective GK Development. Raw data

quotations are used to support and add clarity to discussion.
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Figure 1. Code Map of Results

Figure 1 is a visual representation of the themes and sub-themes illustrating the interconnectedness of the results.
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Gaps in Individual GK Development

This theme consisted of the following three subthemes; 1) Individual in a team setting; which
referred to how the GK should be viewed as a different type of athlete in comparison to
outfield players; 2) Personal characteristics; which referred to the perceived personal
characteristics required by the GK which differ to outfield players; and 3) Relationships;
which referred to important relationships which can shape a GKs TDE.

Firstly, participants viewed GKs as an individual in a team setting and thus have skill
requirements distinct to other players (i.e. psychological), such is the difference of the
“isolated position”, (AM4). AM3 suggested the role of the GK reflected individual athletes
such as “Federer and Tiger Woods... the mentality is a massive part of it and how they
prepared themselves... I see them sometimes as a solo sport. They have to be a bit different
to play in goal”. GKC7 also believed this led to the “spotlight being on keepers a lot more
than any outfield player”. This is reflected in GKs being scrutinised “a lot more than outfield
players” (AM6), while AM4 agreed by saying “I think it's highlighted more when they make
a mistake... an outfield player probably makes ten mistakes in the game”. Furthermore,
participants believed younger GKs can be exposed as they are not familiar with the distinct
pressures of the position, while stating “a goalkeeper is probably the most stressful position
on the pitch” (GKCS).

Consequently, participants highlighted the importance of GKs developing resilience,
especially in comparison to other positions as AM1 highlighted, “when they've made a few
mistakes, it's really affected them... you need to have a special mentality to be a goalkeeper”.
AMBG6 agreed by stating: “99% of the time if he makes a mistake it's going to result in a goal...
goalkeepers need to develop that resilience”. Similarly, AM3 said: “If they've made a
mistake... they gotta be able to bounce back there and then ”. This highlights the need for
GKs to build resilience; However, participants believed this skillset can be difficult to
develop internally and is mostly based on experiences from games with AM6 stating “I don't
think there's someone there for them to help with them... get their head around things...
we're letting them down”. AM1 agreed: “We don’t do enough as a football club”, and they are
“light years behind what they're doing over there [ UK Academies] now”. Ultimately, this
need for GK resilience led participants to feel that “it's massively different between a
goalkeeper's development and an outfield player's development” (AMS).

Secondly, participants believed certain personal characteristics are essential for GKs
and necessary to support effective transitioning to first team football, albeit difficult to instil.

Participants highlighted challenges of understanding what type of person a GK is; “you just
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don't know what they're thinking... And it's going to be tough” [dealing with mistakes|
(AM6). Some suggested a potential development gap in relation to shaping the personality of
GKs in the Academy system whereby they “think we just expect them to gain that [mental
skills] through experience of playing football, but I think there should be more provided
there” (GKC1), as “they can get very disappointed in themselves” (AMS5). Furthermore,
participants believed that the individual traits of a GK can affect interactions with coaches
and players around training and competition. For example, “communication is a must for a
GK... How do you coach communication?.... it’s a skill slowly coming out of the game as
they don't demand enough from each other anymore” (AM4). This can be a similar
perspective regarding psycho-social growth, as traits like bravery and leadership are deemed
necessary for GK’s yet perceived to be difficult to develop: “I don't think you can teach
anybody to be brave ... a goalkeeper has to be brave” (GKC5). GKCI1 also felt that “you
want them to be a leader... I don't think when they first arrive into an academy they have to
be one ... you'd like them to be one at the end”.

Participants highlighted Relationships surrounding a GK, and how they can affect
their development. Notably, parental messages to GKs often contradicted coaches, “you're
telling them one thing and then people tell them another thing, it'll only hinder their progress.
And that can be exact same for parents” (GKC6). This left some participants unsure how to
manage this relationship. For example, GKC2 suggested their intention was “to keep away
from parents as much as I can because some of them think their children are gold. It's a hard
one”. Furthermore, AM1 highlighted their concerns around parental feedback, identifying
that a GK might “make a mistake and then they have to get into the car and go through the
whole mistake again with the parent”. This can also affect the GK’s relationship with the
GKC. This relationship is important for GK development as it is a central sounding board
going into senior soccer as GKC4 states “if you're a 17, you're a goalkeeper... You need to tell
him, look, you need to bulk up. This is your next level is 20s then senior... You don’t want to
sugar coat situations”.

The unique position and responsibilities of a GK require a specific set of physical,
technical, mental, and social attributes that set them apart from their outfield counterparts
(West, 2018). This is reflected in the current research, due to developmental gaps that propose
challenges and prompt future discussion. Further discussion in this area may yield beneficial
insights into what exactly is required by GKs in comparison to their outfield equivalents at
academy level (Wixey & Kingston, 2023). Giving coaches these insights could help develop

GKs further, with participants in this study suggesting resilience as a key component for
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development. Indeed, previous research has explored the factors that contribute to
experiencing setbacks and building resilience in competing senior athletes (Fletcher &
Sarkar, 2012; Galli & Vealey, 2008). Furthermore, coping with pressure and developing
resilience have also been outlined as important in developing “super-champs” across sports
(Collins & MacNamara, 2016) and elite rugby players (Ashford & Taylor, 2022).
Additionally, participants in this study discussed psycho-social skills (i.e., leadership,
bravery, and communication) required by GKs to succeed during their journey through the
academy system. This can be seen in research such as Mills et al. (2014), who advocate for
practitioners to pay close attention to the “psycho-social environments” they create for
academy players, as this can hinder long-term development. However, Crawley (2021)
highlighted the limited emphasis put on embedding the psycho-social skills into everyday life
in academies, albeit vitally important to do so. Furthermore, Mills et al. (2014) advocate for
the development of “positive working relationships”™ with parents, a theme that was suggested
in the current research. Identifying how the parents of GKs actually “parent” (Roberts, 2012,
p. 24) may go a long way to providing answers to how the relationships between parents,
children, and coaches can be preserved. This idea was also found in the current research,
therefore further investigation may determine the extent to which the parent has a
“controlling influence” on the young GK in a sporting context (Taylor & Collins, 2015).
These controlling or overly evaluative parenting behaviours alluded to in this research are
likely to undermine confidence and enjoyment.
The Process of Collaboration
This theme consisted of the following three subthemes; 1) Expectations of GKs and GKCs,
which details the perceived disconnect between the academy and the GKs and GKCs; 2)
Different perspectives of the role of the GKC, which discusses the perceived lack of role
clarity for the GKC from both sides; and 3) Barriers to effective collaboration, which looks at
the perceived issues preventing positive collaboration.

Firstly, the expectations of GKs and GKCs was evident. With participants highlighting
a disconnect between the broader academy and GKCs specifically. GKC1 suggested coaches
had high expectations of GKs when integrating into team practices, “I think goalkeepers
across the board are just expected to be of a higher level... there's more expectation on you to
perform”. Some GKCs suggested GKs were needed to be involved to support the broader
practice outcomes and not their own development, “as long as they have two keepers ... that's
really all they care about” (GKC?7). This led to concerns about the GKs development, “I try

and encourage goalkeepers to be involved in the session for development purposes, but I
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don't get much buy-in sometimes, they [coaches] just don't want the keepers” (AM6). AM4
highlighted the expectations on GKCs might be down to a lack of understanding; “I don't
think we ... are educated enough around goalkeeping coaching and the nitty-gritty of it and
the high level of it”. Finally, GKC2 highlighted the rarity of collaboration; “it's great to
actually have a coach that understands the goalkeeping role and the coaching in it, but that
doesn't happen that often”.

Both AMs and GKCs highlighted different perspectives of the role of a GKC with the
potential to limit collaboration. AMs were critical of the culture surrounding GKCs, with
AM4 suggesting; “I don't think we have high level goalkeeping culture there”. Whilst AMS
referred to their perceptions of the qualities of GKCs; “I’ve seen some coaches with top
qualifications ... [buf] I wouldn't let them look after a tiddlywinks team”. Furthermore, at an
individual level AM6 commented; “he wouldn't be the most skilled goalkeeping coach in the
world ... he wouldn't be upskilled in the modern-day goalkeeper”. Yet, there were also
suggestions that there was a need to appreciate the nature of the GKC role; “I’m very aware
it's completely specialist ... we don't take it seriously enough” (AM3). Comparatively, GKCs
identified a range of judgements they perceived the broader academy had of their role.
Several suggested that their role was deemed less important in the academy, creating potential
for tension between staff. As examples, GKC2 shared, “there's not a massive understanding
[of] the role of the goalkeeping coach ... Yeah, you're only a goalkeeper coach. What do you
know?”” GKC4 reinforced this, “we're still kind of classed as, going over to the corner and
smashing a few balls at them. Goalkeeping is not as simple as that”. In addition, GKC8
provided a broader perspective; “this attitude in football in Ireland ... right you take the
keepers for half an hour and that's basically your job done”. There was also consideration of
the expectations other coaches placed on the GK; “from an outfield coach point of view, we
need to be absolutely perfect in every regard... expected to come for every cross, save every
ball, play a pass brilliantly” (GKC6).

Finally, participants identified a range of barriers to effective collaboration. AMs
highlighted common issues around segregation. With AM4 identifying that “there's no
coordination with the goalkeeper coaches as everybody does their own thing”, and that “we
need to come away from ... go over into a corner and they just do their little thing”. Possible
reasons for this lack of collaboration were highlighted by AMS; “communication in general
... I would like to improve” and AM3; “there's a real need almost for coaches to meet
together and build a relationship ... coaches say they don't get on”. With AM3 further
suggesting that “where people fall down ... they kind of pigeonhole people. You look after
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that bit”. GKCs also highlighted similar barriers to collaboration with GKC 5 indicating that
the relationship between coaches across age groups is key; “when I go in with the 14s, the
relationship could be great. When I go in with the 15s, there might be a little bit of a
personality clash”. GKCI noted there wasn’t enough communication; “there just needs to be
more face-to-face communication with coaches, oftentimes it's just a text message, a two-
minute conversation”. Finally, GKC1 called for more collaboration on projects to develop
GKs through “unit work to kind of get them there... that's collaboration with coaches”.

The apparent lack of co-operation noted in this research between the broader academy
and GKCs has the potential to derail the development of academy GKs, with Martaens and
Vealey (2024) outlining the importance of integration between coaches for the development
of soccer players. Taylor and Collins (2022) define integration as the extent to which systems
and stakeholders work in tandem to support an athletes development, leading to a coherent
experience for the athlete. With coherence defined as the extent to which different elements
of an athletes experience horizontally (e.g., within an age group) and vertically (e.g., between
age groups) are mutually reinforcing (Taylor & Collins, 2022). The current research proposes
potential restrictions to coherence and integration with data suggesting that there are
challenges regarding perceptions and expectations of GKCs, commonly seen as a view of
GKCs from the broader academy. So, while outfield coaches possess a wealth of knowledge
and experience, there is potential for their assumptions and priorities to interfere with the
specific needs of GK development (Ford et al., 2010; Silva et al., 2018). This may be down to
a lack of specialized knowledge required to support the very distinct role of GKs (Otte et al.,
2020; Windoro et al., 2020). This may also be a result of the ongoing perceived performance
vs. development discussion (Barry et al., 2025), and from the volume of answers from GKC’s
in the present study, whereby outfield coaches prioritise winning games of long-term
development of players. Indeed, balancing the development of an athlete while maintaining
positive levels of performance is a difficult but potentially rewarding process in TD, with
opposing views for both sides of the argument evident (Camire, 2015). Contrary to this,
GKCs may find themselves advocating for drills and strategies that are not necessarily in
alignment with the overall academy approach, further leading to conflicts and a lack of
cohesion for the athlete (Nash & Mallett, 2019). Overall, this can lead to impaired ‘integrated
working practice’, negatively impacting on the TD experience for GKs (Taylor & Collins,
2021). Research has shown that, although a complex social and discursive process,
collaboration generally results in positive outcomes for co-constructing curriculums (Keenan,

2020). From the current study, it remains to be seen whether academies are currently set up in
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the best manner with the most effective collaborative processes to achieve productive co-
constructed curriculums. Interestingly, effective collaborative processes require consideration
of, and research into three different paradigms to gain a deeper understanding of the
complexity (cf. Barley & Weickum, 2017). Barley and Weickum (2017) theorise these as (1)
black-box studies that capture collaborative teamwork by examining how inputs, variables,
and contextual factors influence collaboration (e.g., academy structures and systems). (2)
Collaborative interaction studies that explicitly focus on interactions between collaborators
(e.g., calls, meetings, messages between AMs, GKCs, and coaches). And (3) Work-orientated
research that examines the patterns of work and influence of collaboration on how team
members work separately (e.g., GKCs isolated practice or a coach on game-day). Therefore,
it would be of interest to explore each approach individually to understand the paradigmatic
influences on effective collaboration, as well as the interactions between, and influences on,
each paradigm.

Exploring the barriers to effective GK development

This theme consisted of the following three subthemes; 1) Money and time impacting
negatively on development, which highlights the issues caused by the part-time, under-
funded nature of the academy system; 2) Geographical and cultural barriers toward
development, which investigated the perceived influence of location and current Irish
sporting landscape has on GK development; and 3) National Governing Body support, which
details the areas where clubs perceive requires more support from the NGB.

One idea all participants were unanimous in agreement on was Money and time
impacting negatively on development, and how limiting it is for clubs: “I think definitely the
biggest barrier... is the access you have to them. There needs to be that industry” (GKC6).
Only being able to offer GKCs voluntary positions and expecting individuals to commit to
multiple portions of their week was sometimes unrealistic; “It's nobody's job to be there...
Like, everyone's there as volunteers” (GKC1). The lack of an industry for coaches is
worrying, “if you have an industry and say coaches getting paid ... then there's accountability
behind what you're doing” (GKC6). Poor levels of funding leaves academies in a precarious
situation when recruiting staff; “clubs in Ireland aren't, flush with cash ... a small amount of
investment in your goalkeeper side would see big rewards,” (GKCS5). There was total
agreement between participants that the expectations placed on volunteer GKCs are largely
unrealistic. This has been the case in previous analysis of TD systems in terms of poor

resourcing, and how it can impact the athlete’s overall development (Til & Baker, 2020).
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Logistically, low numbers of qualified GKCs coupled with restricted training times
can hamper GK development, as “it comes down to fundamentally not having enough
goalkeeper coaches in the country, who have the knowledge... And we need more help”
(AM3). It is commonly felt that Academy coaches “definitely don't give them /players]
enough time” (GKC2). Academies in Ireland are significantly restricted with regards to
contact time as most players are in fulltime education away from their clubs. Less contact
time here results in less development compared to other countries, which is a concern:
“Number one [barrier] is just the football player development is time constraints and contact
time ... every player needs more if you're playing an elite level sport” (GKC1), and “We are
always going to say it's contact time ... that's a massive barrier” (AM6). This can hamper
TDEs by reducing time on the pitch, therefore limiting players’ progress, which can be
construed as “failures of coaching practice”, (Collins & Taylor, 2021). This is in direct
conflict to the requirements needed to create a successful TDE, i.e. long-term aims and
methods, wide-ranging coherent messages and support (Martindale et al., 2007).

Geographical & Cultural barriers towards development was reported as a key
subtheme by participants, which promoted the idea of an urban/rural divide in relation to
soccer influences. Centralisation of soccer influences (governance, successful academies,
qualified coaches, international selections etc.) was identified by some participants as a
significant barrier to GK development with some of the rural participants suggesting an
advantage for those clubs based in and around Dublin: “this is going to be very controversial.
But I think the opportunities are only up in Dublin” (GKC4). Some believe these regional
differences have an impact on GK Development as “we need to do more stuff outside in rural
areas and I don't think we're doing enough of that” (AM1).

Data here shows contrasting considerations when looking at playing multi-sports. In
Ireland, GKs have a perceived advantage to develop their skillset by “playing in other
sports... Gaelic football is a great example of something that can transfer into being a
goalkeeper” (GKC1). Some GKCs feel this overlap provides opportunities for young players
to increase their contact time and further skillset development, which is in-keeping with
current views on positive connotations associated with athletes playing multiple sports at a
young age (Gullich et al., 2020). Whereas some coaches are of the opinion that playing other
sports can take away from GK development: “he's going backwards... is he playing another
sport?... How does that coincide with your goalkeeping training?” (GKC4). Furthermore,

some GKCs believe that for such a small country there are too many options to play other
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sports which can dilute the development of young GKs: “There's so much opportunity, GAA
is a big one, rugby is another big one” (GKCS).

Finally, participants discussed the challenges around National Governing Body
Support. AM6 stated “not to slate anyone... there needs to be more done from a national
body”. Expanding on this, some AMs felt there is a need for more engagement from the
association such as “that night we had at [c/ub] a few weeks ago with the goalkeepers was
excellent... we want more of that... I feel the [NGB] need to do more in that, we need to
educate more on it... educate coaches who are young or inexperienced” (AM3). Whereas
other participants want more GKCs to be produced to work in academies as “there's a
massive shortage of keeper coaches around the country” (AM2). Finally, participants allude
to the goalkeeping position not being made attractive enough to prospective players by the
NGB, and more needs to be done to entice players of a younger age to try it, with AM6
stating “I don't think we do enough to inspire... goalkeepers to be a goalkeeper”. GKC8
thinks that this “is a football problem. I mean, do kids really grew up wanting to be a
goalkeeper”.

Soccer Academies in Ireland consistently operate under constrained budgets,
particularly when compared to their counterparts in larger footballing nations. According to
Bailey et al. (2010), sustained investment in infrastructure, coaching, and support services is
crucial for long-term athlete development. However, this investment is currently lacking
across most academies in the country and is impacting the development of aspiring GKs. The
lack of funding highlighted here could negatively affect any potential ongoing development
opportunities that may arise, therefore reducing the effectiveness of the TDE (Martindale et
al., 2007). Similarly, many of the participants in this study are not full-time GKCs. Which
could lead to generic training that fails to address the unique technical and tactical demands
of the position (Ford et al., 2012). In many cases, financial issues can also lead to a lack of
access to high-quality training environments, which in turn can restrict the ability to simulate
game-like scenarios essential for GK learning (Renshaw et al., 2010). Furthermore, the
financial situations alluded to here can affect reduced training time (due to renting of
facilities), and thus impact GK development. Due to time constraints, GKs may receive only
a fraction of the total training time, with sessions focused predominantly on outfield players
and their needs. This reflects the performance versus development argument, whereby Head
Coaches may decide to focus on strategies to win games during the limited training time
available, rather than long-term development for individual players (Vaayens et al., 2009;

Barry et al. 2025). In addition, all players in this Academy System are juggling multiple
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commitments, including school, part-time jobs, and, sports and interests outside of soccer.
Indeed, interacting with multiple sports is a constant academic discussion with some
advocating for playing numerous sports at young age to reduce injury risk and aid
performance later in life (Khan et al., 2024; Rugg et al., 2017), whereas some highlight this
may be detrimental, and that early specialisation in sport can be a positive idea (Baker et al.
2020: Ericsson et al., 1993). These cultural differences reflect the nuanced aspects of the
geographical data, whereby more rural GKCs feel more central academies benefit from their
location around Dublin. This would align with the idea of “birthplace affect”, whereby the
area where a child grows up can lead to advantages in sport performance, either by access to
certain sports provisions (i.e., specialist coaching, sporting facilities, high-level competition;
Hancock et al., 2020). Consequently, this can lead to a higher chance of “expertise
development in sport” due to proximity to better academies and structures (Rossing et al.,
2017).

Implications for Future Research

This study sought to unpack challenges practitioners face developing GKs in an Irish
academy soccer setting through a co-production methodology. In doing so, it sought to
generate knowledge and position coaches as partial co-producers rather than passive subjects.
This approach aligns with the principles outlined by Fals-Borda and Rahman (1991), where
knowledge is constructed through dialogical engagement and mutual learning.

The implications for future research are therefore not prescriptive in the traditional
sense. Instead, they reflect how practice problems are framed and addressed, emphasising
relational, contextual, and participatory dimensions of TD (John & Thiel, 2022). As
highlighted in recent co-production literature (cf. Boswell et al., 2021), successful
implementation of co-produced insights requires institutional support, flexibility in practice
design, and a commitment to valuing diverse forms of expertise. In the context of TD and
GKSs, this suggests a shift toward more collaborative, situated, and reflexive practices. Rather
than seeking definitive answers, the study aimed to open up new lines of questioning that
challenge linear, decontextualised, and often exclusionary areas, such as TD and GKs (Otte et
2020, p.2).

Based on our findings results indicate further enquiry associated with GK
development is required across three organisational (i.e., nested) levels of player development
(i.e., Macro, Messo and Micro; See Figure 2.). For clarity we refer to macro-level factors as
national-level organisational and cultural influences, meso-level factors as academy

influences, and micro-level factors as specific coaching influences.
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Macro
Exploring the barriers to effective GK development
- Money & Time negatively impacting on Development
- NGB Support
Geographical & Cultural Barriers toward Development

Messo

The Process of Collaboration

- Different perspectives of the role of the GKC
- Expectations of GKs and GKCs

- Barriers to Effective Collaboration

Micro
Gaps in Individual
GK Development
- Relationships
- GK as an individual
in a team setting
- Personal Characteristics

Figure 2. Nested considerations for future research supporting GK coaching in TD

At a macro level, further study would yield positive insights when exploring the
barriers to effective GK development. With consideration of national organisation and
geographic and cultural barriers, future research should critically examine how structural
limitations within the developmental system restrict equitable access to specialised training
for GKs. Disparities in resource allocation and the perceived uneven distribution of
opportunities across regions suggest systemic issues that extend beyond individual
commitment. Moreover, the influence of overarching NGB involvement may require
examination, particularly looking at practices that influence GK development. At a meso
level, future research should consider the range of factors that influence effective
collaboration in the academy setting. For example, the cultural context surrounding the
collaborative process, the interactions that take place between collaborators and the
independent work that collaborators undertake. This would allow for a clearer examination of
the mechanisms underpinning these processes. Finally, at a micro level, future research on the
ground should explore the specific developmental gaps in GKs. Identifying these gaps and
understanding how coaches can effectively address them would offer valuable insights for
academy GKCs. For example, it would be beneficial to examine the unique developmental

needs of GKs, particularly those that distinguish them from outfield players, and to
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investigate the social constructs influencing GK development, including the roles played by
key individuals in their environment. Consequently, we suggest this study has provided a
platform to conduct further studies into TD and GKs in Ireland. Additional research in these
three main areas should offer academics and practitioners the opportunity to expand upon our
knowledge and understanding of TD and GKs and begin to propose research ideas in relation
to RFS.

Conclusion

This novel study highlights areas in GK development in Ireland which require further
research, emphasizing the multifaceted nature of the GK role within team sport. Using a co-
production approach, this research found gaps in individual GK development with academies
requiring further study. Secondly, the research underlines the importance of effective
collaboration between academy staff to ensure a holistic and integrated approach to GK
development, with future research needed to investigate how this is achieved. Finally,
recurring challenges in the Irish soccer landscape are the reported barriers to effective GK
development. Addressing all areas through future exploration is crucial for developing RFS

questions, and for fostering a more robust goalkeeping culture in Ireland.

Key messages:

e Anested view can support practitioners to consider a broader range of factors that
might create challenges for effective practice.

e Research that petitions different groups of practitioners such as this is important in
conceptualising collaboration in an interdisciplinary context.

e Exploring the positionality of the individual athlete in the team setting paves the way

for the development of improved TD practices.

Summary statement of key findings:

e Goalkeeping Coaches believed:
o There is a general lack of understanding pertaining to the role of the GK
coach.
o The development requirements of GKs are different to those of outfield
players.
e Academy managers believed:

o The GK position is nuanced and there is a desire to understand it better.



623 o There is scope for closer collaboration between all staff and coaches.

624 e Both groups believed:

625 o Due to multiple barriers and challenges, most notably the part-time nature of
626 academy positions, academies are often constrained from meeting their

627 potential.

628 o The psychological needs of the goalkeeping position are nuanced and

629 underdeveloped in the Irish academy context.

630



631
632
633
634
635
636
637
638
639
640
641
642
643
644
645
646
647
648
649
650
651
652
653
654
655
656
657
658
659
660
661
662
663

References
Aalberg, R. R., & Sether, S. A. (2016). The Talent Development Environment in a
Norwegian top-level football club. Sport Science Review, 25(3—4), 159-182.
https://doi.org/10.1515/ssr-2016-0009
Abbott, W., Thomas, C., & Clifford, T. (2023). Effect of Playing Status and Fixture

Congestion on Training Load, Mental Fatigue, and Recovery Status in Premier League
Academy Goalkeepers. Journal of Strength and Conditioning Research, 37(2), 375—
382. https://doi.org/10.1519/JSC.0000000000004274

Alvesson, M., & Sandberg, J. (2011). Generating Research Questions Through

Problematization. Academy of Management Review, 36.
https://doi.org/10.5465/AMR.2011.59330882
Anthony, C., & Tripsas, M. (2016). Organizational Identity and Innovation (p. 417).
Ashdown, B., Sarkar, M., Saward, C., & Johnston, J. (n.d.). Exploring the behavioral

indicators of resilience in professional academy youth soccer. Journal of Applied Sport
Psychology, 0(0), 1-25. https://doi.org/10.1080/10413200.2024.2361701

Ashford, M., & Taylor, J. (2022). Planning Your Coaching for Young Rugby Players.
Routledge EBooks, 331-345. https://doi.org/10.4324/9781003104797-17

Bailey, R., & Collins, D. (2015). The problem with the pyramid: Why most models of talent

development are flawed. In Elite Sport and Sport-for-All. Routledge.

Bailey, R., Collins, D., Ford, P., Macnamara, A., Toms, M., & Pearce, G. (2010). Participant
Development in Sport: An Academic Review Participant Development in Sport: An
Academic Review Participant Development in Sport: An Academic Review.

https://www.sportni.net/wpcontent/uploads/2014/06/ParticipantDevelopmentinSport.pd

f

Baker, J., Mosher, A., & Fraser-Thomas, J. (2020). Is it too early to condemn early sport
specialisation? British Journal of Sports Medicine, 55(3), bjsports-2020-102053.
https://doi.org/10.1136/bjsports-2020-102053

Bandola-Gill, J., Arthur, M., & Leng, R. L. (2023). What is co-production? Conceptualising

and understanding co-production of knowledge and policy across different theoretical
perspectives. https://doi.org/10.1332/174426421X16420955772641
Barley, W. C., & Weickum, N. R. (2017). The work gap: a structured review of collaborative

teamwork research from 2005 to 2015. Annals of the International Communication

Association, 41(2), 136-167. https://doi.org/10.1080/23808985.2017.1322912



https://doi.org/10.1515/ssr-2016-0009
https://doi.org/10.1519/JSC.0000000000004274
https://doi.org/10.5465/AMR.2011.59330882
https://doi.org/10.1080/10413200.2024.2361701
https://doi.org/10.4324/9781003104797-17
https://www.sportni.net/wpcontent/uploads/2014/06/ParticipantDevelopmentinSport.pdf
https://www.sportni.net/wpcontent/uploads/2014/06/ParticipantDevelopmentinSport.pdf
https://doi.org/10.1136/bjsports-2020-102053
https://doi.org/10.1332/174426421X16420955772641
https://doi.org/10.1080/23808985.2017.1322912

664
665
666
667
668
669
670
671
672
673
674
675
676
677
678
679
680
681
682
683
684
685
686
687
688
689
690
691
692
693
694
695
696

Barry, G., MacNamara, A., & Taylor, J. (2025). Performance vs. development coaching?
Considering practice in domains of practice: a research-informed framework. Sports

Coaching Review, 1-20. https://doi.org/10.1080/21640629.2025.2485662

Boswell, N. et al. (2021) ‘Listening to children and young people: An educational psychology
service co-production journey’, Educational Psychology in Practice, 37(4), pp. 396—
412. doi:10.1080/02667363.2021.1975097

Braun, V., Clarke, V., Hayfield, N., Davey, L., Jenkinson, E. (2018). Doing Reflexive
Thematic Analysis. In: Bager-Charleson, S., McBeath, A. (eds) Supporting Research in
Counselling and Psychotherapy . Palgrave Macmillan, Cham.
https://doi.org/10.1007/978-3-031-13942-0 2

Braun, Virginia, and Victoria Clarke. “One Size Fits All? What Counts as Quality Practice in
(Reflexive) Thematic Analysis?” Qualitative Research in Psychology, vol. 18, no. 3, 12
Aug. 2021, pp. 328-352,
www.tandfonline.com/doi/full/10.1080/14780887.2020.1769238,
https://doi.org/10.1080/14780887.2020.1769238.

Buckley, B. J. R., Watson, P. M., Murphy, B., Pearce, M., & Crone, D. (2022). Co-production
in Exercise Referral Schemes. In Exercise Management for Referred Medical
Conditions. Routledge.

Burns, A., Collins, D., & Nolte, L. (2024). Coaches’ experiences of performance support
teams. International Journal of Sports Science & Coaching, 19(3), 965-977.
https://doi.org/10.1177/17479541241228814

Busetto, Loraine, et al. “How to Use and Assess Qualitative Research Methods.”
Neurological Research and Practice, vol. 2, no. 1, 2020, pp. 1-10,
neurolrespract.biomedcentral.com/articles/10.1186/s42466-020-00059-z,
https://doi.org/10.1186/s42466-020-00059-z.

Camiré, M. (2015). Reconciling competition and positive youth development in sport. Staps,
109, 25-39. https://doi.org/10.3917/sta.109.0025

Collins, D. J., Macnamara, A., & McCarthy, N. (2016). Putting the Bumps in the Rocky
Road: Optimizing the Pathway to Excellence. Frontiers in Psychology, 7.
https://www.frontiersin.org/articles/10.3389/fpsyg.2016.01482

Collins, D., & Kamin, S. (2012). The performance coach. In The Oxford handbook of sport

and performance psychology (pp. 692—706). Oxford University Press.
https://doi.org/10.1093/0xfordhb/9780199731763.013.0037



https://doi.org/10.1080/21640629.2025.2485662
https://doi.org/10.1007/978-3-031-13942-0_2
https://doi.org/10.1177/17479541241228814
https://doi.org/10.1186/s42466-020-00059-z
https://www.frontiersin.org/articles/10.3389/fpsyg.2016.01482
https://doi.org/10.1093/oxfordhb/9780199731763.013.0037

697
698
699
700
701
702
703
704
705
706
707
708
709
710
711
712
713
714
715
716
717
718
719
720
721
722
723
724
725
726
727
728
729
730

Collins, D., & MacNamara, A. (2012). The Rocky Road to the Top. Sports Medicine, 42(11),
907-914. https://doi.org/10.1007/BF03262302

Collins, D., & Taylor, J. (2021). Getting in the Way: Investigating Barriers to Optimizing
Talent Development Experience. 4(3).

https://www.researchgate.net/publication/355094702_Getting_in_the Way Investigatin

g Barriers_to_Optimizing_Talent Development Experience

Collins, D., Taylor, J., Ashford, M., & Collins, L. (2022). It depends coaching — The most

fundamental, simple and complex principle or a mere copout? Sports Coaching Review,

1-21. https://doi.org/10.1080/21640629.2022.2154189

Crawley, N. (2021). Examining psychosocial development in an elite English football
academy: a holistic ecological approach. Bura.brunel.ac.uk.

http://bura.brunel.ac.uk/handle/2438/22905

Creswell, John. Research Design: Qualitative, Quantitative, and Mixed Methods Approaches.
4th ed., London, Sage Publications Ltd, 2014.

Curran, O., MacNamara, A., & Passmore, D. (2021). Singing off the same hymn sheet?
Examining coherence in a talent development pathway (part 1). Journal of Sports
Sciences, 39(15), Article 15. https://doi.org/10.1080/02640414.2021.1896456

Curtin, M., & McMullin, C. (2025). The co-production spectrum: Conceptual blurs in theory

and practice. Perspectives on Public Management and Governance, 8(3), 144—157.
https://doi.org/10.1093/ppmgov/gvaf008

Doing together reflections on facilitating the co-production of participatory action research
with marginalised populations.pdf. (n.d.). Google Docs. Retrieved July 22, 2024, from
https://drive.google.com/file/u/0/d/1G6yJGCJe6DIPOKvI7bqWx4HWBQFtOT8G/vie

w?usp=embed_facebook

Edwards, P. L., MacNamara, A., & Saward, C. (2023). Psychological characteristics of

developing excellence in talented female field hockey players. Journal of Sports

Sciences, 41(3), 307-318. https://doi.org/10.1080/02640414.2023.2209440

Ericsson, K. A., & Charness, N. (1994). Expert performance: Its structure and acquisition.
American Psychologist, 49(8), 725-747. https://doi.org/10.1037/0003-066x.49.8.725

Fals-Borda, O. (1991) ‘11. remaking knowledge’, Action and Knowledge, pp. 146—164.
doi:10.3362/9781780444239.011

Filipe, A., Renedo, A., & Marston, C. (2017). The co-production of what? Knowledge,
values, and social relations in health care. PLOS Biology, 15(5), €2001403.
https://doi.org/10.1371/journal.pbio.2001403



https://doi.org/10.1007/BF03262302
https://www.researchgate.net/publication/355094702_Getting_in_the_Way_Investigating_Barriers_to_Optimizing_Talent_Development_Experience
https://www.researchgate.net/publication/355094702_Getting_in_the_Way_Investigating_Barriers_to_Optimizing_Talent_Development_Experience
https://doi.org/10.1080/21640629.2022.2154189
http://bura.brunel.ac.uk/handle/2438/22905
https://doi.org/10.1080/02640414.2021.1896456
https://drive.google.com/file/u/0/d/1G6yJGCJe6DlPOKv97bqWx4HwBQFfOT8G/view?usp=embed_facebook
https://drive.google.com/file/u/0/d/1G6yJGCJe6DlPOKv97bqWx4HwBQFfOT8G/view?usp=embed_facebook
https://doi.org/10.1080/02640414.2023.2209440
https://doi.org/10.1037/0003-066x.49.8.725
https://doi.org/10.1371/journal.pbio.2001403

731
732
733
734
735
736
737
738
739
740
741
742
743
744
745
746
747
748
749
750
751
752
753
754
755
756
757
758
759
760
761
762
763

Fletcher, D., & Sarkar, M. (2012). A grounded theory of psychological resilience in Olympic
champions. Psychology of Sport and Exercise, 13(5), 669-678.
https://doi.org/10.1016/j.psychsport.2012.04.007

Ford, P. R., Yates, 1., & Williams, A. M. (2010). An analysis of practice activities and

instructional behaviours used by youth soccer coaches during practice: Exploring the
link between science and application. Journal of Sports Sciences, 28(5), 483—495.

Franks, I. M. (2002). Evidence-based practice and the coaching process. International
Journal of Performance Analysis in Sport, 2(1), 1-5.
https://doi.org/10.1080/24748668.2002.11868256

Galli, N., & Vealey, R. S. (2008). “Bouncing Back” from Adversity: Athletes’ Experiences of
Resilience. The Sport Psychologist, 22(3), 316-335.
https://doi.org/10.1123/tsp.22.3.316

Gangse, K., Aspvik, N. P., Mehus, 1., Hoigaard, R., & Sather, S. A. (2021). Talent

Development Environments in Football: Comparing the Top-Five and Bottom-Five-
Ranked Football Academies in Norway. International Journal of Environmental

Research and Public Health, 18(3), Article 3. https://doi.org/10.3390/ijerph18031321

Gavin, K., Taylor, J., MacNamara, A., & Behan, S. (2024). Comparing Apples and Oranges?
The Need for Greater Qualitative Clarity in Talent Development Research. 7(2).

Giacobbi, Peter R., et al. “A Pragmatic Research Philosophy for Sport and Exercise
Psychology.” The Sport Psychologist, vol. 19, no. 1, Mar. 2005, pp. 18-31,
https://doi.org/10.1123/tsp.19.1.18

Gil, S. M., Zabala-Lili, J., Bidaurrazaga-Letona, 1., Aduna, B., Lekue, J. A., Santos-

Concejero, J., & Granados, C. (2014). Talent identification and selection process of
outfield players and goalkeepers in a professional soccer club. Journal of Sports
Sciences, 32(20), 1931-1939. https://doi.org/10.1080/02640414.2014.964290

Gilbert, W., & Trudel, P. (2001). Learning to Coach through Experience: Reflection in Model
Youth Sport Coaches. Journal of Teaching in Physical Education, 21, 16-34.
https://doi.org/10.1123/jtpe.21.1.16

Gledhill, A., Harwood, C., & Forsdyke, D. (2017). Psychosocial factors associated with talent

development in football: A systematic review. Psychology of Sport and Exercise, 31,
93-112. https://doi.org/10.1016/j.psychsport.2017.04.002
Graham, 1. D., McCutcheon, C., & Kothari, A. (2019). Exploring the frontiers of research co-

production: The Integrated Knowledge Translation Research Network concept papers.


https://doi.org/10.1016/j.psychsport.2012.04.007
https://doi.org/10.1080/24748668.2002.11868256
https://doi.org/10.1123/tsp.22.3.316
https://doi.org/10.3390/ijerph18031321
https://doi.org/10.1123/tsp.19.1.18
https://doi.org/10.1080/02640414.2014.964290
https://doi.org/10.1123/jtpe.21.1.16
https://doi.org/10.1016/j.psychsport.2017.04.002

764
765
766
767
768
769
770
771
772
773
774
775
776
777
778
779
780
781
782
783
784
785
786
787
788
789
790
791
792
793
794
795
796
797

Health Research Policy and Systems, 17(1), 88. https://doi.org/10.1186/s12961-019-
0501-7

Gillich, A., FaB, L., Gies, C., & Wald, V. (2020). On the Empirical Substantiation of the
Definition of “Deliberate Practice” (Ericsson et al., 1993) and “Deliberate Play” (Coté
et al., 2007) in Youth Athletes.

https://www.journalofexpertise.org/articles/volume3 _issuel/JoE 3 1 Gullich.pdf

Hall, Gerard, et al. “Coherence in Selection: The Influence of Coaches’ Views and Beliefs on
Nominations for a Male Rugby Union Talent System.” Deleted Journal, vol. 6, no. 3, 18
July 2024, pp. 695-709, www.mdpi.com/2813-9844/6/3/43,
https://doi.org/10.3390/psycholint6030043. Accessed 14 Nov. 2024.

Hartigh Den, R. J. R., Hill, Y., & Van Geert, P. L. C. (2018). The Development of Talent in
Sports: A Dynamic Network Approach. Complexity, 2018, 1-13.
https://doi.org/10.1155/2018/9280154

Hancock, D. J., Vierimaa, M., & Newman, A. (2022). The geography of talent development.
Frontiers in Sports and Active Living, 4. https://doi.org/10.3389/fspor.2022.1031227

Henriksen, K., & Stambulova, N. (2023). The social environment of talent development in
youth sport. Frontiers in Sports and Active Living, 5.
https://doi.org/10.3389/fspor.2023.1127151

Henriksen, K., Stambulova, N., & Roessler, K. K. (2010). Holistic approach to athletic talent

development environments: A successful sailing milieu. Psychology of Sport and

Exercise, 11(3), 212-222. https://doi.org/10.1016/].psychsport.2009.10.005

Holtrop, J. S., & Glasgow, R. E. (2020). Pragmatic research: An introduction for clinical
practitioners. Family Practice, 37(3), 424—428. https://doi.org/10.1093/fampra/cmz092

Honer, O., Bergmann, F., & Leyhr, D. (2025). “Don’t forget the number 1 in soccer talent
research!” - Predictive validity of objectively tested motor attributes and subjectively
rated position-specific skills in elite youth goalkeepers. Journal of Sports Sciences, 1—

15. https://doi.org/10.1080/02640414.2025.2517974

Jenkins, Simon PR. “Beyond “Crude Pragmatism” in Sports Coaching: Insights from C.S.
Peirce, William James and John Dewey.” International Journal of Sports Science &
Coaching, vol. 12, no. 1, 20 Dec. 2016, pp. 8-19,
https://doi.org/10.1177/1747954116684028

John, J. M., Gropper, H., & Thiel, A. (2019). The role of critical life events in the talent

development pathways of athletes and musicians: A systematic review. Psychology of

Sport and Exercise, 45, 101565. https://doi.org/10.1016/].psychsport.2019.101565



https://doi.org/10.1186/s12961-019-0501-7
https://doi.org/10.1186/s12961-019-0501-7
https://www.journalofexpertise.org/articles/volume3_issue1/JoE_3_1_Gullich.pdf
https://doi.org/10.3390/psycholint6030043.%20Accessed%2014%20Nov.%202024
https://doi.org/10.1155/2018/9280154
https://doi.org/10.3389/fspor.2022.1031227
https://doi.org/10.3389/fspor.2023.1127151
https://doi.org/10.1016/j.psychsport.2009.10.005
https://doi.org/10.1080/02640414.2025.2517974
https://doi.org/10.1177/1747954116684028
https://doi.org/10.1016/j.psychsport.2019.101565

798
799
800
801
802
803
804
805
806
807
808
809
810
811
812
813
814
815
816
817
818
819
820
821
822
823
824
825
826
827
828
829
830

John, J.M. and Thiel, A. (2022) ‘Talent as a social construction: Proposing a constructivist
conceptualization of athletic talent’, Zeitschrift fiir Erziehungswissenschaft, 25(5), pp.
1199-1220. doi:10.1007/s11618-022-01110-2

Kannekens, R., Elferink-Gemser, M., & Visscher, C. (2011). Positioning and deciding: Key
factors for talent development in soccer. Scandinavian Journal of Medicine & Science

in Sports, 21, 846-852. https://doi.org/10.1111/].1600-0838.2010.01104.x

Kegler, Michelle C., et al. “Study Design and Use of Inquiry Frameworks in Qualitative
Research Published in Health Education & Behavior.” Health Education & Behavior,
vol. 46, no. 1, 18 Sept. 2018, pp. 24-31, https://doi.org/10.1177/1090198118795018.

LeeKeenan, K. (2020). “We’re just building!”: a study of collaborative coaching interactions.
International Journal of Mentoring and Coaching in Education, ahead-of-print(ahead-
of-print). https://doi.org/10.1108/ijmce-02-2019-0014

Leggat, F. J., Wadey, R., Day, M. C., Winter, S., & Sanders, P. (2023). Bridging the Know-Do

Gap Using Integrated Knowledge Translation and Qualitative Inquiry: A Narrative
Review. Qualitative Research in Sport, Exercise and Health, 15(2), 188-201.
https://doi.org/10.1080/2159676X.2021.1954074

Lethole, L., Kubayi, A., Toriola, A., Larkin, P., & Stone, J. A. (2024). “Goalkeepers are

players too”: key attributes coaches’ look for in talented youth soccer goalkeepers.
BMC Sports Science, Medicine and Rehabilitation, 16(1).
https://doi.org/10.1186/s13102-024-01002-4

Li, J., Yang, J., Qin, Y., & Zhang, Y. (2021). Expert and Novice Goalkeepers’ Perceptions of
Changes During Open Play Soccer. Perceptual and Motor Skills, 128(6), 2725-2744.
https://doi.org/10.1177/00315125211040750

Lokot, M., & Wake, C. (2021). Research as usual in humanitarian settings? Equalising power
in academic-NGO research partnerships through co-production. Conflict and Health,
15(1), 64. https://doi.org/10.1186/s13031-021-00399-w

Majid, Mohd Aliff Abdul, et al. “Piloting for Interviews in Qualitative Research:
Operationalization and Lessons Learnt.” International Journal of Academic Research in
Business and Social Sciences, vol. 7, no. 4, 31 May 2017, pp. 1073-1080,
www.researchgate.net/publication/317696788 Piloting for Interviews in_ Qualitative

Research Operationalization_and Lessons_Learnt,

https://doi.org/10.6007/IJARBSS/v7-i14/2916.


https://doi.org/10.1111/j.1600-0838.2010.01104.x
https://doi.org/10.1108/ijmce-02-2019-0014
https://doi.org/10.1080/2159676X.2021.1954074
https://doi.org/10.1186/s13102-024-01002-4

831
832
833
834
835
836
837
838
839
840
841
842
843
844
845
846
847
848
849
850
851
852
853
854
855
856
857
858
859
860
861
862
863
864

Mariyyah Samin Khanl, Sohrab Hussain2, Rasool Jaan3, & Arshad Hussein4. (2024).
Exploring the Long-Term Effects of Early Specialization vs. Multi-Sport Participation
in Youth Athletes. Physical Education, Health and Social Sciences, 2(4), 154—172.

https://journal-of-social-education.org/index.php/Jorunal/article/view/78

Martaens, R., & Vealey, R. (2024). Successful Coaching. Human Kinetics.
https://www.human-kinetics.co.uk/9781492598176/successful-coaching/

Martindale, R. J. J., Collins, D., & Abraham, A. (2007). Effective Talent Development: The
Elite Coach Perspective in UK Sport. Journal of Applied Sport Psychology, 19(2), 187—
206. https://doi.org/10.1080/10413200701188944

Martindale, R. J. J., Collins, D., Wang, J. C. K., McNeill, M., Lee, K. S., Sproule, J., &

Westbury, T. (2010). Development of the Talent Development Environment
Questionnaire for Sport. Journal of Sports Sciences, 28(11), 1209—-1221.
https://doi.org/10.1080/02640414.2010.495993

Martindale, R., Collins, D., & Daubney, J. (2005). Talent Development: A Guide for Practice
and Research Within Sport. Quest, 57, 353-375.
https://doi.org/10.1080/00336297.2005.10491862

Masterson, D., Lindenfalk, B., Kjellstrom, S., Robert, G., & Ockander, M. (2024).

Mechanisms for co-designing and co-producing health and social care: A realist
synthesis. Research Involvement and Engagement, 10, 103.
https://doi.org/10.1186/s40900-024-00638-3

May, Tim. Social Research: Issues, Methods and Process. 4th ed., Maidenhead, Berkshire,
Open University Press, 2011.

Metz, A., Jensen, T., Farley, A., Boaz, A., Bartley, L., & Villodas, M. (2022). Building
trusting relationships to support implementation: A proposed theoretical model.
Frontiers in Health Services, 2, 894599. https://doi.org/10.3389/frhs.2022.894599

Mills, A., Butt, J., Maynard, 1., & Harwood, C. (2014). Examining the Development

Environments of Elite English Football Academies: The Players’ Perspective.
International Journal of Sports Science & Coaching, 9(6), 1457-1472.
https://doi.org/10.1260/1747-9541.9.6.1457

Mills, G. (2023). Exploring the reflective practice of a multidisciplinary team within an elite
English football academy [Doctoral, Bournemouth University].
http://eprints.bournemouth.ac.uk/38250/

Moreno-Pérez, V., Malone, S., Sala-Pérez, L., Lapuente-Sagarra, M., Campos-Vazquez, M.

A., & Del Coso, J. (2020). Activity monitoring in professional soccer goalkeepers


https://journal-of-social-education.org/index.php/Jorunal/article/view/78
https://www.human-kinetics.co.uk/9781492598176/successful-coaching/
https://doi.org/10.1080/10413200701188944
https://doi.org/10.1080/02640414.2010.495993
https://doi.org/10.1080/00336297.2005.10491862
https://doi.org/10.3389/frhs.2022.894599
https://doi.org/10.1260/1747-9541.9.6.1457
http://eprints.bournemouth.ac.uk/38250/

865
866
867
868
869
870
871
872
873
874
875
876
877
878
879
880
881
882
883
884
885
886
887
888
889
890
891
892
893
894
895
896
897

during training and match play. International Journal of Performance Analysis in Sport,
20(1), 19-30. https://doi.org/10.1080/24748668.2019.1699386

Nash, C., & Mallett, C. J. (2019). Effective coaching in football. Football Psychology, 1,
101-116. https://doi.org/10.4324/9781315268248-9

Nikolaidis, P., Ziv, G., Arnon, M., & Lidor, R. (2015). Physical and physiological attributes

of soccer goalkeepers—Should we rely only on means and standard deviations?

Journal of Human Sport and Exercise, 10(2). https://doi.org/10.14198/jhse.2015.102.07

Ostrom, E. (1996). Crossing the great divide: Coproduction, synergy, and development.
World Development, 24(6), 1073—1087. https://doi.org/10.1016/0305-750X(96)00023-
X

Otte, F. W., Millar, S.-K., & Klatt, S. (2020). How does the modern football goalkeeper train?

— An exploration of expert goalkeeper coaches’ skill training approaches. Journal of
Sports Sciences, 38(11-12), Article 11-12.
https://doi.org/10.1080/02640414.2019.1643202

Otte, F., Dittmer, T., & West, J. (2022). Goalkeeping in Modern Football: Current Positional

Demands and Research Insights. International Sport Coaching Journal, 10(1), 112—
120. https://doi.org/10.1123/is¢j.2022-0012
Pankhurst, A., Collins, D., & Macnamara, A. (2013). Talent development: Linking the

stakeholders to the process. Journal of Sports Sciences, 31(4), Article 4.
https://doi.org/10.1080/02640414.2012.733821
Pettican, A., Goodman, B., Bryant, W., Beresford, P., Freeman, P., Gladwell, V., Kilbride, C.,

& Speed, E. (2023). Doing together: Reflections on facilitating the co-production of
participatory action research with marginalised populations. Qualitative Research in
Sport, Exercise and Health, 15(2), 202-219.
https://doi.org/10.1080/2159676X.2022.2146164

Phillips, E., Davids, K., Aratijo, D., & Renshaw, 1. (2013). Talent development and expertise

in sport. In Complex Systems in Sport. Routledge.

Pistrang, and Barker. Varieties of Qualitative Research: A Pragmatic Approach to Selecting
Methods. content.apa.org/books/13620-001.

Renshaw, 1., Chow, J. Y., Davids, K., & Hammond, J. (2010). A constraints-led perspective to
understanding skill acquisition and game play: a basis for integration of motor learning
theory and physical education praxis? Physical Education & Sport Pedagogy, 15(2),
117-137.


https://doi.org/10.1080/24748668.2019.1699386
https://doi.org/10.4324/9781315268248-9
https://doi.org/10.14198/jhse.2015.102.07
https://doi.org/10.1016/0305-750X(96)00023-X
https://doi.org/10.1016/0305-750X(96)00023-X
https://doi.org/10.1080/02640414.2019.1643202
https://doi.org/10.1123/iscj.2022-0012
https://doi.org/10.1080/02640414.2012.733821
https://doi.org/10.1080/2159676X.2022.2146164

898
899
900
901
902
903
904
905
906
907
908
909
910
911
912
913
914
915
916
917
918
919
920
921
922
923
924
925
926
927
928
929
930
931

Roberts, G. C. (2012). Motivation in Sport and Exercise From an Achievement Goal Theory
Perspective: After 30 Years, Where Are We? Advances in Motivation in Sport and
Exercise. https://doi.org/10.5040/9781492595182.ch-001

Rossing, N. N., Stentoft, D., Flattum, A., Coté, J., & Karbing, D. S. (2018). Influence of

population size, density, and proximity to talent clubs on the likelihood of becoming
elite youth athlete. Scandinavian Journal of Medicine & Science in Sports, 28(3),
1304-1313. https://doi.org/10.1111/sms.13009

Rugg, C., Kadoor, A., Feeley, B. T., & Pandya, N. K. (2017). The Effects of Playing Multiple

High School Sports on National Basketball Association Players’ Propensity for Injury
and Athletic Performance. The American Journal of Sports Medicine, 46(2), 402—408.
https://doi.org/10.1177/0363546517738736

Sandelowski, Margarete. “Sample Size in Qualitative Research.” Research in Nursing &
Health, vol. 18, no. 2, 1995, pp. 179-183, https://doi.org/10.1002/nur.4770180211
Silva, H., Yuzo Fabio, Bajanca, C., Otte, F., Pinho, G., Victor Moreno-Pérez, & Marcelino, R.
(2024). Goalkeeper horizontal accelerations and decelerations during soccer training;:
varying exercises could be the best option. Journal of Physical Education and Sport,
24(3). https://doi.org/10.7752/jpes.2024.03084

Slaidins, K., & Fernate, A. (2021). TECHNICAL SKILLS DEVELOPMENT FOR YOUTH
FOOTBALL PLAYERS: THEORY AND PRACTICE. LASE Journal of Sport Science,
Vol. 12, 121-135. https://doi.org/10.2478/1jss-2018-0051

Smith, B., Williams, O., Bone, L., & Collective, the M. S. W. C. (2023). Co-production: A

resource to guide co-producing research in the sport, exercise, and health sciences.
Qualitative Research in Sport, Exercise and Health, 15(2), 159-187.
https://doi.org/10.1080/2159676X.2022.2052946

Study one Bibliography

Sweeney, L., MacNamara, A., & Horan, D. (2022). The Irish Football Player Pathway:
Examining Stakeholder Coherence Throughout and Across the Player Development
System. Frontiers in Sports and Active Living, 4.

https://www.frontiersin.org/articles/10.3389/fspor.2022.834633

Taylor, J., & Collins, D. (2022). The talent development curriculum. Practical Sports
Coaching, 77-91. https://doi.org/10.4324/9781003179733-7

Taylor, J., & Collins, D. (2023). Shoulda, Coulda, Didnae—Why Don’t High-Potential
Players Make it? The Sport Psychologist, 33(2), Article 2.
https://doi.org/10.1123/tsp.2017-0153



https://doi.org/10.5040/9781492595182.ch-001
https://doi.org/10.1111/sms.13009
https://doi.org/10.1177/0363546517738736
https://doi.org/10.7752/jpes.2024.03084
https://doi.org/10.2478/ljss-2018-0051
https://doi.org/10.1080/2159676X.2022.2052946
https://www.frontiersin.org/articles/10.3389/fspor.2022.834633
https://doi.org/10.4324/9781003179733-7
https://doi.org/10.1123/tsp.2017-0153

932
933
934
935
936
937
938
939
940
941
942
943
944
945
946
947
948
949
950
951
952
953
954
955
956
957
958
959
960
961
962
963
964

Taylor, J., Ashford, M., & Collins, D. (2022). The Role of Challenge in Talent Development:
Understanding Impact in Response to Emotional Disturbance. Psych, 4(4), 668—694.
https://doi.org/10.3390/psych4040050

Taylor, R. D., & Collins, D. (2015). Reviewing the Family Unit as a Stakeholder in Talent
Development: Is It Undervalued? Quest, 67(3), 330-343.
https://doi.org/10.1080/00336297.2015.1050747

Till, K., & Baker, J. (2020). Challenges and [Possible] Solutions to Optimizing Talent

Identification and Development in Sport. Frontiers in Psychology, 11.
https://doi.org/10.3389/fpsy2.2020.00664
Towlson, C., Cope, E., Perry, J. L., Court, D., & Levett, N. (2019). Practitioners’ multi-

disciplinary perspectives of soccer talent according to phase of development and
playing position. International Journal of Sports Science & Coaching, 14(4), 528-540.
https://doi.org/10.1177/1747954119845061

Vaeyens, R., Giillich, A., Warr, C. R., & Philippaerts, R. (2009). Talent identification and

promotion programmes of Olympic athletes. Journal of Sports Sciences, 27(13), 1367—
1380. https://doi.org/10.1080/02640410903110974
Vahia, D., & Kelly, A. L. (2023). The Goalkeeper: Highlighting the Position Data Gap in

Talent Identification and Development. In Talent Identification and Development in
Youth Soccer. Routledge.

van Eijk, C. J. A., & Steen, T. P. S. (2014). Why People Co-Produce: Analysing citizens’
perceptions on co-planning engagement in health care services. Public Management
Review, 16(3), 358-382. https://doi.org/10.1080/14719037.2013.841458

van Eijk, C., & Gasco, M. (2018). Unravelling the Co-Producers. Who are They and What
Motivations do They Have? (pp. 63—76). https://doi.org/10.4324/9781315204956-8

Vargas, C., Whelan, J., Brimblecombe, J., & Allender, S. (2022). Co-creation, co-design, co-

production for public health — a perspective on definition and distinctions. Public
Health Research & Practice, 32(2). https://doi.org/10.17061/phrp3222211

Verschuere, B., Brandsen, T., & Pestoff, V. (2012). Co-production: The State of the Art in
Research and the Future Agenda. VOLUNTAS: International Journal of Voluntary and
Nonprofit Organizations, 23(4), 1083—1101. https://doi.org/10.1007/s11266-012-9307-8

Webb, T., Dicks, M., Brown, D. J., & O’Gorman, J. (2020). An exploration of young
professional football players’ perceptions of the talent development process in England.

Sport Management Review, 23(3), 536—547. https://doi.org/10.1016/].smr.2019.04.007



https://doi.org/10.3390/psych4040050
https://doi.org/10.1080/00336297.2015.1050747
https://doi.org/10.3389/fpsyg.2020.00664
https://doi.org/10.1177/1747954119845061
https://doi.org/10.1080/02640410903110974
https://doi.org/10.1080/14719037.2013.841458
https://doi.org/10.4324/9781315204956-8
https://doi.org/10.17061/phrp3222211
https://doi.org/10.1007/s11266-012-9307-8
https://doi.org/10.1016/j.smr.2019.04.007

965
966
967
968
969
970
971
972
973
974
975
976
977
978
979
980
981
982
983
984
985

West, J. (2018). A review of the key demands for a football goalkeeper. International Journal
of Sports Science & Coaching, 13(6), 1215-1222.
https://doi.org/10.1177/1747954118787493

What is evidence-informed practice? (n.d.). Research in Practice. Retrieved July 22, 2024,

from https://www.researchinpractice.org.uk/all/content-pages/podcasts/what-is-

evidence-informed-practice/

White, A., Hills, S. P., Hobbs, M., Cooke, C. B., Kilduff, L. P., Cook, C., Roberts, C., &

Russell, M. (2020). The physical demands of professional soccer goalkeepers
throughout a week-long competitive microcycle and transiently throughout match-play.
Journal of Sports Sciences, 38(8), 848—854.
https://doi.org/10.1080/02640414.2020.1736244

Windoro, D., Kristiyanto, A., & Riyadi, S. (2019). Decision Making Tactics of Indonesian

Futsal Women Goalkeepers. International Journal of Advances in Social and
Economics, 2(2). https://doi.org/10.33122/ijase.v2i2.152
Wixey, D., Kingston, K., Shearer, D. A., & Cropley, B. (2023). Coaching strategies to

develop desired psychological attributes within academy soccer players. Journal of
Applied Sport Psychology, 36(4), 1-26.
https://doi.org/10.1080/10413200.2023.2286954



https://doi.org/10.1177/1747954118787493
https://www.researchinpractice.org.uk/all/content-pages/podcasts/what-is-evidence-informed-practice/
https://www.researchinpractice.org.uk/all/content-pages/podcasts/what-is-evidence-informed-practice/
https://doi.org/10.1080/02640414.2020.1736244
https://doi.org/10.33122/ijase.v2i2.152
https://doi.org/10.1080/10413200.2023.2286954

